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MOTTO 

“Give them ease and do not complicate. Give good tidings and do not make them 

run away." 

- HR. Bukhari and Muslim- 

“There isn‟t difficulties that can‟t be solved by effort, diligence, and prayer if you 

want to be respected, you must respect yourself.” 

( Q.S : Al- Mukmin : 60 ) 

"Believe in yourself and all that you are. Know that there is something inside you 

that is greater than any obstacle." 

- Christian D. Larson- 
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ABSTRACT 

Yasmin Rikhanabila.2023. “The Implementation of English Speaking Area at the 

Eleventh Grade of MA Plus Al-Mashduqiah In Academic Year 2020/2021 : 

Teachers and Students Perception”. Thesis: English Language Education, Culture 

and Language Faculty.  

Advisor : Dr. Yusti Arini, M.Pd 

Key words : English Speaking Area, Teachers Perception, Students Perception.  

The purpose of this research is to analyze the describe the implementation of 

English Speaking Area at the eleventh grade of MA Plus Al-Mashduqiah in the 

academic year 2020/2021: teachers and students perception. It is conducted to know 

the teachers’ implementation of the English Speaking Area of MA Plus Al-

Mashduqiah. The researcher also wants to know 1) how the teachers’ implementing 

English Speaking Area, 2) what are the obstacle in implementing about English 

Speaking Area 3) what are the teachers and students perception about English 

Speaking Area. 

The researcher use a qualitative method. The researcher collects the data by 

observations, interviews and documentations. The data are from the  field notes, 

documentation (recording). The techniques of analyzing data are data analysis, data 

presentation, and drawing conclusions. The subject of this research is the teachers 

and  students of MA Plus Al-Mashduqiah. The object of this research is the 

Implementation of the English Speaking Area at the eleventh grade of MA Plus Al-

Mashduqiah. The researcher draws conclusions about the implementation of the 

English Speaking Area. 

Based on the observation and interview the researcher concluded that the 

implementation of English Speaking Area at the eleventh grade of MA Plus Al-

Mashduqiah  by the English teacher are; The techniques that are used by the 

teachers at MA Plus AL-Mashduqiah is; (1) giving examples and (2) giving 

motivation. The methods used to implement the English Speaking Area are (1) 

giving new vocabulary, (2) holding competitions such as dramas, speeches, (3) 

conversations. The teacher gives views to teachers and students that this English 

Speaking Area will become a culture if they are accustomed to foreign languages. 

The obstacles experienced when implementing the English Speaking Area; (1)new 

students who do not know that at this school are required to speak English, (2) 

students' lack of confidence to speak English, (3) educational background because 

each child has a different educational background, (4) cultural factors, 

environmental factors as well as facilities and infrastructure. Teachers and students 

have differences about EnglishSpeaking Area 1) very positive for the development 

of students in the field of English, 2) very supportive because students will be 

motivated to speak English, 3) Can improve foreign language skills (English).
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CHAPTER I 

INTRODUCTION 

A. Background of Study 

In this recent era, English as an international language is increasingly 

needed by people in the world, Indonesian society is one of them. In Indonesia 

English is as a Foreign Language still not Second Language, therefore some 

Indonesian are still unfamiliar with the use of English as a daily 

communication. From the aspect of learning English theory side, there are four 

skills, these are; listening, reading, writing and speaking skills. These four 

skills are related between one and another, but most of people emphasize the 

ability to speak as a measure of one's success in learning a language. Alfitri 

(2012:6) states that when thinking about English skills, the four skills of 

listening, reading, writing, and speaking immediately come to mind. Among 

these four skills, speaking is very interesting to discuss because speaking is a 

language skill that is used daily to interact. According to Thornbury (2005: 8) 

speaking is a production which is part of daily activities that involve 

interaction; This means that if someone is able to communicate well then he 

will be able to interact with the community. 

Nunan (2003:48) is stated that speaking is more difficult than writing 

or listening and reading. Many people feel that speaking a new language is 

more difficult than reading, writing, or listening for two reasons. Firstly, unlike 

reading or writing, speaking occurs in real time. Usually the person you are 

talking to is waiting for you to speak right then and there. Secondly, when you
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speak, you cannot edit and revise what you want to say, as you can do 

in writing.  

English Speaking Area is one of the fields of English study program 

that requires all students and teachers to communicate using English. English 

students are required to speak English in this area. If they do not speak English, 

they will be punished by the teachers. This English Speaking Area will 

certainly make it easier and faster for students to learn English because students 

must always speak English in this area. The need for the application of this 

field can make students excited to continue learning so that they can speak 

English well. The English Speaking Area is also very effective in inviting 

students to speak English. 

In the English speaking area at MA Plus Al-Mashduqiah, teachers 

certainly have many ways to implement it. The trick is to give vocabulary to 

students and apply the vocabulary in speaking. Not only that, teachers 

implement this program by holding competitions between students. 

In implementing the English speaking area program at Ma Plus Al-

Mashduqiah, teachers and students have different perceptions. Apart from 

perception, the English Speaking Area also has different obstacles for teachers 

and students. 

Perception is a process in which an individual can understand an object 

based on his experience, and is also one of the processes in himself towards the 

object he gets based on environmental stimuli, which are received by his five 

senses. Perception is very important in the English Speaking Area because it 

can have an impact or influence on student learning outcomes. If the program 
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is good then it can be continued otherwise, if it is not good then it is eliminated 

for the school. 

According to Thoha (2015: 141-142), "Perception is essentially a 

cognitive process that everyone experiences in understanding information 

about their environment, either through sight, hearing, appreciation, feeling, 

and smell."Students' perceptions of programs can be favorable or unfavorable 

to someone or something. It can also be interpreted as the process of 

determining the meaning of what is sensed, which implies the ability to give 

meaning to stimuli.Everything that is obtained in the environment, whether 

seen, heard, lived, tasted, and smelled, will be processed into information for 

action. Student perception is considered as an important variable in this study 

because it is a very decisive process to get the meaning that is felt by students. 

In this research, the researcher is interested in learning how the teacher 

implements the English speaking area, the obstacles of English speaking area, 

as well as teacher and student perceptions about the English speaking area by 

observing its application in schools. To get more information about the English 

Speaking Area program, researchers conducted initial observations at MA Plus 

Al-Mashduqiah in July 2021. After making initial observations, researchers 

also interviewed three of the school's teachers, namely Mr. Bachori as the 

school principal. MA Plus Al-Mashduqiah and two other teachers, as well as 

26 class XI students in July 2021 for more in-depth information. From initial 

observations, all students who live in dormitories, and the school environment, 

still need teachers to actively support them in applying their English speaking 

skills in the English speaking area. 
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Based on the background above, the researcher is interested in 

conducting research on the English speaking area at MA Plus Al-Mashduqiah 

with the title:THE IMPLEMENTATION OF ENGLISH SPEAKING 

AREA AT THE ELEVENTH GRADE OF MA PLUS AL-

MASHDUQIAH IN ACADEMIC YEAR 2020/2021 : STUDENTS AND 

TEACHERS PERCEPTION. 

B. Identification of the Problems 

According to the explanation in background, there are several problems 

identified English Speaking Area, those are as follows:  

1. How the teachers implement about English Speaking Area at the 

eleventh grade of MA Plus Al-Mashduqiah. 

2. What are the obstacles in implementing of English Speaking Area 

at the eleventh grade of MA Plus Al-Mashduqiah? 

3. How the perceptions of teachers and students about English 

Speaking Area at the eleventh grade of MA Plus Al-Mashduqiah. 

C. Limitation of of the Problems 

The researcher limited the research subjects to the heads of MA Plus 

Al-Mashduqiah, English teachers and students of MA Plus Al-Mashduqiah. 

Researchers have chosen the head of MA Plus Al-MAshduqiah, 2 teachers and 

26 students as research subjects. 

In this study, researchers limit the scope of the problem. This research 

focuses on the English Speaking Area at MA Plus Al-Mashduqiah. It includes: 

1. The teachers implement about English Speaking Area at the 

eleventh grade of MA Plus Al-Mashduqiah. 
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2. The obstacles in implementing about English Speaking Area at the 

eleventh grade of MA Plus Al-Mashduqiah. 

3. The perceptions of teachers and students about English Speaking 

Area at the eleventh grade of MA Plus Al-Mashduqiah. 

D. Formulation of the Problems 

The main problem formulations of this research are as follows;  

1. How do the teachers implement about English Speaking Area at 

the eleventh grade of MA Plus Al-Mashduqiah? 

2. What are the obstacles in implementing about English at the 

eleventh grade of MA Plus Al-Mashduqiah? 

3. What are the perceptions of teachers and students about English 

Speaking Area at the eleventh grade of MA Plus Al-

Mashduqiah? 

E. Objectives of Study 

The research objectives are as follows; 

1. To describe the teachers implement about English Speaking Area 

at the eleventh grade of MA Plus Al-Mashduqiah. 

2. To describe the obsctacles in implementing at the eleventh grade 

of MA Plus Al-Mashduqiah. 

3. To describe the perceptions of teachers about English Speaking 

Area at the eleventh grade of MA Plus Al-Mashduqiah. 

F. Benefit of Study 

1. Theoretical Benefit 
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a. The results of this study can be used as input in the process of teaching 

English, especially regarding the teacher's implementation of the English 

Speaking Area, the teacher's perception about English Speaking Area and 

students' perceptions of the English Speaking Area. 

b. The results of this study can be used as a reference for those who wish 

to conduct research in the English Speaking Area. 

2. Practical Benefit 

a. For Students 

The results of this study can motivate students to speak English in 

their class or during the English Speaking Area program. 

b. For Teachers 

The results of this study can be used as a reference for teachers' 

perceptions of the English Speaking Area. 

c. For Other Researcher 

This research can develop the author's knowledge about how students 

and teachers perceive English in schools.  

d. For the Reseacher 

This research is also used as one of the requirements for taking a 

bachelor's degree in English Education. 

G. Definition of Key Terms 

To clarify the key terms used in this study, several definitions are 

presented. 

1. Speaking 
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Marry Ann, (2000: 3) states that speaking is a process of 

creating and sharing meaning by using verbal and non-verbal 

symbols in different contexts. 

2. English Speaking Area 

Speaking Area is an area where a certain language is spoken. 

So, the English Speaking Area is an area where English language 

is spoken. 

3. Perception 

Kotler in Damarjati (2013: 22) "perception as the process of 

how one selects, organizes, and interprets information inputs to 

create a meaningful overall picture. 

4. Teacher's Perception 

Mangkunegara (in Arindata, 2002) suggests that teacher's 

perception is a process of giving meaning to the environment, in 

this case the teachers’ perception includes the interpretation of the 

object. 

5. Student’s Perception  

Perception involves all sides of the individual itself. For 

example, the first side is the thinking process, where the thinking 

process talks about the process of knowing something, how 

someone knows something (Walgito, 1999:47).
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CHAPTER II 

LITERATURE REVIEW 

A. Theoritical Review 

1. Speaking 

a. Definition of Speaking 

Speaking is the productive oral skill, and consists of producing 

systematic verbal utterances to convey meaning (Nunan, 2003:48). It 

means that speaking skill is the process of expressing ideas, opinions 

or anything we want to share. Speaking is a productive skill and it 

could be separated from listening. So it is a media that connects us 

with other people in social relationships and friendship. 

Speaking is one of the English skills used to express ideas and 

to communicate with other people in the entire 

world  for  a  variety  of  reasons such as: relationships, 

business,  networking,  overseas  traveling,  etc.  Speaking is a skill 

which means not only to be known or learnt, but also to be practiced. 

Speaking is not about what should be said only but what people should 

listen from you to know and to understand each other. It determines 

how long it is listened to, how well it is understood, and applied 

between two people or among people. 

To know and understand  what  speaking  is,  there are 

some  definitions of Speaking as the following: According to Walter 

aand Woodford (in Cambridge School Dictionary.
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2008),  “Speaking  is  to  say  something  using  your voice or 

to make a speech to a large group of people”. 

According to Walter (in Cambridge Advanced Learner’s 

Dictionary, 2008), “Speaking is : 

1) To say words, to use the voice, or to have a conversation with 

someone”, 

2) To (be able to)talk in a language”, 

3) To give a formal talk to a group of people”. 

4) To show or express something without using words”. 

According to Haynes and Jacarian (2010:149), “Speaking is 

retell, summarize, discuss, share, tell, persuade, argue, report, recite, 

describe, comment, explain, sing, echo, repeat, read aloud, present, 

talk, say, whisper, chant, announce, ask, and answer. They imply that 

the language is produced by sound in order to express ideas and 

feelings to other people, to inform news, report, etc, and to do 

something relating to the sound. 

According to Nunan (2003:48) speaking is the productive 

aural/oral skill. It consists of producing systematic verbal utterances 

to convey meaning. It means that speaking is how to make meaningful 

sounds to communicate with one another. 

According to Richards, (2008:19) the mastery of speaking skill 

in English is a priority for many second language or foreign language 

learners. Consequently, learners often evaluate their success in 

language learning as well as the effectiveness of their English course 
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on the basis of how much they feel they have improved in their spoken 

language proficiency. It states that speaking skill is a main goal in 

learning English as a foreign language or a second language before 

mastering other skills of English Language such as: listening, reading, 

and writing.It is also a measurement how well and successful people 

learn English. 

From those theories, it can be concluded that speaking skill is 

related to communication. Speaking is a skill to use a language 

appropriately to express someone’s idea, opinions, or feelings in order 

to give or get information and knowledge from other people who do 

communication. 

b. The Importance of Speaking 

Humans are programmed to speak before they learn to read 

and write.  In any given situation, human beings spend much more 

time interacting orally with language rather than using it in its written 

form.   Speaking is the   most important skill because it is one of the 

abilities that is needed to perform a conversation. 

English speaking is not an easy task because speakers should 

know many significant components like pronunciation, grammar, 

vocabulary, fluency, and comprehension. Learners should have 

enough English speaking ability in order to communicate easily and 

effectively with other people.  Rivers (1981) studied the use of 

language outside the classroom situation and understood that speaking 
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is used twice as much as reading and writing combined. According to 

Brown (1994), listening and speaking are learners’ language tools. 

Speaking is the way of communicating ideas and messages 

orally.  If we want to encourage students to communicate in English 

we should use the language in real communication and ask them to do 

the same process. Richards and Rodgers stated that in the traditional 

methods, the speaking skill was ignored in the classrooms where the 

emphasis was on reading and writing skills (Jack. C Richards. & 

Rodgers, 2001:131). For example, in The Grammar-Translation 

method, reading and writing were the important skills and speaking 

and listening skills were not of great significance. 

The significance of speaking is indicated with the integration 

of the other language skills. Speaking helps learners develop their 

vocabulary and grammar skills and then improve their writing skill. 

Students can express their emotions, ideas; say stories; request; talk, 

discuss, and show the   various functions of language. Speaking is of 

vital importance outside the classroom. Therefore, language speakers 

have more opportunities to find jobs in different organizations and 

companies.These statements have been supported by Baker and 

Westrup who said that learners who speak English very well can have 

greater chances for better education, finding good jobs, and getting 

promotion (Joanna Baker & Heather Westrup, 2003:94). 

From those theories, it can be concluded that the importance 

of speaking is to help create understanding, to help express oneself to 
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others, to help a person grow socially in his personal and 

professional  life  and  to  help avoid conflict. 

c. The Component of Speaking 

According to Syakur (1987: 5), speaking is a complex skill 

because at least it is concerned with the component of pronunciation, 

grammar, vocabulary, and fluency. 

1) Pronunciation 

Pronunciation is the way for students’ to produce 

clearer language when they speak. It deals with the 

phonological process that refers to components of a grammar 

made up of the elements and principles that determine how 

sounds vary and pattern in a language. They are two features 

of pronunciation, phonemes and suprasegmental features. A 

speaker who constantly mispronounces a range of phonemes 

can be extremely difficult for a speaker from another language 

community to understand (Gerard, 2000:11). 

2) Grammar 

According to Hornby (1995:517), grammar is one of 

the language components. Hornby says that grammar is the 

rules in a language for changing the form of words and 

combining them into sentences. Using the correct grammar 

makes someone know the real meaning of the sentences. 
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3) Vocabulary 

According to Hornby (1995:1331), vocabulary is the 

total number of the words in a language. It means that 

vocabulary plays that important role in speaking. 

4) Fluency 

Fluency can be defined as the ability to speak fluently 

and accurately. Fluency in speaking is the aim of many 

language learners.  Signs of fluency include a reasonably fast 

speed of speaking and only a small number of pauses and 

“ums” or “ers”. These signs indicate that the speaker does not 

have to spend a lot of time  searching for the  language items 

needed to express the message (Brown, 1997:4). 

From the definition above, it can be concluded that 

someone who wants to speak a foreign language has to know 

the rules of the language, like grammar, vocabulary, 

pronunciation and word-formation, and to apply them properly 

in communication. 

d. Basic Types of Speaking 

In the classroom activity, designing appropriate assessment 

tasks in speaking begins with the specification of objective (Brown, 

2003: 141). Those objectives may be classified in term of several types 

of oral production performance are: 
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1) Imitative 

At one end of a continuum of types of speaking 

performance is the ability to simply imitate a word, phrase or 

sentence. While this is a purely phonetic level of oral 

production, a number of prosodic, lexical, and grammatical 

properties of language may be included in the criterion 

performance. Imitation of this kind is carried out not for the 

purpose of meaningful interaction, but for focusing on some 

particular element of language form. 

2) Intensive 

A second type of speaking frequently employed in 

assessment contexts is the  production of  short stretches 

of  oral  language designed to demonstrate competence in a 

narrow  band  of grammatical, phrasal, lexical, or phonological 

relationship (such as prosodic element intonation, stress, 

rhythm, and juncture). This is the appearance of students who 

practice several phonological and grammatical aspects. 

Usually, students work on assignments in pairs. For example, 

it is hard including reading paragraphs, dialogs, and 

information from a chart. 

3) Responsive 

Responsive assessment tasks include interaction and 

test comprehension. Assessment of responsive tasks involves 

brief interactions with an interlocutor, differing from intensive 
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tasks in the increased creativity given to the test-taker and from 

interactive tasks by the somewhat limited length of utterances. 

A good deal of students' speech in the classroom is responsive 

short replies to teacher or students initiated questions or 

comments. The stimulus is almost always a spoken prompt 

with perhaps only one or two follow up questions or retorts. 

4) Interactive 

Interaction can take the two forms of transactional and 

interpersonal. Transactional language carried out for the 

purpose of exchanging specific information is an extended 

form of responsive language. Then, interpersonal exchanges 

carried out the purpose of maintaining social relationships 

rather than for transmission of facts and information. 

5) Extensive 

Extensive speaking tasks involve complex, relatively 

lengthy stretches of discourse. There are frequent variations on 

monologues, usually with minimal verbal interaction. 

Extensive speaking tasks include speeches, oral presentations, 

and story-telling, during which the opportunity for oral 

interaction from listeners is either  highly limited. Language 

style is frequently more deliberative and formal for extensive 

tasks, but we cannot rule out certain informal monologues such 

as casually delivered speech. 
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From those theories, it can be concluded that In the 

classroom activity, designing appropriate assessment tasks in 

speaking begins with the specification of objective Intensive 

Extensive speaking tasks that involve complex, relatively 

lengthy stretches of discourse. There are frequent variations on 

monologues, usually with minimal verbal interaction. 

Extensive speaking tasks include speeches, oral presentations, 

and story-telling, during which the opportunity for oral 

interaction from listeners is either highly limited. 

e. The Problems of Speaking 

Speaking is a hard skill to do, especially in learning foreign 

languages. The hardness of speaking comes from some characteristic 

of spoken language that is hard to be possessed. There are some 

characteristics of difficulties it classify by (Brown, 2000: 270) 

includes: 

1) Clustering 

Fluent speech is phrasal not word by word. Learners 

can organize their output both cognitively and physically 

through such a clustering. 

2) Redundancy 

The speaker has an opportunity to make meaning 

clearer through the redundancy of language. Learners can 

capitalize on this feature of spoken languages. 

3) Reduced Forms 
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Constructions, elisions, reduced vowels, etc., all form 

special problems in teaching spoken English. Students who do 

not learn colloquial constructions can sometimes develop a 

stilted, bookish quality in speaking that in turn stigmatize 

them. 

4) Performance Variables 

One of the advantages of spoken language is that the 

process of thinking as students speak allows manifesting a 

certain number of performance hesitations, pauses, 

backtracking, and corrections. Learners can actually be taught 

how to pause and hesitate. 

5) Colloquial Language 

Make sure students are reasonably well acquainted 

with the words, idioms, and phrases of colloquial language, 

and they get practice in producing these forms. 

6) Rate of delivery 

Another salient characteristic of fluency is rate of 

delivery. One of students' tasks in teaching spoken English is 

to help learners achieve an acceptable speed along with other 

attributes of fluency. 

7) Stress, Rhythm, and Intonation 

This is the most characteristic of English 

pronunciation. The stress timed rhythm of spoken English and 

its intonation pattern convey important messages. 
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8) Interaction 

Learning to produce waves of language in a vacuum-

without- interlocutors would rob speaking skill of its richest 

components, the creativity of conversational negotiation. 

From those theories, it can be concluded that the problem of 

speaking is that the hardness of speaking comes from some 

characteristic of spoken language that is hard to be possessed. There 

are some characteristics of difficulties it classify by interaction. 

f. The Functions of Speaking 

According to Richards (2008: 21), the function of speaking in 

human interaction expanded in three parts: talk as interaction, talk as 

transaction and talk as performance. Each of these speech activities is 

quite distinct in terms of form and function and requires teaching 

approaches. 

1) Talk as Interaction 

Talk as interaction refers to what we normally mean by 

“conversation” and describes interaction that serves a 

primarily social function. When people meet, they exchange 

greetings, engage in small talk, recount recent experiences, and 

so on because they wish to be friendly and to establish a 

comfortable zone of interaction with others. The focus is more 

on the speakers and how they wish to present themselves to 

each other than on the message. 

2) Talk as Transaction 
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Talk as interaction refers to situations where the focus 

is on what is said or done. The message and making itself 

understood clearly and accurately is the central focus, rather 

than the participants and how they interact socially with each 

other. 

3) Talk as Performance 

The third type of talk that can usefully be distinguished 

has been called talk as performance. This refers to public talk, 

that is, talk that transmits information before an audience, such 

as classroom presentations, public announcements, and 

speeches. 

Talk as performance tends to be in the form of monolog 

rather than dialog, often follows a recognizable format (e.g., a 

speech of welcome), and is closer to written language than 

conversational language. Similarly, it is often evaluated 

according to its effectiveness or impact on the listener, 

something that is unlikely to happen with talk as interaction or 

transaction. 

2. English Speaking Area 

a. The Concept of English Speakong Area 

Rivaldi A (2009:20) stated that in all education processes in 

school, campus, and education institutions, they provide English 

education activity to represent a most fundamental and very essential 

activity in the learning process. Speaking is one of productive skills in 
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oral mode.  I like the other skills. It is more complicated and it seems 

at first and involves more than just pronouncing words by gate and 

states that an interaction (speaking) can be  signed by routinely, as a 

conventional way in presenting the information that can be focused on 

information and interaction. Accurately and Fluency in speaking are 

achieved by a series of situational dialogues and conversation in their 

daily life. 

The development of speaking skills during a teaching- 

learning process, it is necessary to consider a number of factors that 

influence this process. Oral production, the process of 

communication, number of interlocutors, interaction patterns, an 

amount of information processed, time span, teacher, student, the 

conditions under which all these elements mutually interact are only a 

small part of what developing speaking skills makes. 

They need to speak English as a habit to master their speaking. 

Language learners are often too embarrassed and shy to say anything 

when they do not understand another speaker or when they realize that 

a conversation partner has not understood them. Instructors can help 

overcome this reticence by assuring them that misunderstanding and 

the need for clarification can occur in my type of interaction, whatever 

the participants’ language skill levels. 

The Senate of Canada, (2011:9) stated Quebec’s English 

speaking communities’ challenges and realities in various sectors 

affecting their development. It highlights some success stories with 
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regard to the development of these communities. There are several 

criteria of English Speaking Area in Quebec’s English-speaking 

communities such as community life education, social services, 

culture unique to the English-speaking communities and media. 

From the definition above, the researcher can conclude that the 

concept of the English Speaking Area is an area to communicate 

verbally using English. English Speaking to improve students' ability 

to speak English. 

b. Problem Factors in Implementing the English Speaking Area 

In learning English Speaking Area, some students will make 

problems or errors when they try to utter words, phrases or sentences. 

Problems or errors in speaking can’t correct themselves, therefore it 

needs explanation. According to Ur (1991:121), there are some 

problems faced by the students in speaking. The problems of speaking 

include student  inhibition,  nothing  to  say, the low of participation, 

the theme to be spoken, and the use of mother tongue; 

1) Inhibition 

The students usually inhibited when trying to speak 

some words in speaking activities. Because they worry about 

making mistakes and are simply shy in speaking English. 

2) Nothing to say 

The students cannot think of anything to say, because 

they have no motivation to express themselves in 

speaking.  Actually, the students often lack confidence and less 
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vocabulary in their speaking ability. And they feel insufficient 

in language skills to express exactly what they want to say. 

3) Low participation 

The students have low participation when they speak, 

this means that they have only very little talking time. This 

problem is compounded by the tendency of some learners to 

dominate, while others speak very little or not at all. 

4) Mother tongue use 

The students usually use their mother tongue in 

speaking activities, because it is easier, and also they feel less 

exposed if they are speaking their mother tongue. If they are 

talking in small groups it can be quite difficult to get some 

classes – particularly the less disciplined or motivated ones-to 

keep to the target language. 

According to Juhana (2012:101) here, there are some 

psychological factor that faced by the students in English 

Speaking Area, they are; 

5) Fear of Mistake 

As argued by many theorists, fear of mistakes becomes 

one of the main factors of students‟ reluctance to speak in 

English in the classroom. With respect to the fear of making 

mistakes, According to Juhana (2012: 101) adds that this fear 

is linked to the issue of correction and negative evaluation. In 

addition, this is also much influenced by the students‟ fear of 
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being laughed at by other students or being criticized by the 

teacher. As a result, students commonly stop participating in 

the speaking activity. Therefore, it is important for teachers to 

convince their students that making mistakes is not a wrong or 

bad thing because students can learn from their mistakes. 

6) Shyness 

Shyness is an emotional thing that many   students 

suffer from at some time when they are required to speak in 

English class. This indicates that shyness could be a source of 

problem in students‟ learning activities in the classroom 

especially in the class of speaking.  Actually, the students 

feeling shyness makes their mind go blank or that they will 

forget what to say. 

7) Lack of Confidence 

It is commonly understood that students‟ lack of 

confidence usually occurs when students realize that their 

conversation partners have not understood them or  when they 

do not understand other speakers. In this situation, they would 

rather keep silent while others are talking, showing that the 

students lack confidence to communicate. 

From the above understanding, the researcher can conclude 

that the problem of implementing the English Speaking Area at MA 

Plus Al- Mashduqiah is the psychological factor of the students, the 
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presence of fear, shame and lack of confidence in students to apply to 

the English Speaking Area at MA Plus Al-Mashduqiah. 

3. Perception 

a. Definition of Perception 

Perception is basically a process that occurs in one's 

observation of others. Perception is also interpreted as a process of 

understanding information conveyed by other people who are 

communicating, relating or collaborating with each other. So 

everyone will not be separated from the process of perception. 

The following is the understanding and definition of 

perception according to experts. According to Kotler in Damarjati 

(2013: 22) "perception as the process of how one selects, organizes, 

and interprets information inputs to create a meaningful overall 

picture". 

Meanwhile, according to Thoha (2015: 141-142), "Perception 

is essentially a cognitive process experienced by everyone in 

understanding information about their environment, either through 

sight, hearing, appreciation, feeling, and smell." Everything that is 

obtained in the environment, whether seen, heard, internalized, tasted, 

and smelled, will be processed as information for action. 

Furthermore, according to Robbins's opinion in Damarjati 

(2013:22) "perception in relation to the environment, namely as a 

process by which individuals organize and interpret their sensory 

impressions in order to give meaning to their environment". 
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Based on the opinions of several experts, it can be concluded 

that perception is the whole process of the human mind regarding a 

person's perspective and understanding of an object that is in their 

environment through observation, knowledge and experience. 

b. Concept of Perception 

According to Walgito (1999:47), perception involved all sides 

of the individual itself. Such as, first  sides  are the 

process  of  thinking,  where in the process of thinking talk about the 

process of knowing something, how someone knows 

something.  Etymologically, the word “perception” originates from 

the Latin word, perspire‟, (to perceive). Perceiving ideas and concepts 

is viewed from two dimensions, first is the conscious recognition and 

interpretation of sensory stimuli that serve as a basis for 

understanding, learning and knowing or for motivating a particular 

action or reaction. The second is the result or product of the act of 

perceiving. 

Instinctive knowledge has been used to define or explain the 

term perception. These include awareness, understanding, sense, 

impression, idea, taste, notion,  recognition, observation, 

consciousness, conception, apprehension, discrimination.  Putting the 

semantic connotations together, Fazio and Williams explain 

perception as: 

“Those subjective experiences of objects or events that 

ordinarily result from stimulation of the receptor organs of the body. 
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This stimulation is transformed or encoded into neural activity (by 

specialized receptor mechanisms) and is related to more central 

regions of the nervous system where further neural processing 

occurs”. 

According to Kreitner and Kinicki, (2001: 173) perception is 

a mind, idea, belief, what you think about something and how you see 

or understand something. Perception is a cognitive process that 

enables us to interpret and understand our surroundings. Perception is 

a set of mental actions that regulate sensory impulses into a more 

meaningful (Wade and Tavris, 2009). Goldstein, (1984:3) stated 

perceptions refer to experiences caused by stimulation of the senses 

and our main goal will be to try to understand how stimulation of the 

senses results in these experiences. 

This integration process may involve other processes such as 

memory and may be affected by a person’s past experiences. 

Perception is a process by which individuals organize and interpret 

their sensory impressions in order to give meaning to their 

environment. Another reason to study perception that can help people 

become more aware of the nature of their own perceptual experiences. 

It means in order to give an opinion or share knowledge about 

something people should have experienced first so that they perceive 

something real, by perceiving something people can also be more 

aware of it. Perceptions are usually thought to be more complicated 

experiences elicited by complex, often meaningful, stimuli 
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(Goldstein, 1984:2). Meanwhile, the means of stimulus is all about 

making the receptor more active. Based on that stimulus can come 

from within and come from outside the related organism according to 

Caplin (In Walgito, 1980:99). Given their nature as the result of 

higher-order processes, perceptions are often linked to physiological 

activity in the  brain (Goldstein, 1984:2). 

According to Luthans (2001: 183), individual life cannot be 

separated from the environment, in psychological activities, both the 

physical environment and social environment. From that the 

individual directly receives stimulus and this is related to 

perception.  The key to understanding perception is to recognize that 

it is a unique interpretation of the situation, not an exact recording of 

it. 

Perception is largely learned based on the environment and 

experience. Perception is suitable with reality, because of 

interpretations of the situation. Walgito, (1980: 99) stated perception 

is a process that is preceded by the sensing process is a process of 

receiving the stimulus by individuals through sensory devices or also 

called sensory.  Sensory to rage refers to our ability to maintain a one 

to one (but rapidly decaying) image of a sensory experience (Borger 

and Seaborne, 1982:140). All sensory devices are used to receive 

stimuli from the outside. According to Branca, Woodworth and 

Marquiz (in Walgito, 1980:100) the sensor apparatus is a link between 

individuals and the outside world. 
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According to Davidoff (in Walgito, 1980: 100) it can thus be 

argued that the stimulus is received by the sense apparatus that is 

meant by sensing and through the sensing process the stimulus 

becomes meaningful after being organized and interpreted. Perception 

is an integrated process in the individual against the stimulus it 

receives according to Moscowitz and Orgel (In Walgito, 1980: 100). 

Because perception is an integrated activity within the individual. So 

what is in the individual will participate actively in the process of 

perception. Based on the above, perception can be expressed based on 

feelings, ability to think, experience, stimulus, different from each 

other. 

Lindsay and Norman (1977) stated that perception is the 

process by which organisms interpret and organize sensation to 

produce a meaningful experience of the world. Sensation refers to the 

immediate, relatively unprocessed result of stimulation of sensory 

receptors in the eyes, ears, nose, tongue or skin. On the other hand, 

perception refers to the one’s ultimate experience of the world and 

typically involves further processing of sensory input. Perception 

involves more process of thinking as a result of the information 

received from the sensory systems regarding certain things or events. 

It is the output process where the judgments or beliefs were produced 

by an individual and it influenced the way they think and feel. 

According to Campbell (1967), perception is defined as 

something that is being observed and what is and what is said about 
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it. Perception is a process where one will form an impression about 

someone or something. Perception is constructed as a result of 

individual observation towards certain things or events occurring 

around them which will produce certain perception. The perception 

then affected their attitude towards certain or objects of attitude. 

From the definition above about perception, the researcher 

concluded that perception is a cognitive process, a mind, idea, belief, 

what do you think about something and how you see or understand 

something. Perception is a process by which individuals organize and 

interpret their sensory impressions in order to give meaning to their 

environment. Another reason to study perception that can help people 

become more aware of the nature of their own perceptual experiences. 

c. The Types of Perception 

According to Sunaryo (2004: 94), perception is divided into 2 

types of perception, namely: 

1) External Perception 

External Perception is a perception that occurs because 

of stimuli that come from outside the individual self. 

2) Self-Perception 

Self-Perception is perception that occurs due to stimuli 

originating from within an individual. 

According to Irwanto, after individuals interact with 

perceived objects, the perception results can be divided into 

two, namely; 
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3) Positive perception. 

Perception that describes all knowledge (whether or 

not you know it or not) and the response that continues with 

the effort to use it. It will continue with the activeness or accept 

and support the perceived object. 

4)  Perception. 

Perceptions that describe all knowledge (whether or 

not you know it or not) and responses that are not in harmony 

with the object being perceived. It will proceed with passivity 

or reject and oppose the perceived object 

From the explanation above, it can be concluded that the types 

of perception itself is to help humans recognize and understand the 

conditions around them. 

d. The Component of Perception 

Perception is a process that involves organizing, identifying 

and interpreting sensory inputs for the purpose of representation and 

understanding of the environment. When a sensory organ is 

stimulated, the receptors send signals to the nervous system for 

perception to take place. According to Saks and Johns (In Pawar and 

Sapre, 2014) the components of perception are perceived experience, 

motivational state and emotional state affected on his/ her perception. 

The person who becomes aware about something and comes to a final 

understanding. 

1) The perceiver 
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This refers to a person whose awareness is focused on 

the stimulus and thus begins to perceive it.  There are many 

factors that may influence the perceptions. The three major 

factors include motivational state, emotional state and 

experience. All of these factors, especially motivation and 

emotion, greatly contribute to how the person perceives a 

situation. Oftentimes, he or she may employ the so called 

“perceptual defense”, which means that the person only 

perceives what he wants to perceive, even though the stimulus 

acts on his or her senses. 

2) The Target 

This includes the object of perception. It is something 

or someone who is being perceived. The amount of 

information gathered by the sensory organs of the perceiver 

affects the interpretation and understanding about the target. 

3) The Situation 

The environmental factors, timing and degree of 

stimulation also affect the process of perception. These factors 

may render a single stimulus to be left as merely a stimulus, 

not a precept that is subject for brain interpretation. However, 

ambiguous stimuli may sometimes be transducer into one or 

more precept. When this occurs, a process called “multistage 

perception” occurs. 
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From the above explanation it can be concluded  that 

perception is a process that starts from sight to form responses 

that occur in individuals so that individuals are aware 

of  everything  in  their environment through their senses and 

provide judgment. 

e. The Factors Affecting of Perception 

According to Rachmat (2012:54) influencing factors 

happening perception, as follows: 

1) Functional Factors 

Functional factors come from needs, past experiences 

and other things which are included in what are known as 

personal factors. Krech and Crutchfield (Rakhmat, 2012: 55) 

formulated the proposition that perception is functionally 

selective. This postulate means that the objects that are under 

pressure in perception are usually objects that fulfill the goals 

of the individual who performs the perception. 

2) Structural Factors 

Structural factors that determine perceptions come 

from outside the individual, such as the environment, 

education, culture, applicable laws, values in society greatly 

influence a person's perception of something. 

According to Toha (2016: 149-157) states that the factors that 

influence a person's perception are as follows: 

1) Internal Factors 
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feelings, attitudes and individual characteristics, 

prejudices, desires or expectations, attention (focus), learning 

process, physical condition, psychiatric disorders, values and 

needs as well as interests, and motivation. 

2) External Factors 

Family background, information obtained, knowledge 

and needs around, intensity, size, resistance, repetition of 

motion, things that are new and familiar or unfamiliar to an 

object. 

Another opinion about the factors that influence perception 

according to Gilmer in Danarjati, 2013: 22) states that "perception is 

influenced by various factors, including learning factors, motivation, 

and paying attention to preceptor or perceiver when the perceptual 

process occurs. And because there are several factors that are 

subjective influence, then the impression obtained by each individual 

will be different from one another. 

Based on the factors above, it can be concluded that a person's 

perception can be influenced by several internal and external factors, 

namely perception (perceiver), the perceived object, and the context 

of the perceptual situation. 

4. Teachers Perception 

a. Definition of Teachers Perception 

The Big Indonesian Dictionary (KBBI) states that, perception 

is interpreted as a direct response (acceptance) of something. 
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The   term perception is usually used to express the experience of an 

object or something experienced. Perception in the general sense is 

someone's view of something that will make a response to how and 

with what someone will act. 

Kotler (2000) in Isthofiyani (2014) states that teacher 

perception is the process by which a person chooses, organizes, and 

interprets information input to create a meaningful picture of this 

world.  This perception will depend not only on physical stimulation 

but also the relationship between stimulation with the surrounding 

terrain and on one's condition. 

Robbins (1996: 124) states that, "Teacher perception is the 

process by which individuals organize and interpret their sense 

impressions to give meaning to their environment". Perception in 

relation to the environment, namely as a process in which individuals 

organize and interpret their sense impressions to give meaning to their 

environment (Robbins, 2003:77). 

Mangkunegara (in Arindita, 2002) argues that teacher 

perception is a process of giving meaning or meaning to the 

environment, in this case perception includes the interpretation of 

objects. Acceptance of stimulus (Input), organizing the stimulus, and 

interpretation of the stimulus that has been organized by influencing 

behavior and attitude formation. 

Teacher's perception is an active process that plays a role, not 

only the stimulus that affects it but also the individual as a whole with 
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his experiences, motivations and attitudes that are relevant in 

responding to the stimulus. Individuals in relation to the outside world 

always make observations to be able to interpret the stimuli received 

and sensory organs are used as a link between the individual and the 

outside world. The process of observation can occur, it requires an 

object that is observed by the senses that are good enough and 

attention is the first step as a preparation in making observations 

(Walgito, 1993: 56). 

Leavitt (in Rosyadi, 2001) states that, teacher perceptions 

become two views, namely a narrow and broad view, a narrow view 

defines perception as a vision, how a person sees something, while a 

broad view defines it as how someone views or interprets something. 

Most of the individuals realize that the world as seen is not always the 

same as reality, so it is different from a narrow approach, not just 

looking at something but rather on understanding it. 

Teacher perception means an analysis of how to integrate our 

application to things around the individual with the impressions or 

concepts that already exist, and then recognize the object. Example as 

follows: it  is  the first time an individual encounters a fruit that we 

did not recognize before, and then someone tells us that the fruit is 

called a mango. The individual then  observes and examines the form, 

taste, etc., from the fruit carefully, then the concept of the mango 

arises in the mind (memory) of the individual, then the individual will 
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use the impressions and concepts that we have to recognize that what 

we see it is mango (Sukardi, 2010). 

Hidayat (2013: 60) states that perception is a person's ability 

to see something at issue. Basically perception can only be owned by 

someone according to their attitude. 

From the definition above, it can be concluded that the 

teacher's perception is a process of how the teacher selects, organizes 

and interprets the input of information and experiences that exist and 

then interprets them to create a meaningful overall picture. 

b. The Process of Teachers Perception 

Walgito in (Hamka, 2002) states that, teacher perception 

is  something that occurs in the following stages: the first stage is the 

process of capturing a stimulus by the human senses, the second stage 

is the process of continuing the stimulus received by the receptors 

(sensory devices) through the nerves sensory nerves, the third stage is 

the process of arising of individual awareness about the stimulus 

received by the receptor, the fourth stage is the result obtained from 

the process of perception in the form of responses and behavior. 

Opinions of experts have been put forward, that the process of 

perception is through three stages, namely: the stage of receiving the 

stimulus, the stage of processing the stimulus through selection and 

organizing information,  and the stage of stimulus change received by 

the individual. 
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Alport (in Mar'at, 1991) states that the process of teacher 

perception is a cognitive process that is influenced by individual 

experience, horizons, and knowledge. The experience and learning 

process will give shape and structure to the objects that are captured 

by the five senses. Knowledge and horizons will give meaning to 

objects captured by individuals, and ultimately the individual 

components will play a role in determining the availability of answers 

in the form of individual attitudes and behavior towards existing 

objects. 

Newcomb in Arindita (2003) states that, the nature that 

accompanies the process of teacher perception is that individuals 

perceive someone as the person himself. Perception is influenced by 

the psychological state of the perceiver, in the sense that only certain 

information is received and absorbed. The same collection of 

information can be arranged into patterns in different ways. 

c. The Factors Affecting of Teachers Perception 

Robbins (1996:124-126) stated that there are three factors that 

affect teacher’s perception as follows: Principles of perception, 

targets, and situations. Fadil (2020) states that the factors that 

influence perceptions are basically divided into 2 namely Internal and 

External Factors. 

1) Internal Factors 

Internal Factors are present in the individual that 

affect the teacher’s perception. 
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2) External Factors 

External Factors that influence perception are: 

a) The Size and Placement of The Subject or 

Stimulus, 

b) The Color of The Subject, 

c) The Uniqueness and Contrast of the Stimulus, 

d) The Intensity and Strength of the Stimulus, 

Motion or Movement. 

From the several factors that affect teachers' perception that 

has been mentioned above, it can be concluded that teachers receive 

information and interpret it through several stages, namely through the 

sensory system, the attention process, and the perception process. 

d. The Concept of Teachers Perception 

The teachers and the English Speaking Area play an important 

role in the teaching learning process. The  teacher 

is  a  facilitator,  adviser,  surrogate parent, class disciplinarian, 

mentor, counselor, bookkeeper, role model, and planner who are able 

to develop not only  the  students’  ability  in  learning but also the 

students’ behavior. On the other hand, the English Speaking Area has 

a big impact on school activities. The teachers’ perception has a 

significant influence on the educational system especially in the 

teaching and learning process. 

The teachers’ opinion is able to influence the learning 

procedures, techniques, strategies, methods, materials, and the 



39 
 

classroom situations. Rakhmat (cited in Diniah, 2013) stated that 

personal, structural and cultural factors influence the perception. 

Personal factors contain needs, experiences, motivations, hope, 

attentions, emotions, and situations. Stimulus intensity, number of 

stimulus, and stimulus contradiction are the structural factors. 

From the definition above, it can be concluded that teachers’ 

perception is an activity of sensing, interacting and providing an 

assessment of someone who is professional in teaching, guiding and 

educating (as a teaching staff), on physical objects and social stimuli. 

5. Students Perception  

a. The Concept of Students Perception 

Perception is when someone thinks about something that they 

learn to measure their attitude toward using something, whether they 

agree or not about the method or about something that they learn 

(Hong: 2003). It means that students have their own opinion toward 

something that they get from the teaching learning process and how 

they reach toward it. Students’ perceptions are students’ point of view 

toward something that happened in a learning process class and 

produce it with suggestions or arguments for teacher or classmate to 

improve their learning process (Shidu, 2003: 15). 

Adediwura, (2007:165-167) in their academic journal 

elaborate the theories of perception by taking some experts’ 

explanations. First, they take the theories as postulated by Allport 

(1966) who defines perception as the way people judge or evaluate 
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others. The second, Eggen theories (2001) see perception from the 

cognitive dimension as the process by which people attach meaning 

to experiences. 

It means that the perception comes after people attend to 

certain stimuli in their sensory memories. However, perception will 

influence the information that enters working memory. 

From the definition above, it can be concluded that perception 

cannot be done in vacuum. It depends on some background 

information that will trigger a reaction. Perception may be energized 

by both the present and past experience, individual attitude at a 

particular moment, the physical state of the sense organ, the interest 

of the person, the level of attention, and the interpretation given to the 

perception (Adediwura, 2007: 166). 

Students’ perception of teachers’ knowledge of subject matter, 

attitudes to work and teaching skills is absolutely dependent on the 

fact that they have been taught by the teachers under evaluation and 

are familiar with them. They therefore have minds already 

preoccupied with memories and reactions that inventory for data 

collection will measure (Adediwura, 2007:165). 

From the definition above, it can be concluded that students’ 

perception can be interpreted as the views or responses of  students  by 

concluding information and interpreting messages based on 

experiences about certain objects or events that are preceded by 

sensing process in a problem solving or social situation. 
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B. Previous Related Studies 

Based on the observations of the literature that the researchers have 

done to date, there are several research results related to the English area 

and students 'perceptions and teachers' perceptions. Among the relevant 

research results are as follows: 

The first thesis by Ahmaddin (Khairun University) entitled 

"Exploring Students' Problems in Applying Full English Speaking Area at 

English Study Program of Khairun University". Based on these results, there 

are similarities and differences in research. These similarities are the 

objectives of the study. The purpose of this study was  to determine whether 

or not the students experienced problems in applying to the full English 

Speaking Area. While the difference in this study is data collection. 

Researchers collected data by interviewing students. The type of interview 

the researcher used was face-to-face interviews. 

The second thesis by Choirul Fuadi from STAIN Palangka Raya is 

entitled "Student's Perceptions of the Implementation of English in Ma'had 

Al-Jami'ah STAIN Palangka Raya". Based on these results, there are 

similarities and differences in research. These similarities are the objectives 

of the study.  The purpose of this  study was to determine how student's 

perceptions of the application of the English Speaking Area in school. The 

difference from this research is the way of data collection. In this study, data 

collection using questionnaires and interviews. 

The next first journal by Maya Sari Setyowati from IAIN Curup 

Indonesia with the title "Student's Perception Toward English Zone in 
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English Study Program of IAIN Curup ''.  Based on these results, there are 

similarities and differences in research. These similarities are the objectives 

of the study. The purpose of this study was to determine 

how  student's  perceptions  of  the English zone at school. The difference 

from this research is the data collection. In this journal research the data 

collection uses observation and questionnaires. 

The journal is entiled “Teachers Perception of Curriculum Changes 

in Indonesia”. The study was conducted by Ihsana El Khuluqo, Connie 

Chairunnisa and Abdul Rahman Ghani. The similarity is about teachers 

perception.The different is how it collects data and object the data. 

The journal is entitled “An Analysis of Factors Influencing 

Learners’ English Speaking Skill”. The study was conducted by Lai-Mei 

Leong& Seyedeh Masoumeh Ahmadi from School of Educational Studies, 

Universiti Sains Malaysia, Malaysia and University of Guilan, Rasht, Iran. 

The similarity is to discuss speaking terms, the importance of speaking, 

speaking performance characteristics, speaking problems, and the factors 

that affect speaking performance to consider the speaking needs of their 

language learners in the context of teaching and learning English. The 

difference is how it collects data and objects. 

From the previous studies, it can be concluded that there were 

some similarities and the differences of the previous study with the 

researcher topic. The first, it discussed the same method with the 

researcher topic that was analysis of English Speaking Area. The 

difference is between quantitative researcher and object. Second, the 
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similarities is the “English Speaking Area”. The difference is 

collecting  data  and  objects.  The last, the similarities is that they use 

the same method and are different from the object.
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CHAPTER III 

RESEARCH METHODOLOGY 

A. Research Design 

This research has used qualitative research methods. Qualitative 

research is an approach to studying social phenomena; the genres are 

naturalistic and interpretive, and they employ a variety of methods of 

inquiry. Some of the characteristics of qualitative research are: taking place 

in nature, using several interactive and humanistic methods, Marshall 

(1999:2). The term naturalistic indicates that research is natural, in normal 

situations without manipulating conditions, emphasizing the description of 

nature. 

Sugiyono (2008:8) states that the process of collecting data or 

phenomena is called natural data collection. From the above definition that 

natural sources are direct data sources, and researchers are key instruments 

in qualitative research. This type of research is a case study. Mulyana 

(2008:201) states that a case study is a comprehensive explanation of several 

aspects of an individual, group, organization (society), program, or social 

situation. The case study in this research is the researcher who tries to 

describe the perceptions of teachers and students in the English Speaking 

Area program at MA Plus Al-Mashduqiah. Thus, the qualitative descriptive 

method in this study aims to find out how the teacher implements the 

English Speaking Area, what are the obstacles of English speaking area and 

to how the teacher's and the student's perception of the MA Al-Mashduqiah 

of the English Speaking Area.
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B. Research Setting 

a. Place of Research 

This research was conducted at MA Plus Al-Mashduqiah, SMA 

in Probolinggo Regency, East Java. MA Plus Al-Mashduqiah is located 

on Jl. Ir. H. Juanda No. 370, Patokan, Kraksaan, Probolinggo Regency, 

East Java, 67282. MA Plus Al-Mashduqiah is one of the National 

Standard Schools in Probolinggo. 

b. Time of Research 

In terms of time, researchers have conducted research in July, 

01 2021 - July, 26 2023. Complete activities can be seen in the 

following schedule. 

ACTIVITIES TIME 

Doing Pra Research April  2021 

Creating Thesis Proposal Chapter I,II,III April 2021 - June 2021 

Seminar Thesis Proposal June 2021 

Doing Research June 2021 - July 2021 

Creating Thesis Chapter IV, and V June 2021 - Feb 2023 

Submitting Thesis Chapter IV and V March 2023-June 2023 

Figure 3.1 Schedule Time of Research 
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C. Research Subject 

To the researcher has chosen the head of MA Plus Al-Mashduqiah 

school, 2 teachers and 26 eleventh grade students of MA Plus Al-

Mashduqiah as research. 

D. Data and Source of the Data 

Data is defined as raw and organized information. The data that has 

been taken by the researcher includes the discourse of observation and 

interviews. For the purposes of this study, data were obtained directly from 

research respondents and were in the form of interview transcripts, and 

interview results. 

E. Research of Instrument 

In this research, researchers act as data collectors and as instrument 

active data collectors in the field using interview guidelines. According to 

Arikunto (2015:203), “instrument research is a tool or facility used by 

researchers in collecting data so that their work is easier and the results are 

better, in the sense that it is more accurate, complete and systematic so that 

it is easier to process. 

As the opinion of Bogdan and Biklen in Djam'an Satori (2011: 62) 

states that "Qualitative research has the natural setting as the direct source 

of data and the researcher is the key instrument". That is, qualitative 

research has a natural setting as a direct source of data and the researcher is 

a key instrument. The point is the researcher as the main data collection tool. 

In qualitative research what is tested is the data 
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According to opinion Sugiyono (2018:307) states that: Qualitative 

research instrument The main thing is the researcher himself, but after the 

research focus becomes clear, it can be developed instrument simple 

research, which will be expected to complete the data and compare with data 

that has been found through observation and interviews. 

As for instrument used in this study are: 

1) The interview was used as a guide for conducting interviews 

with informants regarding the English Speaking Area at MA 

Plus Al-Mashduqiah which is related to the way teachers 

implement the English Speaking Area, teacher and student 

perceptions of the English Speaking Area. 

2) Documentation used to obtain supporting data and information 

related to the English Speaking Area at MA Plus Al-

Mashduqiah which is related to how the teacher implements the 

English Speaking Area, teacher and student perceptions of the 

English Speaking Area in the form of student formats and 

conditions, photos and audio recordings during the research. 

F. Technique of Collecting the Data 

Researchers must know the data collection procedures in qualitative 

research. Based on the view of Cresswell (2009: 178) data collection 

techniques in qualitative research involve three basic types. There are 

observations, interviews, and documentation. In this study, researchers used 

observation, interviews, and documentation as data collection techniques. 
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From the assumptions above, the techniques that the researcher uses 

in this study are as follows: 

1) Observation 

In this study, the observations made were direct 

observations of researchers on the object under study. 

Observations were made, then recorded in a notebook. 

Researchers conduct and record data about the elements that 

appear in the object of research. The initial activity carried out 

by the researcher was to first ask for permission from the MA 

Plus Al-Mashduqiah school and begin observing research 

locations, interviews and documentation related to the English 

Speaking Area at MA Plus Al-Mashduqiah. Observations were 

made during school. 

2) Interview  

Interview is a data collection technique used by 

researchers by asking questions directly to the 

informant/informant concerned. In this data collection 

technique, the researcher only conducted unstructured 

interviews, namely only collecting data which was the core of 

the problem that was asked of teachers and students as resource 

persons with questions based on interview guidelines used to 

determine teacher perceptions. and students about the English-

speaking area at MA Plus Al-Mashduqiah. 
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3) Documentation 

The documentation method is used by the researcher to 

complete the data from the interview method, so that the data 

obtained will be more reliable if it is supported by documents 

related to the implementation of the English speaking area 

system at MA Plus Al-Mashduqiah. Researchers use notebooks, 

tape recorders and cameras so that interview results can be well 

documented and minimize data loss. 

G. The Trustworthiness of The Data 

In analyzing the data, researchers also need to analyze the validity 

of data sources to strengthen the data, so that researchers believe in the truth 

and completeness of the data (Afrizal, 2015: 168). When researchers collect 

data by triangulation, actually researchers collect data which also tests the 

credibility of the data, namely checking the credibility of the data by using 

various data collection techniques and various data sources (Sugiyono, 

2015: 330). 

The triangulation technique used as an examination technique in this 

study is to utilize the use of sources and techniques. Technical triangulation 

means that researchers use different data collection techniques to obtain data 

from the same source. Researchers used observations, interviews, and 

documentation for the same data source simultaneously. Source 
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triangulation means getting data from different sources with the same 

technique (Sugiyono, 2015:330) 

Figure 3.1 Technique of Triangulation 

According to Patton in Moleong (2013:330) triangulation with 

source means comparing data to re-examine the level of trustworthiness of 

information obtained through time and different tools in qualitative 

research, this can be achieved by: 

1) Comparing the observed data with interview data. 

2) Comparing what people say in public with what they say in 

private. 

3) Compare what people say about the research situation with what 

they say over time. 

4) Comparing one's situation and perspective with the opinions and 

views of others. 

5) Comparing the results of interviews with the contents of related 

documents (Lexy J. Moleong, 2013:331). 

Method triangulation technique can be done by researchers in 

collecting data using different methods, checking the validity of data 

sources using different methods. Based on the research, the triangulation 

method used by the researcher is to compare different data obtained from 

different methods, namely observation, interviews, and documents, namely 

Documentation 

Data Source Interview 

Observation 
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data triangulation. According to Susan Stainback (1988) in Sugiyono 

(2015:330) triangulation is the goal not to determine the truth about the 

same social phenomenon, but the purpose of triangulation is to increase 

one's understanding of whatever is being investigated. 

Researchers have obtained data from the principal of MA Plus Al-

Mashduqiah, English teachers and students at MA Plus Al-Mashduqiah to 

answer the formulation of the problem in this study. In this study, 

researchers have compared the results of observations, interviews, and 

document. 

H. Technique of Analyzing Data 

According to Moleong (2017: 248) data analysis is an effort done by 

working with data, organizing data, sorting it out into something that can 

manage, seek and find patterns, discover what is important and what is 

studied, and decide what is told to other people. 

Meanwhile, data analysis according to Sugiyono (2015: 244) is a 

process of searching and systematically compiling data. The data obtained 

by this researcher through observation notes, interviews, and 

documentation. This data analysis technique is by organizing the data into 

categories, then describing the data into units, after that carrying out the 

synthesis, followed by compiling it into patterns, then the researcher will 

choose which data are important and which will be studied by the researcher 

and the researcher will make a summary so that it can be easily understood 

by the researcher himself or others. 
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Because this research uses a qualitative approach, the technical 

analysis of the data was carried out by the researcher at the time of the 

research, namely when the research was taking place and the research was 

carried out after the data collection was complete. Where the data obtained 

will be analyzed carefully and thoroughly before being given in the form of 

a perfect report. 

There are three data analysis techniques used in qualitative research, 

namely: 

1) Reduction 

According to Sugiyono (2018: 247-249) Data reduction 

is summarizing, choosing the main things, focusing on 

important things that are in accordance with the research topic, 

looking for themes and patterns, in the end providing a clearer 

picture and making it easier to do research. further data 

collection. In reducing data, you will be guided by the goals to 

be achieved and have been predetermined. Data reduction is also 

a process that requires high intelligence and depth of insight. 

In this case the researcher will take important data and 

information from the results of interviews and documentation 

contained in MA Plus Al-Mashduqiah. This process will be 

carried out by researchers on an ongoing basis when research is 

carried out by simplifying data that is still relatively common. 

2) Data Presentation (data display) 
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The next step after data reduction is presenting the data. 

According toSugiyono (2018: 249) in qualitative research, data 

presentation can be done in shape tables, graphs, flowcharts, 

pictograms and the like. Through the presentation of these data, 

the data can be organized, arranged in a pattern of relationships, 

so that it will easy to understand. In addition, in qualitative 

research, data presentation can be done in the form of brief 

descriptions, charts, relationships between categories, 

flowcharts, and the like, but what is often used for presentation 

data in qualitative research is with narrative text.Through 

presentation of the data, then the data is organized, and 

structured so that it will the more easy to understand. In this 

research, after the researcher has done data reduction, the next 

step is that the researcher will present the data. Presentation of 

data used in qualitative research is with narrative text. The data 

presented in this study is a collection of information about 

parents' and teachers' perceptions of the English Speaking Area 

system at MA Plus Al-Mashduqiah. 

3) Conclusion 

According to Miles and Huberman in Sugiyono (2018: 

345), step third in the process of data analysis, namely drawing 

conclusions and verification data. Drawing conclusions is the 

last stage where the conclusions in this qualitative research will 
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answer all the formulations of the problems that were 

formulated from the beginning by the researcher. 

According to Sugiyono (2018:345), the initial 

conclusions presented are still temporary, and will change if no 

strong supporting evidence is found at the next level of data 

collection. But when the conclusions presented at an early stage 

are supported by valid evidence and consistent when the 

research returns to the field to collect data, the conclusions put 

forward are credible conclusions. 

Thus the conclusions in qualitative research may be able 

to answer the formulation of the problem that was formulated 

from the start, but maybe not, because as has been stated that the 

problems and problem formulation in qualitative research are 

still temporary and will develop after the research is in the field. 

In analyzing the data from this study, researchers used 

descriptive qualitative analysis. After the research was carried 

out and the data collected, both the results of interviews ,the data 

was processed and then analyzed, resulting in a final conclusion. 

In processing the data that is processed is the things that are 

listed and recorded in field notes resulting from interviews or 

observations, so that the resulting data is in the form of words, 

sentences, pictures or symbol.
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSIONS 

A. Research Findings 

This chapter is divided into two sub chapters, namely research 

finding and discussion. The research findings present the result of the data 

analysis of the implementation of English Speaking Area at the eleventh 

grade of MA Plus Al-Mashduqiah in academic year 2020/2021 : teachers 

and students perception.  

1. The Implementation of English Speaking Area of MA Plus Al-

Mashduqiah in Academic Year : 2020/2021. 

Based on observations and interviews with teachers, researchers 

found a system way. English Speaking Area is working. The English 

Speaking Area at MA Plus Al-Mashduqiah is a school program where 

students must speak English. The English speaking area is the language 

of communication inside and outside the classroom. This system is also 

the motto or slogan in this school which is language based. Not only 

speaking, teachers also explain lessons using English. This requires all 

students and teachers to speak English. This English Speaking Area is 

held every 2 weeks. Every morning students will get vocabulary that 

students don't know yet. English Speaking This area can develop 

students' knowledge in using foreign languages. Teachers have a way 

to implement the English Speaking Area system so that the English 

Speaking Area system is easy to practice. The way the teacher 

implements the system includes giving views to teachers and students
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that this foreign language will become a culture if we are used 

to foreign languages, besides that the teacher gives an example to 

students so that students have the motivation to speak English well so 

that students have an interest in language. Teachers will also reprimand 

students who violate if students do not speak English. The English 

Speaking Area system has penalties for students who violate it. There 

are various penalties for students who do not speak English. Examples 

of these punishments include writing an essay in English as much as 1 

sheet of notebook, finding and memorizing new vocabulary, sunbathing 

in the middle of the field, making as many English conversations as 

possible. provided by the school is colored orange. For male students 

will be given a punishment with hair cut bald. 

2. The Obsctacles in Implementing of English Speaking Area at the 

Eleventh Grade of MA Plus Al-Mashduqiah in Academic Year : 

2020/2021. 

Based on observations and interviews with teachers, researchers 

found the obstacles about English Speaking Area of MA Plus Al-

Mashduqiah. The English speaking area at MA Plus Al-Mashduqiah 

has obstacles for teachers and students, namely the lack of student 

discipline to speak English, the majority of students are not aware of 

the importance of language, there is still a lack of teachers from outside 

or from the national English department, students find it difficult to 

speak English. Furthermore, the obstacles for teachers with the English 

Speaking Area are that there are students who like or don't like English. 
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Female students must feel afraid and not confident to speak English, 

teachers also do not supervise students in practicing the English 

Speaking Area system. 

3. The Perception of Teachers and Students about The English 

Speaking Area of MA Plus Al-Mashduqiah in Academic Year : 

2020/2021. 

Based on observations and interviews with teachers, researchers found 

the perceptions of  teachers and students about English Speaking Areaof 

MA Plus Al-Mashduqiah. 

Teachers and students have different perceptions. from there is 

an English speaking area system at MA Plus Al-Mashduqiah. Teacher 

perception to English Speaking in this area, among others, the teacher 

feels happy to appreciate this system because this system is a supporting 

factor for knowledge or social support communication from students. 

The Perception Another thing from the teacher is that the teacher feels 

that there is an English Speaking system in this area positive for the 

development of students in the field of English because they are assisted 

in understanding English texts both in class or when there are 

competitions related to English. Then the perception of students with 

the English Speaking Area is that students strongly agree because 

students are accustomed to speaking English. In the environment school 

will equip the souls of students who are fluent in English when they are 

involved in social life. then the perception of students with the English 
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Speaking Area students feel happy because there are many benefits for 

students who will learn more English vocabulary. 

B. Discussion 

Based on data interview, observation, and document, at MA Plus Al-

Mashduqiah, the researcher wrote some discussion to answer the question 

research and had compared with theory related in the previous chapter: 

The following is the discussion data about the English Speaking 

Area: 

1. The Implementation of English Speaking Area in MA Plus Al-

Mashduqiah 

Based on the results of interviews conducted by the author with 

the head of MA Plus Al-Mashduqiah and 2 other teachers. The 

implementation of the English Speaking Area received a positive 

response from the teachers at MA Plus Al-Mashduqiah, but there were 

still those who complained about the English Speaking Area system. 

Following is the opinion of the Head of MA Plus Al-

Mashduqiah Mr. Bashori stated regarding the English Speaking Area 

that: "The English Speaking Area system at MA Plus Al-Mashduqiah 

requires students to speak English. The English Speaking Area at MA 

Plus Al-Mashduqiah has a positive impact on the development of 

students' speaking in English. In addition, students will be motivated 

when participating in English competitions such as making magazines, 

English speeches, and dramas. With this English Speaking Area, 

teachers are motivated to develop their abilities” 
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In implementing the English Speaking Area, of course, the 

teacher must first study and fully understand the system before applying 

it to students. For this reason, the school assigned MA Plus Al-

Mashduqiah teachers to take part in the English Speaking Area system. 

From this statement it can be concluded that the teachers do not 

fully understand implementing the English Speaking Area because the 

assessment of activities is only limited to vocabulary in the morning 

and speeches even though there are other activities and competitions 

that can be carried out and also the teachers have tried by adding the 

ability method to motivate students to participate in this English 

Speaking Area system. 

2. The Perception of Teachers and Students of The English Speaking 

Area in MA Plus Al-Mashduqiah 

Based on the results of interviews that the researcher conducted 

with the teacher. The teachers and students perception of the English 

Speaking Area at MA Plus Al-Mashduqiah, namely the English 

Speaking Area, is very positive for students' development of students in 

English.English This Speaking Area motivates students to speak 

English and other activities in English. English Speaking Area requires 

students to speak English. English Speaking Area is quite helpful for 

students because speaking is a habit. If you are not used to speaking, 

students will have difficulty speaking English. With two new 

vocabulary words, it will increase the number of vocabulary students 

have. The English Speaking Area has punishment for students who 
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violate the system. The punishment for students who violate include 

push ups, running. For students who are caught using the local 

language, students will receive a punishment of having their hair cut off 

for male students and for female students will be punished by wearing 

a colorful headscarf according to what has been prepared. The English 

Speaking Area is also experiencing constraints for MA Plus Al-

Mashduqiah students. These obstacles include the lack of outside 

teachers, then another obstacle, namely the many students who have 

difficulty speaking English.



61 
 

CHAPTER V 

CONCLUSIONS AND SUGESTIONS 

A. Conclusion 

Based on the research and discussion, the following conclusions are 

obtained: 

1. Teachers implement the English Speaking Area by giving examples to 

students so that students have the motivation to speak English well so 

that students have an interest in speaking. 

2. The obstacles to the English Speaking Area Namely lack student 

discipline to speak English, the majority of the students are not aware 

of the importance of speaking,teachers also don't supervise students in 

practicing the English Speaking Area system. 

3. The perception of teachers and students about the English Speaking 

Area, namely the English Speaking Area is very positive for students' 

development in English. English Speaking Area motivates students to 

speak English as well as activities in other areas of English. English 

Speaking area is quite helpful for students because speaking is a habit. 

If you are not familiar with the language, it will be difficult for students 

to speak English. 

B. Suggestion 

Based on the conclusions above, the suggestions that can be 

submitted by researchers are as follows: 

1. For the Principal.
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Mentoring and training should be carried out in the English 

speaking area for the implementation of learning and assessment to 

improve the ability of teachers to apply to the English speaking area. 

2. For teachers 

Should still learn English speaking area for teachers to apply 

the system that well. 

3. For student 

Students should prepare themselves so that when the English 

speaking area is implemented, students can do well in the class.
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Appendix 1. List of Observation 

 

OBSERVATION 

 

Observation  

Day/Date Description of Observation Results 

Thursday, July, 1, 

2021 

On the morning of July 1 2021 at around: 09.00 WIB I 

visited MA Plus Al-Mashduqiah and was greeted with 

a shady and cool school atmosphere and the joy of 

students and girls who were enjoying their first break. 

 

That morning I came to school with the intention of 

submitting a thesis proposal and at the same time asking 

the principal for permission to begin the observation 

and asking the principal for help so I could cooperate in 

the observation process. Besides that, I intend to make 

an appointment with the principal to conduct an 

interview. 

 

After I conveyed my intent and purpose, the head of the 

school happily welcomed and gave time on Tuesday 13 

July 2021 at: 08.00 WIB. After that I went home and 

prepared everything needed at the time of the interview. 
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Interview 1 

 

 

 

 

 

 

 

 

Day/Date Description of Observation Results 

Thursday, July, 13, 

2021 

In the morning around: 09.00 WIB I went straight to the 

principal's office to conduct an interview and it turned 

out that the principal was already waiting for me. About 

thirty minutes I did the interview until 09.30 WIB. 

 

The results of the interview that I found were that the 

principal thought that the English speaking area had a 

positive impact on students' development language of 

MA Plus Al-Mashduqiah students. The English 

speaking area has programs namely drama 

performances, speech contests and weekly 

conversations. 

 

After conducting an interview with the school 

principal, he advised me to make observations in 

eleventh grade Science and eleventh grade Tahfidz. 
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Interview 2 

 

Interview 3 

 

Day/Date Description of Observation Results 

Thursday, July, 13, 

2021 

After conducting an interview with Mr Bashori, I 

continued the interview with Mr Feri Ferdianto.I did an 

interview around 10.00 - 10.30. 

 

The results of the interview that I found were Mr. Feri 

Ferdianto of the opinion that Mr. Feri Ferdianto Really 

supports the existing  English speaking area because 

this system makes students more confident to speak 

English. 

Day/Date Description of Observation Results 

Thursday, July, 13, 

2021 

After conducting an interview with Mr Feri  I continued 

the interview with Mr Munawar Hamidi.I did an 

interview around 13.00-13.30. 

 

The results of the interview that I found were Mr. 

Munawar Hamidi of the opinion that Mr. Feri Ferdianto 

Really supports the existing English speaking area 

because this system makes students more confident to 

speak English. 
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Appendix 2. List of Interview  

 

INTERVIEW 1 

Day/Date : Thursday, July, 13, 2021 

Time  : 09.00-09.30 WIB 

Informants : Akhmad Bashori, M.Pd.I 

Place  : Office 

2. Jelaskan bagaimana sistem English speaking area di sekolah? 

3. Bagaimana persepsi/tanggapan bapak tentang English speaking area di 

sekolah? 

4. Bagaimana cara guru mengimplementasikan sistem English speaking area ini? 

5. Apakah siswa disini pernah melanggar sistem tersebut? 

6. Apa hukuman untuk siswa yang melanggar sistem English speaking area? 

7. Apa saja program atau kegiatan dalam sistem English speaking area di sekolah? 

8. Bagaimana dampak positif tentang sistem English speaking area di sekolah? 

9. Bagaimana dampak negatif tentang sistem English speaking area di sekolah? 
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INTERVIEW 2 

Day/Date : Thursday, July, 13, 2021 

Time  : 10.00-10.30 WIB 

Informants : Feri Ferdianto 

Place  : Office 

1. Jelaskan bagaimana sistem English speaking area di sekolah? 

2. Bagaimana persepsi/tanggapan bapak tentang English speaking area di 

sekolah? 

3. Bagaimana cara guru mengimplementasikan sistem English speaking area ini? 

4. Apakah siswa disini pernah melanggar sistem tersebut? 

5. Apa hukuman untuk siswa yang melanggar sistem English speaking area? 

6. Apa saja program atau kegiatan dalam sistem English speaking area di sekolah? 

7. Bagaimana dampak positif tentang sistem English speaking area di sekolah? 

8. Bagaimana dampak negatif tentang sistem English speaking area di sekolah? 
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INTERVIEW 3 

Day/Date : Thursday, July, 13, 2021 

Time  : 13.00-13.30 WIB 

Informants : Munawar Hamidi 

Place  : Office 

1. Jelaskan bagaimana sistem English speaking area di sekolah? 

2. Bagaimana persepsi/tanggapan bapak tentang English speaking area di 

sekolah? 

3. Bagaimana cara guru mengimplementasikan sistem English speaking area ini? 

4. Apakah siswa disini pernah melanggar sistem tersebut? 

5. Apa hukuman untuk siswa yang melanggar sistem English speaking area? 

6. Apa saja program atau kegiatan dalam sistem English speaking area di sekolah? 

7. Bagaimana dampak positif tentang sistem English speaking area di sekolah? 

8. Bagaimana dampak negatif tentang sistem English speaking area di sekolah? 
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INTERVIEW 4 

Day/Date : Thursday, July, 15, 2021 – Tuesday, July 20, 2021 

Time  : 09.00 – 10.30 WIB 

Informants : Students’ Eleventh Grade (IPA) 

Place  : Eleventh Grade (IPA) 

1. Jelaskan bagaimana sistem English speaking area di sekolah? 

2. Bagaimana persepsi/tanggapan anda tentang English speaking area di sekolah? 

3. Bagaimana cara guru mengimplementasikan sistem English speaking Area ini? 

4. Apakah anda disini pernah melanggar sistem tersebut? 

5. Apa hukuman untuk siswa yang melanggar sistem English speaking area? 

6. Apa saja program atau kegiatan dalam sistem English speaking area di sekolah? 

7. Bagaimana dampak positif tentang sistem English speaking area di sekolah? 

8. Bagaimana dampak negatif tentang sistem English speaking area di sekolah? 
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INTERVIEW 5 

Day/Date : Wednesday, July, 21, 2021 – Monday, July 26, 2021 

Time  : 09.00 – 10.30 WIB 

Informants : Students’ Eleventh Grade (Tahfidz) 

Place  : Eleventh Grade (Tahfidz) 

1. Jelaskan bagaimana sistem English speaking area di sekolah? 

2. Bagaimana persepsi/tanggapan anda tentang English speaking area di sekolah? 

3. Bagaimana cara guru mengimplementasikan sistem English speaking area ini? 

4. Apakah anda disini pernah melanggar sistem tersebut? 

5. Apa hukuman untuk siswa yang melanggar sistem English speaking area? 

6. Apa saja program atau kegiatan dalam sistem English speaking area di sekolah? 

7. Bagaimana dampak positif tentang sistem English speaking area di sekolah? 

8. Bagaimana dampak negatif tentang sistem English speaking area di sekolah? 
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Appendix 3. List of Documentions 
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