
 

 

AN ANALYSIS OF INFLECTIONAL MORPHEMES ERRORS  

IN ARGUMENTATIVE WRITING BY THE SECOND SEMESTER  

OF ENGLISH LANGUAGE EDUCATION OF IAIN SURAKARTA 

THESIS 

Submitted as a Partial Requirement for the Undergraduate Degree in 

English Language Education 

 

 by: 

KURNIAWAN RIDHO SAPUTRO 

SRN. 163221167   

  

ENGLISH LANGUAGE EDUCATION 

CULTURES AND LANGUAGES FACULTY  

STATE ISLAMIC INSTITUTE OF SURAKARTA  

2021 



ii 

 

ADVISOR SHEET 

  



iii 

 

RATIFICATION 

 



iv 

 

DEDICATION 

 

This thesis is dedicated to: 

My parents 

My big family 

My sister 

My soul mate 

My friends 

My brothers in Jos Tenan Squad and Ashura Squad 

  



v 

 

MOTTO 

 

“Take attention on focus” 

(Kurniawan Ridho Saputro) 

 

“A little bit different is better than a little bit better” 

(Pandji Pragiwaksono)  

  



vi 

 

PRONOUNCEMENT 

      

  



vii 

 

ACKNOWLEDGEMENT 

Alhamdulillah, all praises be to Allah SWT, for all blessings and mercies 

from Allah SWT, the researcher was able to finish the thesis entitled “AN 

ANALYSIS OF INFLECTIONAL MORPHEMES ERRORS IN 

ARGUMENTATIVE WRITING BY THE SECOND SEMESTER OF ENGLISH 

LANGUAGE EDUCATION OF IAIN SURAKARTA”. The salaam is always 

given to the Prophet Muhammad SAW, the great leader and good inspiration of 

revolution. The researcher is sure that this thesis would not be completed without 

the helps, supports, and suggestions from several sides. Thus, the researcher would 

like to express his deepest thanks to all of those who had helped, supported, and 

suggested his during the process of writing thesis. This goes to: 

1. Dr. Mudhofir, M.Ag, as the Rector of the State Islamic Institute of Surakarta. 

2. Prof. Dr. Toto Suharto, S. Ag., M. Ag, as the Dean of Cultures and Languages 

Faculty of the State Islamic Institute of Surakarta. 

3. Budiasih, S.Pd, M.Hum, as the Head of English Language Education of 

Cultures and Languages Faculty of the State Islamic Institute of Surakarta. 

4. Maria Wulandari, M.Hum, as the advisor for her advices, corrections, 

guidance and help to revise the mistake during the entire process of making 

this thesis.  

5. All the lecturers of English Language Education of Cultures and Languages 

Faculty of the State Islamic Institute of Surakarta.  

6. Habibi Nur Hidayanto, M.Pd, as the Argumentative Writing Teacher of G 

and H class of English Language Education of Cultures and Languages 

Faculty of the State Islamic Institute of Surakarta. 

7. The researcher’s beloved parents, Mr Widodo Raharjo and Mrs Lestari. 

8. The researcher’s beloved sisters, Mrs Puji Sriwahyuni. 

9. The researcher’s supporting system, Ms. Ika Rahayu   

10. The researcher’s best friends in the Jos Tenan and Ashura Squad, Ilham M. 

Riski, Catur Budi Santoso, Trisnanda M. Aji Saputro, Ahmad T. Kurniaji, 



viii 

 

Joko Endriyanto, Fatah Indra Esthu, Gilang Ramadhan, Renaldi Suwandani, 

and Alwan Hanif Alawi.  

11. My friends who cannot be mentioned one by one.  

The researcher realizes that this thesis is still far from being perfect. The 

researcher hopes that this thesis is useful for others in particular and the readers in 

general. 

 

 

Sukoharjo, February 12nd 2021 

The Researcher 

 

 

Kurniawan Ridho Saputro 

SRN. 163221167 

 

  



ix 

 

ABSTRACT 

Saputro, Kurniawan Ridho. 2021. An Analysis of Inflectional Morphemes Errors 

in Argumentative Writing by Second Semester of English Language Education of 

IAIN Surakarta. Thesis. Surakarta : English Language Education of Cultures and 

Language Faculty.  The State Islamic Institute of Surakarta. 

Advisor : Maria Wulandari, M.Hum. 

Key Words  : Error Analysis, Inflectional Morphemes, Grammar  

 

Writing skill is important and needs to be given special attention because 

writing is considered as the most difficult and the biggest challenge for many of 

students. There are some difficulties that faced by the students’ argumentative 

writing by the Second Semester of English Language Education of IAIN Surakarta. 

Some of them got difficulties to choose the corrected vocabulary, and got lack of 

knowledge especially about inflectional morphemes. 

This research studies about Inflectional Morphemes Errors in 

Argumentative Writing by Second Semester of English Language Education of 

IAIN Surakarta. The purpose of this research are: (1) to describe the types of errors 

in using inflectional morphemes in argumentative writing by the second semester 

of English language education of IAIN Surakarta; and (2) to describe the dominant 

type of errors in using inflectional morphemes in argumentative writing by the 

second semester of English Language Education of IAIN Surakarta.  

This research was descriptive qualitative research. In collecting the data, the 

researcher used the student’s argumentative writing text in midterm test result. 

Sixty data were analyzed by using the error analysis procedure which consists of 

collecting the error, identifying the error, classifying the types and the causes of 

error, explaining error and counting the numbers of error and the numbers of the 

causes. In classifying the types of inflectional morphemes errors, the researcher 

used the target modification taxonomy by Carl James (2013) which consists of 

omission, addition, misselection, misplacement, and blends. To measure the 

validity of the data, the researcher used triangulation trustworthiness. 

The researcher found the kinds of inflectional morphemes errors. They are 

plural inflection errors, comparative inflections errors, possessive inflection errors, 

superlative inflection errors, third person singular inflection errors, past tense 

inflection errors, past participle inflection errors, and present participle inflection 

errors. The first percentage of inflectional errors comes to plural inflection errors 

with 36 of 59 items from the total errors (61.02 %). The second is third person 

singular errors with 9 of 59 items from the total errors (15.25 %). The third is 

possessive inflection errors and present participle inflections errors, each of them 

with 4 of 59 items from the total errors (6.78 %). The fourth is past participle 

inflection errors with 3 of 59 items from the total errors (5.10%). The fifth is 

comparative inflections errors, superlative inflection errors and past tense inflection 

errors, each of them with 1 of 59 items from the total errors (1.69%). It means the 

researcher found eight types of inflectional morphemes errors using target 

modification taxonomy. 
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CHAPTER I 

 INTRODUCTION 

A. Background of the Study  

English is taught in English Language Education of IAIN Surakarta as a 

foreign language (EFL). Students are expected to master well English skills, 

namely listening, speaking, reading and writing. The skills clasified into 

receptive and produiuctive. Listening and reading include to receptive skills, 

whereas speaking and writing include to productive skills. Those skills must be 

mastered by all students in learning English in Indonesian’s school especially 

students of English Language Education of IAIN Surakarta. The learners are 

expected to be able to master all of the four language skills.  

Writing skill is the most important and needs to be separated and given 

special attention because writing is considered as the most difficult and the 

biggest challenge for many of students. It happens because writing obviously 

needs long process or much time, needs deep thought, expression, and 

understanding to create many interesting ideas. Furthermore, for English foreign 

language learners, the biggest challenge in writing well is mastering the aspects 

of writing, for example content, organization, vocabulary, grammar, and 

mechanics.  

Grammar is part of the study of the way people speak understandable. 

Grammar does not only affect the way language units are combined to look right. 

It also influences its meaning. On the other hand, grammar is also meaningful 

make our language have the right meaning (Atika, 2018:14). In the learning of 

writing, we cannot ignore grammar in the part of learning process because in a 

writing or text, it should contain with at least one meaning.  

Morpheme comes from the Greek, morphe that is form or shape. 

According to Haspelmath (2002:16), morphemes can be defined as the smallest 

meaningful constituents of a linguistic expression. Words may of course consist 
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of more than two morphemes, such as un-happi-ness, read-abil-ity, un-friend-ly, 

and un-friend-li-ness. There are two kinds of morphemes. They are free 

morphemes and bound morphemes. Free morphemes are morphemes that can 

stand on their own as a word because they carry meaning. Bound morphemes 

are morphemes that cannot stand on their own as a word. It means that a bound 

morpheme cannot occur independently (Yule, 1996:69).  

Bound morphemes are divided into derivational morphemes and 

inflectional morphemes. It can be called grammatical indicators because they 

have the tendency to affect grammar. Yule (1996:69) states that inflectional 

morphemes are not used to produce new words in the English language, to 

indicate aspects of grammatical function of a word. There are some types of 

inflectional morphemes. For example: in plural -s and -es, in possessive -’s and 

s’/, in present participle -ing, in past tense -ed, in third person -s and -es, in 

comparative -er, in superlative -est, in past participle -ed and -en. Therefore, in 

the learning of grammar, we cannot ignore a morpheme as the part of learning 

grammar because the bound morpheme can affect grammar. 

According to Carl James (2013:106), there are fifth types or errors 

based on the target modification taxonomy. They are omission, addition, 

misformation, misordering, and bends. He had modified error classification from 

previous expert, such as by Dulay, Burt and Krashen in 1982. Omission errors 

are characterized by the absence of items that must appear in well-formed 

sentence. For example; “The cellphone is often used because they have many 

benefit”. The student omits –s in word benefits, that is incorrect because the word 

benefit should in plural. The correct sentence should be “The cellphone is often 

used because they have many benefits”.  

Addition errors are the opposite of omission errors. The characterized 

by the presence of items must no appear in well-formed of sentence. There are 

three types of addition; double marking, regularization, and simple additions. It 

means that the student adds unnecessary items in their word. For example; “He 

do not eats his bread”. The student adds unnecessary item -s in word eats, that is 
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incorrect because the sentence is in negative sentence, the verb do not need add 

with –s. The correct sentence should be “He do not eat his bread”. 

Misselection is used of the wrong form of a structure or morpheme. 

Three types of misselection, there are regularization errors, archi-forms, 

alternating forms. Therefore, misselection means the students wrong in 

formating morpheme or structure. In this research. For example; "I *seen her 

yesterday". It is indeed that seen for saw is use of the wrong form, but people 

call it misformation but it is not misformation, what the learner who produced 

this error has done is not misform but misselect, and these should be called 

misselection. 

Misplacement is characterized by the incorrect placement of a morpheme 

of group of morphemes in a sentence. James called this category with 

misplacement not misordering. For example; “He every time comes late home” 

the correct sentence should be “He every time comes home late”. 

Blends is the one of the category that complements the target 

modification taxonomy. It is typical of situations where there is not just one well-

defined target, but two. The learner is undecided about which of these two targets 

he has 'in mind'. For example: "according to Erica's opinion”, which arises when 

two alternative grammatical forms are combined to produce an ungrammatical 

blend. In this example according to Erica's and in Erica's opinion seems to have 

been blended. 

The researcher has conducted a pre-research concerning with the use of 

inflectional morphemes in EFL students’ writing. The pre-research was 

conducted at second semester students of English Language Education, IAIN 

Surakarta. The researcher selected two classes of argumentative writing course, 

namely class 2G and 2H. Based on the pre-research, it was found that there are 

some problems in students’ writing. Many of the students did not understand 

about inflectional morphemes, and some of the students did error in using 

inflectional morphemes in their argumentative essay. The error in using 

inflectional morphemes for example: 
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Picture 1.1 the argumentative essay in pre research made by RNAS 

 

The picture above shows the error in using the plural inflection made by RNAS. 

RNAS is the student of argumentative writing in 2G class. The student made 

addition error. The sentence “And also you absolutely thinking about a drugs” is 

incorrect. The sentence should omit s in the word drugs because a is an article 

to show the singular person. The correct sentence is “And also you absolutely 

thinking about a drug”.  

As the English foreign language, it is normal condition for students to 

have various problems or difficulties in writing. However, in learning English 

writing, EFL students need to learn about inflectional morphemes. According to 

Yule (1996:67), morpheme is a minimal unit of meaning or grammatical 

function. Units of grammatical function include forms used to indicate past 

tense, present, plural, and other. It means the inflectional morpheme can affect 

the grammar such as in plural, in possessive, in present participle, in past tense, 

in third person singular, in comparative, in superlative, and in past participle. If 

students do error in using inflecional morpheme, the grammar is automatically 

to be wrong. If the grammar is error, it makes misunderstanding of message to 

the receiver. According to Brown (1941:259), error can be observed, analyzed, 

classified, to reveal something in the learner's operating system that is directed 

towards a wave of study of learner’s error. It means the researcher should 

observe, analyze, and classify the errors, to reveal flawed side of student’s 

activities. 
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The researcher uses some previous studies to help the researcher in 

arranging this research. First research is “Grammatical Errors in Using 

Inflectional Morphemes in Writing at the Fifth Semester Students of English 

Education Department Based on Surface Strategy Taxonomy”. This thesis is 

made by Atika Amalina from students of English Education Department of 

Raden Intan State islamic University Lampung (Atika, 2018). This research 

analyzed the error based on surface strategy taxonomy. The error found that the 

types of it are addition, misformation and misordering. Besides the types of 

errors, many of percentages of the error that made by the students was also 

discussed. 

The second previous research related to this research is conducted by 

Endar Mutmainah (2019), the students of English Language Education of 

Cultures and Language Faculty of IAIN Surakarta “Morphological Error 

Analysis in Writing Skill of Recount Text at The Eighth Grade Students’ Of 

MTS N 2 Surakarta in Academic Year 2018/2019”. The researcher analyzed the 

dominant type of morphological error. He found the causes of Morphological 

errors; and how to overcome the problems. 

Based on the first previous study, there are some differences were located 

on the subject, result, and problem formulation. If the first previous study 

investigated the types and percentages of errors just in regular inflectional 

morphemes from all morphology classes; and using surface strategy taxonomy 

by Dulay, Burt, and Krashen (1982) to analyze the data. The researcher 

investigated types of morphemes in larger scope of inflectional morphemes. The 

researcher uses target modification taxonomy by Carl James (2013).  

Based on the second previous study, there are some differences were 

located in subject, result, and problem formulation. If the second previous study 

investigated the frequent, cause, and solution of Morphology errors. This 

research only investigates the types and dominant frequent of inflectional 

morphemes errors using target modification taxonomy by Carl James (2013) to 

analyze the data.  
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Based on the explanation above, the researcher is interested to describe 

and analyze inflectional morphemes errors of students’ English writing at the 

second semester of English Language Education. Then the researcher will 

conduct a research entitled “AN ANALYSIS OF INFLECTIONAL 

MORPHEMES ERRORS IN ARGUMENTATIVE WRITING BY THE 

SECOND SEMESTER OF ENGLISH LANGUAGE EDUCATION OF IAIN 

SURAKARTA”. This research expected to describe and analyze the inflectional 

morphemes errors of EFL students’ writing. 

B. Limitation of the Problem  

In this case, this research described and analyzed the students’ errors in 

using inflectional morphemes. This research was focus on the inflectional 

morphemes errors that according to Yule (1996:69), English has only eight 

inflectional morphemes. They are in plural, in possessive, in present participle, 

in past tense, in third person, in comparative, in superlative, in past participle. 

The researcher uses Yule’s theory and target modification by Carl James 

(2013:106) to analyze the inflectional morphemes. If the researcher found 

derivational errors or grammatical errors, the researcher ignored them. In this 

research, the researcher took the students’ documents to get the errors. The 

researcher described and analyzed the errors made by students’ argumentative at 

the second semester of English Language Education. The students are from G 

and H class. 

C. Problem Formulation 

Based on the background and the limitation of the problem, the 

researcher formulated the problem of this research to be:  

1. What are the types of errors in using inflectional morphemes in argumentative 

writing by the second semester of English Language Education of IAIN 

Surakarta? 
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2. What is the dominant type of errors in using inflectional morphemes in 

argumentative writing by the second semester of English Language Education 

of IAIN Surakarta? 

D. The Objectives of the Study  

Based  on  the  formulation  of  the  problem,  the  researcher  made  

objectives  of  the research, it is to describe:  

1. To describe what are the types of errors in using inflectional morphemes in 

argumentative writing by the second semester of English Language Education 

of IAIN Surakarta.  

2. To describe what is the dominant type of errors in using inflectional 

morphemes in argumentative writing by the second semester of English 

Language Education of IAIN Surakarta. 

E. The Benefits of the Study 

From this research, the researcher hoped that there are some benefits 

especially for the researcher, and for the reader as general. The results of this 

research to be useful theoretically and practically as follows: 

1. Theoretical Benefit 

This research can give contribution to science and knowledge especially 

in the study of linguistics. There is phenomenon of errors from the English 

foreign language students that should be investigated for the development of 

institution. 

2. Practical Benefit 

a. For the Researcher 

The researcher will know about inflectional morphemes error of the EFL 

students’ English writing through analyzing. Then the study could bring 

the researcher to a better understanding of writing skill. 

b. For the Readers 

The readers will get knowledge and information about the analysis of 

inflectional morphemes errors of EFL English writing of the second 

semester of English Language Education. 
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c. For the Teachers  

The study was expected to give educational information for teachers in 

order to enrich their teaching writing method. 

d. For the Students 

The study was expected to give information and motivation, so students 

can maximize their writing skill. 

e. For the Other Researchers 

The study was expected to give information to the related studies on the 

future. 

F. Definition of the Keys Terms 

The researcher clarifies the terms of the study as follow: 

1. Error 

An error takes place when the deviation areas because of lack of 

knowledge. It represents a lack of competence. It is the result of processing 

problems that prevent learners from accessing their knowledge of a target 

language rule and cause of the fall back on some alternative, non-standard 

rule that they find easier to access (Ellis, 1999:51). 

2. Error Analysis 

Error analysis is an ancient activity at the same time a relatively new 

activity. In the old sense, it was only an informal activity and often about 

teachers who used the words of their students to assess whether they had, or 

not yet, the competence of the particular linguist he had tried in teaching. In 

other words, it was an informal means of assess and improve students 

(Corder, 1981:51).  

3. Inflectional Morphemes 

The word inflection according to etymology comes from traditional 

latin grammar. That comes from the root flect means bend. Inflection means 

changing the form of words. They fit in certain positions in a sentence. In 

processing that position, the lexicon is needed to be bending. The word 

formation does not change category and does not create new lexemes, but 
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rather changes the form of lexemes so that they fit into different grammatical 

contexts (Aronoff and Fudeman, 2011:159). 

4. Writing 

According to Byrne (1997:1), writing is the act of learning symbols, 

the symbols have to be arranged to words, from words have to be arranged to 

sentence, from sentences to be arranged to paragraph or text in particular 

order linked together in certain ways. In writing, the writer is able to express 

her or his ideas and give more pay attention to the rule of writing. 

5. Argumentative Writing 

According to Davis and Liss (2006:93), an argumentative essay is one 

kind of essay sometimes it called a persuasive essay. This kind of essay 

expresses an opinion about a controversial issue. This essay can persuade the 

reader to agree with the writer opinion by using strong logical reasons to 

support the agreement. 
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CHAPTER II 

THEORETICAL REVIEW 

In this chapter, the researcher presents some theories dealing with the 

topic, namely inflectional morpheme, error analysis, EFL students’ English 

writing, and previous related studies. In the subchapter of concept of morpheme, 

the researcher presents the definition of morphemes, types of morphemes, 

inflectional morphemes, and types of inflectional morphemes. In the subchapter 

of error analysis, the researcher presents definition of error analysis, the 

difference between error and mistake, the types of error, and inflectional 

morphemes errors. In the subchapter of writing, the researcher presents 

definition of writing, aspect of writing, stages of writing, purposes of writing, 

and writing in the second semester of English Language Education. 

A. Concept of Morphemes 

1. Definition Morphology 

According to Rochelle Lieber (2009:2), morphology is the study of 

word formation, including the ways new words are coined in the languages 

of the world, and the way forms of words are varied depending on how they 

are used in sentences. As a native speaker of your language, you have intuitive 

knowledge of how to form new words, and every day you recognize and 

understand new words that you’ve never heard before. 

According to Martin Haspelmath (2002:1), morphology is the study 

of the internal structure of words. Somewhat paradoxically, morphology is 

both the oldest and one of the youngest subdisciplines of grammar. It is the 

oldest because, as far as we know, the first linguists were primarily 

morphologists. 

According to Mark Aronoff and Kirsten Fudeman (2011:1), in 

etymology morphology refers to morph- means shape / form, and morphology 

is the study of form or forms. In biology, morphology refers to the study of 
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the form and structure of organisms, and in geology, it refers to the study of 

the configuration and evolution of land forms. In linguistics, morphology 

refers to the mental system involved in word formation or to the branch of 

linguistics that deals with words, their internal structure, and how they are 

formed. 

Based from the experts above, the researcher has as a conclusion that 

the word morphology is from Greek. The word morph- means shape / form. 

Morphology is a disciplines study of grammar, discussing about the internal 

structure of word or word formation. It is deals with words, their internal 

structure, and how they are formed. 

Morphological process fulfill two primary purposes, they are; (1) To 

create new word in language, and (2) To modify existing words. There are 

some observations about word and their arrangement:  

a. Some words can be divided into parts that still have meaning. 

b. Some words have sense by themselves, but some words have sense only 

when used with other words. 

c. Some of the pieces, which words can be, divided stand alone as words, but 

the other cannot. 

d. The word-parts that can occur only in combination must be combined 

correctly. 

e. Languages create new words systematically. 

This definition becomes more comprehensible based on the 

examples below: 

Cat ----- cats Look ----- looked 

Sit ------ sitting Small ----- smaller 

Wood --- wooden 
Develop --- development 

Unite ---- United 
Red ----- Reddish 
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2. Definition of Morphemes 

Morpheme comes from Greek. Word morphe is form or shape. 

Acccording to Haspelmath (2002:16), morphemes can be defined as the 

smallest meaningful constituents of a linguistic expression. A word may 

consist of one or more morphemes, such as un-happi-ness, read-abil-ity, un-

friend-ly, and un-friend-li-ness. Morphemes can have various kinds of 

meanings. Some meanings are very concrete and can be described easily but 

other meanings are abstract and more difficult to describe such as the 

morpheme -al in logic-al. Some meanings are so abstract that they can hardly 

be called meanings. For example, the Latin morpheme -m in insula-m. 

 

Picture 2.1 the relation between morphemes and phonemes 

The picture above shows the relation between sentences, morphemes 

and phonemes. In using the notion of morpheme, we can now say that 

morphological complex words consisting of a string of morphemes, in much 

time, it is the same way as sentences consisting of a string of words, and 

morphemes themselves consisting of a string of phonemes.  
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3. Types of Morphemes 

Before understanding about the types of morphemes, the affixes, and 

other. There are three basic knowledge about morpheme. They are lexemes, 

root, stem, and base. 

a. Lexemes 

According to (haspelmath, 2002:12), Lexemes are abstract 

entities and can be thought of as sets of word-forms. Sometimes we will 

use the convention of writing lexemes in small capitals. For example, 

eating is a verb lexeme. It represents the core meaning shared by forms 

such as eat, ate, eaten, and eating. In most languages, dictionaries are 

organized according to lexemes. Therefore, it is usually reasonable to think 

of a lexeme as a 'dictionary word'. In the most interesting case, lexemes 

consist of a fair number of word-forms. The set of word-forms that belongs 

to a lexeme is often called a paradigm. As an example, the paradigm of the 

Latin noun lexeme Insula (singular) with Insulam (Plular). 

b. Root 

According to Katamba (1993:41), root is the irreducible core of a 

word, with absolutely nothing else attached to it. It is the part always 

present, possibly with some modification, in the various manifestations of 

a lexeme. For example, walk is a root and it appears in the set of word-

forms that instantiate the lexeme walk such as walk, walks, walking and 

walked. The only situation where this is not true is when suppletion takes 

place. In that case, word-forms that represent the same morpheme do not 

share a common root morpheme. Thus, although both the word-forms 

good and better realize the lexeme good, only good is phonetically similar 

to good. 

c. Stem  

The stem is that part of a word that is in existence before any 

inflectional affixes have been added. Inflection is discussed in section. For 

example: 
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Noun stem       Plural 

Cat            -s 

Worker  -s 

         

For the moment, a few examples should suffice: In the word-form cats, the 

plural inflectional suffix -s is attached to the simple stem cat, which is a 

bare root, i.e. the irreducible core of the word. In workers the same 

inflectional -s suffix comes after a slightly more complex stem consisting 

of the root work plus the suffix -er which is used to form nouns from verbs. 

Here work is the root, but worker is the stem to which -s is attached. 

d. Base 

A base is any unit whatsoever to which affixes of any kind can be 

added. The affixes attached to a base may be inflectional affixes selected 

grammatical category of the base. An unadorned root like boy can be a 

base since it can have attached to it inflectional affixes like -s to form the 

plural boys or derivational affixes like -ish to tum the noun boy into the 

adjective boyish. In other words, all roots are bases. Bases are called stems 

only in the context of inflectional morphology. Example: faith, faithful, 

bookshop. 

According to Yule (1996:68-70), there are two kinds of morpheme. 

They are free morphemes and bound morphemes. 

a. Free Morphemes  

Free morphemes are morphemes that can stand on their own as a 

word because they carry meaning. It means that a free morpheme can occur 

independently and have meaning. The examples of free morphemes are 

cat, text, book, quick, school, boy, girl, teach, examine, church, mosque, 

and others. There are two categories of free morphemes: 
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1) Lexical Morphemes 

Lexical morphemes are a set of ordinary nouns, adjectives, and 

verbs that we think of as the words that carry the content of the 

messages we convey. For examples: girl, man, house, tiger, sad, long, 

yellow, sincere, open, look, follow, and break. We can add new lexical 

morphemes to the language rather easily, so they are treated as an open 

class of words. 

2) Functional Morphemes 

Functional morphemes are a set of conjunctions, prepositions, 

articles, and pronouns, which consist largely of the functional words in 

language. Functional morphemes cannot be given affix. So they are 

described as a closed class of words meaning that it cannot make new 

meaning or word class. For example, after, before, when, while, at, 

under, the, we, you, on, because, above, it. 

b. Bound Morphemes 

Bound morphemes are morphemes that cannot stand on their own 

as a word. It means that a bound morpheme cannot occur independently. 

It has to be attached to a free morpheme to have a clear meaning. For 

example: 

1) Unblessed 

un- Bless -ed 

Prefix Stem Suffix 

(bound) (free) (bound) 

2) Fearlessness 

Fear -less -ness 

Stem Suffix Suffix 

(free) (bound) (bound) 

Bound morphemes have two categories. They are derivational 

morphemes and inflectional morphemes. Derivational morphemes are 

used to make new words in the language and are often used to make words 



16 

 

of a different grammatical category from the stem. A list of derivational 

morphemes will include suffixes such as the -ish in foolish, -ly in quickly, 

and the -ment in payment. The list will also include prefixes such as re-, 

pre-, ex-, mis-, co-, un- and many more. Whereas inflectional morphemes 

are not used to produce new words in the English language, but rather to 

indicate aspects of grammatical function of a word. Inflectional 

morphemes are used to show if a word is plural or singular, if it is a past 

tense or not, and other. Bound morphemes can be called grammatical 

indicators because they have the tendency to affect grammar. Bound 

morphemes also have two types of bound morphemes:  

a. Bound roots  

Bound roots are those bound morphemes which have lexical 

meaning when they are attached to other bound morphemes to form 

content words; e.g., - ceive in receive, conceive; -tain in retain, contain; 

plac- in implacable, placate; cran- in cranberry, etc. Notice that bound 

roots can be prefixed or suffixed to other affixes.  

b. Affixes  

Affixes are bound morphemes which are usually marginally 

attached to words and which change the meaning or function of those 

words; e.g., -ment in development, en- in enlarge; ‟s in John‟s; -s in 

claps, -ing in studying 

 

Table 2.1.1  Zapata’s Classification of Morpheme 

Morpheme 

Free Morpheme Bound Morpheme 

1. Lexical Morpheme  

2. Grammatical 

Morpheme 

Bound Roots Affixes 

1. Prefix  

2. Infix  

3. Suffix 
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Bound morphemes are commonly called affix. There are two 

kinds of affix: 

1) Prefix 

Prefix is a syllable or syllables that appear in front of the 

root and can alter the meaning of the root. Prefix can be used only 

for derivational morphemes such as en in the word enlarge, im in 

the word impatient, and un in the word unhappy. 

2) Infix 

Katamba (1993: 44) states an infix is an affix inserted into 

the root itself. Infixes are very common in English languages and 

infixing somewhat rare in English. Infixation is not productive and 

only a limited number of infixed forms occur. Because of infixed 

forms are no longer felt by most people to contain an affix and there 

are listed separately from their bases in dictionaries. 

3) Suffix 

Suffix is a letter or letters that are added to the end of the 

root and can alter the original tense or meaning of the root. Suffix 

can be used for derivational morphemes and inflectional 

morphemes such as -ance in the word performance, -able in the 

word readable, and -ing in the word reading. 

 

4. Inflectional Morphemes 

According to Aronoff and Fudeman (2011:159), the word inflection 

according to etymology comes from traditional Latin grammar. It comes from 

the root flect means bend. Inflection means changing the form of words. They 

adapt in certain positions in a sentence. In processing that position, the lexicon 

is needed to be bending. The word formation does not change category and 

does not create new lexemes, but rather changes the form of lexemes so that 

they fit into different grammatical contexts. Inflectional morphemes refer to 

morphemes that do not change category and do not create new lexemes, but 
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rather change the form of lexemes so that they adapt into different 

grammatical contexts or meanings.  

5. Types of Inflectional Morphemes 

According to Yule (1996:69), English has only eight inflectional 

morphemes or inflections, as follow: 

a. To show plural inflection s and es, such as sentence “Tio got two books”, 

added to noun book.  

b. To show possessive inflection -’s and -s’/, such as sentence “John’s hat is 

red”, added to noun John. 

c. To show comparative inflection er, such as sentence “Andy smarter than 

Tino, added to adjective smart.  

d. To show superlative inflection est, such as sentence “Bowo has largest 

farm” added to adjective large. 

e. To show third person singular inflection s and es in present tense, such as 

sentence ”Dion drinks tea” added to verb drink. 

f. To show past tense inflection ed, such as sentence “Father worked at home 

yesterday”, added to verb work. 

g. To show present participle inflection ing, such as sentence “Al is studying”, 

added to verb study.  

h. To show past participle inflection ed and en, such as sentence “Nina has 

taken some guitar to the party”, added to verb take. 

B. Error Analysis 

1. Definition of Error Analysis 

 According to Corder (1981:51), error analysis is a relatively new 

activity. In the old sense, it was only an informal activity, sometimes it is used 

by teachers who used the student’s words to assess whether they had, or not 

yet, on the competence of the particular linguist. In other words, it was an 

informal tool of assessing and improving students.  
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According to Dulay, Burt, Krashen (1982:138), error are the flawed 

side. It appears from the learner’s speech or writing. They are parts of 

conversation or composition that deviate from some selected norm or mature 

language performance. Error analysis has yielded insight into the L2 

acquisition process that has stimulated major changes in teaching practices. 

Brown (1941:259) also states, that error analysis is errors that can be 

observed, analyzed, classified, to reveal something in the learner's operating 

system that is directed towards a wave of study of learners error. 

Based on explanation above, error analysis is a relatively new activity 

of assessing and improving students. It is aimed to find the flawed side of 

student’s activities in speech or writing by using observing, analyzing, and 

classified. 

2. The Difference between Error and Mistake 

The distinction between error and mistake according to Ellis 

(1999:51), an error takes place when the deviation areas because of lack of 

knowledge. It represents a lack of competence. It is the result of processing 

problems that prevent learners from accessing their knowledge of a target 

language rule and cause of the fall back on some alternative, non-standard 

rule that they find easier to access. Mistakes are performance phenomena and 

are course of regular features of native-speaker speech, reflecting processing 

failures that arise because of competing, plans, memory limitations, and lack 

of automaticity. It represents a lack of performance. That means an error is 

caused by lack of knowledge, while a mistake due to irregularities in doing 

the utterance. 

3. Types of Errors 

According to Dulay, Burt and Krashen (1982: 146), the most useful 

and commonly used as bases for the descriptive classification of errors are 

linguistic category, surface strategy, comparative taxonomy, and 

communicate effect taxonomy. There are four types or errors based on the 

surface strategy taxonomy; omission, addition, misformation and 

misordering. 
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a. Omission (Ø) 

Omission errors are characterized by the absence of items that must 

appear in well-formed sentence. 

For example: 

a) The cellphone is often used because they have many benefit. 

b) No one disturb us. 

In the first sentence, the student omits –s in word benefits, that is 

incorrect because the word benefit should in plural. The correct sentence 

should be “The cellphone is often used because they have many benefits”. 

In the second sentence, the student omits –s in word disturbs, that is 

incorrect because the subject is in third person and that is present tense 

form, the verb should add with -s. The correct sentence should be “No one 

disturbs us”.   

b. Addition 

Addition errors are the opposite of omission errors. The 

characterized by the presence of items must no appear in well-formed of 

sentence. Addition errors usually occur in the late stages of L2 acquisition, 

when the learner has already acquired some target language rules. Dulay, 

Burt, Krashen (1982: 156) divides addition errors into three types; double 

marking, regularization, and simple addition. 

1) Double Marking 

Many addition errors are more accurately described as the 

failure to delete certain items which are required in some linguistic 

construction but not in others. 

For example: 

a) The student does not understands the material. 

b) The boy did not arrived on times. 

The first sentence “The student does not understands the 

material” is incorrect because it is in simple present tense. The correct 

sentence is “The student does not understand the material”. The second 

sentence “The boy did not arrived on times” is incorrect because the 
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tense is simple past tense. Therefore, the correct is “The boy did not 

arrive on time”. 

2) Regularization 

Regularization errors that fall under the addition category are 

those in which a marker that is typically added to a linguistics item is 

erroneously added to exceptional items of the given class that do not 

take a marker. 

For example: 

Incorrect Correct 

Womans woman ( plural from woman ) 

Childs children ( plural from child ) 

Buyed bought ( past tense from buy ) 

The examples above are regularization errors, in which the regular 

plural noun and tense markers respectively have been added to items 

that do not take markers. 

3) Simple Addition 

Errors of simple addition refer to the addition of one element to 

the correct sentence. 

For example: 

a) I am is bored. 

b) He can to do it. 

The first sentence “i am is bored” is incorrect sentence because 

there is an addition with the word is. So the correct sentence is “I am 

bored”. And in the second sentence “he can to do it” is incorrect 

sentence because add with word to. So the correct sentence is “he can 

do it” 

c. Misformation 

Misformation errors are characterized by the use of the 

unacceptable forms of the morpheme or structure. There are three types of 

misformation errors; regularization error, archi-form, and alternating form. 
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1) Regularization Errors 

Regularization errors are errors in which regular marker are 

used place of irregular ones. For example, the verb run does not become 

runned, but ran; the noun goose does not become gooses in plural, but 

geese. Whenever there are both regular and irregular forms and 

constructions in a language, learners apply the rules used to produce the 

regular ones to those that are irregular, resulting in errors of 

regularization. 

The difference between regularization error of addition and 

regularization error of misformation are located in the perspective of 

the error. Regularization error of addition is error in the adding of 

irregular marker, while regularization error of misformation is the error 

in the using form of regular marker to irregular marker. If there is 

regularization of addition, sometimes the error also includes into 

regularization of misformation.  

For example: 

a) Fadli buyed a cake, yesterday. 

b) Ika is beautiful womans. 

Words buyed and womans above include into regularization error of 

addition and regularization error of misformation. 

2) Archi-forms 

The selection of marker of one member of a class of forms to 

represent other in the class is a common characteristic of all stages of 

English foreign learners. The forms that selected by the learner is called 

archi-form. The following examples are dealing with the use of 

demonstrative adjective this, that, these, and those. 

For example: 

a) That lamps. 

b) This hands. 

c) These pen. 

d) Those car. 
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This type of misformation errors has been called archi-form. 

Word that should be followed by singular form, while these should be 

followed by plural. The correct phrases are those lamps, these hands, 

this pen, their car. 

3) Alternating Form 

As learner’s vocabulary and grammar grow, the use of archi-

form often gives away to the apparently free alternative of various 

member of class with each other. 

For example: 

a. I see her yesterday. 

b. He would have saw them. 

The sentences above have incorrect use of the verbs see and saw. Those 

should be saw and seen. 

d. Misordering 

Misordering errors are characterized by the incorrect placement of 

a morpheme of group of morphemes in a sentence. Misordering errors 

occur systematically for both L2 and L1 learners in constructions that have 

already been acquired, specifically simple (direct) and embedded (indirect) 

questions.  

For example: 

a) Do you know who is she? 

b) What you are thinking about? 

The first sentence “do you know who is she?” is incorrect sentence 

because there is misordering of word. The second sentence “what you are 

thinking about?” is also incorrect sentence because there is misordering 

of word. So the correct sentences are “do you know who she is?” and 

“what you are thinking about?”. 

According to Carl James (2013:106), there are fifth types or errors 

based on the target modification taxonomy. They are omission, addition, 
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misformation, misordering, and bends. He had modified error classification 

from previous expert, such as by Dulay, Burt and Krashen in 1982. 

a. Omission (Ø) 

This is to be distinguished from ellipsis (E), and from zero (Z), 

elements which are allowed by the grammar (indeed are powerful 

grammatical resources), whereas omission is ungrammatical. Compare 

two sentences below:  

“He'll pass his exam but I won't [pass my exam]”. (This is Ellipsis)  

“He'll pass his exam and I'll (Ø) too”. (This is Omission)  

the learners tends to affect function words rather than content 

words in early stages. Moreover, advanced learners tend to be aware of 

their ignorance of content words, rather than omit one. 

b. Addition 

This manifestation of error, Dulay, Burt and Krashen suggest, is 

the 'result of all-too-faithful use of certain rules' (1982: 156), and they 

suggest there are subtypes. The subtypes are: 

1) Regularization  

Regularization which involves overlooking exceptions and 

spreading rules to domain where they do not apply. Example: 

producing regular *buyed for bought. 

2) Double Marking 

double marking is defined as failure to delete certain items 

which are required in some linguistic constuctions but not in other. 

Example: He doesn't know*s me contains a redundant third person -

s on the main verb know, redundant because the auxiliary do already 

carries that maker.  

3) Simple Addition  

Simple addition, which caters for all additions not 

describable as double markings or regularizations.  

Example: “The young woman *whom sits in the corner is my sister”. 

The learners use relative pronoun whom rather than who. The 
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student add morpheme -m in that sentence. the correct one is relative 

pronoun who which has function as subject. The correct sentence 

should be “The young woman who sits in the corner is my sister”. 

c. Misselection (Misformation) 

Misselection is used of the wrong form of a structure or morpheme. 

Example: "I *seen her yesterday". 

It is indeed that seen for saw is use of the wrong form, but they are call it 

misformation. It is not misformation, what the learner who produced this 

error has done is not misform but misselect, and these should be called 

misselection. 

d. Misplacement (Misordering) 

James called this category with misplacement not misordering. 

That category is relatively uncontroversial. Part of linguistical 

competence, in addition to selecting the right forms to use in the right 

context, is to arrange them in the right order. Some languages have stricter 

word-order regulation than others. Russian is freer than English. Modern 

English is less free in its word order than Old English. In English certain 

word classes seem to be especially sensitive to misordering, for instance 

adverbials, interrogatives and adjectives. 

Example:  

“He every time comes late home” the correct sentence should be  

“He every time comes home late”. 

e. Blends 

This is one of the category that complements the target 

modification taxonomy. It is typical of situations where there is not just 

one well-defined target, but two. The learner is undecided about which of 

these two targets he has 'in mind'. In such situations the type of error that 

materializes in the blend error, sometimes called the contamination or 

cross-association or hybridization error.  
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Example: "according to Erica's opinion”, which arises when two 

alternative grammatical forms are combined to produce an ungrammatical 

blend. In this example according to Erica's and in Erica's oppinion seems 

to have been blended. 

According to James (1998: 142), errors in language writing are 

divided into lexical errors and grammar error.  

a. Lexical Error  

James classifies lexical errors into two categories: formal errors 

and semantic errors: Formal Error, for example: a misselection occurs 

when the lexeme is confusable, and if these are pairs (or triples) of words 

that look and sound similar, such as: considerable/ considerate, 

competition / competitiveness, reserve/ preserve,, consumption / 

resumption/ assumption. (when some lexemes have the same root but 

different suffixes and prefixes). Semantic Errors, for example: a more 

general term is used where a specific one is needed, such as. The flower 

had a special*smell (scent/perfume).  

b. Grammar Error  

James classifies grammar errors into two categories: morphology 

errors and syntax errors. Morphology Errors, for example: six book*, 

(plural –s is needed in the sentence). Syntax errors, for example: (He is) 

*a cleverest boy in the class (misselection of the article at position 

modifier in noun phrase) 

In this study, researcher takes the errors classification from James 

(1998) as his framework and limits his study only in term of morphological 

errors. Therefore, if it is found syntax errors, it will be neglected. 

4.  Inflectional Morphemes Errors 

The researcher combines eight inflectional morphemes from Yule 

(1996:69) and target modification taxonomy from Carl James (2013:106) to 

find inflectional morphemes errors. The use of inflectional morphemes that 

contain with plural inflection morphemes, possessive inflection, show 
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comparative inflection, show superlative inflection, third person singular 

inflection, past tense inflection, present participle inflection, and past 

participle inflection. They will analyzed with omission, addition, 

misselection, misplacement, and blends. The combination produces: 

a. Plural Inflection Errors 

The errors when the inflection s and es comes in plural form. The errors 

are analyzed using omission, addition, misselection, misplacement, and 

blends. 

b. Possessive Inflection Error 

The errors when the inflection -’s and -s’/ comes in possessive form. The 

errors are analyzed using omission, addition, misselection, misplacement, 

and blends. 

c. Comparative Inflection Error 

The errors when the inflection er comes in comparative form. The errors 

are analyzed using omission, addition, misselection, misplacement, and 

blends. 

d. Superlative Inflection Error 

The errors when the inflection est comes in superlative form. The errors 

are analyzed using omission, addition, misselection, misplacement, and 

blends. 

e. Third Person Singular Inflection Error  

The errors when the inflection s and es comes in third person singular form. 

The errors are analyzed using omission, addition, misselection, 

misplacement, and blends. 

f. Past Tense Inflection Error  

The errors when the inflection ed comes in past tense form. The errors are 

analyzed using omission, addition, misselection, misplacement, and 

blends. 
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g. Present Participle Inflection Error  

The errors when the inflection ing comes in present participle form. The 

errors are analyzed using omission, addition, misselection, misplacement, 

and blends. 

h. Past Participle Inflection Error 

The errors when the inflection ed and en comes in past participle form. 

The errors are analyzed using omission, addition, misselection, 

misplacement, and blends. 

C. Writing 

1. Definition of Writing 

Writing is one of four basic skills in English that should be mastered 

by second language learners. According to Byrne (1997:1), writing is the act 

of learning symbols, the symbols have to be arranged to words, from words 

have to be arranged to sentence, from sentences to be arranged to form 

paragraph or text in particular order linked together in certain ways. In writing 

the writer is able to express her or his ideas and give more pay attention to the 

rule of writing. According to Coulmas (1996:1), there are six meanings of 

writing can be distinguished:  

a. A system of recording language by means of visible or tactile marks 

b. The activity of putting such a system to use 

c. The result of activity such a text  

d. The particular form of such a result, a script style such as block letter 

writing. 

e. Artistic composition 

f. A professional occupation 

2. Aspect of Writing 

According to Tribble in Atika (2018:12), there are five aspects that are 

used in writing, namely content, organization, vocabulary, language, and 

mechanics. 
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a. Content 

Content refers to the experience of the main idea (unity). It can be 

identified by seeing the topic sentence. The topic sentence should express 

the main idea and reflect the whole paragraph. 

b. Organization 

It refers to the organization of the content or coherence. This aspect relates 

from one main idea to another main idea so, the main ideas connect each 

other.  

c. Vocabulary 

Vocabulary in this aspect means select words that are suitable to the 

content. 

d. Language 

Language refers to the grammar. The writer has to choose correct grammar 

to make a sentence well-formed. 

e. Mechanics 

It refers to the use of graphic conventional of the language such as 

punctuation, spelling and capitalization. 

3. Stages of Writing 

According to Harmer (2004:5), there are four stages of writing, 

namely planning, drafting, editing, and final draft. 

a. Planning 

In planning stage, the writer plan what they are going to write. The writer 

should think about purpose, audience, and content structure. 

b. Drafting 

Draft is the first version of a piece of writing. The writer makes lines of 

assumption that will be amended later.    

c. Editing 

After drafting stage, the writer should read the draft deeply. Find the words 

or sentence that made the reader confused. Change the words or sentence 

to be clear.  
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d. Final Draft 

After the writer edited his draft, it will be the final version. This may look 

considerably different from the plan or first draft because things have 

changed in the editing process. 

4. Purposes of Writing  

According to Harmer (2008:39), effective writers usually have a 

purpose in mind and construct their writing with a view to achive that 

purpose. There are three main categories of learning which it is worth 

considering:  

a. English as a Second Language (ESL)  

This term is normally used to describe students who are living in the target 

language community and who need English to fuction in that community 

on basic writing of daily conversation. 

b. English for Specific Purposes (ESP)  

Many students study English for specific purpose, such people who 

are going to work as nurse in Britain, she should study medical English. 

The choice of topics and tasks for such students should not only develop 

their general language competence but also be relevant to their reason for 

study. Likewise nurse in training, when asked to write up a simulated 

patient record in their English class, she will clearly see the value of such 

a task. 

c. English for Foreign Language (EFL) 

This is generally taken to apply to students who are studying 

general English at schools and institutes in their own country or as 

transitory visitors in a target language country. In EFL, there are real 

purpose task and invented purpose. Real purpose tasks are precisely the 

ones that we can predict our students will probably need to perform at 

some stages. Invented purposes are purposes that engaging to be directly 

relevant to our students’ future needs. 
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5. Argumentative Writing in the Second Semester of English Language 

Education 

The students of English Language Education were getting some 

courses in the second semester. One of the courses is argumentative writing 

course. In argumentative course, the students focus on understanding and 

practicing how to make a good essay. The type of the essay is argumentative 

essay.  

According to Davis and Liss (2006:93), an argumentative essay is one 

kind of essay sometimes it called a persuasive essay. This kind of essay 

expresses an opinion about a controversial issue. The goal of this essay is to 

persuade the reader to agree with the writer opinion by using strong logical 

reasons to support the agreement. They mention the organization of the 

argumentative should have: 

a. Introduction  

In argumentative essay, the hook introduces the issue. The 

background information gives a broader picture of the issue and why it is 

important. It can give details about the history of the people involved, what 

they want, and how it affects them. The thesis statement clearly states the 

writer’s point of view about the issues.  

b. Body Paragraph 

Davis and Liss (2006:93) state in the body paragraph, the topic 

sentence in each body paragraph present one distinct reason for the writer’s 

point of view stated in the thesis. All supporting details in each paragraph 

must support the topic sentence. These details can be facts, example, 

statistics, definition, causes, and effects, quotations, anecdotes, or 

questions. The writer often presents an opposing opinion (a counter-

argument). However the writer may express some agreement with the 

opposing view (a concession). But it will show evidence that the argument 

is stronger (a refutation).  
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c. Conclusion  

In conclusion, it restates the argument that appeared in the thesis. 

It can end with prediction, a warning, or other type of comment that 

reinforces the writer’s viewpoints. It may state the general issue in a 

broader context. 

In the lesson of creating essay, there are four sections that should 

passed by the student. In the each section students get assignment from the 

lecture. The first section is intro. The intro should contain with hook, 

background information, and thesis. The second section is the argument. In 

the argument section, discusses about the claim and evidence. The third 

section is refuting opponent’s arguments. In this section, discusses about 

opponents’ views and offers the rebuttal. The last section is conclusion, the 

students learn about how to restate the importance of their issue, and the use 

of ramifications. 

D. Previous Related Studies 

In this chapter, the researcher presents some similar studies. There are 

some researchers, who have conducted similar research to this research of 

analysis of inflectional morphemes error. Those previous researches help the 

researcher to write this research. Their previous researches are as follows: 

 The first research related to this study is conducted by Atika (2018), the 

student of English Education Department, Tarbiyah and Teacher Training 

Faculty of Raden Intan State Islamic University Lampung entitled “Grammatical 

Errors in Using Inflectional Morphemes in Writing at the Fifth Semester 

Students of English Education Department Based on Surface Strategy 

Taxonomy”. This research analyzed inflectional morpheme error based on 

surface strategy taxonomy by Dulay, Burt, and Krashen (1982). Atika found the 

error types. They are addition, misformation and misordering. Besides the types 

of errors, she found many of percentages of error that the students made. 

According to her result, it is found that the first percentage of error comes to 

omission which is 52 of 84 items from the total errors (61.90 %). The second is 
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addition type which is 22 of 84 items from the total errors (26.20 %). The third 

is misformation which is 10 of 84 (11.90 %). Meanwhile the researcher did not 

find misordering type in the students’ writing. 

Based on the first previous study, there are some differences, which were 

located on the subject, result, and the problem formulation. If first previous study 

investigated the types and percentages of inflectional morphemes errors from 

descriptive text of students’ morphology classes in fifth semester of UIN Raden 

Intan Lampung, this research investigates the types and the dominant type of 

inflectional morphemes errors of argumentative essays of EFL students at 

second semester of English Language Education of IAIN Surakarta. While the 

first previous study analyzed the data using surface strategy taxonomy by Dulay, 

Burt, and Krashen (1982). The researcher uses target modification taxonomy by 

Carl James (2013). 

The second previous research related to this research is conducted by 

Endar Mutmainah (2019), the students of English Language Education of 

Cultures and Language Faculty of IAIN Surakarta “Morphological Error 

Analysis in Writing Skill of Recount Text at The Eighth Grade Students’ Of 

MTS N 2 Surakarta In Academic Year 2018/2019”. The researcher analyzed the 

dominant type of morphological error using target modification taxonomy by 

Carl James (2013) to analyzed the data; he found the causes of Morphological 

errors; and how to overcome the problems. The researcher found the total errors 

in this research are; 76 times in the students’ paragraph writing of recount text 

which consists of 2 times or 2,63%. Errors in omission of noun plural -s, 12 times 

or 15,79% errors omission of past tense -ed, 55 times or 72,37 % errors in 

misselection of verb, 5 times or 6,58% errors in misselection of adjective, 1 times 

or 1,31% errors misselection of noun , and 1 times or 1,31% error adverb 

morphology error. Meanwhile, the dominant error made by the students is 

misselection of verb morphology which reaches 55 times or 72, 37 % from 76 

or 100%. 

Based on the second previous study, there are some differences were 

located in subject, result, and problem formulation. If the second previous study 
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investigated the frequent, cause, and solution of Morphological errors. This 

research only investigates the types and dominant frequent of inflectional 

morphemes errors using target modification taxonomy by Carl James (2013) to 

analyzed the data. 

The third previous research. It is conducted by Apriyanto (2019), the 

students of English Education Department, of Tarbiyah and Teacher Training 

Faculty of State Institute for Islamic Studies of Metro entitled “An Error 

Analysis of Using Inflectional Morpheme Made by the Tenth Grade Students of 

SMK PGRI 1 Punggur Central Lampung”. It aimed to identify the types and 

causes of errors in the use of five English morphological inflections. They were 

plural inflection, possessive inflection, present participle inflection, past tense 

inflection, and third person singular inflection. The first result shows that 

possessive inflection error is on the first rank (32 or 34,04%). The second result 

is factors causing errors in the use of five English inflectional morphemes. The 

causes are internal factor and external factor. Internal factor such as their interest, 

they do not pay attention toward the explanation given. While external factor is 

a brief explanation from the teacher and method of teaching because how well 

the students understand the material depends on the method of teaching that 

teacher uses. 

Based on the third previous study, there are some differences were 

located in subject, result, problem formulation. The second previous study 

investigated the types of errors in the use of five English morphological 

inflections made by the tenth grade student of SMK PGRI 1 Punggur, and this 

research investigates the types and the dominant type of inflectional morphemes 

errors of EFL students at second semester of English Language Education based 

on surface strategy taxonomy. While the second previous study analyzed the data 

using surface strategy taxonomy by Dulay, Burt, and Krashen (1982). The 

researcher uses target modification taxonomy by Carl James (2013). 

The fourth previous research related to this study is conducted by Diaz 

(2015), the student of English and Literature Department of Languages and Arts 

Faculty of State University of Medan entitled “An Analysis of Inflectional 
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Morphemes Errors in The Text Written by Second-Year Students of SMA 

Negeri 1 Stabat”. He found that the types of inflectional morphemes errors in the 

text written by second-year students of SMA Negeri 1 Stabat are omission, 

addition and misformation. Omission is errors dominantly occured. The cause of 

errors dominantly occurred on intralingual transfer with (59.6%).  

Based on the fourth previous study, there are some differences were 

located in subject, result, problem formulation. The third previous study 

investigated the types and causes of errors in using inflectional morphemes at 

ninth grade student of SMA Negeri 1 Stabat, and this research investigates the 

types and the dominant type of inflectional morphemes errors of EFL students 

at second semester of English Language Education based on surface strategy 

taxonomy. While the third previous study analyzed the data using surface 

strategy taxonomy by Dulay, Burt, and Krashen (1982). The researcher uses 

target modification taxonomy by Carl James (2013). 

The fifth research is a journal article from Widhiya and Lukmanul 

(2018), the students of English Department of the State Islamic Institute of Metro 

entitled “An Analysis of Inflectional Affixes Error in Argumentative Writing”. 

This research analyzed types of inflectional morphemes errors texts written by 

the fifth semester students of IAIN Metro. Based on the results, there are eight 

errors in using –s, 2 errors in using –es, 1 error in using –ies, 13 errors in using 

–ed, 3 errors in using –ing, and there is no error in using –er and –est. The first 

error that commonly found is the use of –ed. 

Based on the fifth previous study, there are some differences were located 

in subject, result, problem formulation. The fourth previous study investigated 

the types and the percentages of errors in using inflectional morphemes by fifth 

semester students of IAIN Metro, and this research investigates the types and the 

dominant type of inflectional morphemes errors of EFL students at second 

semester of English Language Education based on surface strategy taxonomy. 

While the fourth previous study analyzed the data using surface strategy 

taxonomy by Dulay, Burt, and Krashen (1982). The researcher used target 

modification taxonomy by Carl James (2013). 
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CHAPTER III 

RESEARCH METHODOLOGY 

In this chapter, the researcher presents some domains dealing with the 

topic, namely research design, setting of the study, subject of the study, data 

source, data collecting technique, data analysis technique, and trustwothiness of 

data. 

A. Research Design 

In this research, the researcher used descriptive qualitative method. 

According to Haryanto (2018:198), the definition of descriptive research is a 

research method used to describe the existing phenomena as accurately as 

possible. The main goal of descriptive research is to describe systematically the 

existing phenomena under the study. Therefore, this method is called descriptive 

is a method that aims to describe the problem or phenomena under the study.  

The researcher described and analyzed types and dominant type of errors 

using inflectional morphemes of EFL students’ English writing. The researcher 

aims to find the types and dominant type of errors in using inflectional 

morphemes of English writing texts at the second semester of English Language 

Education based on target modification taxonomy. 

B. Setting of the Study 

1. Place 

This research was conducted in the second semester of English Language 

Education, culture and language faculty of IAIN Surakarta. It is located at Jl. 

Pandawa, Dusun IV, Pucangan, Kartasura, Sukoharjo, Jawa Tengah, 57168. 

2. Time 

This research wass conducted on April 2020. The data collection was held 

after EFL students of the second semester finishes their midterm test.  
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C. Subject of the Study 

The researcher chosen students of G and H class of the second semester 

of English Language Education students of IAIN Surakarta as the subject. The 

lecturer of those classes recommended his classes for my research to find types 

and dominant type of errors in using inflectional morphemes of EFL students’ 

English writing. The reasons of the researcher choosing those classes are the 

researcher found some problems in the student’s writing when the rearcher did 

pre research in there,  many of the students do not understand about inflectional 

morphemes, and some of the students did error in using inflectional morphemes. 

Considering reasons above, the researcher chosen the G and H class for the 

subject of this research. The number of students in G class is 34 (5 male, 29 

female), and the number of students in H class is 37 (6 male, 31 female). The 

total number of students in G and H class is 71 but there are 11 students absent 

and did not submit their task. Therefore, the researcher took only 60 students 

from G and H class.  

D. Data Source 

The data in this research is in the form of document. The documents were 

the texts written by the students in the second semester of English Language 

Education especially at class 2G and 2H of argumentative writing course. The 

written texts were the results of midterm test of the students.  

E. Data Collecting Technique 

According to Sugiyono (2018:401), in the qualitative research, the main 

data collecting technique are participant observation, deep interview, study of 

documentation, or mixing of three of them, the mixing of observation, interview, 

and documentation called triangulation. The technique of collecting data that 

used in this research is documentation. The researcher collected the data from 

the argumentative essay of EFL students of English Language Education. The 

argumentative essay is the results of midtern test of G and H class. After the 

focus of the research becomes clear, the researcher can develope the instrument. 
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It may complete the data and compare the previous data (Sugiyono, 2019:307). 

The researcher will use document as a form of data. The document is from 

students’ argumentative essay on midtern test. The students’ writing results was 

analyzed using target modification taxonomy by Carl James (2013).  

F. Data Analysis Technique 

After collecting the data, the researcher described and analyzed the data 

based on target modification taxonomy. According to Sugiyono (2018:335), data 

analysis is the process of systematically searching and compiling data, obtained 

from interviews, field notes, and documentation. The researcher uses the four 

steps by Ellis (1985: 296), for analyzing the data. She states that the steps of 

analyzing data are identifying errors, classifying errors, explaining errors, and 

evaluating errors. The steps used by the researcher are: 

1. Collecting the Data  

The researcher collected the results of students’ midterm test as the data. 

2. Identifying Errors  

The researcher identified the types of inflectional morphemes errors 

of EFL students by target modification taxonomy by underlining the errors. 

The researcher will ignore the other kind of error such grammar error, 

punctuation error, and derivational morphemes errors because the focus of 

this study is only the inflectional morphemes errors, for example he is 

inperfect person. It is the example of derivational morpheme error. The 

researcher will ignore it. 

3. Classifying Errors 

The researcher classified the errors based on the types of target 

modification taxonomy whether it is omission, addition, misordering or 

misformation. The researcher will use table to classify the errors. The table 

should follow:  
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Table 3.1.2 The example of classifying errors table 

No. Name Error Type  Tot

al  
PLR PSS CPR SPL TPN PTN PEP PAP 

 

1.  

 

OMS 
          

ADS          

MSL          

MSP          

BND          

2.  

 

OMS           

ADS          

MSL          

MSP          

BND          

Total           

  

 

Explanation: 

  Omission OMS 

Addition ADS 

Misselection MSL 

Misplacement MSP 

Blends BND 

Plural PLR 

Possesive PSS 

Comparative CPR 

Superlative SPL 

Third Person TPN 

Past Tense PTN 

Present Participle PEP 

Past Participle PAP 
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4. Explaining Errors 

The next step is finding out the frequency of errors on every type of 

error. In every sentence, the error might have more than one type of error. 

The calculation was conducted in every sentence. The researcher will explain 

what kind of the error it is, why it is an error, and what it should be. For 

example, there is error in a word womans. The error type is addition. The 

word incorrect because there is addition s in the word woman, it is a plural 

word and do not need to add s in the end of the word. The correct word should 

be woman. 

5. Calculating Errors 

The researcher calculated the total errors from each type of 

classification of errors based on target modification taxonomy to describe 

the percentages of students’ errors. According to Anas in Atika (2018:63), to 

count the percentage of the errors, the researcher uses the formula proposed 

by Sudjiono in Susanti (2020:52) as follow:  

 

 

 

 

P: error percentage number 

F: the number of error / Frequency 

N: the total number of error 

In this step, the types of errors will display on a table that allowed the 

researcher to draw the conclusion. 

  

P = F x 100% 

N 
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G. Technique of Coding Data  

The researcher used code to analyzing the data.  According Hubberman 

in Endar (2019:53) codes are tags or labels for assigning units of meaning to the 

descriptive or inferential information compiled during a study. The example of 

coding: 

S4/OMS2/PLR 

This coding means that student 4 means produce inflectional morphemes of error 

omission of plural error and it is the student’s second error of omission. The 

codes that was used for coding the datum are: 

1. The use of letter S followed by student number order. S4 means that the 

datum is student 4. 

2. The use of number 2 after OMS (Omission), it is means the second error of 

student of omission error. 

3. The use of abbreviation in capital letter to show what types and kinds of 

inflectional morphemes error produced by the students 

The explanation of the abbreviation: 

PLR: Plural    OMS: Omission 

PSS: Possessive   ADS: Addition 

CPR: Comparative   MSL: Misselection 

SPL: Superlative   MSP: Misplacement 

TPN: Third Person   BND: Blends 

PTN: Past Tense 

PEP: Present Participle 

PAP: Past Participle 
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H. Trustworthiness of Data 

To measure the validity of the data, the researcher used triangulation 

trustworthiness. Triangulation is a technique of physical measurement that it has 

a powerful way of demonstrating concurrent validity especially in qualitative 

research (Cohen, 2007:141). 

a. Theoretical Triangulation  

This type draws upon alternative or competing theories in preference to 

utilizing one viewpoint only.  

b. Methodological Triangulation  

This type uses either the same method on different occasions, or different 

methods on the same object of study.  

c. Investigator Triangulation  

This type engages some observers to make the data valid, the data that was 

discovered independently by more than one observer is preferable.  

In this research, the researcher will use investigator triangulation as the 

technique of data validity. The data findings were discussed with the English 

writing lecturer of IAIN Surakarta Mr. Furqon Edi Wibowo, M.Pd. The lecturer 

checked the data that are analyzed by the researcher. Then, if the data are 

considered valid by the English writing lecturer, the findings will be entered into 

the research report. 
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CHAPTER IV 

FINDING AND DISCUSSION 

In this chapter the researcher was analyzed the data collected by students 

writing text about argumentative text in the second semester of English Language 

Education. The researcher answers the problem formulation of this research. They 

are; what are the types of errors in using inflectional morphemes in argumentative 

writing by the second semester of English Language Education of IAIN Surakarta?; 

what is the dominant type of errors in using inflectional morphemes in 

argumentative writing by the second semester of English Language Education of 

IAIN Surakarta?. 

A. Finding 

1. Result of the Research  

In this research, the documentation was the main instrument of this 

research. The researcher collects data from the argumentative results of the 

second semester of English Language Education. The researcher chooses the 

G and H class for the subject of this research. The number of students in G 

class is 34 (5 male, 29 female), and the number of students in H class is 37 (6 

male, 31 female). The total number of students in G and H class is 71 but 

there are 11 students absent and did not submit their task. Therefore, the 

researcher took only 60 students from G and H class. After analyzing the data, 

the researcher found that there were eight kinds of inflectional morphemes 

errors in argumentative writing using target modification taxonomy; they are 

omission, addition, and misselection. The first percentage of inflectional 

errors comes to plural inflection errors with 36 of 59 items from the total 

errors (61.02 %). The second is third person singular errors with 9 of 59 items 

from the total errors (15.25 %). The third is possessive inflection errors and 

present participle inflections errors, each of them with 4 of 59 items from the 

total errors (6.78 %). The fourth is past participle inflection errors with 3 of 
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59 items from the total errors (5.10%). The fifth is comparative inflections 

errors, superlative inflection errors and past tense inflection errors, each of 

them with 1 of 59 items from the total errors (1.69%).  

2. Types of Student Errors in Using Inflectional Morpheme 

a) Student 1 

The student 1 wrote argumentative essay entitled “Teen Marriage and 

Should They be Allowed?”. The student did 5 plural inflection errors and 

1 possessive inflection error. They are: 

1) S1/OMS1/PLR 

The student wrote sentence “Marriage is one of the basic need 

of everyone’s life.”. The error is located in the word need. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word need is a free morpheme that can stand alone and has 

meaning by itself. That word contains the root need, the stem needs, 

and the base needs. The word should add with suffix –s. The morpheme 

–s is a bound morpheme that cannot stand-alone. The correct sentence 

should be “Marriage is one of the basic needs of everyone’s life.”.   

2) S1/OMS2/PLR 

The student wrote sentence “While others are suffered by 

terrible problem within their family.”. The error is located in the word 

problem. Because, the student omits the suffix –s (omission). 

Moreover, it should on plural form. The word problem is a free 

morpheme that can stand alone and has meaning by itself.  The word 

contains the root problem, the stem problems, and the base problem. 

The word should add with suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“While others are suffered from a terrible problems within their 

family.”.   

  



45 

 

3) S1/OMS3/PLR 

The student wrote sentence “Getting married at the age of 

teen affects the wife’s health badly.”. The error is located in the word 

teen. Because, the student omits the suffix –s (omission). Moreover, 

it should on plural form. The word teen is a free morpheme that can 

stand-alone and has meaning by itself. It has a root teen, the stem 

teens, and the base teen. The word should add with suffix –s and the 

word should be on plural form. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“Getting married at the age of teens affects the wife’s health badly.”.   

4) S1/OMS4/PLR 

The student wrote sentence “In other word.”. The error is 

located in the word “word”. Because, the student omits the suffix –s 

(omission). Moreover, it should on plural form. The word “word” is 

a free morpheme that can stand-alone and has meaning by itself.  It 

contains the root word, the stem words, and the base word. The word 

should add with suffix –s. The morpheme –s is a bound morpheme 

that cannot stand-alone. The correct sentence should be “In other 

words.”.   

5) S1/OMS5/PLR 

The student wrote sentence “Firstly, those who marry teen 

are expected to deal with.”. The error is located in the word teen. 

Because, the student omits the suffix –s (omission). Moreover, it 

should on plural form. The word teen is a free morpheme that can 

stand-alone and has meaning by itself.  It contains the root teen, the 

stem teens, and base teen. The word should add with suffix –s and 

the word should be on plural form. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“Firstly, those who marry teens are expected to deal with.”.   
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6) S1/MSL1/PSS 

The student wrote sentence “One more thing is that young 

couples cannot take care about their wife’s well-being during their 

pregnancy,”. The error is located in the word wife’s. Because, the 

student did error in selecting the suffix –‘s (misselection). Moreover, 

it should on the correct possessive form. It contains the root wife, a 

stem wives, and the base wife. The student should add the suffix –s’ 

after the word wives. The morpheme –‘s is a bound morpheme that 

cannot stand-alone. The correct sentence should be “One more thing 

is that young couples cannot take care about their wives’ well-being 

during their pregnancy”.   

b) Student 2 

The student 1 wrote argumentative essay entitled “Do We Need 

Cell Phones?”. The student did 2 third person singular inflection errors, 1 

comparative inflection error, 1 plural inflection error, and 1 past participle 

inflection errors. They are: 

1) S2/OMS1/TPN 

The student wrote sentence “In this era, everything going easy 

and simple because the newest technology make our life more simple”. 

The error is located in the word make. Because, the student omits the 

suffix –s (omission). Moreover, it should on third person singular form. 

The word make is a free morpheme that can stand-alone and has 

meaning by itself.  It contains the root make, the stem makes, and the 

base make. The word should add with suffix –s. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should 

be “In this era, everything going easy and simple because the newest 

technology makes our life simpler”.   

2) S2/OMS2/CPR 

The student wrote sentence “In this era, everything going easy 

and simple because the newest technology make our life more simple”. 

The error is located in the word simple. Because, the student omits the 
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suffix –r (omission). Moreover, it should on comparative form. The 

word simple is a free morpheme that can stand-alone and has meaning 

by itself.  It contains the root simple, the stem simpler, and the base 

simple. The word should add with suffix –r. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should 

be “In this era, everything going easy and simple because the newest 

technology makes our life simpler”.   

3) S2/OMS3/TPN 

The student wrote sentence “First is cell phone can bringing 

security for many people, personal security make the cellphones be the 

factor a person to use it.”. The error is located in the word make. 

Because, the student omits the suffix –s (omission). Moreover, it should 

on third person singular form. The word make is a free morpheme that 

can stand-alone and has meaning by itself.  It contains the root make, 

the stem makes, and the base make. The word should add with suffix –

s. The morpheme –s is a bound morpheme that cannot stand-alone. The 

correct sentence should be “First is cell phone can bringing security for 

many people, personal security makes the cellphones be the factor a 

person to use it.”.  

4) S2/OMS4/PLR 

The student wrote sentence “People talk about many topics on 

their cell phone.”. The error is located in the word need. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word need is a free morpheme that can stand alone and has 

meaning by itself.  It contains the root need, the stem needs, and the 

base need. The word should add with suffix –s. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should 

be “People talk about many topics on their cell phones.”.   

4) S2/ADS1/PAP 

The student wrote sentence “The result of the research can 

motivated the people including young people.”. The error is located in 
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the word motivated. Because, the student adds the suffix –ed (addition). 

Moreover, it should not on past participle form. It has a root motive, a 

base motivate, a stem motivate and a suffix -ed. The word should omit 

the suffix –ed. The morpheme –ed is a bound morpheme that cannot 

stand-alone. The correct sentence should be “The result of the research 

can motivate the people including young people”.  

c) Student 5 (S1/OMS5/PLR) 

The student 5 wrote argumentative essay entitled “One Meaningful 

Step”. The student did 1 third person singular inflection errors. The student 

wrote sentence “No one disturb us in step.”. The error is located in the 

word disturb. Because, the student omits the suffix –s (omission). 

Moreover, it should on third person singular form. The word disturb is a 

free morpheme that can stand-alone and has meaning by itself.  It contains 

the root disturb, the stem disturbs, and the base disturb. The word should 

add with suffix –s. The morpheme –s is a bound morpheme that cannot 

stand-alone. The correct sentence should be “No one disturbs us in step”.  

d) Student 7 

The student 7 wrote argumentative essay entitled “Cellphone 

Needs In Daily Life”. The student did 1 plural inflection errors and 2 

possessive inflection errors. They are: 

1) S7/OMS1/PLR 

The student wrote sentence “Cellphone are often used because 

they have many benefit such as the one is used to communicate.”. The 

error is located in the word benefit. Because, the student omits the suffix 

–s (omission). Moreover, it should on plural form. The word benefit is 

a free morpheme that can stand alone and has meaning by itself. It 

contains the root benefit, the stem benefits, and the base benefit. The 

word should add with suffix –s. The morpheme –s is a bound morpheme 

that cannot stand-alone. The correct sentence should be “The cellphone 

is often used because they have many benefits such as the one is used 

to communicate.”.   
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2) S7/ADS1/PSS 

The student wrote sentence “A cellphone is an electronic device 

that is used to communicate in modern world like today’s.”. The error 

is located in the word today’s. Because, the student adds the suffix –‘s 

(addition). Whereas, it should not on possessive form. It contains the 

root today, the stem todays, and the base today. The word should omit 

the suffix –‘s. The morpheme –‘s is a bound morpheme that cannot 

stand-alone. The correct sentence should be “A cellphone is an 

electronic device that is used to communicate in a modern world like 

today.”.  

3) S7/ADS1/PSS 

The student wrote sentence “many ojek online and online shop 

like today’s.”. The error is located in the word today’s. Because, the 

student adds the suffix –s (addition). Moreover, it should not on 

possessive form. The word today’s is a bound morpheme that cannot 

stand-alone.  It contains the root today, the stem todays, and the base 

today. The word should omit the suffix –‘s. The morpheme –‘s is a 

bound morpheme that cannot stand-alone. The correct sentence should 

be “Many ojek online and online shop like today.”.  

e) Student 8 

The student 8 wrote argumentative essay entitled “Why Gadget is 

Very Important in Everyday Life?”. The student did 1 third person singular 

inflection errors and 3 plural inflection errors. They are: 

1) S8/OMS1/TPN 

The student wrote sentence “Gadget become populer in now 

days.”. The error is located in the word become. Because, the student 

omits the suffix –s (omission). Moreover, it should on third person 

singular form. The word become is a free morpheme that can stand-

alone and has meaning by itself.  It contains the root become, the stem 

becomes, and the base become. The word should add with suffix –s. The 
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morpheme –s is a bound morpheme that cannot stand-alone. The correct 

sentence should be “Gadget becomes popular in nowdays.”.   

2) S8/OMS2/PLR 

The student wrote sentence “And many reason why gadgets are 

important”. The error is located in the word reason. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word reason is a free morpheme that can stand alone and has 

meaning by itself. It contains the root reason, the stem reasons, and the 

base reason. The word should add with suffix –s. The morpheme –s is 

a bound morpheme that cannot stand-alone. The correct sentence 

should be “And many reasons why gadgets are important”.   

3) S8/OMS3/PLR 

The student wrote sentence “Many gadget that are specifically 

for entertainment purpose”. The error is the located in word gadget. 

Because, the student omits the suffix –s (omission). Moreover, it should 

on plural form. The word gadget is a free morpheme that can stand 

alone and has meaning by itself.  It contains the root gadget, the stem 

gadgets, and the base gadget. The word should add with suffix –s. The 

morpheme –s is a bound morpheme that cannot stand-alone. It is 

attached to the stem gadget. The correct sentence should be “Many 

gadgets that is specifically for entertainment purpose.”.   

4) S8/OMS4/PLR 

The student wrote sentence “The feature in the gadget make use 

feel good.”. The error is located in the word make. Because, the student 

omits the suffix –s (omission). Moreover, it should on plural form. The 

word make is a free morpheme that can stand-alone and has meaning 

by itself.  It contains the root make, the stem makes, and the base make. 

The word should add with suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“The feature in the gadget makes us feel good.”. 

   



51 

 

f) Student 9 

The student 9 wrote argumentative essay entitled “How Important 

the Gadgets Is For Life”. The student did 2 plural inflection errors and 1 

third person singular inflection errors. They are: 

1) S9/OMS1/PLR 

The student wrote sentence “Because many negative effect are 

also caused”. The error is located in the word effect. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word effect is a free morpheme that can stand alone and has 

meaning by itself.  It contains the root effect, the stem effects, and the 

base effect. The word should add with suffix –s. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should 

be “Because many negative effects are also caused” 

2) S9/OMS2/PLR 

The student wrote sentence “Human will surely encounter many 

difficluties.”. The error is located in the word human. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word human is a free morpheme that can stand-alone and has 

meaning by itself.  It contains the root human, the stem humans, and the 

base human. The word should add with suffix –s. The morpheme –s is 

a bound morpheme that cannot stand-alone. The correct sentence 

should be “and many reasons why gadgets are important” 

3) S9/OMS3/TPN 

The student wrote sentence “Gadget do have a lot of influence 

both in positive and negative terms”. The error is located in word do. 

Because, the student omits the suffix –s (omission). Moreover, it should 

on third person singular form. The word do is a free morpheme that can 

stand-alone and has meaning by itself.  It contains the root do, the stem 

does, and the base do. The word should add with suffix –s. The 

morpheme –s is a bound morpheme that cannot stand-alone. The correct 
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sentence should be “Gadget does have a lot of influence both in positive 

and negative terms”.   

g) Student 12 

The student 12 wrote argumentative essay entitled “Lose Weight 

with Swimming?”. The student did 3 plural inflection errors. They are: 

1) S12/OMS1/PLR 

The student wrote sentence “Swimming 30 - 60 minutes in 4-6 

days on a week can help people to lose weight and health risk such as”. 

The error is located in the word risk. Because, the student omits the 

suffix –s (omission). Moreover, it should on plural form. The word risk 

is a free morpheme that can stand alone and has meaning by itself.  It 

contains the root risk, the stem risks, and the base risk. The word should 

add with suffix –s. The morpheme –s is a bound morpheme that cannot 

stand-alone. The correct sentence should be “Swimming 30 - 60 

minutes in 4-6 days on a week can help people to lose weight and health 

risks such as” 

2) S12/OMS2/PLR 

The student wrote sentence “Swimming also keep blood sugar 

under control and increase insulin sensitivity.”. The error is located in 

the word keep. Because, the student omits the suffix –s (omission). 

Moreover, it should on plural form. The word keep is a free morpheme 

that can stand-alone and has meaning by itself.  It contains the root keep, 

the stem keeps, and the base keep. The word should add with suffix –s 

and the word should be on plural form. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“Swimming also keeps blood sugar under control and increases insulin 

sensitivity” 

3) S12/OMS3/PLR 

The student wrote sentence “Swimming also keep blood sugar 

under control and increase insulin sensitivity.”. The error is located in 

the word increase. Because, the student omits the suffix –s (omission). 
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Moreover, it should on plural form. The word increase is a free 

morpheme that can stand alone and has meaning by itself.  It contains 

the root increase, the stem increases, and the base increase. The word 

should add with suffix –s. The morpheme –s is a bound morpheme that 

cannot stand-alone. The correct sentence should be “Swimming also 

keeps blood sugar under control and increases insulin sensitivity” 

h) Student 17 

The student 17 wrote argumentative essay with the theme is 

corruption. The student did 1 superlative inflection error and 1 third person 

singular error. They are: 

1) S17/OMS1/SPL 

The student wrote sentence “Indonesia has always occupied a 

position the most low.”. The error is located in the word low. Because, 

the student omits the suffix –est (omission). Moreover, it should on 

superlative form. The word low is a free morpheme that can stand alone 

and has meaning by itself.  It contains the root low, the stem lows, and 

the base low. The word should add with suffix –est and the word should 

be on superlative form. The morpheme –est is a bound morpheme that 

cannot stand-alone. The correct sentence should be “Indonesia has 

always occupied the lowest position.”.   

2) S17/OMS2/TPN 

The student wrote sentence “Comparison of corruption between 

countries remain low”. The error is located in the word remain. 

Because, the student omits the suffix –s (omission). Moreover, it should 

on third person singular form. The word remain is a free morpheme that 

can stand-alone and has meaning by itself.  It contains the root main, 

the stem remains, and the base remain. The word should add with suffix 

–s. The morpheme –s is a bound morpheme that cannot stand-alone. 

The correct sentence should be “Comparison of corruption between 

countries remains low”. 
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i) Student 18 (S18/OMS1/PLR) 

The student 18 wrote argumentative essay entitled “Where do 

Musicians Get Income From?”. The student did 1 plural inflection errors. 

The student wrote sentence “artists always get a wad of money from live 

performances and world tour.”. The error is located in the word tour. 

Because, the student omits the suffix –s (omission). Moreover, it should 

on plural form. The word tour is a free morpheme that can stand alone and 

has meaning by itself.  It contains the root tour, the stem tours, and the 

base tour. The word should add with suffix –s. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should be 

“artists always get a wad of money from live performances and world 

tours.”. 

j) Student 21 

The student 21 wrote argumentative essay entitled “Why 

Noesantara Should Life with Marijuana?”. The student did 1 superlative 

inflection error and third person singular error. They are: 

1) S21/ADS1/PLR 

The student wrote sentence “Including the clothings, foods, 

shelters, and energies.”. The error is located in the word clothings. 

Because, the student adds the suffix –s (addition). Moreover, it should 

on gerund form. It contains the root cloth, the stem clothing, the base 

cloth. The word should omit the suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“Including the clothing, foods, shelters, and energies.”.   

2) S21/ADS2/PAP 

The student wrote sentence “It is also more elastic and cracked 

resistant”. The error is located in the word cracked. Because, the student 

adds the suffix –ed (addition). Moreover, it should not on past participle 

form. It contains the root crack, the stem cracked, the base crack. The 

word should omit the suffix –ed. The morpheme –ed is a bound 
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morpheme that cannot stand-alone. The correct sentence should be “It 

is also more elastic and crack resistant.”. 

k) Student 27 

The student 27 wrote argumentative essay entitled “Indonesian's 

Education”. The student did 6 plural inflection errors. They are: 

1) S27/OMS1/PLR 

The student wrote sentence “But in 2010 there are 1.080.000 

student quited their study.”. The error is located in the word student. 

Because, the student omits the suffix –s (omission). Moreover, it should 

on plural form. The word student is a free morpheme that can stand-

alone and has meaning by itself.  It contains the root student, the stem 

students, and the base student. The word should add with suffix –s. The 

morpheme –s is a bound morpheme that cannot stand-alone. The correct 

sentence should be “But in 2010 there are 1.080.000 students quitted 

their study.”.   

2) S27/OMS2/PLR 

The student wrote sentence “Not all the city can have the equals 

education.”. The error is located in the word city. Because, the student 

omits the suffix –es (omission). Moreover, it should on plural form. The 

word city is a free morpheme that can stand-alone and has meaning by 

itself.  It contains the root city, the stem cities, and the base city. The 

word should add with suffix –es and the word should be on plural form. 

The morpheme –es is a bound morpheme that cannot stand-alone. The 

correct sentence should be “Not all the cities can have the equal 

education.”. 

3) S27/ADS1/PLR 

The student wrote sentence “We are not a poor country like 

others countries in the Africa continent”. The error is located in the 

word others. Because, the student adds the suffix –s (addition). 

Moreover, it should on singular form. It contains with the root other, 

the stem others, and the base other. The word should omit the suffix –
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s. The morpheme –s is a bound morpheme that cannot stand-alone. The 

correct sentence should be “We are not a poor country like other 

countries in the Africa continent”. 

4) S27/ADS2/PLR 

The student wrote sentence “The only exceptions to reach that 

goal is a knowledge.”. The error is located in the word exceptions. 

Because, the student adds the suffix –s (addition). Moreover, it should 

on singular form It contains the root exception, the stem exceptions, and 

the base exception. The word should omit the suffix –s. The morpheme 

–s is a bound morpheme that cannot stand-alone. The correct sentence 

should be “The only exception to reach that goal is a knowledge.”. 

5) S27/ADS3/PLR 

The student wrote sentence “Not all the city can have the equals 

education.”. The error is located in the word equals. Because, the 

student adds the suffix –s (addition). Moreover, it should on singular 

form. It contains the root equal, the stem equals, and the base equal. 

The word should omit the suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be “Not 

all the cities can have the equal education.”. 

6) S27/ADS4/PLR 

The student wrote sentence “The Infrastructure being the second 

problems.”. The error is located in the word problems. Because, the 

student adds the suffix –s (addition). Moreover, it should on singular 

form. It contains the root problem, the stem problems, and the base 

problem. The word should omit the suffix –s. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should 

be “The Infrastructure is the second problem.”. 

l) Student 38 (S38/OMS1/PLR) 

The student 38 wrote argumentative essay entitled “Are 

Technological Gadgets, The Leading Cause of Cancer?”. The student did 

1 plural inflection error. The student wrote sentence “What will happen if 
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we can prevent the onset of cancer in our body?”. The error is located in 

the word body. Because, the student omits the suffix –es (omission). 

Moreover, it should on plural form. The word body is a free morpheme 

that can stand alone and has meaning by itself.  It contains the root body, 

the stem bodies, and the base body. The word should add with suffix –es. 

The morpheme –es is a bound morpheme that cannot stand-alone. The 

correct sentence should be “What will happen if we can prevent the onset 

of cancer in our bodies?”.  

m) Student 40 (S40/ADS1/PLR) 

The student 40 wrote argumentative essay entitled “Why 

Swimming is Healthy?”. The student did 1 plural inflection error. The 

student wrote sentence “Research from Australia compared children who 

took swimming lessons with a control groups of non-swimmers.”. The 

error is located in the word groups. Because, the student adds the suffix –

s (addition). Moreover, it should on singular form. It contains the root 

group, the stem groups, and the base group. The word should omit the 

suffix –s and the word should be on singular form. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should be 

“Research from Australia compared children who took swimming lessons 

with a control group of non-swimmers.”.  

n) Student 42 (S42/ADS1//PAP) 

The student 42 wrote argumentative essay entitled “Stop 

Cyberbullying”. The student did 1 past participle inflection error. The 

student wrote sentence “Cyberbullying is a more dangerous threat to 

children than parents anticipated.”. The error is located in the word 

anticipated. Because, the student adds the suffix –ed (addition). Moreover, 

it should not on possessive form. The word contains the root anticipate, 

the stem anticipated, and the base anticipate. The word should omit the 

suffix –ed. The morpheme –ed is a bound morpheme that cannot stand-

alone. The correct sentence should be “Cyberbullying is a more dangerous 

threat to children than parents anticipate.”.  
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o) Student 47 

The student 47 wrote argumentative essay entitled “What is the 

Ideal Amount of Water for a Healthy Person?”. The student did 2 third 

person singular inflection errors. They are: 

1) S47/ADS1/TPN 

The student wrote sentence “Which means that bodies needs a 

large.”. The error is located in the word needs. Because, the student 

adds the suffix –s (addition). Moreover, it should on third person 

singular form. The word contains the root need, the stem need, and the 

base need. The word should omit the suffix –s. The morpheme –s is a 

bound morpheme that cannot stand-alone. The correct sentence should 

be “Which means that bodies need a large.”. 

2) S47/ADS2/TPN 

The student wrote sentence “Pregnant and nursing mothers 

requires the additional needs.”. The error is located in the word 

requires. Because, the student adds the suffix –s (addition). Moreover, 

it should on possessive form. The word contains the root require, the 

stem requires, and the base requires. The word should omit the suffix 

–s. The morpheme –s is a bound morpheme that cannot stand-alone. 

The correct sentence should be “Pregnant and nursing mothers require 

the additional needs.”. 

p) Student 49 (S49/MSL1/PEP) 

The student 49 wrote argumentative essay entitled “Is Swimming 

Healthy?”. The student did 1 present participle inflection error. The 

student wrote sentence “Some of the benefits you can get from this 

swimming exercise such as increasing muscle and bone strength.”. The 

error is located in the word increasing because the student did error to 

select the correct word form. Moreover, it should on past participle form. 

The word contains the root increase, the stem increases, and the base 

increase. The student changes the suffix –ing into –ed on past participle 

form. The morpheme –ed is a bound morpheme that cannot stand-alone. 
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The correct sentence should be “Some of the benefits you can get from this 

swimming exercise such as increased muscle and bone strength.”. 

q) Student 51 (S51/OMS1/PLR) 

The student 51 wrote argumentative essay entitled “Is Art a 

Profession?”. The student did 1 plural inflection error. The student wrote 

sentence “Is art a profession with the purpose to get wage or income.”. The 

error is located in the word wage. Because, the student omits the suffix –s 

(omission). Moreover, it should on plural form. The word wage is a free 

morpheme that can stand alone and has meaning by itself.  It contains the 

root wage, the stem wages, and the base wage. The word should add with 

suffix –s. The morpheme –s is a bound morpheme that cannot stand-alone. 

The correct sentence should be “Is art a profession with the purpose to get 

wages or income.”. 

r) Student 52 (S52/OMS1/PLR) 

The student 52 wrote argumentative essay entitled “Is swimming 

healthy?”. The student did 1 plural inflection error. The student wrote 

sentence “While many talk about a runner's high, swimming can bring 

about all those feel-good emotions too.”. The error is located in the word 

talk. Because, the student omits the suffix –s (omission). Moreover, it 

should on plural form. The word talk is a free morpheme that can stand 

alone and has meaning by itself.  It contains the root talk, the stem root, 

and the base root. The word should add with suffix –s. The morpheme –s 

is a bound morpheme that cannot stand-alone. The correct sentence should 

be “While many talks about a runner's high, swimming can bring about all 

those feel-good emotions too.”. 

s) Student 55 

The student 55 wrote argumentative essay entitled “Is Nuclear 

Energy Really Harmful to be Used in Technology?”. The student did 2 

plural inflection errors. They are: 

2) S55/OMS1/PLR 
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The student wrote sentence “But the earth is on a dangerous 

situation that can damage human being.”. The error is located in the 

word being. Because, the student omits the suffix –s (omission). 

Moreover, it should on plural form. The word being is a free morpheme 

that can stand-alone and has meaning by itself.  It contains the root be, 

the stem being, and the base be. The word should add with suffix –s. 

The morpheme –s is a bound morpheme that cannot stand-alone. The 

correct sentence should be “But the earth is on a dangerous situation 

that can damage human beings..”.   

3) S55/ADS1/PLR 

The student wrote sentence “In this 21st centuries.”. The error 

is located in the word centuries. Because, the student adds the suffix –

es (omission). Moreover, it should on plural form. It contains the root 

century, the stem centuries, and the base century. The word should omit 

the suffix –es. The morpheme –es is a bound morpheme that cannot 

stand-alone. The correct sentence should be “In this 21st century.”. 

t) Student 58 (S58/OMS1/PLR) 

The student 58 wrote argumentative essay entitled “Are footballer 

overpaid”. The student did 1 plural inflection error. The student wrote 

sentence “many people say that if an international footballer gets an 

excessive salary and causes a lot of controversy”. The error is located in 

the word controversy. Because, the student omits the suffix –es (omission). 

Moreover, it should on plural form. The word controversy is a free 

morpheme that can stand alone and has meaning by itself.  It contains the 

root controversy, the stem controversies, and the base controversy. The 

word should add with suffix –es. The morpheme –es is a bound morpheme 

that cannot stand-alone. The correct sentence should be “many people say 

that if an international footballer gets an excessive salary and causes a lot 

of controversies.”. 
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u) Student 60 

The student 60 wrote argumentative essay entitled “Is Rugby 

Dangerous?”. The student did 2 plural inflection errors. They are: 

1) S60/OMS1/PLR 

The student wrote sentence “All player must be knowing rules 

and law of game.”. The error is located in the word player. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word player is a free morpheme that can stand-alone and has 

meaning by itself.  It contains the root play, the stem players, and the 

base player. The word should add with suffix –s. The morpheme –s is 

a bound morpheme that cannot stand-alone. The correct sentence 

should be “All players must be knowing the rules and laws of the 

game.”.   

2) S60/OMS2/PLR 

The student wrote sentence “All player must be knowing rules 

and law of game.”. The error is located in the word law. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word law is a free morpheme that can stand-alone and has 

meaning by itself.  It contains the root law, the stem laws, and the base 

law . The word should add with suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be “All 

players must be knowing the rules and laws of the game..”. 

v) Student 61 (S61/ADS1/PLR) 

The student 61 wrote argumentative essay entitled “Graffiti is an 

Illegal Art”. The student did 1 plural inflection error. The student wrote 

sentence “Do not criticize it just try to every different likes.”. The error is 

located in the word likes. Because, the student adds the suffix –s 

(omission). Moreover, it should on singular form. The word contains the 

root like, the stem likes, and the base like. The word should omit the suffix 

–s. The morpheme –s is a bound morpheme that cannot stand-alone. The 
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correct sentence should be “Do not criticize it just try to every different 

like. 

w) Student 63 

The student 63 wrote argumentative essay entitled “How Are 

Psychology and Music Connected?”. The student did 2 plural inflection 

errors, 1 third person singular inflection error, 1 past tense inflection error, 

and 1 present participle inflection error. They are: 

1) S63/OMS1/PLR 

The student wrote sentence “Affect human emotions and it splits 

into six kind.”. The error is located in the word kind. Because, the 

student omits the suffix –s (omission). Moreover, it should on plural 

form. The word kind is a free morpheme that can stand-alone and has 

meaning by itself.  It contains the root kind, the stem kinds, and the base 

kind. The word should add with suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“Affect human emotions and it splits into six kinds.”.   

2) S63/OMS2/PLR 

The student wrote sentence “In the album, he raised mental 

health issue from his personal experience.”. The error is located in the 

word issue. Because, the student omits the suffix –s (omission). 

Moreover, it should on plural form. The word issue is a free morpheme 

that can stand-alone and has meaning by itself.  It contains the root 

issue. The word should add with suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be “In 

the album, he raised mental health issues from his personal 

experience.”. 

3) S63/OMS3/TPN 

The student wrote sentence “Something where the emotion 

describe with note, tone, rythm.”. The error is located in the word 

describe. Because, the student omits the suffix –s (omission). 

Moreover, it should on third person singular form. The word describe 
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is a free morpheme that can stand-alone and has meaning by itself.  It 

contains the root describe, the stem describes, and the base describes. 

The word should add with suffix –s. The morpheme –s is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“When hearing and brain function doesn’t work properly.”. 

4) S63/MSL1/PTN 

The student wrote sentence “Music can said as a language of 

emotion.”. The error is located in the word said because the student 

did error to select (misselection) the correct past tense form. It 

contains the root say, the stem says, and the base say. The student 

should omit on the suffix –ed. The morpheme –ed is a bound 

morpheme that cannot stand-alone. The correct sentence should be 

“Music can say as a language of emotion.”. 

5) S63/MSL2/PEP 

The student wrote sentence “Music has connecting with 

psychology.”. The error is located in the word connecting because the 

student did error to select (misselection) the correct word form. 

Moreover, it should on the past participle form. It contains the root 

connect, the stem connecting, and the base connect. The student should 

change the suffix –ing into –ed on past participle form. The morpheme 

–ed is a bound morpheme that cannot stand-alone. The correct sentence 

should be “Music has connected with psychology”. 

x) Student 65 (S65/ADS1/PLR) 

The student 65 wrote argumentative essay entitled “Should we 

Reward our Children for Good Conduct?”. The student did 1 plural 

inflection error. The student wrote sentence “Every parents would her 

children to be excellent.”. The error is located in the word parents. 

Because, the student adds the suffix –s (addition). Moreover, it should on 

plural form. The word contains the root parent, the stem parents, and the 

base parent. The word should omit the suffix –s. The morpheme –s is a 
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bound morpheme that cannot stand-alone. The correct sentence should be 

“Every parent would her children to be excellent.”. 

y) Student 66 (S66/MSL/PEP) 

The student 66 wrote argumentative essay entitled “Should Parents 

Monitor What Their Teens Doing in Social Media?”. The student did 1 

present participle inflection error. The student wrote sentence “One case 

of social media like addicted to cyberspace.”. The error is located in the 

word addicted because the student did error to select (misselection) the 

correct word form. The word contains the root addict, the stem addicted, 

and the base addict. The student should change the suffix –ed into –ion. 

The morpheme –ion is a bound morpheme that cannot stand-alone. The 

correct sentence should be “One case of social media like addiction to 

cyberspace”. 

z) Student 71 

The student 71 wrote argumentative essay entitled “Just which is 

the best way to discipline a kid?”. The student did 1 possessive inflection 

error and 1 past participle error. They are: 

1) S71/OMS1/PSS 

The student wrote sentence “by their parent rigorous 

upbringing.”. The error is located in the word parent. Because, the 

student omits the suffix –s (omission). Moreover, it should on 

possessive form. The word parent is a free morpheme that can stand-

alone and has meaning by itself.  It contains the root parent, the stem 

parents, and the base parent. The word should add with suffix –s. The 

morpheme –s is a bound morpheme that cannot stand-alone. The correct 

sentence should be “by their parents’ rigorous upbringing.”.   

2) S71/OMS2/PAP 

The student wrote sentence “In ancient times many children 

were discipline by”. The error is located in the word discipline. 

Because, the student omits the suffix –ed (omission). Moreover, it 

should on past participle form. The word discipline is a free morpheme 
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that can stand-alone and has meaning by itself.  It contains the root 

discipline, the stem disciplined, and the base discipline. The word 

should add with suffix –ed. The morpheme –ed is a bound morpheme 

that cannot stand-alone. The correct sentence should be “In ancient 

times many children were disciplined by”. 

3. The calculation of the percentage of students’ errors in using inflection 

The researcher calculated the percentages of each error type of 

inflectional morphemes made by the second semester of English language 

education. The researcher used the formula proposed by Sudjiono in Susanti 

(2020:52) as follow: 

 

 

 

P: errors percentage number 

F: the number of errors 

N: the total number of errors 

 

Table 4.1.3The Calculation of Errors 

No. Errors Types The Calculation 

1. Plural inflection errors P = 36 x 100% 

59 

= 61.02 % 

2. Possessive inflection errors P = 4 x 100% 

59 

= 6.78 % 

3. Comparative inflection errors P = 1 x 100% 

59 

              = 1.69  % 

4. Superlative inflection errors P = 1 x 100% 

59 

= 1.69 % 

5. Third person singular inflection 

errors 

P = 9 x 100% 

59 

= 15.25 % 

6. Past tense inflection errors P = 1 x 100% 

59 

P = F x 100% 

N 
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= 1.69 % 

7. Past participle inflection errors 

 

P = 3 x 100% 

59 

= 5.10 % 

8. Present participle inflection errors P = 4 x 100% 

59 

= 6.78  % 

4. The Error Frequencies of English Inflectional Morphemes 

The result of percentages of each error type of English Inflectional 

morphemes: 

Table 4.2.4 The Percentages of Errors in Inflectional Morphemes 

No. Type of Error Number 

of Error 

Percentage 

1. Plural inflection errors 36 61.02 % 

2. Possessive inflection errors 4 6.78 % 

3. Comparative inflection errors 1 1.69  % 

4. Superlative inflection errors 1 1.69  % 

5. Third person singular inflection errors 9 15.25 % 

6. Past tense inflection errors 1 1.69  % 

7. Past participle inflection errors 3 5.10 % 

8. Present participle inflection errors 4 6.78  % 

Total 59 100% 

 

B. Discussion 

Based on the research findings, the objectives of the research were to 

describe what are the types of errors in using inflectional morphemes in 

argumentative writing by the second semester of English Language Education 

of IAIN Surakarta, and to describe what is the dominant type of errors in using 

inflectional morphemes in argumentative writing by the second semester of 

English language education of IAIN Surakarta. 
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According to Yule (1996:69), English has only eight inflectional 

morphemes or inflections. They are plural inflection errors, possessive inflection 

errors, superlative inflection errors, third person singular inflection errors, past 

tense inflection errors, past participle inflection errors, and present participle 

inflection errors. The researcher found types of inflectional morphemes errors in 

argumentative writing made by the second semester of English Language 

Education of IAIN Surakarta. The researcher analyzed the errors on the target 

modification taxonomy by Carl James (2013:106). They are omission, addition,  

misselection, misplacement, and blends.  

Omission errors are characterized by the absence of items that must 

appear in well-formed sentence. In this research, the researcher found that 22 

errors of the total number error. For example; “The cellphone is often used 

because they have many benefit”. The student omits –s in word benefits, that is 

incorrect because the word benefit should in plural. The correct sentence should 

be “The cellphone is often used because they have many benefits”.  

Addition errors are the opposite of omission errors. The characterized 

by the presence of items must no appear in well-formed of sentence. There are 

three types of addition; double marking, regularization, and simple additions. It 

means that the student adds unnecessary items in their word. In this research, the 

researcher found that 13 errors of the total number error. For example; “He do 

not eats his bread”. The student adds unnecessary item -s in word eats. That is 

incorrect because the sentence is in negative sentence, the verb do not need add 

with –s. The correct sentence should be “He do not eat his bread”. 

Misselection is used of the wrong form of a structure or morpheme. 

Three types of misselection, there are regularization errors, archi-forms, 

alternating forms. Therefore, misselection means the students wrong in 

formating morpheme or structure. In this research, the researcher found that 4f 

errors of the total number error For example; "I *seen her yesterday". It is indeed 

that seen for saw is use of the wrong form, but people call it misformation but it 

is not misformation, what the learner who produced this error has done is not 

misform but misselect, and these should be called misselection. 
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The researcher found the kinds of inflectional morphemes errors. They 

are plural inflection errors, possessive inflection errors, comparative inflections 

errors, superlative inflection errors, third person singular inflection errors, past 

tense inflection errors, past participle inflection errors, and present participle 

inflection errors. The first percentage of inflectional errors comes to plural 

inflection errors with 36 of 59 items from the total errors (61.02 %). The second 

is third person singular errors with 9 of 59 items from the total errors (15.25 %). 

The third is possessive inflection errors and present participle inflections errors, 

each of them with 4 of 59 items from the total errors (6.78 %). The fourth is past 

participle inflection errors with 3 of 59 items from the total errors (5.10%). The 

fifth is comparative inflections errors, superlative inflection errors and past tense 

inflection errors, each of them with 1 of 59 items from the total errors (1.69%).  

According to Brown (1941:259), the error analysis is errors that can be 

observed, analyzed, classified, to reveal something in the learner's operating 

system that is directed towards a wave of study of learners error. In this research, 

it only reveals what students do wrong and not what they do correctly it same 

like the error analysis work. The researcher cannot find comparative inflection 

errors and misplacement errors on student’s writing, it does not mean that the 

students master in there.  

Based  on  the  previous research,  there  was  a  significant  different  

which  was  located finding of error appear. The previous research that relates to 

inflectional area. The first comes from Atika (2018). Entitled “Grammatical 

Errors in Using Inflectional Morphemes in Writing at the Fifth Semester 

Students of English Education Department Based on Surface Strategy 

Taxonomy”. The second previous research, it conducted by Endar Mutmainah 

(2019). Entitled “Morphological Error Analysis in Writing Skill of Recount Text 

at The Eighth Grade Students’ of MTS N 2 Surakarta In Academic Year 

2018/2019”. The third previous research, it conducted by Apriyanto (2019). 

Entitled “An Error Analysis of Using Inflectional Morpheme Made by the Tenth 

Grade Students of SMK PGRI 1 Punggur Central Lampung”. The last comes 
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from Widhiya and Lukmanul (2018). Entitled “An Analysis of Inflectional 

Affixes Error in Argumentative Writing”. 

The distinction finding that appears in analyzing the inflectional 

morpheme errors between previous researches from this research are; 

a. From Atika (2018), the result of study that appears are omission, addition    and 

misformation. Misordering was not found in their sentence. Omission errors 

be the dominant error with 52 errors from 84 items (61.90%) 

b. From Endar Mutmainah (2019), the results show that the results show that the 

dominant error made by the students is misselection of verb morphology 

which reaches 55 times or 72, 37 % from 76 or 100%. 

c. From Apriyanto (2019), the result show that Possessive Inflection error is the 

dominant errors with 32 errors or 34,04%. 

d. From Widhiya and Lukmanul (2018), the result shows the first error that 

commonly found in students’Argumentative writing is the use of {–ed} with 

13 errors from 19 items, and the second one  is  the  use  of {–s},  and  the  

third  one  is the use of {–es}. There  is  no  error  in  using {–er}  and {–est} 

An error takes place when the deviation areas because of lack of 

knowledge. It represents a lack of competence. Error analysis comes with a 

relatively new activity of assessing and improving students. It is aimed to find 

the flawed side of student’s activities in speech or writing by using observing, 

analyzing, and classified. Inflectional  are used  to  show  if  a  word  is  plural  

or  singular, it is comparative or not, it is superlative or not, it is past or present. 

It can help students to choose the right vocabulary in writing learning process.  
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CHAPTER V  

CONCLUSION AND SUGGESTION  

A. Conclusion  

Based on the previous chapter that conducts the research findings and 

discussion, the researcher draws several conclusions related to this study: 

1. The types of errors in using inflectional morphemes in argumentative writing 

by the second semester of English Language Education of IAIN Surakarta 

are plural inflection errors, possessive inflection errors, comparative 

inflections errors, superlative inflection errors, third person singular 

inflection errors, past tense inflection errors, past participle inflection errors, 

and present participle inflection errors.  

2. The dominant type of errors in using inflectional morphemes in 

argumentative writing by the second semester of English Language 

Education of IAIN Surakarta is plural inflection errors with 36 of 59 items 

from the total errors (61.02 %). The second is third person singular errors 

with 9 of 59 items from the total errors (15.25 %). The third is possessive 

inflection errors and present participle inflections errors, each of them with 

4 of 59 items from the total errors (6.78 %). The fourth is past participle 

inflection errors with 3 of 59 items from the total errors (5.10%). The fifth 

is comparative inflections errors, superlative inflection errors and past tense 

inflection errors, each of them with 1 of 59 items from the total errors 

(1.69%). 

B. Suggestion  

Based on the result, this research delivers some suggestions for the 

teachers, students and the other researchers.  

1. For the students   

To decrease inflectional morphemes errors in argumentative writing, 

students should be aware with the importance of using inflectional 
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morphemes in their writing. The researcher also suggests to the student, to do 

more practice in writing with the guide by the lecture then the lecture can 

revise the student result. If the student have known errors they made, they 

should learn from their mistakes and should not do the same mistake. 

2. For the teachers  

Based on the result, the researcher suggests that the teacher should 

give more practice in writing. The teacher also should give explanation about 

the error especially in inflectional morphemes errors.   

3. For the other researchers  

The researcher hopes to the researchers who want to conduct the 

similar topic to find another grade and method, so we can compare to the other 

result to find the differences. 
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APPENDIXES 

Appendix 1  

Type of Student Errors 

 

No. Coding Incorrect 

Sentence 

The Word 

Error 

Correct Sentence 

1. S1/OMS1/PLR Marriage is one of 

the basic need of 

everyone’s life. 

Need Marriage is one of 

the basic needs of 

everyone’s life. 

2. S1/OMS2/PLR While others are 

suffered by 

terrible problem 

within their 

family. 

Problem While others are 

suffered from a 

terrible problems 

within their family. 

3. S1/OMS3/PLR Getting married at 

the age of teen 

affects the wife’s 

health badly. 

Teen Getting married at 

the age of teens 

affects the wife’s 

health badly. 

 

4. S1/OMS4/PLR In other word. Word In other words. 

 

5. S1/OMS5/PLR Firstly, those who 

marry teen are 

expected to deal 

with. 

Teen Firstly, those who 

marry teens are 

expected to deal 

with. 

6. S1/MSL1/PSS One more thing is 

that young 

couples cannot 

take care about 

their wife’s well-

being during their 

pregnancy 

Wife’s One more thing is 

that young couples 

cannot take care 

about their wives’ 

well-being during 

their pregnancy 

7 S2/OMS1/TP

N 

In this era, 

everything going 

easy and simple 

because the 

newest 

technology make 

our life more 

simple 

 

 

Make 

 

In this era, 

everything going 

easy and simple 

because the newest 

technology makes 

our life more simple 
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No. Coding Incorrect 

Sentence 

The Word 

Error 

Correct Sentence 

8. S2/OMS2/CP

R 

In this era, 

everything going 

easy and simple 

because the 

newest 

technology make 

our life more 

simple 

 In this era, 

everything going 

easy and simple 

because the newest 

technology makes 

our life more 

simpler 

9. S2/OMS3/TP

N 

First is cell phone 

can bringing 

security for many 

people, personal 

security make the 

cellphones be the 

factor a person to 

use it 

Make 

  

First is cell phone 

can bringing 

security for many 

people, personal 

security makes the 

cellphones be the 

factor a person to 

use it 

10 S2/OMS4/PLR People talk about 

many topics on 

their cell phone. 

Phone People talk about 

many topics on their 

cell phones. 

11 S2/ADS1/PAP The result of the 

research can 

motivated the 

people including 

young people 

Motivated The result of the 

research can 

motivate the people 

including young 

people 

12 S5/OMS1/TP

N 

No one disturb us 

in step 

Disturb No one disturbs us 

in step 

 

13 S7/OMS1/PLR Cellphone are 

often used 

because they have 

many benefit such 

as the one is used 

to communicate. 

Benefit The cellphone is 

often used because 

they have many 

benefits such as the 

one is used to 

communicate. 

14 S7/ADS1/PSS A cellphone is an 

electronic device 

that is used to 

communicate in 

modern world like 

today’s. 

Today’s A cellphone is an 

electronic device 

that is used to 

communicate in a 

modern world like 

today. 

15 S7/ADS2/PSS Many ojek online 

and online shop 

like today’s. 

Today’s Many ojek online 

and online shop like 

today. 
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No. Coding Incorrect Sentence The 

Word 

Error 

Correct Sentence 

16 S8/OMS1/TP

N 

Gadget become 

populer in now days. Become 
Gadget becomes 

popular in nowdays. 

17 S8/OMS2/PLR and many reason 

why gadgets are 

important 

Reason 
and many reasons 

why gadgets are 

important 

18 S8/OMS3/PLR Many gadget that are 

specifically for 

entertainment 

purpose. 

Gadget 
Many gadgets that is 

specifically for 

entertainment 

purpose. 

19 S8/OMS4/PLR The  feature in the 

gadget make use feel 

good. 

Make 
The  feature in the 

gadget makes use 

feel good. 

20 S9/OMS1/PLR Because many 

negative effect are 

also caused. 

Effect Because many 

negative effects are 

also caused. 

21 S9/OMS2/PLR Human will surely 

encounter many 

difficluties. 

Human The humans will 

surely encounter 

many difficulties. 

22 S9/OMS3/TP

N 

Gadget do have a lot 

of influence both in 

positive and negative 

terms 

Do Gadget does have a 

lot of influence both 

in positive and 

negative terms 

23 S12/OMS1/PL

R 

swimming 30 - 60 

minutes in 4-6 days 

on a week can help 

people to lose weight 

and health risk such 

as 

Risk swimming 30 - 60 

minutes in 4-6 days 

on a week can help 

people to lose 

weight and health 

risks such as 

24 S12/OMS2/PL

R 

Swimming also keep 

blood sugar under 

control and increase 

insulin sensitivity 

Keep Swimming also 

keeps blood sugar 

under control and 

increases insulin 

sensitivity 

25 S12/OMS3/PL

R 

Swimming also keep 

blood sugar under 

control and increase 

insulin sensitivity 

Increase Swimming also 

keeps blood sugar 

under control and 

increases insulin 

sensitivity 
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No. Coding Incorrect Sentence The 

Word 

Error 

Correct Sentence 

26 S17/OMS1/SP

L 

Indonesia has always 

occupied a position 

the most low. 

Low Indonesia has 

always occupied a 

position the lowest. 

27 S17/OMS2/TP

N 

Comparison of 

corruption between 

countries remain low 

Remain 

 

Comparison of 

corruption between 

countries remains 

low 

 

 

28 S18/OMS1/PL

R 

artists always get a 

wad of money from 

live performances 

and world tour 

Tour 
artists always get a 

wad of money from 

live performances 

and world tours 

29 S21/ADS1/PL

R 

Including the 

clothings, foods, 

shelters, and 

energies. 

Clothin

gs 

Including the 

clothing, foods, 

shelters, and 

energies. 

30 S21/ADS1/PA

P 

It is also more elastic 

and cracked resistant 

Cracked It is also more 

elastic and crack 

resistant. 

31 S27/OMS1/PL

R 

But in 2010 there are 

1.080.000 student 

quited their study. 

Student But in 2010 there 

are 1.080.000 

students quitted their 

study. 

32 S27/OMS2/PL

R 

Not all the city can 

have the equals 

education. 

City Not all the cities can 

have the equal 

education. 

33 S27/ADS1/PL

R 

We are not a poor 

country like others 

countries in the 

Africa continent 

Others We are not a poor 

country like other 

countries in the 

Africa continent 

 

 

34 S27/ADS2/PL

R 

The only exceptions 

to reach that goal is a 

knowledge. 

Excepti

ons 

The only exception 

to reach that goal is 

a knowledge. 

 

 

35 S27/ADS3/PL

R 

Not all the city can 

have the equals 

education. 

Equals Not all the cities can 

have the equal 

education. 



79 

 

No. Coding Incorrect Sentence The 

Word 

Error 

Correct Sentence 

36 S27/ADS4/PL

R 

The Infrastructure 

being the second 

problems. 

Proble

ms 

The Infrastructure is 

the second problem. 

37 S38/OMS1/PL

R 

What will happen if 

we can prevent the 

onset of cancer in 

our body? 

Body 
What will happen if 

we can prevent the 

onset of cancer in 

our bodies? 

38 S40/ADS1/PL

R 

Research from 

Australia compared 

children who took 

swimming lessons 

with a control groups 

of non-swimmers. 

Groups 
Research from 

Australia compared 

children who took 

swimming lessons 

with a control group 

of non-swimmers. 

39 S42/ADS1//P

AP 

Cyberbullying is a 

more dangerous 

threat to children 

than parents 

anticipated. 

Anticip

ate 

Cyberbullying is a 

more dangerous 

threat to children 

than parents 

anticipate. 

40 S47/ADS1/TP

N 

Which means that 

bodies needs a large 

Needs Which means that 

bodies need a large 

41 S47/ADS2/TP

N 

Pregnant and nursing 

mothers requires the 

additional needs 

Require

s 

Pregnant and 

nursing mothers 

require the 

additional needs 

42 S49/MSL1/PE

P 

Some of the benefits 

you can get from this 

swimming exercise 

such as increasing 

muscle and bone 

strength 

Increasi

ng 

Some of the benefits 

you can get from 

this swimming 

exercise such as 

increased muscle 

and bone strength 

 

43 S51/OMS1/PL

R 

Is art a profession 

with the purpose to 

get wage or income. 

Wage Is art a profession 

with the purpose to 

get wages or 

income. 

44 S52/OMS1/PL

R 

While many talk 

about a runner's 

high, swimming can 

bring about all those 

feel-good emotions 

too. 

Talk 
While many talks 

about a runner's 

high, swimming can 

bring about all those 

feel-good emotions 

too. 
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No. Coding Incorrect 

Sentence 

The Word 

Error 

Correct Sentence 

45 S55/OMS1/PL

R 

But the earth is on 

a dangerous 

situation that can 

damage human 

being. 

Being But the earth is on a 

dangerous situation 

that can damage 

human beings. 

46 S55/ADS1/PL

R 

In this 21st 

centuries. 

Centuries In this 21st century. 

47 S58/OMS1/PL

R 

many people say 

that if an 

international 

footballer gets an 

excessive salary 

and causes a lot of 

controversy 

Controvers

y 

many people say 

that if an 

international 

footballer gets an 

excessive salary and 

causes a lot of 

controversies 

48 S60/OMS1/PL

R 

All player must 

be knowing rules 

and law of game. 

Player All players must be 

knowing the rules 

and laws of the 

game. 

49 S60/OMS1/PL

R 

All player must 

be knowing rules 

and law of game. 

Law All players must be 

knowing the rules 

and laws of the 

game. 

50 S61/ADS1/PL

R 

Do not criticize it 

just try to every 

different likes. 

Likes Do not criticize it 

just try to every 

different like. 

51 S63/OMS1/PL

R 

Affect human 

emotions and it 

splits into six 

kind. 

Kind Affect human 

emotions and it 

splits into six kinds. 

 

52 S63/OMS2/PL

R 

In the album, he 

raised mental 

health issue from 

his. personal 

experience. 

Issue In the album, he 

raised mental health 

issues from. his 

personal experience. 

53 S63/OMS/TP

N 

Something where 

the emotion 

describe with 

note, tone, rythm. 

Describe Something where 

the emotion 

describes with note, 

tone, and rhythm. 

54 S63/MSL1/PT

N 

Music can said as 

a language of 

emotion 

Said Music can say as a 

language of emotion 

55 S63/MSL1/PE

P 

Music has 

connecting with 

psychology 

Connectin

g 

Music has connected 

with psychology 
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No. Coding Incorrect 

Sentence 

The Word 

Error 

Correct Sentence 

56 S65/ADS1/PL

R 

Every parents 

would her 

children to be 

excellent. 

Parents Every parent would 

her children to be 

excellent. 

57 S66/MSL/PEP One case of social 

media like 

addicted to 

cyberspace 

Addicted One case of social 

media like addiction 

to cyberspace 

58 S71/OMS1/PS

S 

by their parent 

rigorous 

upbringing 

Parent by their parents’ 

rigorous upbringing 

59 S71/OMS2/PA

P 

In ancient times 

many children 

were discipline by 

Discipline

d 

In ancient times 

many children were 

disciplined by 
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Appendix 2 

The Classification of Errors Committed by Each Student 

 

No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

 

1. MA OMS 5 - - - - - - - 5 
6 

ADS - - - - - - - - - 

MSL - 1 - - - - - - 1 

MSP - - - - - - - - - 

BND - - - - - - - - - 

2. AJP OMS 1 - 1 - 2 - - - 4 5 

ADS - - - - - - - 1 1 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

3. AHK OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

4. BKR OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

5. PDNS OMS - - - - 1 - - - - 1 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

6. AR OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

 

7. FAA OMS 1 - - - - - - - 1 3 

ADS - 2 - - - - - - 2 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

8. VAD OMS 3 - - - 1 - - - 4 4 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

9. ARY OMS 2 - - - 1 - - - 3 3 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

10. HHN OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

11. CAC OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

12. PMR 

 

OMS 3 - - - - - - - 3 3 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

13. ARPU OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

14.  OMS - - - - - - - - -  

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

15. NK OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

16. AP OMS - - - - - - - - -  

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

17. EA OMS - - - 1 1 - - - 2 2 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

18. NSM OMS 1 - - - - - - - 1 1 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

19. HHAH OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

20. NA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

21. RNAS 

 

OMS - - - - - - - - - 2 

ADS 1 - - - - - - 1 2 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

22. FSA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

23. SS OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

24. ANR OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

25. FMR OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

26. ADR OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

27. APP OMS 2 - - - - - - - 2 6 

ADS 4 - - - - - - - 4 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

28. RNM OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

29. AOW OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

30. HA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

31. NP OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

32. SNF OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

33. HV OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

34. DZA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

35. NK OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

36. PSA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

37. DNR OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

38. EN OMS 1 - - - - - - - 1 1 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

39. SDS OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

40. FDA OMS - - - - - - - - - 1 

ADS 1 - - - - - - - 1 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

41. NP OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

42. II OMS - - - - - - - - - 1 

ADS - - - - - - - 1 1 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

43. SY OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

44. AD OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

45. KK OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

46. HMS OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

47. KCP OMS - - - - - - - - - 2 

ADS - - - - 2 - - - 2 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

48. AM OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

49. FN OMS - - - - - - - - - 1 

ADS - - - - - - - - - 

MSL - - - - - - 1 - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

50. S OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

51. DS OMS 1 - - - - - - - 1 1 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

52. VVA OMS 1 - - - - - - - 1 1 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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59. DA OMS - - - - - - - - -  

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

 

No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 

53. AK OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

54. ZAA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

55. 

 

MZA OMS 1 - - - - - - - 1 2 

ADS 1 - - - - - - - 1 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

56. SC OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

57. IS OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

58. RA OMS 1 - - - - - - - 1 1 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 
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60. RRA OMS 2 - - - - - - - 2 2 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

61 SL OMS - - - - - - - - - 1 

ADS 1 - - - - - - - 1 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

62. APN OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

63. SDA OMS 2 - - - 1 - - - 3 5 

ADS - - - - - - - - - 

MSL - - - - - 1 1 - 2 

MSP - - - - - - - - - 

BND - - - - - - - - - 

64. AAS OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

65. GAS OMS - - - - - - - - - 1 

ADS 1 - - - - - - - 1 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

66. PAR OMS - - - - - - - - - 1 

ADS - - - - - - - - - 

MSL - - - - - - 1 - 1 

MSP - - - - - - - - - 

BND - - - - - - - - - 

 

No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 
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67. 
YDA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

68. INA OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

69. SD OMS - - - - - - - - - - 

ADS - - - - - - - - - 

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

70. GAA OMS - - - - - - - -  - 

ADS - - - - - - - - - 

MSL - - - - - - - -  

MSP - - - - - - - - - 

BND - - - - - - - - - 

71. DSCS OMS - 1 - - - - - 1 2 2 

ADS - - - - - - - -  

MSL - - - - - - - - - 

MSP - - - - - - - - - 

BND - - - - - - - - - 

Total  36 4 1 1 9 1 3 4 59 59 

Explanation: 

PLR: Plural   PTN: Past Tense     MSL: Misselection  

PSS: Possessive  PEP: Present Participle    MSP: Misplacement 

CPR: Comparative  PAP: Past Participle     BND: Blends     

SPL: Superlative  OMS: Omission   

TPN: Third Person  ADS: Addition 

No. Name 

Code 

Error Type  Total 

 
PLR PSS CPR SPL TPN PTN PEP PAP 
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Appendix 3 

The Calculation of the Percentage of Students’ Errors 

 

No. Errors Types The Calculation 

1. Plural inflection errors P = 36 x 100% 

59 

= 61.02 % 

 

2. Possessive inflection errors P = 4 x 100% 

59 

= 6.78 % 

 

3. Comparative inflection errors P = 1 x 100% 

59 

         = 1.69  % 

 

4. Superlative inflection errors P = 1 x 100% 

59 

= 1.69 % 

 

5. Third person singular inflection 

errors 

P = 9 x 100% 

59 

= 15.25 % 

 

6. Past tense inflection errors P = 1 x 100% 

59 

= 1.69 % 

 

7. Past participle inflection errors 

 

P = 3 x 100% 

59 

= 5.10 % 

 

8. Present participle inflection errors P = 4 x 100% 

59 

= 6.78  % 

 

 

   

  



94 

 

 

Appendix 4 

Validation 
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Appendix 5 

The Analysis by Validator 
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98 

 



99 

 



100 
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Appendix 6 

The Second Semester of English Language Education 

 

NO NIM Name Name 

Code 

Class Presence 

1. 196121205 MUNAJATI AMINAH MA G Present 

2. 196121206 ALAN JOKO PURNOMO AJP  G Present 

3. 196121207 ALIFIYA HUSNA KHAIRUNISA AHK  G Present 

4. 196121208 BAGUS KURNIA RAMADHANI BKR  G Present 

5. 196121209 PUTRI DIYAH NOVITA SARI PDNS  G Present 

6. 196121210 ALFINA RAHMALIA AR  G Present 

7. 196121211 FITA AYU ARISKA FAA  G Present 

8. 196121212 VITRI ARLITA DINANTI VAD  G Absent 

9. 196121213 ANGGITA RETNO YULIANTI ARY  G Present 

10. 196121214 HELMI HUSNUN NADA HHN  G Present 

11. 196121215 CLARAS ARUM 

CANDRAWENING 

CAC  G Present 

12. 196121216 PUTRI MIFTAKHUL RAHMANI PMR  G Present 

13. 196121217 ALDIAN RIZA PUSPITA UTAMI ARPU  G Present 

14. 196121218 SISKA AYU PRIHATINI SAP  G Present 

15. 196121219 NINIK KURNIATI NK  G Present 

16. 196121220 ARI PURNOMO APU  G Present 

17. 196121221 ELSA APRILIANA EA  G Present 

18. 196121222 NI'MA SYAHRUL MUBARIKA NSM  G Present 

19. 196121223 HANA HANIFAH ATSIL 

HARIYANTO 

HHA  G Present 

20. 196121224 NAFI'ATUL AZIZAH NA  G Absent 

21. 196121225 ROSIKHAN NABILA ALFIANTI 

SHOLIKHAH 

RNAS  G Present 

22. 196121226 FIQA SYAMILIA ASLAMA FSA  G Present 

23. 196121227 SITI SUAJAH SS  G Present 

24. 196121228 ANIDA RATNAWATI ANR  G Present 
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25. 196121229 FAKHRI MUHAMMAD 

RAHADYAN 

FM  G Absent 

26. 196121230 ALFIAN DIAN RAFIKA ADR  G Present 

27. 196121231 ANANDA PRAMESTI 

PUSPITAYANI 

APP  G Present 

28. 196121232 RAFIF NABIL MAULANA RNM  G Absent 

29. 196121233 ARLINDA OKTAVIA 

WULANDARI 

AOW  G Absent 

30. 196121234 HABIB AZZAHIR HA  G Present 

31. 196121235 NINIK PRATIWI NP  G Absent 

32. 196121236 SUCI NURUL FITROH SNF  G Present 

33. 196121237 HOLIP VIYA HV  G Present 

34. 196121238 DINA ZULI AZHARI DZA  G Present 

35. 196121239 NASRUDIN KHABIBULLOH NK  H Absent 

36. 196121240 PUJA SARI ANDAYANI PSA  H Present 

37. 196121241 DEVA NOV RIMAYA DNR  H Absent 

38. 196121242 ELDA NURBAITI EN  H Present 

39. 196121243 SAYEKTI DWI SAFITRI SDS  H Present 

40. 196121244 FRYSCA DWI AMELIA FDA  H Present 

41. 196121245 NURHASNAH PAEHNAEH NP  H Present 

42. 196121246 ISTINGANAH IKHLASUL 

AMALIAH 

II  H Present 

43. 196121247 SOFIA YATEN SY  H Present 

44. 196121248 AFNAN DARENG AD  H Present 

45. 196121249 KUHASHIR KUNOH KK  H Present 

46. 196121250 HASRIA MAHARUNG SARAPIL HMS  H Present 

47. 196121251 KRASNAYA CAHYANINGTYAS 

PUTRI 

KC  H Present 

48. 196121252 ADILLA MUFIDATUL 

CHOIRIYAH 

AM  H Absent 

49. 196121253 FATIMAH NURHAYATI FN  H Present 

50. 196121254 SUANDIKA S  H Absent 

51. 196121255 DENITA SEKARNINGRUM DS  H Present 

52. 196121256 VIVIANA VIKA ANGGRAINI VVA  H Present 

53. 196121257 AMELIYA KHOIRUNNISA AK  H Present 

54. 196121258 ZANUBA AULIA ARIFAH ZAA  H Present 

55. 196121259 MUTIARA ZULFA ASSYIFA MZA  H Present 
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56. 196121260 SILVIANITA CAHYANINGRUM SC  H Present 

57. 196121261 INAYAH SEPTIYANI IS  H Present 

58. 196121262 RIO ARDIANSYAH RA  H Present 

59. 196121263 DITYA APRILIANA DA  H Present 

60. 196121264 ROSOBIN RIMBANG ASMARA RRA  H Present 

61. 196121265 SALSABILA LAYYINATUSY 

SYIFA 

SL  H Present 

62. 196121266 ANINDITA PUTRI NUGROHO APN  H Present 

63. 196121267 SUSINTA DWI AGUSTINA SDA  H Present 

64. 196121268 ARUM AMBAR SARI AAS  H Present 

65. 196121269 GANANG ALIF SYAHRONI GAS  H Present 

66. 196121270 PRAWITA AYU RAMADHANI PAR  H Present 

67. 196121271 YULIANA DWI ASTUTI YDA  H Present 

68. 196121272 IZMA NUR ATIKA INA  H Present 

69. 196121273 SHINTA DESFITRININGRUM SD  H Present 

70. 196121274 GIOVANI ANANDA ALFAREZA GAA  H Absent 

71. 196121275 DHIKA SUCI CAHYANING 

SAPUTRO 

DSCS  H Present 
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Appendix 7 

Students’ Worksheet 

NAME   : Munajati Aminah    

SRN   : 196121205 

CLASS  : 2G 

CODE NAME: MA / Student 1 
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NAME   : Alan Joko Purnomo 

SRN   : 196121206 

CLASS  : 2G 

CODE NAME: AJP / Student 2 

 

  



106 

 

NAME   : Alifia Husna Khairunisa 

SRN   : 196121207 

CLASS  : 2G 

CODE NAME: AHK / Student 3 

 

  



107 

 

Name : Putri Diyah N S 

SRN   : 196121209 

CLASS  : 2G 

CODE NAME: PDNS / Student 5

 

  



108 

 

 

  



109 

 

NAME   : Alfina Rahmania 

SRN   : 196121210 

CLASS  : 2G 

CODE NAME: AR / Student 6 

  



110 

 

NAME   : Fita Ayu Ariska 

SRN   : 196121211 

CLASS  : 2G 

CODE NAME: FAA / Student 7 

 

  



111 

 

NAME   : Vitri Arlita Dinanti 

SRN   : 196121212 

CLASS  : 2G 

CODE NAME: VAD / Student 8 

  



112 

 

NAME   : Anggita Retno Y  

SRN   : 196121213 

CLASS  : 2G 

CODE NAME: ARY / Student 9 

 

  



113 

 

NAME   : Helmi Husnun Nada 

SRN   : 196121214 

CLASS  : 2G 

CODE NAME: HHN  / Student 10

 



114 

 

  



115 

 

NAME   : Claras Arum C  

SRN   : 196121215 

CLASS  : 2G 

CODE NAME: CAC / Student 11 

 

  



116 

 

NAME   :  Putri Miftakhul Rahmani 

SRN   : 196121216 

CLASS  : 2G 

CODE NAME: PMR / Student 12 

  



117 

 

NAME   : Aldian Riza P.U 

SRN   : 196121217 

CLASS  : 2G 

CODE NAME: ARPU / Student 13 

 

  



118 

 

NAME   : Siska Ayu Prihatini 

SRN   : 196121218 

CLASS  : 2G  

CODE NAME: SAP / Student 14

 



119 

 

  



120 

 

NAME   : Ninik Kurniati 

SRN   : 196121219 

CLASS  : 2G 

CODE NAME: NK /Student 15 

 

  



121 

 

NAME   : Ari Purnomo 

SRN   : 196121220 

CLASS  : 2G 

CODE NAME: APU / Student 16

 



122 

 

  



123 

 

NAME   : Elsa Apriliana 

SRN   : 196121221 

CLASS  : 2G 

CODE NAME: EA / Student 17 

 

 

  



124 

 

NAME   : Ni'ma Syahrul Mubarika 

SRN   : 196121222 

CLASS  : 2G  

CODE NAME: NSM / Student 18

 



125 

 

  



126 

 

NAME   : Hana Hanifah A. H 

SRN   : 196121223 

CLASS  : 2G 

CODE NAME: HHAH / Student 20 

 

  



127 

 

NAME   : Rosikhan Nabila A. S. 

SRN   : 196121225 

CLASS  : 2G 

CODE NAME: RNAS / Student 21 

 



128 

 



129 

 

  



130 

 

NAME   : Fiqa Syamilia Aslama 

SRN   : 196121226 

CLASS  : 2G 

CODE NAME: FSA / Student 22

  



131 

 

NAME   : Siti Suajah 

SRN   : 196121227 

CLASS  : 2G 

CODE NAME: SS / Student 23 

 

  



132 

 

NAME   : Anida Ratnawati 

SRN   : 196121228 

CLASS  : 2G 

CODE NAME: AR / Student 24 

 

  



133 

 

NAME   : Alfian Dian Rafika 

SRN   : 196121230 

CLASS  : 2G 

CODE NAME: ADR / Student 26 

  



134 

 

NAME   : Ananda Pramesti P. 

SRN   : 196121231 

CLASS  : 2G 

CODE NAME: APP / Student 27 

 

  



135 

 

NAME   : Habib Azzahir 

SRN   : 196121234 

CLASS  : 2G 

CODE NAME: HA / Student 30 

 

  



136 

 

NAME   : Suci Nurul Fitroh 

SRN   : 196121236 

CLASS  : 2G  

CODE NAME: SNF / Student 32

 



137 

 

  



138 

 

NAME   : Holip Viya 

SRN   : 196121237 

CLASS  : 2G 

CODE NAME: HV / Student 33 

 

 

 

  



139 

 

NAME   : Dina Zuli Azhari 

SRN   : 196121238 

CLASS  : 2G 

CODE NAME: DZA / Student 34 

  



140 

 

NAME   : Puja Sari Andayani 

SRN   : 196121240 

CLASS  : 2H 

CODE NAME: PSA / Student 36 

  



141 

 

NAME   : Elda Nurbaiti 

SRN   : 196121242 

CLASS  : 2H 

CODE NAME: EN / Student 38

 



142 

 

  



143 

 

NAME   : Sayekti Dwi Safitri 

SRN   : 196121243 

CLASS  : 2H 

CODE NAME: SDS / Student 39 

 



144 

 

  



145 

 

NAME   : Frysca Dwi Amelia 

SRN   : 196121244 

CLASS  : 2H 

CODE NAME : FDA / Student 40

 



146 

 

  



147 

 

NAME   : Nurhasnah Paehnaeh 

SRN   : 196121245 

CLASS  : 2H 

CODE NAME: NP / Student 41

 



148 

 

 

  



149 

 

NAME   : Istinganah Ikhlasul Amaliah 

SRN   : 196121246 

CLASS  : 2H 

CODE NAME : IIA / Student 42

 



150 

 

  



151 

 

NAME   : Sofia Yaten 

SRN   : 196121247 

CLASS  : 2H 

CODE NAME: SY / Student 43 

 



152 

 

 

 

  



153 

 

NAME   : Afnan Dareng 

SRN   : 196121248 

CLASS  : 2H 

CODE NAME : AD / Student 43 

   



154 

 

NAME   : Kuhashir Kunoh 

SRN   : 196121249 

CLASS  : 2H 

CODE NAME: KK / Student 45 

 



155 

 

  



156 

 

NAME   : Hasria Maharung Sarapil 

SRN   : 196121250 

CLASS  : 2H 

CODE NAME : SU / Student 46 

  



157 

 

NAME   : Krasnaya C.Putri 

SRN   : 196121251 

CLASS  : 2H 

CODE NAME: KCP / Student 47

 



158 

 

 

 

  



159 

 

NAME   : Fatimah Nurhayati 

SRN   : 196121253 

CLASS  : 2H 

CODE NAME: FN / Student 49 

 



160 

 

  



161 

 

NAME   : Denita Sekarningrum 

SRN   : 196121255 

CLASS  : 2H 

CODE NAME: DS / Student 51 

 

  



162 

 

NAME   : Viviana Vika Anggraini 

SRN   : 196121256 

CLASS  : 2H 

CODE NAME : VVA  / Student 52

 



163 

 

  



164 

 

NAME   : Ameliya Khoirunnisa 

SRN   : 196121257 

CLASS  : 2H 

CODE NAME: AK / Student 52 

  



165 

 

NAME   : Zanuba Aulia Arifah 

SRN   : 196121258 

CLASS  : 2H 

CODE NAME : ZAA / Student 54 

 



166 

 

  



167 

 

NAME  : Mutiara Zulfa Assyifa 

SRN   : 196121259 

CLASS  : 2H 

CODE NAME: MZA / Student 55

 



168 

 

 

 

  



169 

 

NAME   : Silvianita Cahyaningrum 

SRN   : 196121260 

CLASS  : 2H 

CODE NAME : SC / Student 56

 



170 

 

  



171 

 

NAME   : Inayah Septiyani 

SRN   : 196121261 

CLASS  : 2H 

CODE NAME: IS / Student 57 

  



172 

 

NAME   : Rosobin Rimbang Asmara 

SRN   : 196121262 

CLASS  : 2H 

CODE NAME : RA / Student 58

 



173 

 

  



174 

 

NAME   : Ditya Apriliana 

SRN   : 196121263 

CLASS  : 2H 

CODE NAME: DA / Student 59 

 

 

 



175 

 

NAME   : Rosobin Rimbang Asmara 

SRN   : 196121264 

CLASS  : 2H 

CODE NAME : RRA / Student 60 

  



176 

 

NAME   : Salsabila Layyinatusy Syifa 

SRN   : 196121265 

CLASS  : 2H 

CODE NAME: SL / Student 61 

 

  



177 

 

NAME   : Anindita Putri Nugroho 

SRN   : 196121266 

CLASS  : 2H 

CODE NAME : APN / Student 62 

  



178 

 

NAME   : Susinta Dwi Agustina 

SRN   : 196121267 

CLASS  : 2H 

CODE NAME: SDA / Student 63 

 



179 

 

NAME   : Arum Ambar Sari 

SRN   : 196121268 

CLASS  : 2H 

CODE NAME : AAS  / Student 64

 



180 

 

  



181 

 

NAME   : Ganang Alif Syahroni 

SRN   : 196121269 

CLASS  : 2H 

CODE NAME: GAS / Student 65

 



182 

 

 

  



183 

 

NAME   : Prawita Ayu Ramadhani 

SRN   : 196121270 

CLASS  : 2H 

CODE NAME :  PAR / Student 66 

  



184 

 

NAME   : Yuliana Dwi Astuti 

SRN   : 196121271 

CLASS  : 2H 

CODE NAME: YDA / Student 67 

 



185 

 

 

 

 

 

  



186 

 

NAME   : Izma Nur Atika 

SRN   : 196121272 

CLASS  : 2H 

CODE NAME : INA / Student 68

 



187 

 

  



188 

 

NAME   : Shinta Desfitriningrum 

SRN   : 196121273 

CLASS  : 2H 

CODE NAME: SD / Student 69 

 

  



189 

 

NAME   : Dhika Suci Cahyaning S 

SRN   : 196121275 

CLASS  : 2H 

CODE NAME: DSCS / Student 71

 



190 

 

 

 

 


