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ABSTRACT

Apriliya, Nisa. 2023. An Analysis of Misspellings in Descriptive Text Written by
Seventh-Grade Students at SMPN 1 Ngawen Klaten. Thesis. English Education
Department, Cultures and Languages Faculty.

Advisor : Prof. Dr. H. Sujito, M.Pd.
Keywords : Writing, Descriptive Text, Spelling, Misspellings

This research began with the occurrence of misspellings in most students'
writing. They did not pay close attention to the sentences they have made, therefore
many misspellings occurred. This research is a study on misspellings made
frequently by seventh-grade students when writing descriptive text. There were
three questions that needed to be answered. (1) the type of misspellings made by
seventh-grade students at SMPN 1 Ngawen Klaten (2) the type of misspellings that
frequently occurs in writing descriptive text in the seventh-grade students at SMPN
1 Ngawen Klaten, and (3) the causes or reasons why the students do misspellings
in descriptive text.

The research used a descriptive qualitative research method. This research
was conducted on the seventh-grade students of SMPN 1 Ngawen Klaten. The
researcher collecting the data used documentation and interview. Furthermore, the
researcher analyzing the data, identifying students’ misspellings, categorizing,
explaining, and evaluating the misspellings. From that result, the data was analyzed
by Bestgen and Granger’s theory to classify the types of misspellings and using the
classification standard from Depdikbud (1994: 37) to classify the percentage of
students’ misspellings.

The findings of this research show that students of the seventh-grade VII E
at SMPN 1 Ngawen Klaten committed nine categories of misspellings. They
showed 276 misspellings from 32 students writing descriptive text. There are 35
total misspellings in omission of a letter, 21 total misspellings in addition of a letter,
21 total misspellings in a single letter instead of a double letter, 6 total misspellings
in a double letter instead of a single letter, 43 total misspellings in substitution of
one letter, 2 total misspellings in the interchange of two adjacent letter, 3 total
misspellings in error involving an apostrophe, 41 total misspellings in the erroneous
splitting or joining of words, and 104 total misspellings in the two or more error in
the same or different types. The most frequent misspellings that occurred in the
students’ writing descriptive text is two or more errors of the same of different types
with 104 total misspellings or 37,68 % was classified as moderate. The misspellings
occur caused of two factors, there are internal factors and external factors. The
internal factors are students still confused and do not understand how to correctly
write English spelling; Linguistics difficulties; Lack of understanding of spelling
material; The students never repeat the material, dislike listening, watching, reading
with English. The external factors are Teacher still using Indonesian in English
classes; Rarely noticing misspellings, and ever correcting them; Rarely motivating
her students; and rarely providing feedback to their students.

XVi



CHAPTER |

INTRODUCTION

This chapter discusses the research's background. There are seven parts to
this chapter. This part contains the background of the study, identification of the
problems, limitation of the problems, formulation of the problems, objectives of the

study, benefits of the study, and the last definition of key terms.

A. Background of the Study

A language is a tool for human communication. Language is used by
humans to communicate with other people. The communicator can
communicate orally or in writing. Humans will struggle to express their
feelings, thoughts, purposes, and goals if they do not have language access. As
a result, language is crucially important in all aspects of human life. The human
who wants to communicate through writing should be familiar with the proper
English word formation. According to Rhryner et al (2009: 7), language skills
are divided into two main categories: oral language skills (listening and
speaking) and written language skills. The second component is written
language skills, which include reading and writing. Furthermore, clear verbal
and written communication skills are required. We must pronounce the
vocabulary in oral language even as we spell it in written language. In this study,
the researcher focuses on written language, specifically misspelling.

According to Wijayanti (2016: 186) Misspellings are a type of language
error in written language that can harm a piece of writing. Writing is deemed

1



good not only in terms of its substance, but also in terms of spelling,
punctuation, word writing, and so on. If the writer disobeyed spelling
guidelines, the content of the text is not accurately delivered to the reader. This
is further supported by Smedley's (1983, as cited in Al Jayousi, 2011) belief that
misspellings reduce the clarity of the written information, interfering with
communication between the writer and the reader. If we can't spell English
words correctly, we might not be well understood. Students who want to
improve their writing abilities must be able to spell English correctly. This is
supported by Westwood's (2018) opinion, which states that poor spelling affects
students' academic achievement. That is, if a student has good and correct
spelling skills, his or her academic achievement will be good as well. When a
student has poor or even no spelling skills, it will have an impact on his or her
academic achievement.

Misspellings are common among elementary school students, junior
high school students, senior high school students, and even college students.
They will continue to make these errors due to their lack of spelling skills, and
they will be unaware that what they are doing is an error. This emphasizes the
significance of researching the descriptions of misspellings made by students
when writing English. There are many benefits to conducting this research, such
as knowing the level that students have achieved in mastering English and also
as an evaluation material for teachers to improve their students' writing skills.
When the student is constantly practicing, his or her skills will improve. "A

realistic attitude toward writing must be based on the idea that writing is a skill"



(Langan, 2006: 13). As a result, the more commonly a student practices, the
better their abilities will become over time.

There are many problems that a student must face when learning
English, one of which is finding words that contain vocal digraphs such as
“room”, “book”, and “rain”, the second one is consonant digraphs like
“telephone™, “school”, “think”. This is supported by the perspective that
students face various challenges when writing, especially with spelling
problems. Furthermore, students are incapable of the process all of their ideas
because of their inability to correctly spell words (Al-Zouod and Kabilan,
2013). That is, mastery of spelling can influence students' ideas in their writing,
thereby influencing students’ academic achievement. On the other hand,
misspellings in writing English, create definitions with different meanings. As
used in the phrase "Than” and “Then" In Indonesian, the word "Than" means
"Daripada” whereas the word "Then" means "Lalu". Misspellings in the
substitution of one letter, such as the letter "a" being replaced with the letter "e,"
cause a different meaning in the word. Because of the differences between
pronunciation and writing, students commonly make misspellings when writing
in English.

Writing is a component of the structure level, beginning with small
structures made up of words that connect to form phrases, clauses, and
sentences. The sentences are then connected to form paragraphs or essays. Each
level has its own blueprint set. To communicate clearly through writing, the
words used must be spelled correctly (Wilson and Glazier 2009: 205). This is

coherent with Bancha's (2013) opinion, which states that when expressing a



word in writing, correct and accurate spelling is needed so that the meaning of
the word can be conveyed and accepted by the reader. As a result, spelling is an
essential aspect of writing.

In this study, the researcher focused on analyzing the students'
misspellings when writing descriptive text. This is based on the findings of
researchers who discovered a misspelling in the writing of a first-year high
school student. According to Corder and Dulay (1973: 256), error analysis is
useful for providing data, conclusions, and a solid foundation for researchers on
how a person obtains and learns language, both in the process of mastering a
child's first language and in the process of mastering a child's second or foreign
language learner. That is why the researcher selected error analysis as the
research method. Furthermore, error analysis has two important benefits:
benefits for students and benefits for teachers. Students can use error analysis
to identify misspellings in their writing. As a result, students will be able to
evaluate themselves in spelling, especially in the field of writing, in the future.
The error analysis can then be used by teachers to evaluate their students' ability
in English spelling, especially in writing. Then, teachers can use this research
to evaluate their teaching, especially in teaching English spelling, to determine
whether what they are teaching is sufficient or even if their teaching methods
need to be changed.

Based on the statements mentioned above, this study aims to identify
misspellings and focuses on analyzing students' misspellings when writing
descriptive texts. This is also based on the fact that misspellings are one of the

important aspects that are still underestimated in writing activities. Furthermore,



misspellings commonly occur due to the gap between students in recognizing
letters with the sound of the word when they write. As a result, misspellings
continue to be common in writing skills.

The researcher discovered a gap in the previous study “A Study on The
Seventh Grade Students’ Grammatical Errors in Descriptive Writing of SMP N
1 Muntilan”. This qualitative research was conducted by Hanafitria (2009).
Based on previous research, the researcher attempts to conduct a new study on
misspellings by using differences based on the object, locus, problem statement,
and theory used. The second gap in the other previous research was entitled
“Lexical Error Analysis in The Descriptive Text Writing Made by The Eighth-
Grade Students of MTS Wahid Hasyim Kunir”. This type of qualitative research
was conducted by Rochmaniyah (2016). According to the research, there are
differences between the subject, object, locus, theory used, and problem
statement. The next gap in the other previous research was entitled “Spelling
Error Analysis in Students’ Writing Recount Text at Eleventh Grade in MA Al-
Muayyad Surakarta in The Academic Year of 2019/2020”. Affandy, conducted
this qualitative research (2020). Based on this research, differences in the
subject, locus, and type of text used were discovered. The last gap in the
previous study was entitled “The Areas of Misspelling Phoneme in Sandiaga
Uno’s Speech: A Phonological Approach”. This qualitative research was
conducted by Ikhsan and Ambalegin (2020). According to the research, there
are differences between the subject, problem statement, and theory used.

There are several causes of misspellings in descriptive texts written by

class VII students at SMPN 1 Ngawen Klaten, including students' inability to



distinguish between letters and sounds of words when writing, especially when
using the dictation method, and students' lack of vocabulary. For example, the
researcher discovered some misspelled words in the descriptive text, such as
'‘Bed' as 'Bad', 'Little’ as 'Littel', and 'Kitchen' as 'Khitcen'. Furthermore, the
researcher selected descriptive text because the researcher discovered some
misspellings in the students' writings. The researcher then chose the subject of
class VI because that was the grade level at which they began to recognize and
develop their writing skills. It is hoped that in the future if they make an error
when writing, they will notice them right away. This is also why the researcher
chose SMPN 1 Ngawen Klaten as the locus of this study's focus. Based on the
explanation above, researcher is motivated and challenged to conduct research
on the analysis of misspellings in the description text. The title of this study was
developed by the researcher as **An Analysis of Misspellings in Descriptive

Text Written by Seventh-Grade Students at SMPN 1 Ngawen Klaten”.

. Problem Identification
Based on the research background, several problems of descriptive text
writing from seventh-grade students in the second semester of SMPN 1 Ngawen
Klaten can be seen, such as:
1. When writing in English, students are unable to distinguish between letters
and sounds.
2. Students frequently misspell their writing.
3. The types of misspellings made by students in descriptive texts for seventh-

grade students in the second semester were rarely studied.



4. The misspellings in the descriptive text of the seventh-grade students in the

second semester are rarely not examined by the teacher.

C. Problem Limitation

Based on the explanations provided above for several of the problems,
the researcher would only examine the misspellings in the descriptive text of
students at SMPN 1 Ngawen Klaten with a focus on the various types of
misspellings based on Bestgen and Granger’s theory (2011). There are 9 types
of misspellings following omission of a letter, the addition of a letter, single
letter instead of a double letter, double letter instead of a single letter,
substitution of one letter, interchange of two adjacent letters, involving an
apostrophe, erroneous splitting or joining of words (word segmentation error),
and two or more error of the same type or different type (multiple errors). The
researcher focused on determining the types of misspellings made by students,
the types of errors made most commonly by students and also attempts to figure
out the causes or reason why the students do misspellings in descriptive text.
The researcher chose to examine only the types of misspellings made by
students because, according to Bancha (2013: 2), "Considering all of the
composing mistakes made by students, incorrect spellings are found to be
among the most common mistakes most students make”. Then, the researcher
chose the descriptive text, because, following the findings of the preliminary
research, descriptive text is a type of text that is taught in seventh grade at
SMPN 1 Ngawen from semester one to semester two. The researcher then

selected a descriptive text because it was consistent with the curriculum



implemented in the school, specifically utilizing an Emancipated Curriculum
(independent) and already included in learning outcomes and learning
objectives (CP - TP).

The researcher then chose a research subject from class VII at SMPN 1
Ngawen Klaten. There are eight regular classes, categorized A through H.
However, because it was not possible to use all classes as the subject of this
study, the researcher decided to take one class as the research subject. The
researcher can obtain the data and information required to answer all of the
questions that have been formulated in the research question by the research

subject.

. Research Questions
Based on the problem limitation, the researcher wanted to find out the
answers to the following three problems:
1. What are the types of misspellings made in students’ writing descriptive text
at the seventh grade of SMPN 1 Ngawen Klaten?
2. Which type of misspellings most frequently occurs in students’ writing
descriptive text at the seventh grade of SMPN 1 Ngawen Klaten?
3. Why do the students at the seventh grade of SMPN 1 Ngawen Klaten do

misspellings in the descriptive text?

. Objectives of the Study
One of the most important aspects is the research objective, which ensures

that the researcher's expected goals are fulfilled, such as:



1. Attempts to figure out the types of misspellings made in students’ writing
descriptive text at the seventh grade of SMPN 1 Ngawen Klaten.

2. Attempts to figure out the types of misspellings that frequently occurs in
writing descriptive text at the seventh-grade students of SMPN 1 Ngawen
Klaten

3. Attempts to figure out the causes or reason why the seventh-grade students

of SMPN 1 Ngawen do misspellings in descriptive text.

F. Benefit of the Study
This study is expected to give a few benefits. These advantages are for
SMPN 1 Ngawen Klaten students, the English teacher at SMPN 1 Ngawen
Klaten, the researcher herself, and other researchers.
1. Theoretical Benefit
This study is expected to provide important information about students'
misspellings in writing, and it is hoped that in the future, this study will
improve students' understanding and ability regarding spelling words and
how to write English words properly and correctly. Furthermore, this study
is expected to provide several benefits to the readers, including the teacher
and the other researchers.
2. Practical Benefit
a) For the Teachers
The findings of this study can be used by teachers to analyze their
students' ability in English spelling, especially in writing. Then, teachers

can use this research to evaluate their teaching, especially in teaching



b)

d)

10

English spelling, to determine whether what they are teaching is
sufficient or needs to be changed in their teaching methods.
For the Students

The researcher hopes that the findings of this study will help students
identify misspellings they made in their writing. So, that seventh-grade
students at SMPN 1 Ngawen Klaten can evaluate themselves in spelling,
especially in the field of writing, in the future. Furthermore, this research
can be used as a resource for students to learn about spelling English
words and common misspellings.
For the Researcher

Researcher can identify problems related to the research topic based
on the findings of this study. The researcher could then improve their
ability to understand the types of misspellings made by students and
could also share with the English teacher to find solutions for these
students after discovering the misspellings that students frequently made
in writing.
For the Other Researchers

The researcher hopes that the findings of this study can be used as a
reference for other researchers to solve research problems in the same
field, especially in learning writing, because this type of learning

requires many components to make a good and worthy paragraph.
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G. Definition of Key Terms

There are several key terms to make the readers understand clearly to avoid

misunderstandings and to assist them in understanding this study. The following

terms are defined in this study:

1. Writing
Ali Alsaawi (2015) stated that writing is a method or system for transferring
spoken language from being heard to being seen and thus read.

2. Descriptive Text
Asih (2013) stated that descriptive text is a paragraph that is defined as a
group of sentences that are closely related in idea and serve one remark
process. It's commonly used to describe how a person looks and acts, how a
place looks, and how an object looks.

3. Spelling
According to V. Chandra Sekhar Rao (2018), Spelling is a linguistic unit
that refers to writing ability. It is defined as the act of correctly forming
words from individual letters.

4. Misspellings
Al-Jarf (2008) and Mifflin (2007) stated that a misspelling is defined as any
word that does not match the target word in part or in full. Errors are defined
as any faulty word or grapheme (single vowel, single consonant, vowel
digraphs, consonant digraphs, phonogram, suffix, or prefix) within a word.
It is a string of letters that represents neither a correctly spelled word in the
same language (such as "liek™ for "like") nor a correctly spelled word in

another language.



CHAPTER II

LITERATURE REVIEW

This chapter is divided into two parts: a theoretical review and previous
related studies. The first part, the theoretical review, discusses various concepts and
terms relevant to this research. The second part, which focuses on previous related

studies, discusses and presents research findings that support this research theory.

A. Theoretical Review
1. Review on Writing
a. Definition of Writing

Writing is a component of the structure level, beginning with
small structures made up of words that connect to form phrases,
clauses, and sentences. The sentences are then connected to form
paragraphs or essays. Each level has its own blueprint set. This is
coherent with Marwoto's perception (in Dalman, 2016) that writing
is a free expression of ideas or ideas in the form of essays. According
to Reinking, et al (1993: 188), writing is an instrument of
communication and, as such, is used all the time. Of course, there is
a message sent by the author and understood by the reader when
communicating. To ensure that the author's message reaches the
reader, the writing is organized by listing ideas, sorting them, and

arranging them into discourse.

12
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These ideas are organized in a systematic and easy-to-
understand manner for the reader. This concept is expressed in
sentences that are neatly organized into paragraphs to form a unified
whole discourse.

On the other hand, according to Deporter and Heracki (2002:
179), writing is a whole-brain activity that employs both the right
and left sides of the brain (logic). Although both the right and left
sides of the brain are used in writing, the right brain side takes center
stage because it is where new ideas and emotions emerge.

Based on the previous statement, it is possible to conclude
that writing is a process of using one's entire brain to formulate and
organize ideas or concepts by neatly arranging sentences into a
unified paragraph or essay to convey and communicate goals to
readers and present them using written language as the medium.

. Aspect of writing

Syahputri and Masita (2018: 17) stated that grammar, form,
mechanics, vocabulary, and style are all elements of writing. The
following is an explanation:

1) Grammar
Grammar refers to the use of grammatical form and syntactic

pattern. It suggests that the sentence is another factor to examine.
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3)

4)

5)
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Form (organization)

The organization of the content is referred to as form. We should
clarify and emphasize our point. As a result, the reader can
deduce some organization. Organization implies that there is an
interaction between the reader and the writer.

Mechanic

We must pay attention to the use of punctuation and the use of
the term of phrase in a mechanic. The whiter the writer can be
for the reader, the better the function.

Vocabulary

The most critical part of teaching a language mastery vocabulary
Is vocabulary. It means we can write about our ideas and explore
them.

Style

Style refers to the selection of structure and lexical components
to impart a specific tone to the work. It should be emphasized
that the lexical item utilized in writing must be appropriate for
the readers.

Based on the opinions expressed above, it can be stated that

five components of writing that must be addressed for the writing to

be better and more understandable to the reader.

On the other hand, Nurgiyantoro (2010: 440) indicates that

several aspects that are required and examined that can be utilized
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as benchmarks for assessment in writing an essay. These aspects

include the following:

1)

2)

3)

4)

Contents of proposed ideas

The ideas presented in an essay might be derived from everyday
experience or information received from reading or other forms
of information media. The ideas presented in an essay are picked
to determine whether the content of the thoughts is relevant to
the provided theme.

Organizing the content

An essay's material is organized with an introduction, body, and
conclusion. The introduction portion discusses the main content
in general, the content section explains the main idea of an essay,
and the conclusion section summarizes the essay's contents. The
organization of the text is evaluated to determine whether the
descriptive essays written by students cover the three basic
sections of an essay.

Grammar

Grammar refers to the rules of the language that must be
followed. Grammar refers to the rules or procedures for writing,
combining words, and putting sentences together.

Structure and vocabulary style decision

The author's style involves the word structure and terminology

he or she uses when writing an essay. The style must be
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considered so that the resulting essay is easily comprehended by
the reader.

An assessment of an essay's structure and vocabulary is
performed to establish whether the author's structure and
vocabulary are in agreement with the appropriate writing
requirements.

Spelling and writing

The use of spelling and writing in an essay must be altered to
utilize the appropriate spelling so that the reader may grasp what
the author is conveying. An evaluation of spelling and writing
was conducted to determine whether students' use of spelling and
writing of descriptive essays complied with the appropriate
spelling.

According to some of the opinions expressed above, it can

be concluded that several aspects need to be considered in writing

including writers must master spelling, be skilled in choosing the

right words (diction), be skilled in making sentences effectively and

efficiently, be skilled in using punctuation marks, be skilled in

forming paragraphs, and be skilled in developing essay topics for the

writing to be better and more understandable to the reader.

The writing process

Writing, according to Zamel (1983: 165 as cited in Hyland,

2016), is a "non-linear, exploratory, and generative process in which
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writers uncover and reformulate their ideas as they strive to
approximate meaning."
Following Emig's (1983) description of composing as
'recursive’ rather than an uninterrupted,
1) Pre-writing
2) Writing
3) Post-writing activity
A great deal of research has revealed the complexity of planning and
editing activities, the impact of different writing tasks, and the
importance of examining what writers do through a series of writing
drafts.
According to Syahputri and Masita (2018: 16), the writing
process is divided into five stages:
1) Prewriting
Prewriting, according to Hall (2001: 15), involves freely
exploring topics, selecting a topic, and beginning to gather and
organize details before writing. According to Oshima and Hogue
(2007: 16), prewriting is a method for generating ideas. In this
step, you select a topic and gather ideas to explain it.
2) Drafting or Organizing
Drafting, according to Hall (2001: 15), is the process of getting
your ideas down on paper in roughly the format you plan.
According to Oshima and Hogue (2007: 17), the writing process

begins with organizing ideas into a simple outline. Our models'
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writers created a sentence that named a topic and stated the
essential point.

He listed the two primary ideas, as well as any other words or
phrases from the list that provided extra information about them,
below the first sentence.

Revising

According to Hall (2001: 15), revising is the process of
correcting serious errors and improving the form and content of
the writing. The author, Oshima and Hogue (2007: 18) attacked
the two issues of content and organization.

Editing and Proofreading

According to Hall (2001: 15), editing and proofreading are the
processes of polishing writing and correcting problems in
grammar, spelling, and mechanics. Each writing chapter has a
specific focus as you enhance your proofreading skills. Examine
your draft with this idea in mind.

Publishing and Presenting

Publishing and presenting your writing, according to Hall (2001:
15), involves sharing your writing. The writing process provides
an overview of the methods and techniques available to you
throughout the writing process. Each chapter in the writing

chapter will teach you tactics for various types of writing.
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Raimes (1983: 139) explains another kind of process writing.

Selection

of topic

Preparation Writing  Re-writing,  Teacher’s

for writing editing, marking of
and pre- proofreading paper
writing

activities

According to Hyland (2003: 11), there is also a process

model for writing instruction.

Topic selection: by the teacher and/or students.
Pre-writing: activities include brainstorming,

data collection, note taking, outlining, and so on.

correcting form, formatting, and evidence among
other things.

Evaluation: teacher analyzes progress
throughout the procedure

Publication: by class distribution or presentation,
noticeboards, and so on.

Follow-up tasks: to address flaws

— Composing: is the process of putting ideas
to paper
Responses to drafts: teachers or peers provide
feedback on ideas, organization, and style
2> Revising: reorganizing, styling, reacting to
readers, and polishing ideas
Reaction to revisions: the teacher or peers
comment on ideas, organization, and style

<«—— Proofreading and editing: involve verifying and
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The writer can skip ahead or backward through each of the

steps of the writing process listed above.

Flower and Hayes' (1981 as cited in Hyland, 2016) stated that
paradigm was historically decisive. It was proposed that the task and
the writer's long-term memory influence the writing process. Its
main characteristics are as follows:

1) Writers have purposes.

2) Writers meticulously arrange their work.

3) Planning includes defining a rhetorical problem,
contextualizing it, examining its components, arriving at
answers, and lastly translating thoughts onto the paper.

4) Even before any text is written, all work can be checked,
assessed, and revised.

5) Planning, drafting, revising, and editing is iterative,
interactive, and potentially concurrent processes.

6) In a feedback loop, plans and text are constantly assessed.

7) The entire process is overseen by an executive controller
known as a monitor.

According to some of the perspectives expressed above,
there are various stages in the writing process, including pre-writing,
drafting, revision, improving writing, and publication. Various

prerequisites must be completed in writing activities.
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d. The types of writing
According to Sochan (2011), there are two types of writing
skills:
1) Beginnings of Writing
Letter shapes are introduced to elementary school students who
have just started school. In essence, letters must be formed by
lines, so students must be introduced to and trained in the
formation of straight, curved, and round lines, which serve as the
foundation for writing a letter.
2) Advanced Writing
Students are taught advanced writing learning after they have
mastered writing techniques correctly. Students are trained to
assemble words into sentences, and sentences into paragraphs.
The paragraphs are then organized into a discourse.
On the other hand, according to Yuliana (2019: 290), writing
abilities are classified into five categories:
1) Narrative writing is a style of writing that tells a story
2) Descriptive is a type of writing that describes an object
3) Exposition is a style of writing that includes an explanation
or description
4) Argumentation is a type of writing that includes opinions
5) Persuasion is a type of writing that is persuasive
According to Hall (2001: 14), one approach to study styles of

writing is through modes—the various aspects that writing can take.
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This page is a list of the writing styles you may encounter in this
book.

Another way to consider your work is to consider its audience
and purpose. Some writing is reflective; it is written by and for
oneself. Poems and journals are frequently reflective. Reflexive
writing is more attentive and exploratory since it is self-sponsored,
and it allows you to learn as you write. Some writing, on the other
hand, is extensive; it is for others based on tasks from others.
Extensive writing, which includes short tales, research papers, and
other class-based writing, is commonly sponsored by the school.
When you write extensively, your tone becomes more authoritative.
The writing styles:

1) Narration

2) Description

3) Persuasion

4) Exposition

5) Research

6) Literature response
7) Poems and plays
8) Assessment writing

9) Workplace writing
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According to Saddhono (as cited in Nurjani 2018: 235)
distinguishes five forms of writing as follows:

1) Description is a type of discourse that describes or describes
something based on the author's observations, experiences,
and feelings.

2) Narrative is the process of writing down the occurrence of an
event or events in chronological order to provide a clear and
full picture.

3) Exposition is a type of speech that is designed to explain,
convey, or describe something that will broaden the reader's
knowledge and perspectives.

4) Argumentation is a type of discourse meant to persuade the
reader of the author's truth.,

5) Persuasion is a type of speech that aims to influence readers'
attitudes and ideas about something the author reveals.
Based on the discussion above, it is possible to conclude that

there are two forms of writing. The first element is writing the
beginning, and the second part is advanced, which is assembled in
the form of written discourse such as narration, description,

exposition, argumentation, and persuasion.
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2. Review on Descriptive Text
a. Definition of Descriptive text

Students in seventh-grade junior high school have been
exposed to a variety of English texts. Tamba et al. (2020) stated that
one of the requirements for junior high school students based on
English language competence is the ability to correctly compose
written descriptive texts. According to Ismayanti and Kholig (2020:
11), descriptive text describes people, places, and objects physically
based on their appearance.

Then, Husna (2017) defines descriptive text as a text that
describes something so that readers and listeners can understand
what the writer experiences with his six senses, which are looks,
smells, feels, acts, tastes, and sounds. It can facilitate others in
comprehending your experience. Then there's Langan's (2008)
statement, which says that when you describe someone or
something, you're creating a representation for your readers with
words. That is, when writing descriptive text, it is essential to
describe in great detail the object to ensure that the reader feels the
accurate representation through the author's words.

All of the theoretical statements above lead to the conclusion
that descriptive text is a text that is not only described physically
based on its appearance, but also includes the same understanding

of the six senses as looks, smells, feels, acts, tastes, and sounds so
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that readers can feel the accurate representation through the author's
words.
Purposes of descriptive text

The main objective of descriptive text is to describe people,
things, places, and events in depth. According to Wishon and Burks'
(1980) chart of descriptive text objectives, the writer uses

descriptions to persuade others to act or deliver in an appropriate

context.
Table 2.1
Description Purposes
Purpose Description Example
To entertain A playful description of a teen's
bedroom
To express feeling Climbing on your favorite
mountain is described so that
readers can understand and
enjoy what you feel
To relate experience Describe your broken heart to
express how you feel
To inform (for a reader who is | This a description of a newborn
unfamiliar with the subject) baby whale for readers who
have never seen one
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To inform (to develop a new

appreciation for the familiar)

A scavenger boy's description

helps  readers  rediscover

gratitude for its simplicity.

To persuade (to help convince
the reader that some music

videos are demeaning)

A description of a demeaning

music video.

Although it can serve a variety of purposes, description is

most often expressive, so it most often helps writers share their

perceptions. As human beings, we have a compelling desire to

connect with other people by sharing our experiences with them.

The kinds of descriptive text

As we know, descriptive text is a text that describes

something. According to Jolli (1984: 470), there are five categories

of descriptive paragraph writing:

1) Describing Process

Describing a process explains not only how something was done,

but also why it was done and what was required to complete the

process.

2) Describing an event

A writer should be able to memorize and remember what

happened at an event to describe it. Assume the writer will write

about the Tsunami that occurred in Aceh, Indonesia. In this case,
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he or she must explain every detail of the event so that the
readers can visualize the actual situation and condition.
Describing a personality

The first step in describing someone is to recognize his or her
unique qualities. We need to define them in terms of physical
characteristics (hair, eyes), emotional characteristics (warm,
nervous), moral characteristics (greedy, honest, worthy,
trusting), and intellectual characteristics  (cleverness,
perception).

Describing place

The best approach to describe a location was to present
something substantial, such as a house, a hospital, or a school.
Describing an object

To precisely characterize an object, the physical qualities of the

object such as color, form, shape, and so on were provided.

The structure of descriptive text

Every text has a different structure. Each text has its own set

of rules, and they are distinct. The following is an explanation of

descriptive text structure:

1)

The generic structure
a) ldentification
Identify the phenomenon to be described concerning the

introduction of a person, place, animal, or object.
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Description

Includes a description of something, such as an animal,
thing, place, or person, by describing its features, forms,
colors, or anything else relating to what the writer describes.

It is used to support identification.

2) The language features

a)

b)

d)

A participant with a specific object: not common and unique
(only one). Ngrenehan Beach, My house, Borobudur
Temple, Uncle Jim, and so on.

The use of an adjective to clarify a noun, such as a beautiful
beach, a handsome man, a famous spot in Klaten, and so on.
The use of simple present tense: The sentence pattern
employed is simple present tense since it informs the reader
about the object described.

The use of action verbs: verbs that demonstrate activity (for

example, run, sleep, walk, cut, etc.)

According to another source, Pardiyono (2007: 34), there are

three descriptive structures or components:

1)

The purpose of the communication was to describe an object

(human and non-human)

2) Rhetorical structure, the rhetorical structure is divided into

two parts:
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a) ldentification was a statement that consisted of one topic
to describe;
b) The description was a detailed description of the object
that was identified in identification.
3) Grammatical patterns required understanding that
declarative sentences and present forms were utilized in

descriptive paragraphs.

e. Scaffolding for factual description

1)

2)

3)

A general starting statement in the first paragraph; this remark
introduces the reader to the subject of the description. It can
provide the reader with concise information regarding the
subject's when, where, who, and what.

A sequence of paragraphs on the subject

Each paragraph usually starts with a topic sentence. The topic
sentence foreshadows the details that will be included in the
following paragraph. Each paragraph should describe one aspect
of the subject. These paragraphs provide the subject's
description.

A conclusion (optional)

The last paragraph marks the end of the text. This paragraph is
completely optional. It is used by the author at times and not at

others.
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f. The strategies of descriptive text

It is critical to use strategies when writing descriptive text.

Writing descriptive text without techniques will not be correct or

comprehensible. As a result, a learner must understand descriptive

text writing strategies.

Here is an explanation of descriptive text strategies from

Barbara Fine Clouse's book (as cited in Sasmiasih, 2014).

1)

2)

3)

Topic selection

A sentence's topic is very significant. A statement might
appear strange and unconventional due to the topics. The topic
selection here refers to selecting a topic with care before
producing descriptive material.

Where students must concentrate to choose a topic that is
both intriguing and memorable to generate good descriptive
language. The evident selection of topics assists students in
achieving certain goals when writing descriptive language.
Dominant impression

Students must choose a dominant impression, the
impression or emotion that is engaging and startling, to write in
descriptive text. As a result, the finest descriptive wording was
developed.

Drafting
Drafting is also highly crucial and required when creating

descriptive text. Because of the availability of this drafting, it
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will be possible to establish whether or not the descriptive text's
findings are satisfactory.
4) Revising
Revising the descriptive text is quite vital and required.
The aim of writing more clearly and correctly. A sentence in
descriptive writing would be overly long if it was not revised.
So, editing is critical here so that the language created is clearer.
Above is a strategy for writing descriptive text, which was all very
necessary and crucial to generate the appropriate and clear writing
descriptive text. Because of the lack of a strategy for producing descriptive
text, which may occur, students will make more errors in their writing.
g. The example of descriptive text

Here, there is an example of descriptive text.
KOALA

The koala is an iconic Australian animal. Often called the koala -
“bear,” this tree-climbing animal is a marsupial—a mammal with a pouch Identification
for the development of offspring.

Though koalas look fuzzy, their hair is more like the coarse
wool of a sheep. They have two opposing thumbs on their hands, and both
their feet and hands have rough pads and claws to grab onto branches. Description
They have two toes, fused together, on their feet, which they use to comb
their fur.

Source text: Nationalgeographic.com

Picture 2.1
Example of descriptive text
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3. Review on Spelling
Definition of Spelling

Spelling is a fundamental skill in English learning that has a positive
impact on other skills such as listening, reading, and writing. Spelling,
according to Schonell (2014), is an important part of developing readers'
and writers' literacy. This is also supported by a statement from Croft (1989:
9) states that spelling is an important aspect of written language, so spelling
should be learned as much as possible in the context of writing.

Spelling is a linguistic unit that refers to writing ability, according to
Sekhar Rao (2018). It is defined as the act of forming words correctly from
individual letters. This statement defines spelling as the art of combining
letters to form a group of correct and directed words. We need to know the
correct spelling in writing activities so that the information we states can be
conveyed accurately. There is no need to learn to spell if there is no need
for written communication. However, throughout reality, we use not only
verbal communication but also written communication.

All of the statements above lead to the conclusion that spelling is a
set of rules that extends far beyond mere pronunciation. This activity is
defined as the act of accurately compiling words from various letters
combined and organizing the entire course of writing activities. This

implementation can be seen in an author's text, particularly in a student.
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4. Review on Misspellings
a. Definition of Misspellings

According to Wijayanti (2016: 186) Misspellings are a type
of language error in written language that can harm a piece of
writing. Writing is deemed good not only in terms of its substance,
but also in terms of spelling, punctuation, word writing, and so on.
If the writer disobeyed spelling guidelines, the content of the text is
not accurately delivered to the reader. This is further supported by
Smedley's (1983) belief that misspellings reduce the clarity of the
written information, interfering with communication between the
writer and the reader.

Misspellings, according to Benyo (2014), create sound
issues. The correlation between the sound of a word and how to spell
it correctly is one of the reasons spelling is difficult to master.
Misspellings in writing English, create definitions with different
meanings. As used in the phrase "Than” and “Then" In Indonesian,
the word "Than" means "Daripada" whereas the word "Then" means
"Lalu". Errors in the substitution of one letter, such as the letter "a"
being replaced with the letter "e," cause a different meaning in the
word.

According to Read (2018), misspellings provide indications
for student assessment rather than faults that represent learning or
teaching failures. The approach does not reveal much about the

learner's linguistic knowledge. However, it can be affirmed that non-
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standard spelling of daily words comes directly from print as well as
from adults. Misspellings have long been the cornerstone of
educational spelling study, and these errors can help uncover
challenges that can then be corrected, as well as proof of basic
knowledge and processes.

Based on the previous statement, it is possible to conclude
that misspellings is a type of language error in written language that
can harm a piece of writing and reduce the clarity of the written
information, interfering with communication between the writer and
the reader.

Types of Misspellings

The errors that occur in students are classified into several
types. Cook (1999) stated that the most common types of spelling
errors in the written piece of English learners are:

1) Omission (leaving an or more letters)

2) Substitution (replacing an or more letters with incorrect
ones)

3) Transposition (reversing the position of an or more letters),
and

4) Insertion or addition (including an or more letters).

Likewise, according to Benyo (2014), many spelling errors
are caused by sound removal (omission), addition, substitution, and

transposition.
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On the other hand, according to Bestgen and Granger (2011),
the essential factors in categorizing are the component that bears the
error (letter, word, boundary, and apostrophe) and the error category
(single letter addition, omission, substitution, transposition, and
multiple blunders letter). There is the following explanation:

1) Omission of a letter

It’s a type of misspelling that occurs when learners delete
or misspell a letter of a word. As an example:
e Distinc — Distinct
e Throghout — Throughout
e Concious — Conscious
e Cill-Chill
e Mecanisms — Mechanisms
2) Addition of a letter
It’s a type of misspelling that arises when learners
incorporate an extra letter in a word. As an example:
e Youngs - Young
e Alledged — Alleged
e Eightheen — Eighteen
¢ Ridicoulous — Ridiculous

e Envolves — Evolves
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3) Single Letter Instead of Double Letter
It’s a type of misspelling that arises when learners
misspell a letter in a word with two letters. As an
example:
e Especialy — Especially
e Hury — Hurry
o Leter — Letter
e Robed — Robbed
e Carot — Carrot
4) Double Letter Instead of Single Letter
It’s a type of misspelling that happens when learners
placed a double letter in a word that should only have a
single letter. As an example:
e Proffessor — Professor
e Detailled — Detailed
e Appartments — Apartments
e Loosing — Losing
e Editting — Editing
5) Substitution of One Letter
It’s a type of misspelling that happens when learners
switch one letter for another. As an example:
e Lifes—Lives
e Confrontable — Comfortable

e Engeneering — Engineering
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e Teble —Table

e Vork — Fork
Interchange of Two Adjacent Letters
It’s a type of misspelling that occurs when learners write
a word with any letter in the incorrect position. As an

example:

Peopel — People

Bhirt — Birth

Carachter — Character

Bhright — Bright

Ruogh — Rough
Error Involving an Apostrophe
It’s a type of misspelling that occurs when learners
incorrectly arrange an apostrophe on a word as well as
when learners do not include or overlook the use of an
apostrophe. As an example:

e Wasnt — Wasn’t

Childrens’ — Children’s

Doesnt — Doesn’t

Womans — Woman’s

Its — It’s



38

8) Erroneous Splitting or Joining of Words (Word

Segmentation Error)

It’s a type of misspelling in which learners include a word

that includes splitting or combining two words with or

without a space. As an example:

Basket ball — Basketball
Every one — Everyone

Hand bag — Handbag
Business man — Businessman

Heart break — Heartbreak

9) Two or More Errors of The Same Type or Different

Types

It’s a type of misspelling that arises when learners add

two or even more errors in a word. As an example:

Weter — Whether

Hitted — Hit

Theirselves — Themselves
Payed — Paid

Mount — Month

According to Elliot and Johnson (2008: 6), there are several

types of misspellings, such as the following:

1) Based on sound (homophones, incorrect consonant, and e for

y, vowel sound error, and morpheme error).

2) Error due to rules (doubling or singling and text-speak).
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3) Commission, omissions, and transpositions (single or paired
letters added, omitted, or transposed).
4) Error in writing (spacing and the end of word missing).

5) Multiple errors.

B. Previous Studies

The researcher has some references to use while conducting the
research. The references enable the researcher to conduct research more easily.
The researcher took four relevant studies on the analysis of misspellings
researched by other researchers for this study.

The first previous study is entitled “A Study on The Seventh Grade
Students’ Grammatical Errors in Descriptive Writing of SMPN 1 Muntilan”
conducted by Hanafitria (Universitas Sanata Dharma Yogyakarta, 2009). She
used qualitative research in this study, which is the same method that the
researcher used in this study. This study reveals that grammar is an important
aspect for students to learn when learning to write. However, there are many
structural errors made by students in his research. They don't pay attention to
the sentences they've written, so structural errors are common. This research
focuses on reducing structural errors made by students. This research uses a
descriptive qualitative research design, with documentary analyses and
interviews representing research instruments. This study was carried out at
SMPN 1 Muntilan in the second semester, with participants drawn from the
seventh grade. This study employed cluster sampling and included 58 students,

22 from the bilingual class and 36 from the regular class. Based on the checklist
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in the Frequency Errors Made by ESL Writers adapted from La Trobe
University, the most common structural error made by seventh-grade students
of SMPN 1 Muntilan was the Subject Agreement. This includes the use of the
sentence's subject as well as the verb that follows it. The structural errors made
by the students were, in reverse order, verb tense, vocabulary, articles, word
class, sentence, spelling, singular/plural, and punctuation. Furthermore, based
on interviews with the teacher in charge of the class, the teacher can improve
the ability to write descriptive paragraphs by doing repetition (continuous
practice writing descriptive paragraphs) until approximately 85% of students
have mastered it.

Based on previous research, the researcher attempts to conduct a new
study on misspellings by using differences based on the object, this previous
study uses grammatical errors while this research uses misspellings as an object;
locus, this previous study carried out in SMPN 1 Muntilan meanwhile this
research carried out in SMPN 1 Ngawen Klaten; problem statement, and theory
used, this previous study used Christopher Tribble’s theory (1996) which
consists of articles, verb tense, subject-verb agreement, singular or plural,
punctuation, word class, vocabulary, spelling, and sentence structure while this
research used Bestgen and Granger’s theory (2011) with a focus on the various
types of misspellings, there are 9 types of misspellings following omission of a
letter, the addition of a letter, single letter instead of a double letter, etc. On the
other hand, the researchers formulated similarities with previous studies in
terms of subjects for seventh-grade junior high school; research design, both of

these research employ descriptive qualitative research methods; data collection,
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both of these research used documentation and interviews and type of text is
descriptive text.

The second previous study is entitled “Lexical Error Analysis in The
Descriptive Text Writing Made by The Eight Grade Students of MTS Wahid
Hasyim Kunir” conducted by Rochmaniyah, Ilma Atisyatur (Universitas
Jember, 2016). She used descriptive qualitative research in this study, and the
data was taken from the students' descriptive text writing. This research focuses
on lexical error analysis, intending to determine the types of lexical errors found
in descriptive text writing created by eighth-grade students at MTs Wahid
Hasyim Kunir during the 2015/2016 academic year. The research respondents
were chosen using proportional random sampling, and the total number of
research respondents was 30 eighth-grade students from MTs Wahid Hasyim
Kunir. Writing tests were used to collect data. The error analysis revealed that
the students made 86 lexical errors, which were classified as 26 misspelling
errors, 22 semantic confusion errors, 20 calque errors, 13 misselection errors,
and 5 borrowing errors. The analysis revealed that misspellings accounted for
30.23% of the lexical errors encountered in descriptive text writing in the study.
Semantic confusion (25.59%), calque (23.26%), misselection (15.11%), and
borrowing (5.81%) were the other types. Based on the source of errors and the
major type of errors, the causes of lexical errors differ for each type of lexical
error.

According to the research, there are differences between the subject,
this previous study used eight-grade students meanwhile this research used

seventh-grade students; object, this previous study uses lexical errors while this
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research uses misspellings as an object; locus, this previous study carried out in
MTS. Wahid Hasyim Kunir while this research carried out in SMPN 1 Ngawen
Klaten; theory used, this previous study used Llach’s lexical error taxonomy
(2011), were classified into 6 types such as borrowing, coinage, calque,
misspelling, misselection, and semantic confusion meanwhile this research used
Bestgen and Granger’s theory (2011) with a focus on the various types of
misspellings, there are 9 types of misspellings following omission of a letter,
the addition of a letter, single letter instead of a double letter, and etc.; and
problem statement. Then, the similarities with previous research are the
research design is descriptive qualitative research as the same method that the
researcher will employ for this study and also the type of text in the study,
descriptive text.

The third previous study is entitled “Spelling Error Analysis in
Students’ Writing Recount Text at Eleventh Grade in MA Al-Muayyad
Surakarta in The Academic Year of 2019/2020”. This study was conducted by
Affandy, Muhammad (IAIN Surakarta, 2020). Using a descriptive qualitative
research method, this study focuses on spelling errors. The purpose of this study
is to learn and clarify (1) what are the types of spelling errors made by the
students in the eleventh grade of MA Al-Muayyad Surakarta and (2) which
types of spelling errors most frequently occur in students’ writing recount text
at the eleventh grade of MA Al-Muayyad Surakarta. The research was carried
out for the eleventh grade of MA Al-Muayyad Surakarta on March 2020.
Documentation was used to collect research data, which was then analyzed

using the error analysis procedure from Bestgen and Granger's category to
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classify the types of spelling errors. According to the findings of this study,
students in the eleventh grade XI MIA 1 at MA Al-Muayyad Surakarta
committed nine types of spelling errors. There were 170 errors from 32 students
who wrote recount text. The omission of a letter contains 42 errors in total. Then
one letter substitution with a total of 34 errors. The third erroneous word is
splitting or joining, with a total of 24 errors. The following error is two or more
errors of the same or different type with 15 of the total error. The fifth error is
a double letter instead of a single letter, with a total of 14 errors. Then, with a
total error of 13, use a single letter instead of a double letter. The seventh error
is the addition of a letter, with 12 total errors, followed by the interchange of
two adjacent letters, with 9 total errors, and the final error is involving an
apostrophe, with 7 total errors. The omission of a letter is the most common
error in the students' writing recount text, representing 42 of the total errors or
25%.

Based on this research, differences in the subject, this previous study
used eleventh-grade students meanwhile this research used seventh-grade
students; locus, this previous study carried out in MA Al-Muayyad Surakarta
meanwhile this research carried out in SMPN 1 Ngawen Klaten; and type of
text used were discovered. Objects both of these research used spelling issues;
problem statements, and research design both of these research employ
descriptive qualitative research are all examples of equations used by
researchers.

The fourth previous study is entitled “Spelling Error Analysis in

Students’ Writing English Composition”. This study was conducted by Fitria,
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Tira Nur (STIE AAS Surakarta, 2020: 7). In this study, she used descriptive
qualitative research as the same method that the researcher will employ for this
study. The objective of this research is to discover the types of spelling errors
made by students and to identify the most common type of spelling error made
by STIE AAS Surakarta students in the academic year 2017/2018. The subjects
of the study were 24 STIE AAS Surakarta students, primarily from the
2017/2018 academic year. The researcher employed the documentation
approach to acquire data. The steps in error analysis were identification of
errors, classification of errors, description of errors, explanation of errors, and
data tabulation. The data was tabulated to figure out the frequency of errors
identified in the students' writing compositions. The study revealed some errors
in the outcomes of student essays in the aspect of spelling 50 data, which
comprise certain errors such as omission as 20 data or 40%, substitution as 14
data or 28%, insertion/addition as 10 data or 20%, and transposition as 6 data
or 12%. While the most common spelling error is an omission, which represents
20 data points or 40% of all errors.

From the research above, the researcher concludes the similarity of this
research with the previous study is about object, both of these research used
spelling issues and research design, the research design is descriptive
qualitative. Furthermore, the difference is about locus, this previous study
carried out in STIE AAS Surakarta meanwhile this research carried out in
SMPN 1 Ngawen Klaten; problem statement; subject, this previous study used
college students meanwhile this research used seventh-grade students and

theory used, this previous study used Cook’s theory (1999), were classified into
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4 types such as omission, substitution, transposition, insertion or addition
meanwhile this research used Bestgen and Granger’s theory (2011) with a focus
on the various types of misspellings, there are 9 types of misspellings following
omission of a letter, the addition of a letter, single letter instead of a double

letter, and etc.

The fifth previous study is entitled “The Areas of Misspelling Phoneme
in Sandiaga Uno’s Speech: A Phonological Approach.” This study was
conducted by Ikhsan and Ambalegin (Universitas Putera Batam, 2020: 7(2)). In
this study, he used descriptive qualitative research as the same method that the
researcher employed for this study. This study is chosen to be the main subject
in the term of linguistic study due to the popular issue in the linguistic area, that
is phonology, one of the focused subjects in the linguistic aspect of English.
Phonology also has several impacts on the people who involve in the language
and linguistic subject and matter. Based on the related research, is about the
misspelling of phoneme areas in a speech made by a public figure in Indonesia,
who is Sandiaga Uno. The main purpose of this research is to find out the areas
of misspelling phonemes made by Sandiaga Uno in his speech as the governor
candidate for Jakarta, candidate for vice president, and also as a public figure in
Indonesia. The main result is the phenomenon of misspelling phonemes existent
in the area of dental like the phoneme /e/, area of glottal stop such as the sound

/nl, and also the area of stop such as the phoneme /[J.

Based on the research above, there are differences between the subject,

this previous study used a public figure in Indonesia, who is Sandiaga Uno
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meanwhile this research used seventh-grade students; a problem statement; and
a theory used, this previous study used a theory from George Yule, and also the
theory from the expert named Finegan and Kelly with focus on the misspelling
phoneme areas in the speaking while this research used Bestgen and Granger’s
theory (2011) with a focus on the various types of misspellings, there are 9 types
of misspellings following omission of a letter, the additional of a letter, single
letter instead of a double letter, etc. On the other hand, the researcher formulated
similarities with previous studies in terms of research design, both of these

research employ descriptive qualitative research methods.



CHAPTER Il

RESEARCH METHODOLOGY

This chapter explains some scope of the research method used in this study.
They are the Research Design, Research Setting, Research Subject, Data and
Source of the Data, Research Instrument, Techniques of Collecting the Data, and

Trustworthiness of the Data. Each point is discussed below.

A. Research Design
The research design for this study is descriptive qualitative research
because it focuses on the analysis of misspellings produced by seventh-grade
junior high school students when writing descriptive text, as mentioned by the
researcher in the preceding chapter's research objectives. According to Creswell
(2018: 67), in qualitative research, the researcher uses the literature in a way
that is consistent with the assumptions of learning from the participants, rather
than prescribing the questions that must be answered from the researcher's
perspective. The exploratory nature of the study is one of the primary reasons
for performing a qualitative study. This generally indicates that there hasn't been
much written on the issue or group being studied, and the researcher wants to
listen to people and build an understanding based on what they've heard. This
study was meant to collect data as naturally as possible, with no intervention

from researchers.
Descriptive research, according to Key J.P (1997), is used to acquire

information about the current status of phenomena to describe "what
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exists" concerning variables or conditions in a situation. According to an
introduction to educational research (Ary et al, 1990), descriptive research
might include a variety of studies. Surveys, development studies, follow-up
studies, documentary analysis, trend analysis, and correlational research are
examples of these. The method for carefully assessing written documents is
called documentary analysis or content analysis. As a result, the information
acquired is typically expressed as frequency counts in several relevant
categories. Furthermore, documentary analysis was applied in this study
because the researcher analyzed the data she obtained.

It is possible to conclude that qualitative research is descriptive research
in which data is collected as naturally as possible and described concerning
variables or conditions in a situation using literature in a way that is consistent
with the assumptions of learning from participants, rather than determining
questions that need to be answered from the researcher's point of view.
Furthermore, the purpose of this study is to describe the types of misspellings
made by second-semester seventh-grade students at SMP Negeri 1 Ngawen

Klaten when writing descriptive texts.

B. Research Setting
1. Place of Research
This research was carried out in SMP Negeri 1 Ngawen, located at
JI. Karanganom Mayungan, Mayungan, Kecamatan Ngawen, Kabupaten
Klaten, Jawa Tengah, 57466. The research was carried out on seventh-grade

students during the second semester of SMPN 1 Ngawen.
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Time of Research

This research was carried out between September of 2022 - April of
2023. The research was carried out in the second semester of seventh-grade
students at SMPN 1 Ngawen Klaten. The research schedule includes pre-
research, designing a proposal, presenting the proposal, collecting the data,
analyzing the data, and submitting the report. Here is the timetable of
research.

Table 3.1

The Research Schedule

No.

Oct

Nov | Dec

Activities Jan | Feb | March | April

Pre -

Research

Designing

A Proposal

Presenting
the

Proposal

Collecting

the Data

Analyzing

the Data

Submitting

the Report
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C. Research Subject

The subjects of this research were class V11 students at SMPN 1 Ngawen
Klaten, who had eight regular classes ranging from VII A to VII H. Researcher
would utilize one of the existing seven classes as research subjects. Researcher
will conduct research in classes VII E as the subject of this research with a total
of 32 students, 19 males, and 13 females.

The research subject was opted based on the fact that there were
misspellings in the material for writing descriptive text, and the objects studied
were the writings of class VII students at SMPN 1 Ngawen Klaten in the second
semester of the 2023/2024 academic year, with emphasis on the use of good and

correct English spelling.

D. Data and Source of the Data

Creswell (1994: 148) reveals that qualitative data can be gathered
through document analysis or visual material. According to Subroto (1992: 34),
data can be found in anything that is the scope and objective of the research.
Data in qualitative research is typically soft information or data in the form of
words, expressions, sentences, and actions, rather than hard information or data
in the form of statistical information, as in quantitative research. In this
approach, the data is related to the rationale for selecting the subject, the study's
conduct, and, eventually, the analysis (Berg, 2007). Information is boundless
and pervades the entire cosmos. According to this definition, data is any
information offered by nature that can be found and chosen as research

questions.
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Documentation and interviews were used to collect data for this research.
Students descriptive writing results in data collection through documentation.
Meanwhile, data from the interviews to revealed the causes or reason why the
students do misspellings in descriptive text. As a result, the research data is
included in the qualitative descriptive data. The data of this research are types
of misspellings made by seventh-grade students such as words and sentences in
the descriptive text they have made. Furthermore, the source of data used in
this research came from seventh-grade students at SMPN 1 Ngawen Klaten in
the second semester. Researcher want to analyze the misspellings by students,
their frequency of misspellings, and the causes or reasons why they do misspell

in their writing descriptive text.

. Research Instrument

According to Tavakoli (2012: 277) stated that instruments as any
equipment used to collect data. This is supported by Arikunto (2002: 160) states
clearly that a research instrument is a facility used by the researcher to obtain
data exactly, completed efficiently, and easily analyzed.

As a result of each of those theories, it is possible to conclude that the
instrument is critical for obtaining correct data. The instrument used in this
research is useful for identifying real-world issues related to the types of
misspellings made by students when writing descriptive texts.

The researcher is the most important instrument utilized in this research
because Nasution (1998, as cited in Sugiyono, 2013: 223) states that in

qualitative research, there is no other choice besides making humans the main
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research instrument. The reason for this is that things do not yet have a definite
form. Research problems, research objectives, research techniques, hypotheses
used, and even expected results cannot be predicted with precision and clarity.
Everything must still be developed throughout the research.

In this uncertain and ambiguous circumstance, there is no other option,
and only the researcher herself is the only instrument capable of accomplishing
it. The second instrument for this research is guided questions of documentation
by testing, the third instrument is guided interviews. The researcher then
included the following instruments: laptops, student roasters, student
workbooks, learning outcomes and learning objectives (CP and ATP), and a
learning module (for the teacher and the students). The instrument can be used
to gather data for researcher want to find.

The researcher used coding techniques to analyze the data from this
study. According to Matthew et al (2014: 79-80) stated that coding is a type of
analysis. Some research methodologists believe that coding is simply technical,
preparatory work for higher-level study thinking. However, they believe that
coding is a deep reflection on, and thus deep analysis and interpretation of, the
meanings of the data. Coding is thus a data condensation task that allows for the
retrieval of the most meaningful material, the assembly of relevant data chunks,
and the further condensing of the bulk into easily analyzable units.

The researcher provided the code for categorizing data analysis in each
data set. S.1E-S.32E for students’ number 1-32 in classes VII E was the data

coding code used.
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Where

S : Students

1-32 : Number of Students
E . Categorized of Class

F. Techniques of Collecting the Data

Interviews, observation, questioning, action research, focus meetings,
and analyses of diaries and other personal writings are some of the data
collection techniques used in descriptive research.

The indirect technique or documentary technique was used to fine-tune
the data in this study. It means that the researcher gathered data from some of
the participants' writing. For the supporting technique, the researcher used a
direct interview with the students in class VII E at SMPN 1 Ngawen Klaten to
reveal the causes or reasons why they do misspellings in descriptive text.

1) Documentation

Documentation is the first type of information gathered in this
research. According to Sugiyono (2013: 239), documentation can take the
form of text, images, or massive works. The documentation employed in
this research was a document review of descriptive texts written by second-
semester class VII students. The documentation was chosen because it can
assist the researcher in determining the types of misspelled words and
prevalent problems with participants' writing that they encountered. To
collect data for the documentation technique, the researcher created a test

with two paragraphs of guided questions, each consisting of six questions.



2)

54

Researchers created these guided questions using the seventh-grade student
module of the Emancipated Curriculum (independent). Furthermore, the
researcher created these guided questions because junior high school
students were not yet fully capable of composing and producing pure
sentences using their knowledge.

Interviews

Interviews are the final data collection method used in this study.
Interviews, according to Gunawan (2017: 160), are discussions with a
purpose that are preceded by informal questions that lead to a specific
conversation and problem. Structured interviews and unstructured
interviews are the two types of interviews. The interview method employed
in this study is a structured interview, in which the interviewer asks the
individual being questioned questions that have been prepared by the
interviewer. Interviews were conducted by taking a sample of 5 students
from 32 students in class VII E at SMPN 1 Ngawen Klaten because of the
five samples already answered the third research question. There are 16
questions for students to reveal the causes or reasons why they do
misspellings in descriptive text.

One of the interview samples that | used in interviewing students in
class VII E at SMPN 1 Ngawen Klaten is "Do you realize that you have
made a misspelling in your descriptive text?" which is then supported by
interview samples in Eka Sasmiasih (2014: 128) regarding students'

perspectives on how to assist them in understanding and writing descriptive
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text correctly, "In your opinion, what should you or your teacher do to help

you understand and write correct sentences in the descriptive text?"

G. Techniques of Analyzing the Data

Data analysis is the process of providing structure, organization, and
explanation to a large amount of acquired data. The researcher would employ
qualitative data analysis in this study. Qualitative data are analyses that do not
use numbers. Researcher obtained qualitative information from data sources
such as student writing texts and interviews.

According to Corder in Ellis (1994: 48), there are five stages to analyzing
data involving student errors. It entails collecting data, identifying errors,
categorizing, explaining, and evaluating. Data analysis was carried out to have
a better grasp of the data and allow the researcher to explain the results to the
readers. After collecting the text, the researcher conducts the following data
analysis steps:

1) Collecting a sample of the student's language
This step involved deciding on a sample of the student's language to be
analyzed.

2) ldentifying errors
In the next step, the researcher attempted to identify misspellings in the
descriptive text written by the students in English by underlining or

circling the errors.
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Categorizing errors

The researcher classified the errors after emphasizing them. Bestgen and
Granger's theory was used in this research to categorize the errors.
Giving the data codes

The researcher provided the code for categorizing data analysis in each
data set to make data identification and analysis easier. S.1E-S.32E for
students’ number 1-32 in classes VII E was the data coding code used.
Error Explanation

The researcher elaborating on why the sentences were marked as
erroneous and explaining the various types of misspellings found in
students' descriptive English writing.

Tabulating of errors

This was an additional step completed by the researcher in which the
errors were drawn into a table based on the classification of errors to
tabulate the number of errors, after which the researcher determined the
most prevalent type of misspelling in the students' writing composition.
The tabulation in this case was generated using descriptive statistical
analysis. In this case, the researcher applied Sudjiono's (1989: 79)
quality technique, which calculated the percentage of errors. The

following formula was employed by the researcher:
P=<X100%
N
Where:

P : Percentage / Average Value

F : Frequency of Misspellings
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N : Total Number of Misspellings
The researcher used the following classification standard adopted from
Depdikbud (1994: 37) to classify the percentage of students'
misspellings:
a) 65 % - 100 % is classified as high
b) 36 % - 64 % is classified as moderate
c) 0% - 35 % is classified as low
Based on the classification of the data, the researcher discovered the most
common misspelling committed by students after accounting for the rate
of misspellings. To list the frequency of misspellings, the researcher used
the ungrouped data recurrence distribution table. In addition, the
researcher used Sudijono Anas formulae to create a relative recurrence
distribution table. Its objective was to provide an answer to the primary
research question.
Table 3.2

Table of Relative Frequency Distribution

Number of Frequency
No | Categories of Misspellings Misspellings Relative
Occurs (Percentage)

1. | Omission of a letter

2. | Addition of a letter

3. | Single letter instead of double

letter
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4. | Double letter instead of single

letter

5. | Substitution of one letter

6. | Interchange of two adjacent

letters

7. | Error involving an apostrophe

8. | Erroneous splitting or joining
of words (word segmentation

error)

9. | Two or more errors of the

same type or different types

Total

H. Trustworthiness of the Data

Researchers must communicate the actions they intend to take in their
research to ensure the accuracy and trustworthiness of their findings. In
qualitative research, the term "validity" does not have the same meanings as it
has in quantitative research. The researcher evaluates the accuracy of the
findings using certain processes to ensure qualitative validity. According to
Creswell & Miller (2000 as cited in Creswell, 2018: 275) stated that one of the
characteristics of qualitative research is its ability to determine whether the
findings are correct from the perspective of the researcher, the participant, or

the readers of an account.
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According to Creswell (2018: 275), there are eight basic validity

approaches, which are sorted from the most frequently used and easiest to

execute to the less frequently used and more difficult to implement:

1)

2)

3)

4)

5)

6)

Triangulate data sources by examining evidence from the sources and
applying it to construct a cohesive argument for themes.

Use member checking to assess the accuracy of the qualitative findings
by returning the final report or specific descriptions or themes to
participants and asking them whether they believe they are correct. This
techniqgue may entail having a follow-up interview with study
participants and allowing them to remark on the findings.

Use a rich, detailed explanation to describe the findings. This
description may transport readers to the setting and add a sense of shared
experience to the discussion.

Clarify the researcher's bias in the study. This self-reflection results in
an open and honest narrative that will appeal to readers.

Present negative or contradictory information that contradicts the
themes. Because real life is made up of multiple perspectives that do not
always coincide, discussing contradictory material contributes to an
account's credibility.

Spend a significant amount of time in the field. The more experience a
researcher has with participants in their surroundings, the more accurate

or valid the findings will be.
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7) Use peer debriefing to improve account accuracy. This procedure entails
identifying a person (a peer debriefer) who will review and question the
qualitative study.

8) Have an external auditor review the entire project. Unlike a peer
debriefer, this auditor is unfamiliar with the researcher or the project and
can provide an objective assessment of the project during the research
process or at the end of the study.

In this study, the researcher used triangulation data sources to validate the
results of the analysis by comparing them to the theory that the researcher uses, that
is Bestgen and Granger's theory, frequently and repeatedly, so that the results of the
analysis are truly valid. The researcher then added interviews as validation support
to make sure that misspellings that occur as a result of specific causes caused by
errors are not only mistakes. Following that, the findings of the data were analyzed
and classified based on what was obtained from the several students in the research

report.



CHAPTER IV

RESEARCH FINDINGS AND DISCUSSIONS

This chapter provides the discussion of problem formulation that was
mentioned in chapter I. In this chapter, the data gathered was analyzed to answer
the questions. The information acquired during the research was presented and

analyzed in this section.

A. Research Findings

The researcher presents the data gathered from the research in this
chapter. The collected data is intended to answer various research questions
about what types of misspellings exist and which types most frequently occur
in seventh-grade students at SMPN 1 Ngawen Klaten when writing descriptive
text. The collected data is also used to answer questions about the reasons why
students made misspellings when writing descriptive text. The findings of this
study were derived from an analysis of the descriptive texts of 32 students in
class VII E at SMPN 1 Ngawen Klaten. To enable clear research results, these

findings are classified according to research questions as follows:
1. The categories of misspellings found in descriptive text written by

students

Based on the theory from Bestgen and Granger (2011) which
contains nine categories of misspellings, the researcher found these
categories in the descriptive texts written by the students. The findings show

276 misspellings in descriptive texts written by 32 students in classes VII E
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at SMPN 1 Ngawen Klaten. The researcher used the coding S.1E-S.32E for
students number 1-32 in classes VII E to make data identification easier.
The researcher used a table to present the research findings, as well as an
analysis of misspellings based on students' written descriptive texts and
corrected misspellings based on Oxford Learner's Dictionaries.
a) Omission of a letter
The omission of a letter is a type of misspelling that occurs when
learners delete or misspell a letter of a word. In this category, the

research found 35 misspellings.

Table 4.1

The Omission of a Letter in Students' Writing Descriptive Text

Categories of
Misspellings Analysis Corrected Misspellings

Misspellings
Omission of a e It has one floors on the
e It has one floors on the
letter ground. (S.1E)

groud. (S.1E)

e There are pillow, lamp, | ¢ There are pillow, lamp,
bolster, wall stiker, bolster, wall sticker,
toy, mattress, and toy, mattress, and

blanket. (S.1E) blanket. (S.1E)
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| live with my father,
mother, younge

brother. (S.2E)

| live with my father,
mother, younger

brother. (S.2E)

My hose has wan

floors. (S.3E)

My house has wan

floors. (S.3E)

Tissue, boster, pillow,
blacets, wardrob, bet,

clock. (S.3E)

Tissue, bolster, pillow,
blacets, wardrob, bet,

clock. (S.3E)

Tissue, boster, pillow,
blacets, wardrob, bet,

clock. (S.3E)

Tissue, boster, pillow,
blacets, wardrobe, bet,

clock. (S.3E)

Hello my nam is
chaesar akbar w.

(S.4E)

Hello my name is
chaesar akbar  w.

(S.4E)

In my house television,
clok, radio, motor,

cars. (S.4E)

In my house television,
clock, radio, motor,

cars. (S.4E)

In my house there is

television, radio,

In my house there is

television, radio,
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motocycle, and AC.

(S.5E)

motorcycle, and AC.

(S.5E)

| live white mother,
father, granfather,

sister. (S.6E)

| live white mother,
father,  grandfather,

sister. (S.6E)

In my house television,

clok, radio,
motercyclye, fan.
(S.6E)

In my house television,

clock, radio,
motercyclye, fan.
(S.6E)

Father, madher and

younge sister. (S.8E)

Father, madher and

younger sister. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blat kath,
des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,
bolster, tisue, blat kath,
des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blat kath,
des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,

boster, tisue, blat kath,
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desk, kabot, betch,

clok, television. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blat kath,
des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blat kath,
des, kabot, betch,

clock, television.

(S.8E)

In my house there is
television, clock,

motocycle, fan. (S.9E)

In my house there is
television, clock,

motorcycle, fan. (S.9E)

Lamp, floor,
television, fan, boster,

pilo. (S.16E)

Lamp, floor, television,
fan,  bolster, pilo.

(S.16E)

I live with my father,
mother, grandmother,

granfather. (S.17E)

I live with my father,
mother, grandmother,

grandfather. (S.17E)

I live i griya prima
timur no. 437 klaten.

(S.18E)

I live in griya prima
timur no. 437 klaten.

(S.18E)
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Mattress, lamp,
aquarium, clok, pilow.

(S.19E)

Mattress, lamp,
aquarium, clock,
pilow. (S.19E)

In my house dreies

cair. (S.21E)

In my house dreies

chair. (S.21E)

My bedroom beside

emty room. (S.22E)

My bedroom beside

empty room. (S.22E)

My hous is big.

(S.23E)

My house is big.

(S.23E)

I not have floors, four
rooms, tree room, two
bedroom and

bathroom. (S.26E)

I not have floors, four
rooms, three room, two
bedroom and

bathroom. (S.26E)

My beroom is bed toy,

My bedroom is bed

clotnese, mobile. toy, clotnese, mobile.
(S.26E) (S.26E)
Garage, kitche, Garage, kitchen,

mussola. (S.27E)

mussola. (S.27E)
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My batch room is beat
wetch, boster, pilao,

blanter, wardrof, bet,

My batch room is beat
wetch, bolster, pilao,

blanter, wardrof, bet,

Klof, telefision. Klof, telefision. (S.27E)
(S.27E)

| have tree rooms.|e | have three rooms.
(S.28E) (S.28E)

Tree room, two|e Three room, two
bedroom and bedroom and

bathroom. (S.28E)

bathroom. (S.28E)

My bedroom is beside
bit wit has brothes.

(S.29E)

My bedroom is beside
bit wit has brothers.

(S.29E)

There are pillow, clok,
broom, door, mirror,

bag. (S.29E)

There are  pillow,
clock, broom, door,

mirror, bag. (S.29E)

I live with father,

mother, and two

daugher, brother.

(S.30E)

I live with father,

mother, and  two
daughter, brother.
(S.30E)
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On the groud floor the
are a hall, one kitchen,
three bedroom, two
bathroom, and the one

dining room. (S.30E)

On the ground floor
the are a hall, one
kitchen, three
bedroom, two
bathroom, and the one

dining room. (S.30E)

| like m house, yes.

(S.31E)

| like my house, yes.

(S.31E)

In my house there is,
door, chair, iron, fan,

curtai. (S.32E)

In my house there is,
door, chair, iron, fan,

curtain. (S.32E)

As shown in the table above, the student number 1 class 7E (S.1E)
made a total of two types of misspellings with letter omissions. The first
error was made by the student, who wrote the word **ground" incorrectly,
as ""groud’ should have a letter n after the letter u. The second type of letter
omission error is when a student writes the word *'sticker™ incorrectly as
"stiker" should be added a letter c after the letter i.

Furthermore, the student number 3 class 7E (S.3E) made total of
three types of misspellings with letter omissions. The first error was made
by the student, who wrote the word “house” incorrectly as “hose” should

have a letter u after the letter 0. The second type of letter omission error is
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when a student writes the word “bolster” incorrectly as “boster” should be
added a letter | after the letter 0. The third error was made by the student,
who wrote the word “wardrobe” incorrectly as “wardrob” should be
added a letter e after the letter b.

Next, the student number 22 class 7E (S.22E) made total of one
types of misspellings with letter omissions. The error was made by the
student, who wrote the word “empty room™ incorrectly as “emty room”
should have a letter p after the letter m.

The student number 27 class 7E (S.27E) made total of two types of
misspellings with letter omissions. The first error was made by the student,
who wrote the word *"kitchen'" incorrectly, as "'kitche™ should have a letter
n after the letter e. The second type of letter omission error is when a student
writes the word *"bolster' incorrectly as ""boster'* should be added a letter
| after the letter o.

Then, the student number 32 class 7E (S.32E) made total of one
types of misspellings with letter omissions. The error was made by the
student, who wrote the word “curtain” incorrectly as “curtai” should be

added a letter n after the letter i.
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The addition of a letter is a type of misspelling that arises when

learners incorporate an extra letter in a word. In this category, the

research found 21 misspellings.

Table 4.2

The addition of a Letter in Students’ Writing Descriptive Text

Categories of

Misspellings Analysis

Corrected Misspellings

Misspellings
Addition of a Thare are fan, pillow, | ¢ Thare are fan, pillow,
Letter study desk, o’clock, study desk, clock,

cupboard, parfume.

(S.2E)

cupboard,  parfume.

(S.2E)

It hase two, eight
room. Living room,
bedroom,  bathroom,
dining room, kitchen.

(S.4E)

It has two, eight room.
Living room, bedroom,
bathroom, dining

room, kitchen (S.4E)

My badroom is bet
white my sister, dool,
pilow, bolsther,
blacets, tissue, clok.

(S.4E)

My badroom is bet
white my sister, dool,
pilow, bolster, blacets,

tissue, clok. (S.4E)
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My house is big it hase

2 (two) floors. (S.5E)

My house is big it has

2 (two) floors. (S.5E)

It hase two, four

badroom. (S.6E)

It has two, four

badroom. (S.6E)

It hase foor room, ...

kitchen. (S.6E)

It has foor room, ...

kitchen. (S.6E)

I live witch father,
mother, younger sister.

(S.10E)

| live with father,
mother, younger sister.

(S.10E)

In my house there
seven and one vyard,
two bedroomes.

(S.11E)

In my house there
seven and one yard,

two bedrooms. (S.11E)

My house is big it hast

one floor. (S.12E)

My house is big it has

one floor. (S.12E)

It hast eight room four
bedroom, ... and one

kitchen. (S.12E)

It has eight room four
bedroom, ... and one

kitchen. (S.12E)
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I live witch father,
mother, younger

brother. (S.14E)

I live with father,
mother, younger

brother. (S.14E)

Bathrooms, bedrooms,
living, dinding room,

kitchen. (S.20E)

Bathrooms, bedrooms,
living, dining room,

kitchen. (S.20E)

My mathers room,

table, wardoble,

o’clock. (S.21E)

My mathers room,
table, wardoble, clock.

(S.21E)

It haes tweliev room,
six bedroom, seven

bath room. (S.22E)

It has tweliev room,
six bedroom, seven

bath room. (S.22E)

Is hast eight room,
shour bed room, one
living room, twoo bed
room, and one kitchen.

(S.23E)

Is has eight room,
shour bed room, one
living room, twoo bed

room, and one kitchen.

(S.23E)

One living room, one

kitchen, one dining

room, one gargage,

One living room, one

kitchen, one dining
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and alarge vyard.

(S.24E)

room, one garage, and

alarge yard. (S.24E)

My bed room it bed,
toy, clothest, mobile
phone, al-quran, clock,

..., cup board. (S.28E)

My bed room it bed,
toy, clothes, mobile
phone, al-quran, clock,

..., cup board. (S.28E)

My  room  brother
besaide bisade tv room.

(S.29E)

My  room  brother
beside bisade tv room.

(S.29E)

In my house there is tv,
chaire, window,

curtains. (S.29E)

In my house there is tv,
chair, window,

curtains. (S.29E)

Table, wardrobe,
o’clock, television.
(S.30E)

Table, wardrobe,
clock, television.
(S.30E)

My bedroom is bith
win room mothhers.

(S.32E)

My bedroom is bith
win room mothers.

(S.32E)

As shown in the table above, student number 4 class 7E (S.4E) made

a total of two types of misspellings with the addition of a letter. The first
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error was made by the student, who wrote the word ""has’ incorrectly, as
""hase” because, after the letter s, the student added a letter e. The second
type of letter addition error is when a student writes the word "'bolster"
incorrectly as ""bolsther' because, after the letter t, the student added a letter
h.

Next, student number 11 class 7E (S.11E) made a total of one type
of misspellings with the addition of a letter. The error was made by the
student, who wrote the word “bedrooms” incorrectly as “bedroomes”
because, after the letter m, the student added a letter e.

The student number 20 class 7E (S.20E) made a total of one type of
misspellings with the addition of a letter. The error was made by the student,
who wrote the word “dining room” incorrectly as “dinding room”
because, after the letter n, the student added a letter d.

Moreover, the student number 24 class 7E (S.24E) made a total of
one type of misspellings with the addition of a letter. The error was made
by the student, who wrote the word “garage” incorrectly as “gargage”
because after the letter r, the student added a letter g.

Then, the student number 29 class 7E (S.29E) made a total of two
types of misspellings with the addition of a letter. The first error was made
by the student, who wrote the word “beside” incorrectly as “besaide”
because after the letter s, the student added a letter a. The second type of
letter addition error is when a student writes the word “chair” incorrectly

as “chaire” because after the letter r, the student added a letter e.
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A Single Letter Instead of Double Letter is a type of misspelling that

arises when learners misspell a letter in a word with two letters. In this

category, the research found 21 misspellings.

Table 4.3

A Single Letter Instead of Double Letter in Students” Writing

Descriptive Text

Categories of

Misspellings Analysis

Corrected Misspelling

Misspellings
Single  Letter My bedrom bet when | ¢ My bedroom bet when
Instead of my mothersroom and my mothersroom and

Double Letter

fathersroom. (S.1E)

fathersroom. (S.1E)

Tissue, boster, pilow,
blacets, wardrob, bet,

clock. (S.3E)

Tissue, boster, pillow,
blacets, wardrob, bet,

clock. (S.3E)

Dool, pilow, bolsther,

blacets, tissue, clok.

(S.4E)

Dool, pillow, bolsther,

blacets, tissue, clok.

(S.4E)
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I live with father,
mother, and litle sister.

(S.5E)

I live with father,
mother, and little sister.

(S.5E)

My bed room is floors
two there are lamp,
bed, television, table,
komputer,

pilow.

(S.5E)

My bed room is floors
two there are lamp,
bed, television, table,
pillow.

komputer,

(S.5E)

Doll, pilau, boerstar,
blacets, tisue, mosse,

bed. (S.6E)

Doll, pilau, boerstar,
blacets, tissue, mosse,

bed. (S.6E)

Piloow, boster, tisue,
blat kath, des, betch,

clok, television. (S.8E)

Piloow, boster, tissue,
blat kath, des, betch,

clok, television. (S.8E)

My room is betwhite
my father, doll, pilow,
boestar, blacets, tissue,
mosse, bed, television.

(S.10E)

My room is betwhite
my father, doll, pillow,
boestar, blacets, tissue,
mosse, bed, television.

(S.10E)

In my house there

seven and one yard two

In my house there

seven and one yard two
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bedroomes, thre
bathroom, one living
room, ... and one yard.

(S.11E)

bedroomes, three
bathroom, one living
room, ... and one yard.

(S.11E)

I live with myfather,
mother and litle sister.

(S.12E)

I live with myfather,
mother and little sister.

(S.12E)

Helo my name is
judika  rizki  rido

saputera. (S.13E)

Hello my name is
judika  rizki  rido

saputera. (S.13E)

I live with father
mother and rom bes

bathrom. (S.13E)

I live with father
mother and room bes

bathrom. (S.13E)

I live with father
mother and rom bes

bathrom. (S.13E)

I live with father
mother and rom bes

bathroom. (S.13E)

My  badroom IS
betwhite my sisten,
dool, piloww, bolster,
blacets, tisue, bad, tele

vision. (S.14E)

My  badroom IS
betwhite my sisten,

dool, piloww, bolster,
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blacets, tissue, bad,

tele vision. (S.14E)

There are two pillow,
one  mattres, one
wardrobe, one blanket,
and one Dbookshelf.

(S.15E)

There are two pillow,
one mattress, one
wardrobe, one blanket,
and one bookshelf.

(S.15E)

Shemal, bedrom, two
hilifrum, dining room
yard kitchen bathroom.

(S.16E)

Shemal, bedroom, two
hilifrum, dining room
yard kitchen bathroom.

(S.16E)

Mattress, lamp,
aquarium, clok, pilow.

(S.19E)

Mattress, lamp,
aquarium, clok, pillow.

(S.19E)

Table, radio, mattress,
blanket, tv, pilow,

curtains. (S.25E)

Table, radio, mattress,
blanket, tv, pillow,

curtains. (S.25E)

There are table, chair,
wardrobe, o’clock,

pilow, mattres. (S.30E)

There are table, chair,

wardrobe, o’clock,
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pillow, mattres.

(S.30E)

There are table, chair,

wardrobe, o’clock,
pilow, mattres.
(S.30E)

There are table, chair,

wardrobe, o’clock,
pilow, mattress.
(S.30E)

My room is beside
room parents. Pillow,
bolster, blanket, miror,
curtain, window, cup
board, hangers, bed,

chair. (S.31E)

My room is beside
room parents. Pillow,
bolster, blanket,
mirror, curtain,
window, cup board,

hangers, bed, chair.

(S.31E)

As shown in the table above, student number 1 class 7E (S.1E) made
a total of one type of misspelling with a single letter instead of a double
letter. The researcher discovered that the word "*bedroom™ which was
incorrectly written as ""bedrom™ should have a double o, but the student
only used a single o.

Then, student number 5 class 7E (S.5E) made a total of two types of
misspellings with a single letter instead of a double letter. The first error

was made by the student, who wrote the word “little” which was incorrectly
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written as “litle” and should have a double t, but the student only used a
single t. The second type of single letter instead of double letter error is
when a student writes the word “pillow” which was incorrectly written as
“pilow” which should have a double I, but the student only used a single I.

The student number 13 class 7E (S.13E) made a total of three types
of misspellings with a single letter instead of a double letter. The first error
was made by the student, who wrote the word “hello” which was incorrectly
written as “helo” and should have a double I, but the student only used a
single I. The second type of single letter instead of double letter error is
when a student writes the word “room” which was incorrectly written as
“rom” and should have a double o, but the student only used a single 0. The
third type of single letter instead of double letter error was discovered by
the researcher that the word "*bathroom* which was incorrectly written as
""bathrom® should have a double o, but the student only used a single o.

Furthermore, student number 30 class 7E (S.30E) made a total of
one type of misspelling with a single letter instead of a double letter. The
researcher discovered that the word ""mattress” which was incorrectly
written as ""mattres' should have a double s, but the student only used a
single s.

Then, student number 31 class 7E (S.31E) made a total of one type
misspelling with a single letter instead of double letter. The error was made
by the student, who wrote the word “mirror” which was incorrectly written
as “miror” should have a double r after the letter i, but the student only

used a single r.
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A Double Letter Instead of Single Letter is a type of misspelling that

happens when learners placed a double letter in a word that should only

have a single letter. In this category, the research found 6 misspellings.

Table 4.4

A Double Letter Instead of Single Letter in Students” Writing

Descriptive Text

Categories of

Misspellings

Misspellings Analysis

Corrected Misspellings

Double Letter
Instead of

Single Letter

My badroom is bet
white my sister, dool,
pillow, bbolsther,
blacets, tissue, clok.

(S.4E)

My badroom is bet
white my sister, doll,
pillow, bbolsther,
blacets, tissue, clok.

(S.4E)

My batch room is
beatwetch piloow,
boster, tisue, blat kath,
des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch pillow,
boster, tisue, blat kath,
des, kabot, betch, clok,

television. (S.8E)

In my house det is

television, hendpohen,

In my house det is

television, hendpohen,
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motor  cyrle, fish,

piloow. (S.8E)

motor  cyrle, fish,

pillow. (S.8E)

My  badroom is
betwhite my sister,
dool, piloww, bolster,
blacets, tisue, bad,

television. (S.14E)

My badroom is
betwhite my sister,
doll, piloww, bolster,
blacets, tisue, bad,

television. (S.14E)

Factilitas in my bed
room table, chair, bed,
blanket, piloow,

televisi, desk, blanket,

cup bourd. (S.23E)

Factilitas in my bed
room table, chair, bed,
blanket, pillow,
televisi, desk, blanket,

cup bourd. (S.23E)

I life in father, mother,
and litlle sister.

(S.32E)

| life in father, mother,
and little sister.

(S.32E)

Table 4.4 shows misspellings of a double letter instead of a single
letter. The first came from student number 4 class 7E (S.4E), who wrote the
word "*doll** incorrectly as **dool*; the word "doll" should be written with

a single o rather than a double o.
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The second was written by student number 8 class 7E (S.8E), and it
was incorrectly written as "'pillow as there was only a single o in the word
"pillow" not a double o.

Furthermore, student number 32 class 7E (S.32E) made a total of
one type of misspelling with a double letter instead of a single letter. The
researcher discovered that the word "little' which was incorrectly written

as "'litlle’ should have a single I rather than a double 1.

e) Substitution of One Letter
A Substitution of One Letter is a type of misspelling that happens
when learners switch one letter for another. In this category, the research
found 43 misspellings.
Table 4.5

A Substitution of One Letter in Students” Writing Descriptive Text

Categories of
Misspellings Analysis Corrected Misspellings
Misspellings

Substitution of | ¢  On the groud floor the | ¢  On the groud floor the

One Letter are a hall one kitchen, are a hall one kitchen,
vive bedroom, one five bedroom, one
batch room, and the batch room, and the one
one garden. (S.1E) garden. (S.1E)

e My hause is big.|e Myhouseisbig.(S.2E)

(S.2E)
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Thare are fan, pillow,
study desk, o’clock,
cupboard, parfume.

(S.2E)

There are fan, pillow,
study desk, o’clock,
cupboard, parfume.

(S.2E)

Thare are fan, pillow,
study desk, o’clock,
cupboard, parfume.

(S.2E)

Thare are fan, pillow,
study desk, o’clock,
cupboard,  perfume.

(S.2E)

My huse has wan

floors, bethroom,
living room,
bedroom, kitchen.
(S.3E)

My huse has wan
floors, bathroom,
living room, bedroom,

kitchen. (S.3E)

Tissue, boster, pillow,
blacets, wardrob, bet,

clock. (S.3E)

Tissue, boster, pillow,
blacets, wardrob, bed,

clock. (S.3E)

My badroom is bet
white  my sister.

(S.4E)

My bedroom is bet

white my sister. (S.4E)

There are lamp, bed,

television, table,

There are lamp, bed,

television, table,
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komputer, pillow.

(S.5E)

computer, pillow.

(S.5E)

It hase foor room,
bethroom, living
room, badroom,

kitchen. (S.6E)

It hase four room,
bethroom, living room,
badroom, kitchen.

(S.6E)

It hase foor room,
bethroom, living
room, badroom,

kitchen. (S.6E)

It hase foor room,
bathroom, living room,
badroom, kitchen.

(S.6E)

It hase foor room,
bethroom, living
room, badroom,

kitchen. (S.6E)

It hase foor room,
bethroom, living room,
bedroom, kitchen.

(S.6E)

I live with my

parencs. (S.7E)

I live with my parents.

(S.7E)

My house is big. It his

one floor. (S.10E)

My house is big. It has

one floor. (S.10E)

Hallo! My name is

ika. (S.11E)

Hello! My name is ika.

(S.11E)
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I live with my fadher.

(S.11E)

I live with my father.

(S.11E)

In my house there
telewision, rug, door,

glass. (S.11E)

In my house there
television, rug, door,

glass. (S.11E)

In my house there is
television,  Kitchen,
motocyle, bike, van.

(S.12E)

In my house there is
television, kitchen,
motocyle, bike, fan.

(S.12E)

My house is big. It his

one floor. (S.14E)

My house is big. It has

one floor. (S.14E)

My  badroom is
betwhite my sisten.

(S.14E)

My bedroom IS
betwhite my sisten.

(S.14E)

My  badroom is
betwhite my sisten.

(S.14E)

My badroom IS
betwhite my sister.

(S.14E)

Dool, piloww,

bolstar, blacest, tisue,

Dool, piloww, bolster,
blacest, tisue, bad, tele

vision. (S.14E)
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bad, tele wvision.
(S.14E)
Dool, piloww, Dool, piloww, bolstar,

bolstar, blacest, tisue,
bad, tele wvision.

(S.14E)

blacest, tisue, bed, tele

vision. (S.14E)

My bedroom is bitwin

my ward. (S.16E)

My bedroom is bitwin

my yard. (S.16E)

Im my roof, broom
table cloth locker
feather duster.

(S.16E)

In my roof, broom
table cloth  locker

feather duster. (S.16E)

Im my roof, broom
table cloth locker
feather duster.

(S.16E)

Im my room, broom
table cloth  locker

feather duster. (S.16E)

Hallo, my name is

lusyana. (S.17E)

Hello, my name is

lusyana. (S.17E)

I live with my father,
mother, grandmother,
granfather and yaung.

(S.17E)

I live with my father,
mother, grandmother,
granfather and young.

(S.17E)
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In my room has bed,

pillow, bulster,
television, shoes.
(S.18E)

In my room has bed,

pillow, bolster,
television, shoes.
(S.18E)

Liker duwetan, fardri,
mamther, brothers

and sistes. (S.20E)

Liker duwetan, fardri,
mamther, brothers and

sister. (S.20E)

Bolster, desk, tisu,

rug, study tables,
wardrobes, ben.
(S.20E)

Bolster, desk, tisu, rug,

study tables,
wardrobes, bed.
(S.20E)

I live with father,
mather, brother,
sister, litel brother.

(S.21E)

I live with father,
mother, brother, sister,

litel brother. (S.21E)

In my hause there are
seven room and one

yard. (S.24E)

In my house there are
seven room and one

yard. (S.24E)

I vive in santan

mayungan  ngawen.

(S.25E)

I live in santan
mayungan ngawen.
(S.25E)
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I live vith my parents

and two  sisters,
fatder, madher.
(S.27E)

I live with my parents
and two sisters, fatder,

madher. (S.27E)

I live vith my parents

and two  sisters,
fatder, madher.
(S.27E)

I live vith my parents
and two sisters, father,

madher. (S.27E)

My batch room is beat
wetch, boster, pilao,
blanker,  waardrof,
bet, klof, telefision.

(S.27E)

My batch room is beat
wetch, boster, pilao,
blanket, waardrof, bet,

klof, telefision. (S.27E)

My batch room is beat
wetch, boster, pilao,
blanker,  waardrof,

bet, klof, telefision.

(S.27E)

My batch room is beat
wetch, boster, pilao,
blanker, waardrof, bed,

klof, telefision. (S.27E)

My batch room is beat
wetch, boster, pilao,
blanker,  waardrof,
bet, klof, telefision.

(S.27E)

My batch room is beat
wetch, boster, pilao,
blanker, waardrof, bet,
Klof, television.

(S.27E)
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e My foder betroom

desain my room.

My foder bedroom

desain  my  room.

(S.27E) (S.27E)

e | live it Klaten. I live in klaten. (S.28E)
(S.28E)

e | live with my fother, I live with my father,
mother, brother. mother, brother.
(S.29E) (S.29E)

e It has tine room,
balcony, garage,
Kitchen, dining room,
bathroom, ... study

table. (S.31E)

It has tiny room,
balcony, garage,
kitchen, dining room,
bathroom, ... study

table. (S.31E)

e | life in father,
mother, and litlle

sister. (S.32E)

| live in father, mother,

and litlle sister. (S.32E)

As shown in the table above, student number 1 in class 7E (S.1E)

made a total of one type of misspelling with a substitution of one letter. The

researcher discovered that the word *‘five" was incorrectly written as

""vive", the student substitutes the letter f with the letter v.
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The second was written by student number 2 in class 7E (S.2E) made
a total of three types of misspelling with a substitution of one letter. The
first error was made by the student, who wrote the word “house” which was
incorrectly written as “hause”, the student substitutes the letter o with the
letter a. The second in the word “there” was incorrectly written as “thare”,
the student substitutes the letter e with the letter a. The third in the word
“perfume” was incorrectly written as “parfume”, the student substitutes
the letter e with the letter a.

Furthermore, student number 11 in class 7E (S.11E) made a total of
three types of misspelling with a substitution of one letter. The first error in
the word “hello!” was incorrectly written as “hallo!”, the student
substitutes the letter e with the letter a. Then, the error was made by the
student, who wrote the word “father” which was incorrectly written as
“fadher”, the student substitutes the letter t with the letter d. The third in
the word “television” was incorrectly written as “telewision”, the student
substitutes the letter v with the letter w.

Then, student number 27 in class 7E (S.27E) made a total of six
types of misspelling with a substitution of one letter. The first error in the
word “with” was incorrectly written as “vith”, the student substitutes the
letter w with the letter v. The second error in the word “father” was
incorrectly written as “fatder”, the student substitutes the letter h with the
letter d. The third error in the word “blanket” was incorrectly written as
“blanker”, the student substitutes the letter t with the letter r. Then, the

error was made by the student, who wrote the word “bed” incorrectly
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written as “bet”, the student substitutes the letter d with the letter t. Next,
the error was found in the word “television” was incorrectly written as
“telefision”, the student substitutes the letter v with the letter f. The last
error from student number 27 was found in the word “bedroom” was
incorrectly written as “betroom”, the student substitutes the letter d with
the letter t.

Moreover, student number 29 in class 7E (S.29E) made a total of
one type of misspelling with a substitution of one letter. The researcher
discovered that the word "'father™ was incorrectly written as "fother", the

student substitutes the letter a with the letter o.

f) Interchange of Two Adjacent Letters
The Interchange of Two Adjacent Letters is a type of misspelling
that occurs when learners write a word with any letter in the incorrect

position. In this category, the research found 2 misspellings.

Table 4.6
The Interchange of Two Adjacent Letters in Students” Writing

Descriptive Text

Categories of
Misspellings Analysis Corrected Misspellings
Misspellings

e | have three room. My | e | have three room. My

room, my parent room, my parent
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Interchange of
Two Adjacents

Letters

bedroom and clohtes

room. (S.18E)

bedroom and clothes

room. (S.18E)

It haes tweliev room,
six bedroom, seven
bath room, trhee
living room, two
dining room, one tv

room. (S.22E)

It haes tweliev room,
six bedroom, seven
bath room, three living
room, two dining room,

one tv room. (S.22E)

Table 4.6 shows misspellings of an

interchange of two adjacent

letters. The first came from student number 18 in class 7E (S.18E), who

wrote the word **clothes™ incorrectly as *clohtes™. The student misordered

the lettersc, I, 0, t, h, e, sresulting inc, I, 0, h, t, e, s.

The second was written by student number 22 in class 7E (S.22E)

made a total of one type of misspelling with an interchange of two adjacent

letters. The researcher discovered that the word *‘three™ was incorrectly

written as "'trhee™. The student misordered the letters t, h, r, e, e resulting

int,r,h,e,e.

g) Error Involving an Apostrophe

The Error Involving an Apostrophe is a type of misspelling that

occurs when learners incorrectly arrange an apostrophe on a word as
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well as when learners do not include or overlook the use of an

apostrophe. In this category, the research found 3 misspellings.

Table 4.7

The Error Involving an Apostrophe in Students’ Writing Descriptive

Text

Categories of

Misspellings Analysis

Corrected Misspelling

Misspellings

The Error My mothers room My mother’s room
Involving an beside  livingroom. beside livingroom.
Apostrophe (S.1E) (S.1E)

My parent’s room is
in front of the kitchen.

(S.15E)

My parents’ room is in
front of the Kitchen.

(S.15E)

My mothers room.

Table, wardrobe,
o’clock, television.
(S.30E)

My mother’s room.

Table, wardrobe,
o’clock, television.
(S.30E)

As shown in the table above, student number 1 in class 7E (S.1E)

made a total of one type of misspelling with an error involving an

apostrophe. The researcher discovered that the word "mother’s room" was



94

incorrectly written as ""'mothers room". In the word "mother’s room" the
student omitted an apostrophe. When a student forgets to add an apostrophe,
the meaning of the word may be influenced. However, the student should
have written "mother's room" rather than "mothers room".

Furthermore, student number 15 in class 7E (S.15E) made a total of
one type of misspelling with an error involving an apostrophe. The error
found in the word “parents’ room” was incorrectly written as “parent’s
room”. In the word “parent’s room” the student misplaced an apostrophe.
The student should be added an apostrophe after the letter s.

Then, student number 30 in class 7E (S.30E) made an error the word
“mother’s room” was incorrectly written as “mothers room”. In the word
“mothers room” the student misplaced an apostrophe. The student should

be added an apostrophe after the letter r.

h) Erroneous Splitting or Joining of Words (Word Segmentation Error)
The Erroneous Splitting or Joining of Words (Word Segmentation
Error) is a type of misspelling in which learners include a word that
includes splitting or combining two words with or without a space. In

this category, the research found 41 misspellings.
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The Erroneous Splitting or Joining of Words (Word Segmentation

Error) in Students’ Writing Descriptive Text

Categories of

Misspellings

Misspellings Analysis

Corrected Misspellings

The Erroneous
Splitting or
Joining of

Words (Word

Segmentation

Error)

On the groud floor the
are a hall one kitchen,
vive bedroom, one

bath room and the

one garden. (S.1E)

On the groud floor the
are a hall one kitchen,
vive bedroom, one
bathroom and the one

garden. (S.1E)

My mothersroom
beside  livingroom.
(S.1E)

My mothersroom
beside living room.
(S.1E)

It has 9 nine rooms
bed room, bath room,
livingroom, mushola,

dining room. (S.5E)

It has 9 nine rooms
bedroom, bath room,
livingroom, mushola,

dining room. (S.5E)

It has 9 nine rooms
bed room, bath room,
livingroom, mushola,

dining room. (S.5E)

It has 9 nine rooms bed
room, bathroom,
livingroom, mushola,

dining room. (S.5E)
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It has 9 nine rooms
bed room, bath room,
livingroom, mushola,

dining room. (S.5E)

It has 9 nine rooms bed
room, bath room, living
room, mushola, dining

room. (S.5E)

It has Ilive bath room,

bedroom. (S.7E)

It has I live bath room,

bedroom. (S.7E)

It has llive bath room,

bedroom. (S.7E)

It has llive bathroom,

bedroom. (S.7E)

My bed room is
between my brother

room. (S.9E)

My bedroom IS
between my brother

room. (S.9E)

I really likehouse.

(S.9E)

| really like house.

(S.9E)

My bed room is
beedwin myfather

room. (S.12E)

My bedroom IS
beedwin myfather

room. (S.12E)

Facilities in my bed
room table, chair,

bed, blanket,

Facilities in my
bedroom table, chair,

bed, blanket, cupboard,




97

cupboard, television,

desk. (S.12E)

television, desk.

(S.12E)

My bed room is
beedwin  myfather
room, facilities in my
bed room table, chair,
bed, blanket,
cupboard, television,

desk. (S.12E)

My bed room s
beedwin my father
room, facilities in my
bed room table, chair,
bed, blanket, cupboard,
television, desk.

(S.12E)

I | ive in duwetan.

(S.13E)

I live in duwetan.

(S.13E)

I | ive with father

mother. (S.13E)

I live with father

mother. (S.13E)

My  badroom s
betwhite my sisten,
dool, piloww, bolster,
blacets, tisue, bad,

tele vision. (S.14E)

My badroom is
betwhite my sisten,
dool, piloww, bolster,
blacets, tisue, bad,

television. (S.14E)

Three bedrooms, two
bathroom, one living

room, one Kkitchen,

Three bedrooms, two
bathroom, one living

room, one Kkitchen, one
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one dining room, one
garage, and alarge

yard. (S.17E)

dining room, one
garage, and a large

yard. (S.17E)

Ilhave three room.

(S.18E)

I have three room.

(S.18E)

In my room has bed,
pillow, bulster,
television, shoes, cup

board. (S.18E)

In my room has bed,
pillow, bulster,
television, shoes,

cupboard. (S.18E)

My  facilities s
television, bed,
handphone,  lamp,
car, motor

clycle.

(S.18E)

My facilities is
television, bed, hand
phone, lamp, car,

motor clycle. (S.18E)

llive with mother with

broders. (S.19E)

I live with mother with

broders. (S.19E)

Wardrobe, tvs,
washing machine,
motor bikes, carpet,

sink one. (S.20E)

Wardrobe, tvs, washing
machine, motorbikes,
carpet, sink  one.

(S.20E)
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The one a hall one
kitchen, four
bedroom, one bath
room and the one

garden. (S.21E)

The one a hall one
kitchen, four bedroom,
one bathroom and the

one garden. (S.21E)

My  bedroom s
betwin my mot hers.

(S.21E)

My bedroom is betwin

my mothers. (S.21E)

It haes tweliev room,
six bedroom, seven
bath room, trhee
living room, two
dining room, one tv

room. (S.22E)

It haes tweliev room,
six bedroom, seven
bathroom, trhee living
room, two dining room,

one tv room. (S.22E)

Eight room, shour bed
room, one living
room, twoo bed room
kitchen.

and one

(S.23E)

Eight room, shour
bedroom, one living
room, twoo bed room
Kitchen.

and one

(S.23E)

Eight room, shour bed
room, one living

room, twoo bed room

Eight room, shour bed

room, one living room,




100

and one kitchen.

(S.23E)

twoo bedroom and one

kitchen. (S.23E)

My bed room is bed
whit my mother room.

(S.23E)

My bedroom is bed
whit my mother room.

(S.23E)

Factilitas in my bed

room table, chair,
bed, blanket, piloow,
televisi, desk, blanket,

cup bourd. (S.23E)

Factilitas in my bedroom
table, chair, bed, blanket,
piloow,

blanket, cup bourd. (S.23E)

televisi, desk,

The bed room, two
bath room, one living
room, one Kkitchen,
one dining room, one

gargage, and alarge

yard. (S.24E)

The bedroom, two bath
room, one living room,
one kitchen, one dining
room, one gargage, and

alarge yard. (S.24E)

The bed room, two
bath room, one living
room, one Kkitchen,
one dining room, one

gargage, and alarge

yard. (S.24E)

The bed room, two
bathroom, one living
room, one kitchen, one
dining

room, one

gargage, and alarge

yard. (S.24E)
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The bed room, two
bath room, one living
room, one Kkitchen,
one dining room, one
gargage, and alarge

yard. (S.24E)

The bed room, two bath
room, one living room,
one kitchen, one dining
room, one gargage, and

a large yard. (S.24E)

My bed room is beed
win my fathes room.

(S.25E)

My bedroom is beed
win my fathes room.

(S.25E)

Hello! Let me
introduce my self. My
name is Muhammad
hamdan asyrofi.

(S.28E)

Hello! Let me
introduce myself. My
name is Muhammad
hamdan

asyrofi.

(S.28E)

My bed room is bed,
toy, clothest, mobile
phone, al-quran,
clock, players rug,

cap, bag, cup board.

(S.28E)

My bedroom is bed,
toy, clothest, mobile
phone, al-quran, clock,
players rug, cap, bag,

cup board. (S.28E)

My bed room is bed,

toy, clothest, mobile

My bed room is bed,

toy, clothest, mobile
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phone, al-quran,
clock, players rug,
cap, bag, cup board.

(S.28E)

phone, al-quran, clock,
players rug, cap, bag,

cupboard. (S.28E)

| have tree room s,
tree room, two
bedroom and

bathroom. (S.28E)

| have tree rooms, tree
room, two bedroom

and bathroom. (S.28E)

I live with father,
mother, grand
mother, grand father,
little sister, and sister.

(S.31E)

I live with father,
mother, grandmother,
grand father, little
sister, and  sister.

(S.31E)

I live with father,
mother, grand mother,
grand father, little

sister, and sister.

I live with father,
mother, grand mother,
grandfather, little

sister, and  sister.

(S.31E) (S.31E)
Pillow, bolster, Pillow, bolster,
blanket, miror, blanket, miror, curtain,

curtain, window, cup

window, cupboard,
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board, hangers, bed,

chair. (S.31E)

hangers, bed, chair.

(S.31E)

It consists seven
room, of living room,
kitchen,  bathroom,
diningroom,

bedroom, garage, and

agarden at behind.

(S.32E)

It consists seven room,
of living room, Kkitchen,
bathroom, dining
room, bedroom,

garage, and agarden at

behind. (S.32E)

It consists seven

room, of living room,

It consists seven room,

of living room, kitchen,

kitchen,  bathroom, bathroom, diningroom,
diningroom, bedroom, garage, and a
bedroom, garage, and garden at behind.
agarden at behind. (S.32E)

(S.32E)

Table 4.8 shows misspellings of an erroneous splitting or joining of
words (word segmentation error). The first came from student number 1 in
class 7E (S.1E) made a total of two types of misspellings with an erroneous
splitting or joining of words. The first, researcher discovered that the word
""bathroom™ was incorrectly written as ""bath room*'. The student inserted

a space in the word "bathroom," which was one word with no space. The
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second error in the word “living room” was incorrectly written as
“livingroom”. The student joined the words ‘living’ and ‘room’, it should
be added a space between the letters g and r to form "living room."

Next, student number 14 in class 7E (S.14E) made a total of one type
of misspelling with an erroneous splitting or joining of words. The error
found in the word “television” was incorrectly written as “tele vision”. The
student inserted a space in the word “television” which was one word with
no space.

Furthermore, in student number 20 in class 7E (S.20E), the
researcher discovered that the word "*motorbikes™ was incorrectly written
as ""motor bikes". The student inserted a space in the word “motorbikes”
which was one word with no space or it should not be separated by two
words.

The fourth, student number 24 in class 7E (S.24E) made a total of
three types of misspellings with an erroneous splitting or joining of words.
The first, researcher discovered that the word ""bedroom* was incorrectly
written as ""bed room". The word “bedroom” should not be separated into
two words. The second error in the word “bathroom” was incorrectly
written as “bath room”. The student inserted a space in the word
“bathroom” which was one word with no space. The third error was found
in the word “a large” incorrectly written as “alarge”. The student joined
the words ‘a’ and ‘large’, and should add a space between the letters a and

| to form "a large."
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Moreover, student number 32 in class 7E (S.32E) made a total of
two types of misspellings with an erroneous splitting or joining of words.
The first, researcher discovered that the word “dining room” was
incorrectly written as “diningroom”. The student joined the words ‘dining’
and ‘room’, and should add a space between the letters g and r to form
"dining room”. The second error in the word “a garden” was incorrectly
written as “agarden”. The student joined the words ‘a’ and ‘garden’, should

be added space between the letters a and g to form “a garden”.

1) Two or More Errors of The Same Type or Different Types
The Two or More Errors of The Same Type or Different Types is a
type of misspelling that arises when learners add two or even more errors

in a word. In this category, the research found 104 misspellings.

Table 4.9
The Two or More Errors of The Same Type or Different Types in

Students’ Writing Descriptive Text

Categories of
Misspellings Analysis Corrected Misspellings

Misspellings
TwoorMore |e | live with father, | e | live with father,
Errors of The mother, broder and mother, brother and

Same Type or sister. (S.1E) sister. (S.1E)
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Different

Types

My  bedroom bet
when my
mothersroom and

fathersroom. (S.1E)

My bedroom between
my mothersroom and

fathersroom. (S.1E)

My  bedroom bet
when my
mothersroom and

fathersroom. (S.1E)

My bedroom bet when
my mother’s room and

fathersroom. (S.1E)

My  bedroom bet
when my mothersoom
and fathersroom.

(S.1E)

My bedroom bet when
my mothersoom and

father’s room. (S.1E)

In my house there is
television, radio,
motosycle and

bycikal. (S.1E)

In my house there is
television, radio,
motorcycle and

bycikal. (S.1E)

In my house there is
television, radio,
motosycle and

bycikal. (S.1E)

In my house there is
television, radio,
motosycle and bicycle.

(S.1E)

My huse has wan

floors. (S.3E)

My huse has one floors.

(S.3E)
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Tissue, boster, pillow,
blacets, wardrob, bet,

clock. (S.3E)

Tissue, boster, pillow,
blanket, wardrob, bet,

clock. (S.3E)

My foder bedroom
desain my room.

(S.3E)

My father bedroom

desain my room. (S.3E)

I live white mother,
father, brother, sister.

(S.4E)

I live with mother,
father, brother, sister.

(S.4E)

I house smole, it has

two. (S.4E)

I house small, it has

two. (S.4E)

My badroom is bet
white my  sister.

(S.4E)

My badroom is
between my sister.

(S.4E)

Dool, pilow, bolsther,
blacets, tissue, clock.

(S.4E)

Dool, pilow, bolsther,
blanket, tissue, clock.

(S.4E)

My family bedroom is
bisaide living room.

(S.5E)

My family bedroom is
beside living room.

(S.5E)
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| live white mother,
father, granfather,

sister. (S.6E)

I live with mother,
father, granfather,

sister. (S.6E)

I house smole, it hose

two. (S.6E)

I house small, it hose

two. (S.6E)

My  badroom is
betwhite my sister.

(S.6E)

My badroom IS
between my sister.

(S.6E)

Dool, pilau, boerstar,
blacets, tisue, mosse,

bed. (S.6E)

Dool, pillow, boerstar,
blacets, tisue, mosse,

bed. (S.6E)

Dool, pilau, boerstar,
blacets, tisue, mosse,

bed. (S.6E)

Dool, pilau, bolster,
blacets, tisue, mosse,

bed. (S.6E)

Dool, pilau, boerstar,
blacets, tisue, mosse,

bed. (S.6E)

Dool, pilau, boerstar,
blanket, tisue, mosse,

bed. (S.6E)

Dool, pilau, boerstar,
blacets, tisue, mosse,

bed. (S.6E)

Dool, pilau, boerstar,
blacets, tisue, mouse,

bed. (S.6E)
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In my house
television, clok, radio,
motercyclye, fan.

(S.6E)

In my house television,
clok, radio,

motorcycle, fan. (S.6E)

Father, madher, and

youger sister. (S.8E)

Father, mother, and

youger sister. (S.8E)

My house is semoil.

(S.8E)

My house is small.

(S.8E)

Dining room is eight
batch room, betch
room, living room,
kitchen,

garage,

mushola. (S.8E)

Dining room is eight
bathroom, betch room,
living room, garage,
mushola.

kitchen,

(S.8E)

Dining room is eight
batch room, betch
room, living room,
kitchen,

garage,

mushola. (S.8E)

Dining room is eight
batch room, bedroom,
living room, garage,
mushola.

kitchen,

(S.8E)

My batch room is
beatwetch piloow,

boster, tisue, blat

My  bathroom is
beatwetch piloow,

boster, tisue, blat kath,
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kath, des, Kkabot,
betch, clok,

television. (S.8E)

des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch  piloow,
boster, tisue, blat
kath, des, kabot,
betch, clok,

television. (S.8E)

My batch room is
between piloow,
boster, tisue, blat kath,
des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blat
kath, des, kabot,
betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blanket,
des, kabot, betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blat
kath, des, kabot,
betch, clok,

television. (S.8E)

My batch room is
beatwetch piloow,
boster, tisue, blat kath,
des, kabot, bed, clok,

television. (S.8E)

In my house det is

television,

In my house det is

television, hand
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hendpohen,  motor
cyrle, fish, piloow.

(S.8E)

phone, motor cyrle,

fish, piloow. (S.8E)

In my house det is
television,

hendpohen,  motor
cyrle, fish, piloow.

(S.8E)

In my house det is
television, hendpohen,
motorcycle, fish,

piloow. (S.8E)

My room is betwhite

my father. (S.10E)

My room is between

my father. (S.10E)

Doll, pilow, buerstar,
blacets, tissue, mosse,
bed, television.

(S.10E)

Doll, pilow, bolster,
blacets, tissue, mosse,

bed, television. (S.10E)

Doll, pilow, buerstar,
blacets, tissue, mosse,
bed, television.

(S.10E)

Doll, pilow, buerstar,
blanket, tissue, mosse,

bed, television. (S.10E)

Doll, pilow, buerstar,
blacets, tissue, mosse,
bed, television.

(S.10E)

Doll, pilow, buerstar,
blacets, tissue, mouse,

bed, television. (S.10E)
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Therre doll, one desk
and one blanket.

(S.11E)

Three doll, one desk
and one blanket.

(S.11E)

My bed room is
beedwin myfather

room. (S.12E)

My bed room is
between myfather

room. (S.12E)

My house there is
television,  kitchen,

motocyle, bike, van.

My house there is
television, kitchen,

motorcycle, bike, van.

(S.12E) (S.12E)
Twelve room: Twelve room: kitchen,
Kitchen,  bathroom, bathroom, living room,

living room, bad

room. (S.14E)

bedroom. (S.14E)

My  badroom s
betwhite my sisten.

(S.14E)

My badroom is
between my sisten.

(S.14E)

Dool, piloww, bolstar,
blacest, tisue, bad,

television. (S.14E)

Dool, pillow, bolstar,
blacest, tisue, bad,

television. (S.14E)
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Dool, piloww,
bolstar, blacest, tisue,
bad, television.

(S.14E)

Dool, piloww, bolstar,
blanket, tisue, bad,

television. (S.14E)

Hello my name is lia,
liker pandean and

sister. (S.16E)

Hello my name is lia,
live pandean and sister.

(S.16E)

Shemal bedrom two

hilifrum. (S.16E)

Small bedrom two

hilifrum. (S.16E)

My bedroom is bitwin

my ward. (S.16E)

My bedroom is
between my ward.

(S.16E)

Lamp floor television
fan boster pilo im my

roof. (S.16E)

Lamp floor television
fan boster pillow im my

roof. (S.16E)

In my hous there is
television, car, motor

casel, fan. (S.17E)

In my hous there is

television, car,
motorcycle, fan.
(S.17E)

In my room has bed,

pillow, bulster,

In my room has bed,

pillow, bulster,
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television, shoes, cup

board, daks. (S.18E)

television, shoes, cup

board, desk. (S.18E)

My  facilities s
television, bed,
handphone, lamp, car,

motor clycle. (S.18E)

My facilities is
television, bed,
handphone, lamp, car,

motorcycle. (S.18E)

Ilive with mother with

broders. (S.19E)

llive with mother with

brothers. (S.19E)

My bedrooms bise
brothers  bedrooms.

(S.19E)

My bedrooms beside
brothers bedrooms.

(S.19E)

My bedrooms bise
brothers bedrooms.

(S.19E)

My  bedrooms bise
brother’s  bedroom.

(S.19E)

In my house deeries

tv, fuun. (S.19E)

In my house deeries tv,

fan. (S.19E)

Hello my name is
marita. Liker

duwetan. (S.20E)

Hello my name is
marita. Live duwetan.

(S.20E)
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Fardri, mamther,
brothers and sistes.

(S.20E)

Fardri, mother,
brothers and sistes.

(S.20E)

My bar room is
brothers and sistes

room. (S.20E)

My bedroom IS
brothers and sistes

room. (S.20E)

My bar room is
brothers and sistes

room. (S.20E)

My bar room is brother
and sister’s room.

(S.20E)

Bolster, desk, tisu,

rug, study tables,
wardrobes, ben.
(S.20E)

Bolster, desk, tissue,

rug, study tables,
wardrobes, ben.
(S.20E)

I live with father,
mather, brother,
sister, litel brother.

(S.21E)

I live with father,
mather, brother, sister,

little brother. (S.21E)

On the grad floor the
one a hall one kitchen,

four bedroom, one

On the ground floor the
one a hall one kitchen,

four bedroom, one bath
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bath room and the one

garden. (S.21E)

room and the one

garden. (S.21E)

My  bedroom s
betwin my mot hers.

(S.21E)

My bedroom is
between my mot hers.

(S.21E)

My mathers room,
table, wardoble,

o’clock. (S.21)

My mother’s room,
table, wardoble,

o’clock. (S.21)

My mathers room,
table, wardoble,

o’clock. (S.21)

My mathers room,
table, wardrobe,

o’clock. (S.21)

I live with mother
with  baby sister.

(S.22E)

I live with mother with

babysitter. (S.22E)

It haes tweliev room,
six bedroom, seven
bath  room, trhee
living room, two
dining room, one tv

room. (S.22E)

It haes twelve room, six
bedroom, seven bath
room, trhee living
room, two dining room,

one tv room. (S.22E)
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I live what father,

mother. (S.23E)

I live with father,

mother. (S.23E)

Is hast eight room,
shour bed room, one
living room, two bed
room and one kitchen.

(S.23E)

Is hast eight room, four
bed room, one living
room, two bed room
and one  Kkitchen.

(S.23E)

Factilitas in my bed
room table, chair, bed,
blanket, piloow,
televisi, desk, blanket,

cup bourd. (S.23E)

Facilities in my bed
room table, chair, bed,
blanket, piloow,
televisi, desk, blanket,

cup bourd. (S.23E)

Factilitas in my bed
room table, chair, bed,
blanket, piloow,
televisi, desk, blanket,

cup bourd. (S.23E)

Factilitas in my bed
room table, chair, bed,
blanket, piloow,
television, desk,
blanket, cup bourd.

(S.23E)

Factilitas in my bed
room table, chair, bed,

blanket, piloow,

Factilitas in my bed
room table, chair, bed,

blanket, piloow,
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televisi, desk, blanket,

cup bourd. (S.23E)

televisi, desk, blanket,

cupboard. (S.23E)

My  father room
beside myroon.

(S.23E)

My father room beside

my room. (S.23E)

In my hous teries
television,  Kitchen,
motocyle, bike.

(S.23E)

In my hous there is

television, kitchen,
motocyle, bike.
(S.23E)

In my hous teries
television,  Kitchen,
motocyle, bike.

(S.23E)

In my hous teries

television, Kitchen,
motorcycle, bike.
(S.23E)

I live with my father,
mother, sister, yaong

brother. (S.24E)

I live with my father,
mother, sister, young

brother. (S.24E)

I live with my mother
title sister and old

brother. (S.25E)

I live with my mother
little sister and old

brother. (S.25E)
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My bed room is beed
win my fathes room.

(S.25E)

My bed room is
between my fathes

room. (S.25E)

My bed room is beed
win my fathes room.

(S.25E)

My bed room is beed
win my father’s room.

(S.25E)

My beroom is bed
toy, clotnese, mobile.

(S.26E)

My beroom is bed toy,
clothes, mobile.

(S.26E)

My nem is fauzi | live
vith my parents and
two sisters, fatder,

madbher. (S.27E)

My name is fauzi | live
vith my parents and
two sisters, fatder,

madbher. (S.27E)

My nem is fauzi | live
vith my parents and
two sisters, fatder,

madher. (S.27E)

My nem is fauzi | live
vith my parents and
two sisters, fatder,

mother. (S.27E)

My os is semol dining
room is eight bet

room. (S.27E)

My os is small dining
room is eight bet room.

(S.27E)
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My os is semol dining
room is eight bet

room. (S.27E)

My os is semol dining
room is eight bedroom.

(S.27E)

My os is semol dining
room is eight bet

room. (S.27E)

My house is semol
dining room is eight bet

room. (S.27E)

My batch room is
beat wetch, boster,
pilao blanker,
wardrof, bet, Klof,

telefision. (S.27E)

My bathroom is beat
wetch, boster, pilao
blanker, wardrof, bet,

klof, telefision. (S.27E)

My batch room is beat
wetch, boster, pilao
blanker, wardrof, bet,
klof, telefision.

(S.27E)

My batch room is
between, boster, pilao
blanker, wardrof, bet,

klof, telefision. (S.27E)

My batch room is beat
wetch, boster, pilao
blanker, wardrof, bet,
klof, telefision.

(S.27E)

My batch room is beat
wetch, boster, pillow
blanker, wardrof, bet,

klof, telefision. (S.27E)
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My batch room is beat
wetch, boster, pilao
blanker, wardrof, bet,
klof, telefision.

(S.27E)

My batch room is beat
wetch, boster, pilao
blanker, wardrobe, bet,

Klof, telefision. (S.27E)

My batch room is beat
wetch, boster, pilao
blanker, wardrof, bet,
klof, telefision.

(S.27E)

My batch room is beat
wetch, boster, pilao
blanker, wardrof, bet,
clock, telefision.

(S.27E)

My foder betroom
desain  my room.

(S.27E)

My father betroom
desain  my  room.

(S.27E)

My foder betroom
desain  my room.

(S.27E)

My foder betroom
beside my  room.

(S.27E)

In my hoes, cycle
lato-lato  aelat my

hoes. (S.27E)

In my house, cycle
lato-lato aelat my hoes.

(S.27E)
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In my hoes, cycle
lato-lato aelat my

hoes. (S.27E)

In my hoes, cycle lato-
lato aelat my house.

(S.27E)

In my house there is
television, remoted,
book self, lamp, night

lamp, sofa. (S.28E)

In my house there is
television, remoted,
bookshelf, lamp, night

lamp, sofa. (S.28E)

I live it father, mother
and big brother.

(S.28E)

I live with father,
mother and big brother.

(S.28E)

My bed room it bed,
toy, clothest, mobile
phone, al-quran,
clock, players rug,

cap, bag, cup board.

(S.28E)

My bed room it bed,
toy, clothest, mobile
phone, al-quran, clock,
player rugs, cap, bag,

cup board. (S.28E)

My bedroom is beside
bit wit has brothes

bhtrom. (S.29E)

My bedroom is beside
between has brothes

bhtrom. (S.29E)
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My bedroom is beside
bit wit has brothes

bhtrom. (S.29E)

My bedroom is beside
bit wit has brothes

bathroom. (S.29E)

My room brother
besaide bisade tv

room. (S.29E)

My  room  brother
besaide beside tv room.

(S.29E)

On the groud floor the
are a hall one kitchen,
three bedroom, two
bathroom and the one

dining room. (S.30E)

On the groud floor
there are a hall one
kitchen, three bedroom,
two bathroom and the
one dining  room.

(S.30E)

My  bedroom is
beetwin my mothers
and fatersroom.

(S.30E)

My bedroom IS
between my mothers
and fatersroom.

(S.30E)

My  bedroom is
beetwin my mothers
and fatersroom.

(S.30E)

My bedroom is beetwin
my  mothers  and

father’s room. (S.30E)
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e In my house there is | e In my house there is

television, car, television, car,
montor  sycle, air motorcycle, air
conditioning, mobile conditioning, mobile
phone. (S.31E) phone. (S.31E)

e My bedroom is bith | e My bedroom IS
win room mothhers. between room

(S.32E) mothhers. (S.32E)

As shown in the table above, student number 1 in class 7E (S.1E)
made a total of six types of misspelling with two or more errors of the same
type or different types. The researcher discovered that the word “brother”
was incorrectly written as “broder”. It was multiple errors because there
are two errors in the word. The first error is a substitution of one letter, the
student substitutes the letter t with the letter d. The second error is the
omission of a letter, the student writes the word “brother” incorrectly and it
should be added a letter h after the letter t. Next, the error was found in the
word “between” being incorrectly written as “bet when”. It was multiple
errors because there are three errors in the word. The first error is the
erroneous splitting or joining of words, the student inserted a space in the
word "between" which was one word with no space. The second error is the

addition of a letter, after the letter w the student added the letter h and it
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should be deleted. The third error is a single letter instead of a double letter,
the student only put a single letter of e and it should be a double letter e.
Furthermore, the error was found in the word “mother’s room” being
incorrectly written as “mothersroom”. It was multiple errors because there
are two errors in the word. The first error is the error involving an
apostrophe, in the word "mother’s room" the student omitted an apostrophe.
When a student forgets to add an apostrophe, the meaning of the word may
be influenced. However, the student should have written "mother's room"
rather than "mothers room”. The second error is the erroneous splitting or
joining of words (word segmentation error), the student joined the words
‘mothers’ and ‘room’, should be added a space between the letters s and r
to form "mother’s room”. Next, the error was found in the word “father’s
room” being incorrectly written as “fathersroom”. It was multiple errors
because there are two errors in the word. The first error is the error involving
an apostrophe, in the word "father’s room" the student omitted an
apostrophe. When a student forgets to add an apostrophe, the meaning of
the word may be influenced. However, the student should have written
“father's room" rather than “fathers room”. The second error is the erroneous
splitting or joining of words (word segmentation error), the student joined
the words ‘fathers’ and ‘room’, should be added a space between the letters
s and r to form "father’s room”. Then, the error was found in the word
“motorcycle” being incorrectly written as “motosycle”. It was multiple
errors because there are two errors in the word. The first error is the

omission of a letter, the student writes the word “motorcycle” incorrectly
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and it should be added a letter r after the letter 0. The second error is a
substitution of one letter, the student substitutes the letter ¢ with the letter s.
The last error from student number 1 in class 7E was found in the word
“bicycle” which was incorrectly written as “bycikal”. It was multiple errors
because there are two errors in the word. The first error is an interchange of
two adjacent letters, the researcher discovered that the word "bicycle” was
incorrectly written as "bycikal”. The student misordered the letters b, i, c, y,
resulting in b, y, c, i. The second error is a substitution of one letter, the
student substitutes the letter ¢ with the letter k, the letter | with the letter a,
and the letter e with the letter I.

Next, student number 11 in class 7E (S.11E) made a total of one type
of misspelling with two or more errors of the same type or different types.
The researcher discovered that the word “three” was incorrectly written as
“Therre”. It was multiple errors because there are three errors in the word.
The first error is the addition of a letter, after the letter h the student added
the letter e and it should be deleted. The second error is a double letter
instead of a single letter, there was only a single r in the word "three" not a
double r. The third error is a single letter instead of a double letter, the
student only put a single letter of e and it should be a double letter e.

Moreover, student number 18 in class 7E (S.18E) made a total of
two types of misspelling with two or more errors of the same type or
different types. The researcher discovered that the word “desk” was
incorrectly written as “daks”. It was multiple errors because there are two

errors in the word. The first error is a substitution of one letter, the student
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substitutes the letter e with the letter a. The second error is an interchange
of two adjacent letters, the student misordered the letter k and the letter s.
Next, the error was found the word “motorcycle” was incorrectly written
as “motor clycle”. It was multiple errors because there are two errors in the
word. The first error is the erroneous splitting or joining of words, the
student inserted a space in the word “motorcycle” and it should not be
separated by two words. The second error is the addition of a letter, after the
letter ¢ the student added the letter | and it should be deleted.

Furthermore, student number 22 in class 7E (S.22E) made a total of
two types of misspelling with two or more errors of the same type or
different types. The first error was found in the word “babysitter” which
was incorrectly written as “baby sister”. It was multiple errors because
there are three errors in the word. The first error is the erroneous splitting or
joining of words, the student inserted a space in the word “babysitter”” which
was one word with no space. The second error is the addition of a letter,
after the letter i the student added a letter s and it should be deleted. The
third error is a single letter instead of a double letter, the student only put a
single letter of t and it should be a double letter t. Moreover, an error was
found in the word “twelve” incorrectly written as “tweliev”. It was multiple
errors because there are two errors in the word. The first error is the addition
of a letter, after the letter | the student added the letter i and it should be
deleted. The second error is the interchange of two adjacent letters, the

student misordered the letter e and the letter v.
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Then, student number 26 in class 7E (S.26E) made a total of one
type of misspelling with two or more errors of the same type or different
types. The researcher discovered that the word “clothes” was incorrectly
written as “clotnese”. It was multiple errors because there are two errors in
the word. The first error is a substitution of one letter, the student substitutes
the letter h with the letter n. The second error is the addition of a letter, after

the letter s the student added a letter e and it should be deleted.

Following the explanation above, the researcher discovered nine types of

misspellings made by students in the seventh grade at SMPN 1 Ngawen Klaten. As

shown in the table below, the researcher classified the nine types of misspellings:

Table 4.10

Misspelling Categories in Students' Descriptive Text

No Categories of Misspelling Error occurrence
1. | Omission of a letter 35
2. | Addition of a letter 21
3. | Single letter instead of double letter 21
4. | Double letter instead of single letter 6
5. | Substitution of one letter 43
6. | Interchange of two adjacent letter 2
7. | Error involving an apostrophe 3




129

Erroneous splitting or joining of words (word 41

segmentation error)

Two or more error of the same type or different 104

types

Total 276

2. The Most Frequency Misspelling
The most frequent misspelling in students writing descriptive text at
seventh-grade students (VII E) at SMPN 1 Ngawen Klaten, as shown in
table 4.10. The highest frequency of misspelling categories can be
determined through data analysis. In table 4.11, the occurrence of each

misspelling type was ranked from highest to lowest.

Table 4.11

Table of Relative Frequency Distribution

Number of Frequency
No | Categories of Misspellings Misspellings Relative
Occurs (Percentage)
1. | Omission of a letter 35 12,68 %
2. | Addition of a letter 21 7,60 %
3. | Single letter instead of double 21 7,60 %
letter




130

4. | Double letter instead of single 6 2,17 %
letter

5. | Substitution of one letter 43 15,57 %

6. | Interchange of two adjacent 2 0,72 %
letters

7. | Error involving an apostrophe 3 1,08 %

8. | Erroneous splitting or joining 41 14,85 %

of words (word segmentation

error)

9. | Two or more errors of the 104 37,68 %

same type or different types

Total 276 100 %

The table shows the percentages of each misspelling based on
Bestgen and Grangers' theories. The researcher discovered that misspelling
of Two or more errors of the same or different types is the most frequent
misspelling made by seventh-grade students (VII E) at SMPN 1 Ngawen
Klaten, with 104 total misspellings or 37.68 %. After analyzing the
percentage of students who misspelled two or more errors of the same or
different types, the researcher concluded that the percentage of students who
misspelled was moderate. It is based on a classification standard adapted
from Depdikbud (1994: 37) that 36 % - 64 % is classified as moderate. The

substitution of one letter is the second-most frequent misspelling made by
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students with 43 total misspellings or 15,57 %. Then, the researcher took
the conclusion that the percentage of students' misspellings was classified
as low. The third is Erroneous splitting or joining of words (word
segmentation error) with 41 total misspellings or 14,85 %. The researcher
took the conclusion that the percentage of students' misspellings was
classified as low. The fourth is the omission of a letter with 35 total
misspellings or 12,68 % which was classified as low. Furthermore, The
addition of a letter and A single letter instead of a double letter with the
same total number of misspellings (21 misspellings) or 7,60 %. Then, the
researcher took the conclusion that the percentage of students' misspellings
was classified as low. The next is A double letter instead of a single letter
with 6 total misspellings or 2,17 % was classified as low. Moreover, an error
involving an apostrophe with 3 total misspellings or 1,08 %. Then, the
researcher concluded that the percentage of students who misspelled was
low. The last misspelling made by seventh-grade students (VII E) is The
interchange of two adjacent letters with 2 total misspellings or 0,72 %. After
that, the researcher took the conclusion that the percentage of students'

misspellings was classified as low.

The Causes or Reason Why the Students Do Misspellings in Descriptive
Text

The researcher interviewed the students in Bahasa, then translated
the interview into English. Based on student interviews, the researcher

found misspellings in the descriptive text caused by two factors:
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a) The Internal Factors

Essentially, many students are unaware that they have misspelled
words while writing descriptive texts. They are still confused and do not
understand how to correctly write English spelling, so when given the
assignment to create texts in English, they simply drop out. Aside from
that, some students realized they had misspelled something but
continued to do so because they were in a hurry. This is supported by
the results of an interview with S.11E stated that “Saya sering
melakukan kesalahan ejaan karena bingung dan tidak paham” In line
with the results of the interview, S.27E stated that “Saya tidak sadar
ketika melakukan kesalahan ejaan dalam bahasa inggris karena Saya
hanya asal menulis ketika ada tugas membuat teks dalam bahasa
inggris”.

Furthermore, linguistic difficulties or the influence of the mother
tongue remain very closely related to students' writing abilities,
specifically difficulty understanding the differences between the mother
tongue and the language being studied, difficulty understanding native
speakers' pronunciation, and difficulty understanding the grammatical
differences between the mother tongue and the language spoken studied
(English). This is supported by an interview with S.15E, who stated
“Keseharian memakai bahasa jawa dan bahasa Indonesia, kalo bahasa
inggris tidak pernah” Then the researcher added the results of the
interview with S.8E said “Jika bertanya dengan guru, saya sering

menggunakan bahasa Indonesia.” Therefore, it can be concluded that
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linguistic difficulties or the influence of the mother tongue remain very
closely related to students’ writing abilities.

Furthermore, there is a lack of understanding of spelling material
among students. Almost all the results from interviews with five student
samples support this. Researchers gathered evidence from interviews
with S.6E, who stated “Saya tidak sadar dan mengetahui jika
kekurangan atau kelebihan satu huruf saja dalam bahasa inggris bisa
mengakibatkan kesalahan ejaan”, besides that S.6E also stated “Saya
tidak tahu penggunaan apostrophe yang benar dan baru tahu ketika
miss nisa ajarin ini tadi.”

Then some students never repeat the material that has been taught
and only study at school. This is supported by the results of an interview
with S.27E, as stated “Saya tidak sering dan bahkan tidak pernah
mengulangi materi bahasa inggris. Saya hanya belajar bahasa inggris
di sekolah saja.” Lastly, some students who dislike listening to English
music, watching English movies or series, and reading English books.
This is also supported by the results of an interview with S.6E, who
stated “Saya tidak suka mendengarkan lagu-lagu berbahasa inggris;”
“Saya tidak sering menonton film menggunakan bahasa inggris tapi
Saya pernah menontonnya sekali;” “Saya tidak dan bahkan belum
pernah membaca buku berbahasa inggris seperti novel dan lain-lain.”

Based on the findings of these interviews, the researcher concluded
that the aforementioned was an internal factor that led to the student's

difficulties in using English spelling when writing descriptive texts.
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b) The External Factors

The teacher still uses Indonesian as an introduction to English
classes. This demonstrates that English language education at SMPN 1
Ngawen Klaten continues to focus solely on cognitive and psychomotor
aspects. This is supported by S.8E's statement, which stated that “Jika
mengajar, guru menggunakan bahasa campuran, namun lebih sering
menggunakan bahasa Indonesia.”

The teacher then rarely notices or reprimands misspellings in
students' writing and never corrects them. This is supported by S.11E's
statement, which stated that “Guru menegur tetapi tidak membenarkan
kesalahan Saya pada bagian mana.”

Furthermore, even though she has only mentioned spelling material
once, the teacher rarely mentions it in English. However, the learning
motivation of class VII students at SMPN 1 Ngawen Klaten in English
remains low. The majority of them believe that English is a difficult
language to master. It is supported by the teacher, who rarely motivates
her students, particularly those learning English spelling. This is
supported by the S.8E statement which stated that “Guru pernah
memberikan motivasi mengenai ejaan bahasa inggris, akan tetapi
hanya kadang kala.”

Lastly, teachers rarely provide feedback to their students, and this
theoretical learning style gradually creates a passive learning
atmosphere. Knowledge is only focused on the teacher, with no

feedback from the teacher to the students. Students appear to be



135

receiving knowledge without having the opportunity to intensively
practice their English skills. This was supported by almost all of the
statements of the five students sampled by the researchers, one of whom,
S.15E, stated that “Guru tidak memberikan feedback setelah
pembelajaran, padahal saya menginginkan feedback tersebut. Jadi,
nanti seperti diberi tahu kekuranganmu disini, berarti kamu harus lebih
memahami kekuranganmu itu.” As a result, the researcher concluded
that this could be the root cause of poor spelling skills in English text
writing.

The researcher then obtained information about students' opinions
on how to increase and what students and teachers should do to improve
their English writing skills through interviews with students. The
researcher can conclude that the students should put in more effort to
learn and practice the language by listening to songs and watching
movies or series in English and then translating the meaning so that their
vocabulary grows and they are no longer incorrect in spelling. Students
can also take special English lessons if there are more opportunities. On
the other hand, the researcher revealed students' perspectives on the
efforts that teachers should make to improve their students' spelling
skills, such as giving material more frequently and drilling students'
vocabulary, for example, by adding material on the sidelines of the core
material every 1 meeting should have to memorize 10 vocabulary words
along with correct spelling. Furthermore, teachers can build stronger

bonds with their students. Besides that, the teacher may provide material
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related to watching English films on occasion, and students are then
asked to collect the vocabulary they learn as well as search for the

meaning of the vocabulary.

B. Discussion

Based on the data analysis of the research findings, it can be seen that
the most frequent error is Two or more errors of the same or different types.
This category is the most frequently used by seventh-grade students at SMPN 1
Ngawen because, based on the findings of this research, two or more errors of
the same or different types occupy the highest level than the other categories,
with 104 total misspellings or 37.68% was classified as moderate. Furthermore,
this category arises when learners add two or even more errors in a word. For
example, the word "bother" which is pronounced as /'brada(r)/ was incorrectly
written as "broder"”. The sample indicates that the student made an error by
replacing the letter t with the letter d and removing a letter h after the letter t,
which was classified as a substitution of one letter and an omission of a letter.

The second-most frequent misspelling made by students is the
substitution of one letter with 43 total misspellings or 15,57 % was classified as
low. The students made this misspelling because they were still influenced by
their first language when writing in English. The researcher believes that the
students substituted the incorrect letter, particularly in words with similar
sounds. For instance, in the word "house,” which is pronounced /havs/ and
sounds like a, the students wrote "hause” with the letter o replaced by the letter

a.
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The third is Erroneous splitting or joining of words (word segmentation
error) with 41 total misspellings or 14,85 % was classified as low. The students
did not pay attention to whether or not they used a space between the words. It
may, however, change the meanings. For instance, the word "cupboard" was
misspelled as "cup board". Students added a space to their writing. Those words
have different meanings; "cupboard” means lemari (umum), but if separated by
a space, "cup" means cangkir, and "board" means papan. It could be difficult
for the reader to understand the correct meaning.

The fourth misspelling which is committed by students is the omission
of a letter with 35 total misspellings or 12,68 % was classified as low. The
researcher concludes that students still lacked spelling skills, particularly when
writing text. Students did not pay attention to how to write English words
correctly because they believed that when they pronounced an English word, it
was the same as when it was written, and they did not know how to differentiate
some letters or sounds. They were still confused about distinguishing between
letters s, k, and c that had the same sound when pronounced, such as in the word
"sticker," which is pronounced /'stika(r)/ incorrectly as “stiker" should be added
a letter c after the letter i.

The fifth misspelling made by students is the addition of a letter and a
single letter instead of a double letter with the same total number of misspellings
(21 misspellings) or 7,60 % was classified as low. As the researcher previously
stated, many words in English have similar sounds. For instance, in the word
“beside” as pronounced with /b1'said/ which is incorrectly written as “besaide”

after the letter s, the student added a letter a. It happened because the students
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were unfamiliar with how to pronounce a word that contained "ai" or not
because the pronunciation is nearly identical. Misspelling occurs when any
grapheme is added, deleted, substituted by another, or reversed. (Al-Jarf, 2010:
10). Then, another misspelling that is committed by students is a single letter
instead of a double letter. This misspelling arises when learners misspell a letter
in a word with two letters. According to the findings, this misspelling occurred
because it is related to the students' L1. As an example, “hello” was incorrectly
written as “helo” and should have a double I, but the student only used a single
l.

Another misspelling made by students is A double letter instead of a
single letter with 6 total misspellings or 2,17 % classified as low. According to
Bebout (1985: 583), consonant doubling is difficult for any English learner or
writer. It is particularly risky for students or teachers who are not accustomed
to paying attention to the presence or absence of doubled consonants or making
decisions about doubling consonants when only one consonant letter is required.
As an example, the word “little” which is pronounced as /'litl/ which is
incorrectly written as “litlle” shows double letters .

The eighth misspelling made by students is an error involving an
apostrophe with 3 total misspellings or 1,08 % was classified as low. The
students made this because they used an apostrophe in the wrong position and
were still confused about how to use it in possessive forms. As an example, the
word "mother's room" is spelled incorrectly as "mothers room." That phrase was
written without an apostrophe by the students. The finding is a reflection of the

apostrophe error. Students’ written words did not relate to Straus' theory (2008:
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63). According to her, when applying the apostrophe with contractions, the
apostrophe should always be put where the letter s has been eliminated, such as
"don't", "it's", and many others. Meanwhile, when using the apostrophe with the
possession, the place of an apostrophe is before the s to indicate singular
possession, for example, "Park Seo-Joon's house". As a result, the teacher
should provide more lessons on how to use apostrophes, particularly in
possessive forms.

Furthermore, the last misspelling made by students is the interchange of
two adjacent letters with 2 total misspellings or 0,72 % was classified as low.
The students were still confused about how to write English words accurately,
even knowing how to speak the words correctly. For instance, the word "three,"
which is pronounced /6ri:/, is incorrectly spelled as "trhee," because the students
failed to place the letter h and r appropriately. As a result, the students made a
misspelling when they ordered the letters h and r.

The study discovered the reasons why students made misspellings when
writing descriptive texts through interviews with students in class VII E at
SMPN 1 Ngawen Klaten. Students have many obstacles when writing
descriptive texts, especially with spelling. the researcher divides these diverse
reasons into two categories: Internal factors and External factors. The internal
factors, there are the students are still confused and do not understand how to
correctly write English spelling, so when given the assignment to create texts in
English they simply drop out, linguistic difficulties or the influence of the
mother tongue remain very closely related to students' writing abilities,

specifically difficulty understanding the differences between the mother tongue
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and the language being studied, there is a lack of understanding of spelling
material among students, the students never repeat the material that has been
taught and only study at school, the students dislike listening to English music,
dislike watching English movies or series, and dislike reading English books.
On the other hand, the external factors, there is the teacher still using Indonesian
as an introduction to English classes, the teacher then rarely noticing or
reprimanding misspellings in students' writing and never correcting them, the
teacher rarely motivating her students, particularly those learning English
spelling, and the teacher rarely provide feedback to their students. As a result,
the researcher concluded that this could be the root cause of poor spelling skills
in English text writing. Furthermore, previous studies that have the same
reasons for the occurrence of misspellings among students support this reason.
This study was conducted by Ismayanti and Kholig (2020), who stated that the
factor that caused the students’ difficulties in writing descriptive text at tenth-
grade students of SMAN 1 Sukodadi are: 1) The difficulties in spelling. It means
that the students can’t write the correct word in English. 2) Lack of knowledge
relating to the subject content of the script to be written. It is mean that the
students did not understand well about the material of the descriptive text. 3)
Lack of interest in learning English. It means that the students are not interested
in learning English at school.

The researcher obtained information about students' opinions on how to
increase and improve their English writing skills through interviews with
students. They concluded that students should put in more effort to learn and

practice the language by listening to songs and watching movies or series in
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English and translating the meaning. Additionally, teachers should make efforts
to improve their students' spelling skills by giving material more frequently and
drilling students' vocabulary. Teachers can also build stronger bonds with their

students by providing material related to watching English films on occasion.



CHAPTER V

CONCLUSIONS AND SUGGESTIONS

This chapter presents conclusions from the research and provides
suggestions to members of the English Education community, especially the

students, the teachers, and the other researchers.

. Conclusion

After analyzing the obtained data from the student's answer sheets
which were focused on the types of misspellings made by the seventh-grade
students of VII E at SMPN 1 Ngawen Klaten in their descriptive text writing
and determining the causes or reasons why the student’s misspellings in their
writing. The researcher would like to draw the following conclusions based on
the research problems of this study:

1. The first research question concerns the types of misspellings found in
descriptive text written by students. The researcher draws conclusions based
on the analysis of the types of misspellings. In this study, students in the
seventh grade of VII E committed nine types of misspellings. These
categories include omission of a letter, the addition of a letter, single letter
instead of a double letter, double letter instead of a single letter, substitution
of one letter, interchange of two adjacent letters, error involving an
apostrophe, erroneous splitting or joining of words (word segmentation
error), and two or more errors of the same type of different types.

Misspellings were discovered by collecting a document containing 32
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students' descriptive text written by seventh grade at VII E. According to
the researcher's analysis, misspellings occurred because the influence of a
word's sound and the way to spell it was not always clear. Furthermore,
misspellings in students' writing can occur as a result of the influence of the
student's first language (L1).

Concerning the second question of this study, the errors that most frequently
occur in the students' misspellings in writing descriptive text at the seventh-
grade students of VII E at SMPN 1 Ngawen Klaten. The findings show 276
misspellings in the descriptive texts written by 32 students in classes VII E
with the highest percentage that are Two or More Errors of The Same or
Different Types with 104 total misspellings or 37,68 % was classified as
moderate, the second-most frequent misspelling made by students is the
Substitution of One Letter with 43 total misspellings or 15,57 % was
classified as low, Erroneous splitting or joining of words (word
segmentation error) with 41 total misspellings or 14,85 % was classified as
low, The Omission of A Letter with 35 total misspellings or 12,68 % was
classified as low, The Addition of A Letter and A Single Letter Instead of
A Double Letter with the same total number of misspellings (21
misspellings) or 7,60 % was classified as low, A Double Letter Instead of A
Single Letter with 6 total misspellings or 2,17 % classified as low, An Error
Involving an Apostrophe with 3 total misspellings or 1,08 % was classified
as low, Furthermore, the last misspelling made by students is The
Interchange of Two Adjacent Letters with 2 total misspellings or 0,72 %

was classified as low.
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3. In terms of the third research question concerns the reasons why students
made misspellings when writing descriptive text. The researcher draws
conclusions based on the interviews with 5 students in class VII E at SMPN
1 Ngawen Klaten. Students have many obstacles when writing descriptive
texts, especially with spelling. The researcher divides these diverse reasons
into two categories: Internal factors and External factors. The internal
factors are the students still confused and do not understand how to correctly
write English spelling, linguistic difficulties or the influence of the mother
tongue remain very closely related to students' writing abilities, lack of
understanding of spelling material among students, the students never repeat
the material that has been taught, the students dislike listening to English
music, dislike watching English movies or series, and dislike reading
English books. On the other hand, the external factors, there is the teacher
still using Indonesian as an introduction to English classes, the teacher
rarely noticing or reprimanding misspellings and never correcting them, the
teacher rarely motivating her students, and the teacher rarely providing
feedback to their students. As a result, the researcher concluded that this

could be the root cause of poor spelling skills in English text writing.

B. Suggestions
Based on the findings, the researcher discovered numerous misspellings in
the descriptive text of the seventh-grade students of VII E at SMPN 1 Ngawen

Klaten. As a result, the researcher makes the following suggestions:
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1. For the students

To improve students' spelling mastery, the researcher recommends
that they be aware of writing, particularly in spelling, especially for students
in VII E at SMPN 1 Ngawen Klaten. Students should practice spelling
English words more because the highest frequency of misspellings revealed
that students have limited knowledge of how to spell. One enjoyable
strategy is to listen to the song while reading its meaning and then look for
a translation of the song's lyrics to avoid misspellings in their writing.

2. For the teachers

The teacher should be aware of the problem with spelling,
particularly in writing English words, and train students to become
accustomed to writing English words with correct spelling, such as by
teaching writing skills more frequently, because, based on the results of the
analysis, the students have limited knowledge about using spelling,
particularly in writing descriptive text. Furthermore, teachers can guide
students into classroom discussions so that they can recognize their errors
when they produce errors in either oral or written production. Teachers
should provide feedback on students' assignments so that students are aware
of any misspellings they have made. Lastly, teachers should be more active,
creative, and guided in teaching and increasing students' understanding of
the importance of using proper spelling, so that students are trained and

motivated to use it.
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3. For the other researchers
For any other researcher who wants to conduct the same research
that presently discusses misspelling in writing. This research can be used as
a reference and comparison material in future misspelling research, and it
would be preferable to observe other objects, other language skills, and

other types of text, and compare with another misspelling theory.
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DAFTAR NAMA SISWA KELAS VII E
TAHUN PELAJARAN 2022/2023

No | No. Induk NISN Nama Ket
1 9200 0109406671 | ADAM HAYYU AL'AKBAR L
2 9201 0099211153 | AMELIA NUR RAMADHANI P

ARGA YUDHISTIRA MURDHIANO
3 9202 3095071963 PUTRA L
4 9203 0104293629 | CHAESAR AKBAR WICAKSANA L
5 9204 0095676673 | DERIL AKBAR PURNAWANTA L
6 9205 0102028970 | DINNO ROHIDAN AL KAUTSAR L
7 9206 0109083909 | FAIZ FADHOLI L
8 9207 0101685988 | FAKHRI LUKITO MUBARAK L
9 9208 0109848664 | FAZRIL NUR SIDIQ L

10 9209 0099234344 | GALIH KURNIAWAN L
11 9210 0106149866 | IKA PUTRI PURNAMASARI P
12 9211 0108038941 | JONA PUTRA PRATAMA L
13 9212 0101344265 | JUDIKA RIZKI RIDHO SAPUTRO L
14 9213 0105037218 | KEISHA ANDRIAN PRAKASA L
15 9214 0108487763 | KURNIA NUR KHASANAH P
16 9215 0095661248 | LIA OKTAVIANI P
17 9216 0107989355 | LUSYANA CAHYANI P
18 9217 0109363842 | LUTHFI ALFIAN ADHI PRABOWO L
19 9218 0106122304 | MARETA NASHWA AZZAHRA P
20 9219 3099684897 | MARITA DEWI ARDITA P
21 9220 0103058958 | MARITZA LUTHFI UTAMI P

MEZZALUNA MUSYAFFA BIRU

22 9221 0103077895 LANGIT P

23 9222 3103152004 | MUCHAMMAD RABIUL HUDA L
MUHAMMAD ARDI WAHYU

24 9223 0117194027 SAPUTRA L
25 9224 0102457358 | MUHAMMAD DWI SUBAKTIAN L
26 9225 0091932493 | MUHAMMAD FAJAR SAPUTRA L
27 9226 0097182931 | MUHAMMAD FAUZI L
28 9227 3102161543 | MUHAMMAD HAMDAN ASYROFI L
29 9228 0092181636 | NAIMA SALSABILA KHOIRUNISA | P
30 9229 0108177257 | NINDYA AYU KURNIAWATI P
31 9230 0098141174 | SELLA AVI RAMADHANI P
32 9231 3091629839 | ZAHRA PUTRI NUR ASYIFA P
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date :Jan..., 2023
Text Type : Descriptive Time

Language Skill : Writing Class :VIL...
Name e, Student’s Number  :............

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture.
To build your story, read and follow the questions below! If you have any additions

or differences to the questions, please include them in your story!




INSTRUMENT

Read carefully and follow the questions below to build your story above!

First Paragraph

1.

2.

Please introduce yourself. What is your name? Where do you live?
With whom do you live in the house? Mention it!

How is your house? Small or big?

How many floors do you have in your house?

How many rooms do you have in your house?

What rooms do you have in your house? Mention it!

Second Paragraph

7.

8.

10.

11.

12.

Where is the location of your bedroom? What's in there?

Where is your family's bedroom located? (Starting of mother, father, sister,
brother, and so on)

What facilities do you have in your houses? Mention it!

Where do you spend most of your time? For what purpose?

What is your favorite room in your house? Why do you like it so much?
Explain it!

Do you like your houses? Why do you like it? Explain it!
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TEST OF MAKING DESCRIPTIVE TEX'T

Subject : English Date  January 1g, 2023
Text Type . Descriptive Time

Language Skill Writing Class (VILE

Name : fd&nlq‘gu a-aldar  Swdent’s Number o1, Cone.)...

Create two deseriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! 1f you have any additions or differences to the
questions, please include them in your story!

Helo my name Is. @dm. i live . in  menden. Villgg..,..I. [ive. .cith
pather, mother, broder. 3nd ... .Siséer . mg‘llcusc is._.l:ig;.,Ig.,.lus.,an..frlms
o the grad  plor ¢he ae @ han . one Licken, Vive bedmem, ene...

b3th reom  and . the e gorden.

g | bkem  hoe uhetr  my mothesrom | and  fchersrear . Ghert. a% . pitew,
lamp, bowsger, usu seiker! , oy, Macress .dnd bnkes ,. my. moéhzrsmor)n -
beside. anurgrwn ,. in.my house . €hre is  &Rvision, Ndio. ., m«énsgj and. . ‘y-:ka\ )

i T2 my . house

el

"! - \(| ‘| 0 b of ot Prow of die Pire e o —]‘“:mj.
e ven bes e seassns ve sessse s lessensessersasvafiococncosctlaes
. sesaee cee .....4-.“'.‘ . IERREE)
1) 'M"l‘) - l‘)l\ . o 3‘ ? l",‘;"’
) \We «u\ Suv Yov (5; r)m lr.'ln

Y “1\ \v'no - i} \l”\‘ Lu)pr ” "\)«'vl"’) 0( \)D'rr A'_"{ :,,\a(.':‘_‘._.;r.{'ﬂ-"fx
&rq((r. pliog Pﬂbf\
7) \m\nyrc = \‘f‘)r‘})l(\ : \\mi'c lelire Weod Of ;BM( (GHS
6) fot uieen — bplweon - Awp or ot pacsy o dhe fome Ay or fferert
e

woe e e
D) Mot om  — other s v - Aws OF T €O of e R0

Mferes M0
im of towg CI00 0} Ak
Ji(Er‘r‘.‘, "»'\"\T‘»

e) *O"‘mntm - (\X}p,‘3 ™ e U)‘(c W
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5) fker  _ fheker - pposyen of a leler

1) Wohew foun ~ Mlbe s o . oMF (nolor)) g apotefhe
1) g =1y Bon - (oneans Py g ey of unds (o0 rentaber €0

1) poesyce - Moboecgck - e or ot mord o dle fune dyper OF dfferert MEO
\5) hjc\Ya\ - \v\qc\c < Awy or Mat e b‘ the  (hme r\)w b a‘“td’"’ d‘)W\
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January .19, 2023

Text Type : Descriptive Time

Language Skill : Writing Class VILE

: AM@“GNW‘R Student’s Number i T

Name

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

oo TV, THOUSR s e
Hello My Name..1s. Amel... 1 lve_ 19_..Soron. . duwek... ;‘agwy\ Klaten
1lve waen  my Faper, Mother:., Younge, rothe. MY ( haxe).'s ..
bg. It has one. Floers, It has ten. s bedrams .2 eathrooms, kitchen,

’!\mg . room, £V Foom, and. §§w'.3 _.Noom,.

™Y bedroom IS beside. . the bathroom, thare lare .. Fan, Piow,

Study desg , O'Clock), Cup board, PacFume - MYy Foom Younge | brotren

beside v rpom. 0 My house there 13 £v, Tavle, Chaie ,Fan, O'Clock
ki

A
A7 o
N Y —

) ot - g - Sdtiin o ore Tl




TEST OF MAKING DESCRIPTIVE TEXT

Subject Enghish Date . January \9, 2023
Text Type Descriptive Tune
Language Skill Wniting Class VILE

Name Arsajh? Student's Numbet 03 SRR

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! 1f you have any additions or differences to the
questions, please include them in your story!

M3 Hovfe ST
Heto My name 15 Arga, Llwe |0 ngardn. .
R N L T R T ——
fnd ROUR 1§ SMAU, M3 W05t hag wan Blo0TS. ..
“bethroom UiRg Foom , bRrafoom™ L . R —

(n3 LETO0M U5 werwken M3 Bapyer COOM,
S5O 0T 180, PLIOW , bkt b\ CREF WArdTob,
beE), ClOCK ™3 Foder) bRAToaM dRIAIN My TEOM. .

T T g e

C i s S e

3 el - bripomn - b A N
B T

L0 e .“...Q\.‘ﬁv..:;.5."..’)‘.‘ Jelee wed o gVl
) Ve - biamged - A o e preers i dhe dame Ay or

Jffrvent Aye

N wordee -ynrdove - omor of & ke

B) Yo - ted = Bbmrwten of ore |eYer

) foder - faher - Mo o ¢ emes 10 ic Sowe Aype 6F

Alﬁmw hyter
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January ]5, 2023
Text Type : Descriptive Time

Language Skill : Writing Class VILE.

Oha€$3fﬂk)0e°f'w Student’s Number O‘j‘

Name

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

petto Hello oy nam /5 Chagsar Abatow ...
M| 1iVe in M0 dang.. Manjmgan Naacn klaten....
1 live @whkite, mothel, fathel, Pl othel, sistel .
Vhodse smoles i 'hase Two. B eiqht, Efom.. ..
liVing Seom, bedveom, bathleom, dining. Coomy kitehen
L my badteom (5 bet white MY STeder,
ggo?}Pilow@bQthefyblaceés]TTﬁueaﬁP!E}iﬂum
iy~ hovSe  Lerevision, (lokiRadis, Mool cacs

YA . .. o comsmmmenni oa

B,
R B et T LA Y e
) bl - b A o ore eion 0 e fate e or dfftren

dede - ot Ao e e dle e Y9I sc 4o

4) é:q = oo - additer of A [etee "

) bdown - ba - Sobydaien of enc (Bl

() bet vhee -Lb:mﬁ i:”? wue‘ prrort 10 e fatve TR o Afferay Hype

A) dool < doll - dooble Iefler nhod of finde fefier

V) o - Pl = Single [eMer 1nfted of Joble leller

9) bolpher ~ boltter - additwn of a lefier

16) blaets -~ blanket - Apo 80 Mare erors 0 Me Satee (f\)ﬂ‘ or

different dyge
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January H, 2023

Text Type : Descriptive Tune
Class VI E
<X T

Language Skill : Writing
Name  eri, poegr Student’s Number

0 to 12 sentences based on the picture. To build

Create two descriptive paragraphs consist of 1
rences to the

your story, read and follow the questions below! If you have any additions or diffe
questions, please include them in your story!

~ Helo! m¥aname is Derin Thive i Seruand who T 1We wifh  Pathef, mothet..
and 4Bk Ttk Sigior. MY house 15 bi9 _it(MaS¢ 2o FlewpEloOry it has ¥,

Jdinind

9 ine ForTaoms ¥4 ey room, bt poom ki hen, 1vingTomy M Usho
"y b a5 PN teo bemarbrere @are AP bed, Hevion
table, KOmPuter, Pilovy V1) Family - bearoom 1S 1o {Said \ivig Foom, in ™
hoatse evere 5 tetevision, Tedio, MOl Olgans A, TIve 1Y bolse ..

T
) haQ - bt At of g
’) oo - juitty oM - {iofesos Slthrgy of Jomr pnds

(thord Jenerondahen otmr )

" A) ol o doon < Gt iy o g 099
goc)men:h\wn pIvor )

Y) ol Gopputer - upfvuten o oo (elfer

B) p‘.un - e = frgle \er whwd of dowve \ethr

D Yoade - bode = Awo ot tore erory iR Hhe Jane Type o

dffreeet dyees

%) WO‘N(‘)(\Q . [Mor(()dg - plymon o ﬂ‘(‘*“(‘r

o) Yok ey - Yheore - artorens ity o Y por
) g(\(‘(\f\o,\\a\'\ @mﬂ
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TEST OF MAKING DESCRIPTIVE TEXT

*January /'., 2023

Subject . English Dute
Text Type . Deseriptive Time
Language Skill - Writing Clags e

Do, Bodiden 4. Swdent's Number OG o,

Name

sentences based on the picture. To build

Create two descriptive paragraphs consist of 10 to 12
s or differences to the

your story, read und follow the questions below! 1f you have any addition
questions, please include them n your story!

My Heuse

. Helle iy hame ie Do Rodidon A Aautrer...

[ live in Jomor pecatofen Ceper fobepolan klotan. .

1 like [ cobite | togen  Mother, fother.,. G"on}mﬁ{/w‘
S"S(e"- y /.‘hpwe“.i’”\??e, i /*099 ™o , Feoor .
bodroom K iF hage Kasr Toom bef»rwn.,,z,.w@,.
room  bodMoom  kitche .

Cmy hadrom 18 detthitel by Sceen "'J;;;é/'ﬁﬁl
:p:bc), boercdor , blacers, Teve , hose ted
nomy /\oux:: ;e/emv,o,. ) Clok), Rade., .. 'Mofdo

( °3 c{,,e) i A ke My ,.4@?6‘5,,........ B

by
b)\ “ = \,,,W Ao o (MW :.\(qu l(\ J\ S"" '“‘ M (H{tm* h‘(\

:') Oxan \(\’}(’v - UMI H“\'r o “\hr 0{ a l(“rr B

Rl )M Sum\\ lu) o ore ('n'»n \p \\\ hm( ' )]Y o Ji{{cren

/\) \\OJQ - t‘m‘ % O(MI*WP O‘ 0 ’F“("

5) Joor ~Jour - Supnidion of (e [cler

b) et - othioom - (UpXdutae of ofe |elfer

1) Vadom - bedmomn - (ubstiuben 6 ooe lelfer

8) Yeluhit = hotuen = And 0% tgore @A R e Sape bye o dfecent typor
) plow - pllow = Ao ar thoe a1 The o g o Aefeerst Ay

1) Yoerar - balilee - Aw g troe PUOD g Yhe Joroe Yope o diffeiee M)ies
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) \7\0&'\\ ~ blanket - 40 o pore cuwor m Il Jame Ao o d,”,,m Jypei

W) JWE - Towe - Jmﬁ\u leller wied of double 6]l

B) post - Moatt < sy e QOO0 e Bame AR dfecent Ayge

W) b - ock = onuner o‘ a ldiv
n) moteychye — Mutciyle Ao o et ermn i he sawe Aype o dfferen4
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date January Y2, 2023

Text Type : Desceriptive Time

Language Skill S Writing Clags vk,

Name iz Student's Number ¢ 7

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build

your story, read and follow the questions below! [f'you have any additions or differences to the
questions, please include them in your story!

Wello | MY toma i teiz , \Nive Qading  sant(@n helonf welern kloten
utate VUVE Witk My atents | ané My old  wy hewfe 15 Adte
by It Hag | NW {wo _H"" WHas TLive | bat b toom /

g btk toomy s .

ralupys B
V) forepey - [ Ibandtion pf e 1eWee
b \'i"r Yoo I')x\\(u OOy bl,'\"”’z DIRD AN

T . (oo Joa
»,) “‘W | Lwe OO (""“'l"’) o \‘.( "‘)) “‘ (,|;,"‘I)i‘.‘(.(;););'z.)\
e NTTNT) R L L R LR . B I I R L R LA F LR R P

L dmrertaln ooy
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date ; January ‘9, 2023
Text Type : Descriptive Time
Language Skill * Writing Class : Vll.'E\

Name ‘Q\f\\.\ \UV.‘\TQ M.  Student’s Number &

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

o ooy Rtk
M7 rome s Fanry, |\ive With Jombor  thvee T
Cainer (madhey tnd Youger siter My hodde 36
CeonoNY | oo foom 1§ Ok B Tboion Yooy

\‘ beten YDGM)\N\A_Q Yoom " garagey l\c'\w_\‘el\‘ M thola

My bk Yo ig beattaern Pioan besier, T \oue bk )
Vothy det | kabor, betdn Clok) Tetavision \n My e
(Bens Netew o, eadpthes Mendl (114 Fish, Riloe )
e weser A o o enan v e e dye or
e o, O S

T e Cyarrger - grave of o e
ot 2wl Ao ot ettorr e Sone i o
A oy e ogdhnore - daw o iporeeeon o e pme.
O A o
Y\ Yoach o — hedmon = o O pore vy -ln 'ﬂw -
e o Aiffeery Aypes
lx) bea) wach = betweer - apv or more orerr 0 ke Jorr® Aype
o hffoceny Myes
3) oo - plow - double [eler i of ofe lefler
B) bodte - Woskee - Gwywn of @ lelter
9) fwe - e - Snok \eller ywiead o} dooble eMer
) Pt yarh = blanket Ao 01 wor€ o e fame tye
o iffeeeny Ay
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) der - doy oMwiter of o [¢ter

8 betch - bed - Aoy LC WO paot yn dbe prtre Wye or di ferea MY(’

\q) (!mk & ((c‘(k - OMwnon 0‘ 0 '(“Cr

W hedphen — hodphone - w0 b e e nhe sme dype o dffeen dyo

1) oo (yrle - Mdoreyede = M0 or et ey ke Ine Aype o dhffesens Aype

l@) P‘\N\O 2 ‘)‘\“bw - (loub e l(“u‘ e of I\N)k ,(”("
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January V9, 2023
Text Type : Descriptive Time

Language Skill * Writing Class viLE

Name Fazeid NS Student’s Number — + 0.9 i

Create two descriptive paragraphs consist of 10 to |2 sentences based on the picture. To build
your story, read and follow the questions below! 1f you have any additions or differences to the
questions, please include them in your story!

WP BT —

Hello ™y name i< fopril . 1 live in . Perwmshap. kiden. kenaos,

I live. with. . father, Mobher Brobler ; it tec and Yourger SIS(re..

7Y hoyce i§ Small . /1Y house hag {wo Floprs (/1Y Toom ..
have  living veom, dining room,,kifchen, kefd r¢9m.,.‘xnd. bl hroom.

/‘19 ch roam, 15 Le{,weon W’y Mbher‘ rogm, Here ane... DoH
_V"low bo|;£er mywardrabe bed, @8 Clock yand. €2, Telewc,an_

MY Jaé.aiﬁf&_room ig..peside, |n~whou¢e bhere 15 Tetw,s.on,
Llogt \Yﬂobowaejm fan, ‘treally \(LGIW“QQ\

el . .
1) \,,) mm = \vhm/ | \mrrnu H H )

o ) ('m 3 go.()nor.lM n(m\

fg*j(r 'ﬁr\ E '\l( (\.)f‘ o‘ " |r’“(‘r

r&w\"ow “m“'l) 0r p\rwv) r,] t)w\l

()r o ‘rfl) un:rlx

o fogg -
((.vn,) ‘SU)WW"” an p(m)
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TEST OF MAKING DESCRIPTIVE TEXT

Subject . English Date : January \Q' 2023

Text Type : Descriptive Time
Class Yl

Language Skill : Writing
.0

Name 4 @\h\x\mw! : Student’s Number

to 12 sentences based on the picture. To build

Create two descriptive paragraphs consist of 10
1f you have any additions or differences to the

your story, read and follow the questions below!
questions, please include them in your story!

B

Mt My nee <6 Galh Upiewen [Lae o Woken, (e Wikel) fathas,
Motkes , Y8 yoonges  sizder. MY bowe b it o ere fleor,
W Yoise Qaven  Qoom! Bobcoerm, (W ©on odfoom, e xeama......

Wy s s oekwhRe ﬁrsa;eéf.;\..;x\f}g';\éfu.f‘»;\;;&;g;;%;ﬁv;iééééé;iﬁ
4..&\ss.«;c.>.é»s@.\seé.~.£<\evssss>ﬂ~,. e A e

ﬂmn(\\—'n“'ro(‘n,r e
U e - Bt oo e
Y e, Wl Ao ot eory 0 dhe e e

it ey e
R o o mgle e il o gl Talee
) Yoeryor by - Aae or e @S e Jane e
S T
Q) Yacerr - Wanked = Ao or Wore eieors e Ne Jome Mye

or dffore PO

3) MoME - Mant = Ao o More erors 1 Ahe jame AR
oY d\“(‘wn\ hyger
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January 1§ 2023

Text Type : Descriptive Tune

Language Skill . Writing Class :viIE

Name \\(A .?O.(:T'.\.,P- Student’s Number = Noooioionncinies

o 12 sentences based on the picture. To build

Create two descriptive paragraphs consist of 10t
dditions or differences to the

your story, read and follow the questions below! If you have any a
questions, please include them in your story!

Ve NoLsE
ol A NaME NS Mo ) hive o JekiS. . NOawen
X\’)Cm\dw. Viatew . \vwve Wity MACodhes .. o D
my. hoLNRC . my...brot,ho,rJ and. My SISl s
M4 NeUsE 1S Sman )t houvse. one. Fioot ...
10.MY houe “There. Seven Gind one. Yosd.. Two.......
\pedtommes. Thee/ patheoem: ONE iving. Yoom,
one Kit ¢hen.. 008 dinin) FeoM.and. oNR.Yald........
MY foom. 1. NCAL. Lo e \iving . foom. Lwa. Pivow
Ewo. botgte . B weste. don.one desk. &.d
6ne. blanKEE.. MY Mokher and ...m':).@a_a\,

ko Ene. kit chen N MY houge. Lhwére. é.\‘ew@n.
DR M TR J0 1] 75 U4 —

il - Rindon of one e
Jloder ~ fober T Cibmien o e felbe
D Yl oomer - bedeoomt - oddihon of & lelker
4) e - Mg - Sgle ledler 1ndeod of dowble B
Q) fhewe - Heee - o 0f e ecw i dbe Jare bye or chfecen dyyes
¢) \dewnowon  — delenen - Sibstwlon ok sne [dier
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TEST OF MAKING DESCRIPTIVE TEXT

Subject . English Date . January \§ 2023
Text Type : Descriptive Time
Language Skill - Writing Class vilE

Name - Jone R?ﬁ%.&mﬁm&udcm’s Number  : \7“

sentences based on the picture. To build

Create two descriptive paragraphs consist of 10to 12
dditions or differences to the

your story, read and follow the questions below! 1f you have any a
questions, please include them in your story! /

IA 4 A o €S L ,
HelWo! Ay, Sema 15, D0nt Juieey Qeevos -
Yongacangn, . $16eet (kv VL oihec, Sokhed ood e )

gighere My Mouse 18 g 1T et e “Qooe Tt hatt eght toom
hedcouth, One, Ruing Teot | o hokhroun end ens.

Sore
LR CNBIR.. oo TG e g s
My ed So0M 1§ kredwin MY§oRhes oty §eCi\ihgg
My bed Sooty Yokl charr, bed | Hanket Qlwetd
JelewSion, deSk, My Goiher <ot 76 heSide My Costy. Wn
Ay houSe there § - TTelevision, it chen, Moko cx,.\ﬁ‘.‘s.‘y%m
e Ay house. | i

B i < Wl Sole \dier eod of double leher

T b b o o Tl
U ek oo < frdeom - Grotesny (1IN o ity of wordr
("’”‘“"9““’“\“’" ‘“"‘)
3 i ehen <A o e e 10 e fove e o dferr-
Mo
1) haocgle - probrCyele - A%0 or Norg proer 10 e Jame dope or
different 4wper

6) Non - fan - st of gre leliee

1) Mylber - Wy Yo praoponn 3Ty or et of v (w0
500 grendon  ome)
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date . January 19. 2023
Text Type * Descriptive Time g

Language Skill Writing, Class ; VIl e

Name Aeedlee Student's Number \r)

catences based on the picture. To buld

Create two deseriptive paragraphs consist of [0t 12 s
have any additions or differences to the

your story, read and follow the questions below! 1Fyou

questions, pleasc include them in your story!
v~

M7 Rouyse
(hew) P/ nome i Jyten  Te Pl gepH® )\ 106)
WIve wirh  Gapner. Mot h““h,}’@

ps ‘parhrom. . Nl

ZL

duwt bap,.

A \ i
1) by [ ool A Aable .r’:{r:
e g T e
o - (e e T o of dmbie ele

a) | Ve - lip . eudeoor grliyrg 8¢ 400 o sy (word

3(\.“:1[”'\“. o) )

“).i"r'”I'nnH .n*

174



TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January 14, 2023
Text Type : Descriptive Time
Language Skill : Writing Class :VILE

Name - KE1SH A . AvoRAN -f Student’s Number

Create two descriptive paragraphs consist of 10 to |2 sentences based on the picture. To build
your story, read and follow the questions below! 1f you have any additions or differences to the

questions, please include them in your story!

L MYHQUSe e
HEud  my. Name.. 05, WEISHA .. AvORAN D . ANVE  n. 4atia... medfian
nyavRa Wa e, $40¢%4 . sefsan. . SalUO P aye. . Witay  FakheC methel
Jerngee beotn of . ot hedse. 16 big . 1] ikl one. BIRC., ik s
ey tvelVe room 2 Wikenel batwroom « \'Ving fooa .b.ﬂ.&“(‘,‘?‘r’m

oM Bedeaom V5 betwhilel M7 SISEN L xv"lf,p«row-’ Pl:/t
0o\ G4al  tblacese  pkvS-e .b“& NIRRT .

faslgo?

© %0 o More vmm lr\ H\g jere ")Tf or
, M ype
) ”)mm ._ V’erf‘ . Su\vx‘n’\ﬂ\w Fio [(’\”c.r
. ‘) \t“u“t h"b)(’?r _ '\\m o \R’N e(fm \\\\\,q S:.\mq d\)“c or A\l}um xS
o 5{ one [e\kr
) 1) dm\ -do“ 2 JOUHQ [GUCI lNMld o‘ jm’l(. lg,\kr‘
) (fl\wm -?nllom = Aww.0c Thore BT 10 AR fanwe WQ o o\\ffe(ﬂ\\ Sy s
9) Yolslor - bolster = Sobmvuhen of ore lefier
1) P - blnkeb = Ao 8t trere epen e the §ar h)re or dffoon

) bod oo — pedonte -

qey

M Kae - e gl (et wkod of dedble lelee
W) bod - bed - Subiruton of ore ledhee
\5) e ymon — —‘(\QW“)“ = PORCOw WM"N) o Og‘mrb mrk (‘NVW\

JQTQN\!\““\ P“‘)')
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January 19 2023
Text Type : Descriptive Time
Language Skill . Writing Class (VILL.E

Name : Kunmo..fUur.k Student’s Number 5 NN cavsemnemapness

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
dditions or differences to the

your story, read and follow the questions below! If you have any a
questions, please include them in your story!

Mg HouSQ,

.Heuo ‘. MH name. 1S Kurn-o 2 A \\vo, in. Daguror\ s
Kuaren , Ngawen., Klaren. | live with.my. Parexucs and
Agramdmotth...,My,.ho.\ASQ. iS Small. ke house.one. gloor.

16 my house Ahere are. Right. £oam .and.one. yard-
Three  bedroams, one . ookhCoom, ONe. .\iuxrg..coom,
.one,..\ait.c.ho.r\,..one.d.in’m_g.,roo.m‘,.cawd...o.ne‘.gand_.4..

My reom.is nexe Lo Lhe bokhroom. TThere.are. xwo pillow
one. rhaur..res.\or\o_ wOr*dron, one. klanikee,. And one ’
bookshelg. My parentls. roolMuis.in. £LONk. Of Ahe Kit chen.
o ray. Nouse Lhere. is, television , fan., Lable, radio; chair
Motorcycle, and. Aock. | like. my bouse.. ... ‘

") ot - adirest . ivglc lolcr i of dovbie Tefer
Ya((‘(\\l (\)ON\ = (’ONNS oom No\v\p() 0,\ QYN"”’FN‘-
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TEST OF MAKING DESCRIPTIVE TEXT

Subject . English Date - January 1§ 2023
Text Type Descriptive Tune :-6'
Language Skill Writing Class -viIE

Name ; L'Q. ol{.tQV"Q\Vi Student’s Number  : ‘6

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

e T HOASE
hello My Name s Lia-
likev Pandean.. . y

and Sicter, Shemal ,Beddrom AW chilErum

%MB*PM? Diningroom Yard KitChen FathToom

™y hedr 0o~ i hitwin MY Ward P
" Jamp Eloor Lelevision Fan Boster pilo)
y (I My TooF, Broom Table cloth Jocher Feather:
luster ‘

fy o
) e T g e 0 i e e o dffe
U e il R g morg s 10 A fave e o dffrer
9 Yol - faloom < e fefler iyl g Jonble feiler
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January 13, 2023

Text Type : Descriptive Time
Class v TE

Language Skill : Writing
.17 CTujh. ogas)

Name -Lysyana, CU\"S am  Student’s Number

tive paragraphs consist of 10 to 12 sentences based on the picture. To build

Create two descrip!
ns below! If you have any additions or differences to the

your story, read and follow the questio
questions, please include them in your story!

MY RoUse

..... ‘\\H&b,,Mgnqme_Js Lusyang » 1hve In Ngawplak, Gatak ..

Llve. wlék...mﬁ,.fathcr..,moeher‘..,v o ...A,,.3ran.d‘rnok.b.er.,‘@;;\.n@
and C L .gaung. e .+ my hause.. Small. .. house. O0€ Flog s
0. My Nou there Are eight. roam and one ward.

Three bedroams, tue bathtoom , one .h\_'u@“_r.ao.m..,.0.0e..kl'.fd‘?’?,

one, diniqy . Toom, .. 008 39'qge,a0d alarg e Yald. i

LB s My foorm L next. &o_..l:‘!e“,l/it'.@@,.‘—a.o[f
There afe. my Five pillow, two Polseer, three,ward rebe
B0, BIARUEOE ..ot s v werss s oo ’
‘.ln.m\s)‘ housJEhere..1s _Television, Caf,m/c;f’rcc&sel,\:qﬂ
AN G Dol e _ -5 ol

B

Al = oo o ove (b

) Gunipiver — qoradber - oy of @ el
9 Yoy G - Bbstwion of me ek
R e 0\‘ it
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Auge oF ddfoent dyper
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gwjmm\\w exer)

[DAWA
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January |9, 2023

Text Type : Descriptive Time

Language Skill . Writing Class vILE

Name Ve Student’s Number N . T

t of 10 to 12 sentences based on the picture. To build

Create two descriptive paragraphs consis!
below! If you have any additions or differences to the

your story, read and follow the questions
questions, please include them in your story!

I 0 AU - X 4. 2Oy ST
el MY ARnL 1S e THEL 210 24P PR koAt AV
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1t Hal przae e \0RVL T e THOL. Noov,

Y 00 m NESshrT s ) 19U perest T ot L fbom. AL
CE CNORTLA TOOM .o oo e i s

MY beprsem... 15 bLTndn m Parel oo, )a,um
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Hovst....ooot
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$) hobr clycle = potoreycle = Awo or more eqon Ahe fome W
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TEST OF MAKING DESCRIPTIVE TEXT '

Subject . English Date January 19, 2023
Text Type - Descriptive Time -
Language Skill Wniting Class VILE
Name Marzdor N-A Student’s Number = 19

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

¥ Nlo MY rome. is. Mageka.. i e Bobodon . Ilivg with Mother
with broders - M7 hawe is amall b it Irosomfborsm

. & Yas Sewen Y00MS . Lk has |iving coome . has et bairooms, & b,
kitlher -

MY tedtooms bice. br<,-,\ ;_be&rooms Na\k"esw\.wn? qunhuml
clok (Plow) MY brstners bodwoms bm MYy bedcooMe . ynmy. hcuse,
doeries - fun,

) prs 0 = peddhec Yn or (e cronr ,-. jer‘ “{l‘ .
e i .
v > o e /h“rl
) hie - bevde Voo (o P10 o the fore Aype or
,1[;,”\1 l)r( L]
h Hr; \(-h.,,“ - }”WM 5 } erlr\ e O morg ey
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January \9, 2023
Text Type : Descriptive Time

Language Skill : Writing Class :viE

Name .Matita  Dewl A, Student’sNumber 3@ ...

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the

questions, please include them in your story!

L8 My House. .

_Hello my remsee name s marita .
. Niker | Duwetan, fardn ) Mambher ) \orol\\e\'s
ond Siskes My bengi bwo ,..rcom.s,..,ﬂl.‘..
lnnnnr | heseme bW
bat hroomg, \,>gAr00ﬂS, t\\lmf) N Ame?
A\'oum )k\tchev\ -
.M par \‘00@ ts l:zwl:ho.rs ans S\S&Pes
FoomS), bolster , AbSk L@,rus, QEudd gTaI,\g,;
. wardrobes ) ben), motwer . defan
| Lemen, wor&\“o\,e.) kvs , wd%hm‘j’ MaChine,
motor  bLikgs, cAPet, Sink one

o e SRRl T o

) e = lwe - Ao or wore eivors n dhe Bite e or

. ‘){&W‘ doges

2 toomther - trother Ao of fport ewdO n dhe fatne Ayg¢
o¢ d\(&t«ﬁ oo

3) fee - e - Jubyiwhor  of one [cller

4) drdirg oo - dipeey 1ome = 6ddwen 8f 0 e

A o Mere et 0 dhe pine Ay or
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January ,3, 2023

Text Type : Descriptive Time

Language Skill : Writing Class :VIL E

Mar+za LU'H"H U Swudent’s Number  : l\

Name

two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build

Create
and follow the questions below! 1f you have any additions or differences to the

vour story, read
questions, please include them in your story!

MY House
Hello ) MY rame Warizo - \ive ™ Gading/ wein..........
\\ive With, Fathel Mather, ‘o Tother, Sicer, ‘(hel) ..

oiotrers MY wavse. Qike old Wag twe  Flools .
1t o & one Rloors, onthe gtod Floof the obe

kot éne Wchen . FoUr kedipom y ON€ - hatth. fam
and the ORAOIALH + S L

MY Toedreon s et my mot hets kot saer, PIL Lot
Cha\ T MY Maers ©om, Tabe LIdTbS,0 L bek)
Inemy house  dfegspes Coll). T

\) wmw _wa g\mm\m\" Otone!c!tcr
T -t Aso or ot cwn 1 dhe Sme MRe o dfferd tyer
9 o0 - grurd - o or e ewon 10 e fare Ay or differcn
A) boh oo bt - proneosr it o jori of wardy
oncd )€'5v{;q'ﬁi}\\§>;”pﬁ;()“'w
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d‘“mr\\ 490y )
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TEST OF MAKING DESCRIPTIVE TEXT

Subject . English Dute January ,“9, 2023
Text Typo . Descriptive F'imue

Language Skill Writing Cluss Vi€

Name : Me’.’*’.lf.a“\.j.r.‘. Q.. Student's Number a3,

Create two descriptive paragraphs consist of 10 1o 12 sentences based on the picture, To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, pleasc include them in your story!

MY HOuSE
He\\b N\5 nqme 1Y Meuq\ur\u P lL.Ve in ‘mreng (Lt\/e !»!Un
Mobhner (yttn \oloy Stster My vouce 12 otg \'\09 ) Eloors ..
{t hoeg, el rpom . iy o@c\room , Geven-bath room.;
’?ae‘\'vé\ '\'\\'\ep_ \,NmQ,room Lwo dm\ng mom onq Tv room il

:Mg ch\robm bemde emtg rocm , ‘Wardrow ma\hggs \>\\|ow botstvf»

o cerd\uon\fg Stud\_g ek . Ny Nokher der(nm bew&e mm

\iktle lorokher, fn My “Wie cleertes C0r. nde m Oc
A\\\\le m\\ouse es.

il

) by Siee— eibylie - *~° or 0o “earyes 1 AR e,

y( or {J[(rcm\ rmq
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‘) eMty ot ~emply mom - (ypusien of o \lter
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date . January '3, 2023
Text Type . Descriptive Time

Langnage Skill : Wniting Class ;v E

Name o Muhsomy ) fobul huda Student’s Number — : .23,

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

Heo 1y Pamp S Sbermnd gob Auda - 1 LWP YA Auwerson.

VUVe :wu.nr mether, py pevS 15 BY (1 F havR ) Elesr: . L'“"
) "—\\
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and anr wilchen,

. pr 1) 2 brd bk Y, M%her redm, factil; Jc.; RGN l,/»‘_a ro,,‘.
takie, c‘m/ Voued bl Kok, Pi1eos) 1opvis., do s, hianlert, £eP Tourd)s

71y Colhpr g oom l;f'ﬁde MY"”’\) in, n7h-~$ J«’r@
Teievision, ultchen, 710 gy1p, bike 1 Likp pay, Youfp

s

o i ¥ o T e
e e
T
ST e i
) B - fove - Avo ue oo e 08 A e e o dfferens
f\\ s
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TEST OF MAKING DESCRIPTIVE TEXT

Subject . English Date : January \9, 2023
Text Type : Descriptive Time

Language Skill : Writing Class v 16

Name S M ASY wetng, Student’s Number . 2\4 AR

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

~ o ~ - ‘ -.
- . J J J‘N ~ q‘“ = )A
5 : s & i \ . - - ' A
J . ~
N\g Howxe

_ HQ\\D Mg Name .. \S AcA WOy ll.-ve ls\ Klalu\

lL-;VQ Wit . MY Fothed, Mofhner, S \S£e<,§oo\a\=?o£\\eh ........
MY howte . Small, [t hovse ooe . §loots. \“u\3 \\o&\e,.é\\ue Qfe
Sevea Soom. Gnd..ote. ypra., The L bed coam) fwo. (e otk soondd
ofe. living toosm , Goe kitchen, 0ae. dintng SOom. 0@
G Q\Mg} W|od ., . T el s e S eSS e

3“\3 T%m 6 S\?_ﬂ éo L\\e |v\ng Soom.. ’f\-\?ce QSQ ,
habal . .... .
}) \gaw, - 90\:00) \\r‘\) pv N\MQ @mxr m Ahe Jame "MTQ
o d“mm '\We‘ .
howe - howe - 5\1\79\\*\:{\\0(\ of e lel W T
‘n bed rom - Yedeom - privpesuy (pladedy or Joiprg of
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N 9%GMe - 9mnge - gddwmen of o leker
(-) ﬂ‘ant’g -a lage - of (OPCoxy J\'\"’“Nﬂ o Jowoy o by
(o Jegmendaton O
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TEST OF MAKING DESCRIPTIVE TEXT

Subject . English Date . January ’.9, 2023
Text Type Descriptive Tune

Language Skull - Wrniting Class Y iFad

Name e le"} . Student’s Number ¢ ..Z6. ...

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
vour story, read and follow the questions below! If you have any additions or differences to the
questions, please wnclude them i your story!

MY houge . ...
hetLo MY NAMR IS . AVMAMAL QUi §VbAKLIAN. .. l vme* m .
SANEAN . MATUAIAN. N9AWRA . L Live With _ma ) Sother

\\-\k\e SiSter tnd old Seovhec , mother hﬂUéé’”.._bla.....[mM...IZ
My bea pam iz L bet’a lw[l mq FMhel‘ mom\ 1AL, RAJD..

[aom mﬁttreﬁ,,_._tﬂb!.c ) LUPBOAL s bLMkef.,..em.zeflAr.u.J._A

: \N‘Q‘ \we ui\‘h on o( brc Hkr
X L\ w( : ‘u” - T‘“ N n*Nt eum n ch Jam J\)\(‘ 0( o\“cm\
I
‘\\tf

RULTE LR R "\‘\;\"*'“"'%5"6?'5%55%%%ﬁﬁﬁé\ff’»’«@%%i""KM
o Y\“)mm“‘tf‘ Qm(\
_u__ﬂ \mlmn - bou»cn\ :._ Ao O frate c-m*r: \n h\t 5am *\)r{mm-
Al e
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©) Plow- 1 fugle fefier e of okl ether
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date . January [g, 2023
Text Type : Descriptive Time

Language Skill . Writing Class vt E

Name S mlef‘!‘MJﬁQM[s Student’s Number 126 .ccooovveen

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

VX HoUSE . .
HELLO 0 my nemc IS MUY FAMBD. EAIAT sapberﬁ ] Lu/@; M. 5{“,/)3 we\é(m

halG FLDprs, Poor reom o'.,.zﬁrea roorn= two_bc“droom.»ena bAEh PoOm
[uftthf/b‘f).é’dﬁl‘omm. s ;
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N e -fhee < onnor of 0 efier
) b@rmm o bo«)h’om = ] ()mmwp 3{ 61 ‘(‘ [(.(
3 dotree — clother - Ao or o onary 0 Jhe dane dyte o

e fye
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date . January H, 2023
Text Type . Descriptive Tine

Language Skill - Writing Class v €

Name - muhammard. TAvz)  Swdent’sNumber 22, ..o

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them i your story!

. MY Howsg |
{m'nm.g o 21 I, vich > Rorents and 20§ f/;‘aT
fﬂZyP"/ ot bpr, i
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January Y, 2023
Text Type : Descriptive Time

Language Skill : Writing Class :VILE

Name Wﬂmm 2m¥ Student’s Number = Z8... .............

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

MY House

Htllof ket Me  introduce ot . My hama 5. muhammal. Halden. affrofl iy §¥e
i€ KIakeN () Give Ju Akher , mother and B9 brother wiek is MY havge S bfd...
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January 19, 2023
Text Type : Descriptive Tume

Language Skill Writing Class SVILE

Name - Naima salsaoita K. Sudent’s Number = 29...............

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

INY vHouse
i\'& Heuo /w{ Naw\e Vo Naima | \iye in. aaeau émno
Live wikn Y Fopner, mother oot el my House
5 %13 it Was one £196C9. NiNe. s Fok 0omS gl £ chens
oNE akwloom . one Wvin® Coom_onve Tv SO0 msens

LMY ved¥oom \S eside .‘b\‘b w “)wzs \oro H,‘es”b\tpm

lq rw/ bmvse chere 15 'Iv c.v\a\ré w\m\uw cvféa;ns
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date - January \g, 2023
Text Type : Descriptive Tune

Language Skill - Writing Class VIIE

Name s Nllﬂ\\\ﬁ Q\&u 1S Student’s Number 1. 30 . ovo.......

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

M‘i MHouse

\'\Q\\O‘ N\q ORNR\S o\\s\x\( \\\VQ. \ Muda \0( ku\‘omfm“\ ‘<\°\W\ \x\mu
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aroud F\m' he 05010 halh one lirdiin s Ehvae @At sow, bw . both cosm
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e e e
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date . January \9,’ 2023
Text Type : Descriptive Time
Language Skill * Writing Class vt &

Name ‘Gewa MR, Swdent’s Number ¢ A\ ..o

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions belov/! If you have any additions or differences to the
questions, please include them in your story!
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TEST OF MAKING DESCRIPTIVE TEXT

Subject : English Date : January 19, 2023
Text Type - Descriptive Time

Language Skill : Writing Class VILE

Name 3 ':o.“\mh)sn Student’s Number B, S—

Create two descriptive paragraphs consist of 10 to 12 sentences based on the picture. To build
your story, read and follow the questions below! If you have any additions or differences to the
questions, please include them in your story!

\-\e\\o\ M‘:! Rame .S ).o\\rq Wk in Smalen \ae\ay\o_, wetan , | klc\wa«
W, T e 1 Torher tother cand litile) eigter . ™8 howse 15 i
W b oo Bl \conssls seventoom, of Wirg Teom, kitchenn,
, \QQ\'MQMLA.“\E Teom, Ledtoom, Gatioe ond asarden)ar \ve"‘*"‘\

R badreem s S 9 rothhers 3 Billew, Mﬁer \@oh CoIF \on,\
W0t L TRTOY, ha\hegss , lode. M3 Toom Peremts ¢ is beside yoom,
I hewe there i, Door, dnair, ton, Fan cu,y}ﬁ T Mkee hshw_,g

/"71“:4.
jj'@j"i'(e“:“\;;; e S e
LB e -{”’e o\m("'\e*u \leac) 0( S‘M\Q (Q‘Q(
) doegman - ey e - gntegse gl of o o

\))M‘ (b»w) jff)ﬂ‘m‘a\vr (V;W)

A q\ b\x\\ Win -] \:emven = dao of_trore Brea i dhe ywm 1\yc o dffeeess Myper
5) Mofess — fothers o q o e

(’) W - (n"w“\ "2 g \(11(\,

) 000K — & opeden - OrTONess 3\'\“*"6) or J‘,\Nng 0‘ \r“"dr
(wodt fegrentahian o)

195



APPENDIX 4

THE INSTRUMENT OF INTERVIEW
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GUIDED INTERVIEWS

No. Questions Categories

1. | Do you frequently speak in a local language in class? Internal Factor

2. | Does the teacher teach or explain the material in English, | External Factor
Indonesian, or a combination of the two?

3. | What language do you use when interacting with the | Internal Factor
teacher during English lessons?

4. | Do you aware that you made a misspelling while writing | Internal  and
the descriptive text? External Factor

- If you are aware, does your teacher correct and
explain, or permit the misspelling?

5. | Do you find it difficult to use English spelling in the | Internal Factor
descriptive text?

6. | Does the teacher ever discuss English spelling material | External Factor
with you?

7. | Why do you frequently make misspellings when writing | Internal Factor
in English? What's the problem?

8. | Does your teacher ever given you motivation or | External Factor
encouragement to improve your English spelling skills?

9. | Do you aware and understand that a single omitting or | Internal Factor

additional letter in English writing creates a misspelling?
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10.

Do you aware that using apostrophes in English writing

can lead to misspellings?

Internal Factor

11.

Do you aware and understand that spaces in English

writing can lead to misspellings?

Internal Factor

12.

Do you aware and understand that substituting one letter

for another, such as ‘f* for ‘v’ is a misspelling?

Internal Factor

13.

What strategies do you think to do to improve your

English spelling?

Additional

14.

In your opinion, what should the teacher do to improve

the students' English spelling in writing skills?

Additional

15.

What is your habit of English learning at home?
- Do you frequently review previously taught
material?
- Do you frequently listen to English songs?
- Do you frequently watch English movies or
series?

- Do you read books in English frequently?

Internal Factor

16.

Does the teacher provide feedback after the students have

finished learning English? Would you like the feedback?

External and

Internal Factor
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Interviewee

Date / Day

Place

S.6E

S.6E

S.6E

S.6E

S.6E

RESULTS OF INTERVIEW

:S.6E
: March, 9" 2023

: SMPN 1 Ngawen Klaten

: Apakah Anda sering berbicara menggunakan bahasa daerah ketika

di dalam kelas?

: Saya menggunakan bahasa campuran, bahasa jawa dan bahasa

Indonesia ketika di kelas.

: Ketika guru mengajar atau menjelaskan materi menggunakan

bahasa Inggris, bahasa Indonesia, atau kombinasi keduanya?

: Guru saya menggunakan bahasa campuran ketika mengajar,

memakai bahasa Indonesia dan bahasa inggris.

: Bahasa apa yang Anda gunakan ketika bertanya maupun berbicara

dengan guru pada saat mata pelajaran bahasa inggris berlangsung?

: Jika bertanya dengan guru, saya menggunakan bahasa Indonesia.

: Apakah Anda menyadari bahwa Anda telah melakukan kesalahan

ejaan dalam menulis sebuah teks deskripsi dalam bahasa inggris?

: Saya tidak sadar jika saya telah melakukan kesalahan ejaan ketika

menulis teks descriptive karena saya tidak tahu cara penulisannya

yang benar.

: Jika Anda sadar, apakah guru Anda mengoreksi dan menjelaskan,

atau membiarkan kesalahan ejaan tersebut?

. Ketika saya melakukan kesalahan ejaan tidak ditegur dan hanya

dibiarkan saja, karena ketika hasilnya dibagikan, penulisan saya

dicoret tetapi tidak dibenarkan.
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S.6E

S.6E

S.6E

S.6E

S.6E

10. R

S.6E

: Apakah Anda kesulitan menerapkan ejaan bahasa inggris dalam

teks deskripsi?

: Benar, saya kesusahan menerapkan ejaan dalam bahasa inggris

ketika menulis teks deskriptif.

: Apakah guru pernah menyinggung materi ejaan bahasa inggris?

: Guru bahasa inggris saya tidak pernah menyinggung materi ejaan

dalam bahasa inggris yang baik dan benar.

: Mengapa Anda sering melakukan kesalahan ejaan dalam menulis

bahasa inggris? Apa kendalanya?

: Masalah yang saya hadapi saat menulis teks dalam bahasa inggris

yaitu kurangnya kosa kata dalam bahasa inggris yang saya punyai.

: Apakah guru Anda pernah memberikan motivasi atau

mendorong Anda untuk lebih menguasai materi ejaan bahasa

inggris?

: Sejauh ini, menurut saya guru tidak pernah memberikan motivasi

untuk menguasai materi ejaan bahasa inggris.

: Apakah Anda sadar dan paham jika kekurangan atau mungkin

kelebihan satu huruf saja dalam penulisan bahasa inggris termasuk
kesalahan ejaan?

. Saya tidak sadar dan tidak mengetahui jika kekurangan atau
kelebihan satu huruf saja dalam bahasa inggris bisa mengakibatkan

kesalahan ejaan.

: Apakah Anda sadar dan paham jika penggunaan apostrophe dalam

penulisan bahasa inggris dapat mengakibatkan kesalahan ejaan?

: Saya tidak tahu penggunaan apostrophe yang benar dan baru tahu

ketika miss nisa ajarin ini tadi.
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11.R

S.6E

12. R

S.6E

13.R

S.6E

14.R

S.6E

15.R

S.6E

S.6E

S.6E

: Apakah Anda sadar dan paham jika spasi / jeda dalam penulisan
bahasa inggris dapat mengakibatkan kesalahan ejaan?
: Saya juga baru tahu jika penggunaan spasi itu bisa mengakibatkan

kesalahan ejaan.

: Apakah Anda sadar dan paham jika penggantian satu huruf dengan
huruf yang lain seperti huruf “f*” dan huruf “v” dalam penulisan
bahasa inggris merupakan kesalahan ejaan?

: Tidak, saya baru tahu sekarang jika ternyata penggantian huruf
tersebut merupakan kesalahan ejaan.

: Menurut Anda apa yang dapat Anda lakukan untuk meningkatkan
kemampuan penulisan ejaan bahasa inggris Anda?
: Untuk meningkatkan kemampuan menulis dalam bahasa

inggris, saya rasa harus lebih banyak berlatih menulis.

: Menurut Anda apa yang sebaiknya guru lakukan untuk
meningkatkan kemampuan penulisan ejaan bahasa inggris para
siswanya?

: Menurut saya yang sebaiknya guru lakukan adalah melatih

vocabulary siswa yang lebih teratur lagi.

: Bagaimana pola belajar bahasa inggris Anda dirumah? Apakah
Anda sering mengulang materi yang telah diajarkan?

: Saya tidak pernah mengulang materi bahasa inggris yang diajarkan,
hanya ketika ujian atau ulangan saja, saya belajarnya.

: Apakah Anda sering mendengarkan lagu-lagu berbahasa inggris?

. Saya tidak suka mendengarkan lagu-lagu berbahasa inggris.

: Apakah Anda sering menonton film / series berbahasa inggris?

: Saya tidak sering menonton film menggunakan bahasa inggris tapi
saya pernah menontonnya sekali.

: Apakah Anda sering membaca buku berbahasa inggris?
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S.6E

16. R

S.6E

: Saya tidak dan bahkan belum pernah membaca buku berbahasa

inggris seperti novel dan lain-lain.

: Setelah pembelajaran bahasa inggris selesai, apakah guru

memberikan feedback? Lalu, apakah Anda menginginkan feedback
tersebut?

: Setelah pembelajaran bahasa inggris selesai, guru terkadang

memberikan feedback dan saya pengennya guru itu selalu

memberikan feedback.
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Interviewee

Date / Day

Place

S.8E

S.8E

S.8E

S.8E

S.8E

R

:S.8E
: March, 9t 2023

: SMPN 1 Ngawen Klaten

: Apakah Anda sering berbicara menggunakan bahasa daerah ketika

di dalam kelas?

: Jika mengobrol dengan teman di kelas, saya menggunakan bahasa

jawa.

: Ketika guru mengajar atau menjelaskan materi menggunakan

bahasa Inggris, bahasa Indonesia, atau kombinasi keduanya?

: Jika mengajar, guru menggunakan bahasa campuran, namun lebih

sering menggunakan bahasa Indonesia.

: Bahasa apa yang Anda gunakan ketika bertanya maupun berbicara

dengan guru pada saat mata pelajaran bahasa inggris berlangsung?

: Jika bertanya dengan guru, saya sering menggunakan bahasa

Indonesia.

: Apakah Anda menyadari bahwa Anda telah melakukan kesalahan

ejaan dalam menulis sebuah teks deskripsi dalam bahasa inggris?

. Saya sadar ketika menulis teks descriptive itu saya melakukan

kesalahan ejaan dan tetap saya lakukan karena saya tidak tahu cara

penulisannya yang benar.

: Jika Anda sadar, apakah guru Anda mengoreksi dan menjelaskan,

atau membiarkan kesalahan ejaan tersebut?

: Guru menegur tetapi tidak membenarkan dan menjelaskan

mengapa itu salah.

: Apakah Anda kesulitan menerapkan ejaan bahasa inggris dalam

teks deskripsi?
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S.8E

6. R
S.8E

S.8E

S.8E

S.8E

10. R

S.8E

. lya, Saya kesulitan menerapkan ejaan dalam penulisan bahasa
inggris, ketika diberi tugas menulis teks saya sudah males dan

pastinya mengeluh.

: Apakah guru pernah menyinggung materi ejaan bahasa inggris?
: Guru tidak pernah menyinggung materi ejaan bahasa inggris
bahkan sekalipun, tidak.

: Mengapa Anda sering melakukan kesalahan ejaan dalam menulis
bahasa inggris? Apa kendalanya?

: Saya melakukan kesalahan dalam penulisan ejaan bahasa inggris
itu karena kosa kata yang saya miliki hanya sedikit dan saya merasa
bosan ketika guru menjelaskan materi karena saya tidak bisa
bahasa inggris dan tidak terlalu suka bahasa inggris.

: Apakah guru Anda pernah memberikan motivasi atau
mendorong Anda untuk lebih menguasai materi ejaan bahasa
inggris?

: Guru pernah memberikan motivasi mengenai ejaan bahasa inggris,

akan tetapi hanya kadang kala.

: Apakah Anda sadar dan paham jika kekurangan atau mungkin
kelebihan satu huruf saja dalam penulisan bahasa inggris termasuk
kesalahan ejaan?

. Saya tidak paham ketika kekurangan dan kelebihan satu huruf

dalam penulisan bahasa inggris merupakan kesalahan ejaan.

: Apakah Anda sadar dan paham jika penggunaan apostrophe dalam
penulisan bahasa inggris dapat mengakibatkan kesalahan ejaan?

: Saya tidak paham dan baru pertama kali tahu jika penempatan
tanda apostrophe bisa menyebabkan kesalahan ejaan.
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11.R

S.8E

12. R

S.8E

13.R

S.8E

14.R

S.8E

15.R

S.8E

: Apakah Anda sadar dan paham jika spasi / jeda dalam penulisan
bahasa inggris dapat mengakibatkan kesalahan ejaan?
: Saya paham ketika salah penempatan spasi / jeda dalam penulisan

bahasa inggris mengakibatkan kesalahan ejaan.

: Apakah Anda sadar dan paham jika penggantian satu huruf dengan
huruf yang lain seperti huruf “f’”” dan huruf “v”” dalam penulisan
bahasa inggris merupakan kesalahan ejaan?

: Saya tidak mengerti dan baru tahu jika penggantian satu huruf

dalam bahasa inggris merupakan kesalahan ejaan juga.

: Menurut Anda apa yang dapat Anda lakukan untuk meningkatkan
kemampuan penulisan ejaan bahasa inggris Anda?

: Menurut saya, sebagai siswa untuk meningkatkan kemampuan
ejaan dalan bahasa inggris adalah dengan belajar, dan menonton
film dalam bahasa inggris untuk menambah kosa kata. Tetapi saya
seringnya menonton film dengan bahasa jepang (anime) karena

saya wibu.

: Menurut Anda apa yang sebaiknya guru lakukan untuk
meningkatkan kemampuan penulisan ejaan bahasa inggris para
siswanya?

: Menurut saya, guru sebaiknya memberikan materi dengan ngedrill

vocabulary agar siswanya paham penulisan ejaan yang benar dan

sesekali memberikan materi dengan menonton film dengan bahasa
inggris kemudian siswa disuruh mencatat kosa kata yang dia

temukan kemudian dicari artinya.

: Bagaimana pola belajar bahasa inggris Anda dirumah? Apakah
Anda sering mengulang materi yang telah diajarkan?
: Saya tidak pernah mengulang materi pembelajaran yang sudah

diajarkan.
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R : Apakah Anda sering mendengarkan lagu-lagu berbahasa inggris?

S.8E : Saya jarang mendengarkan lagu-lagu dengan bahasa inggris.

R : Apakah Anda sering menonton film / series berbahasa inggris?

S.8E : Saya sering melihat film dengan bahasa inggris seperti fast and
Furious dan dead pool.

R : Apakah Anda sering membaca buku berbahasa inggris?

S.8E : Saya tidak pernah membaca buku dalam bahasa inggris baik itu

novel dan sejenisnya.

16. R : Setelah pembelajaran bahasa inggris selesai, apakah guru
memberikan feedback? Lalu, apakah Anda menginginkan feedback
tersebut?

S.8E : Ketika pembelajaran selesai terkadang kami mendapat feedback
namun tidak sesering itu dan justru saya suka ketika saya

mendapatkan feedback dari guru.
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Interviewee

Date / Day

Place

S.11E

S.11E

S.11E

S.11E

S.11E

S.11E

:S.11E
: March, 9t 2023

: SMPN 1 Ngawen Klaten

: Apakah Anda sering berbicara menggunakan bahasa daerah ketika

di dalam kelas?

. Ketika ngobrol dengan teman, saya menggunakan bahasa daerah.

: Ketika guru mengajar atau menjelaskan materi menggunakan

bahasa Inggris, bahasa Indonesia, atau kombinasi keduanya?

: Guru saya mengajar menggunakan bahasa campuran, Indonesia

dan inggris akan tetapi lebih sering memakai bahasa indonesia.

: Bahasa apa yang Anda gunakan ketika bertanya maupun berbicara

dengan guru pada saat mata pelajaran bahasa inggris berlangsung?

: Jika kurang paham, saya biasanya bertanya dengan guru

menggunakan bahasa Indonesia.

: Apakah Anda menyadari bahwa Anda telah melakukan kesalahan
ejaan dalam menulis sebuah teks deskripsi dalam bahasa inggris?

: Ketika menulis teks descriptive, saya tidak sadar jika melakukan
kesalahan ejaan.

: Jika Anda sadar, apakah guru Anda mengoreksi dan menjelaskan,
atau membiarkan kesalahan ejaan tersebut?

: Guru menegur tetapi tidak membenarkan kesalahan saya pada

bagian mana.

. Apakah Anda kesulitan menerapkan ejaan bahasa inggris dalam
teks deskripsi?

- lya, saya merasa kesulitan ketika menulis teks descriptive.
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S.11E

S.11E

S.11E :

S.11E :

: Apakah guru pernah menyinggung materi ejaan bahasa inggris?
: Guru saya pernah menyinggung materi ejaan bahasa inggris.

: Mengapa Anda sering melakukan kesalahan ejaan dalam menulis

bahasa inggris? Apa kendalanya?

: Saya sering melakukan kesalahan ejaan karena bingung dan tidak

paham.

: Apakah guru Anda pernah memberikan motivasi atau

mendorong Anda untuk lebih menguasai materi ejaan bahasa
inggris?
Guru pernah memberikan motivasi untuk menguasai materi ejaan

bahasa inggris.

: Apakah Anda sadar dan paham jika kekurangan atau mungkin

kelebihan satu huruf saja dalam penulisan bahasa inggris termasuk
kesalahan ejaan?

Saya paham dan tau jika kelebihan atau kekurang satu huruf dalam

bahasa inggris merupakan kesalahan ejaan.

10. R

S.11E :

11.R

S.11E :

12.R

: Apakah Anda sadar dan paham jika penggunaan apostrophe dalam

penulisan bahasa inggris dapat mengakibatkan kesalahan ejaan?
Saya tidak paham jika penempatan apostrophe mengakibatkan

kesalahan ejaan dan mengakibatkan perbedaan makna.

: Apakah Anda sadar dan paham jika spasi / jeda dalam penulisan

bahasa inggris dapat mengakibatkan kesalahan ejaan?
Saya tidak paham jika jeda dalam penulisan bahasa inggris

mengakibatkan kesalahan ejaan.

: Apakah Anda sadar dan paham jika penggantian satu huruf dengan

huruf yang lain seperti huruf “f”” dan huruf “v”” dalam penulisan
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13.

14.

15.

16.

S.11E :

S.11E

S.11E

S.11E

S.11E

S.11E

S.11E

S.11E

bahasa inggris merupakan kesalahan ejaan?
lya, saya paham jika penggantian huruf dapat mengakibatkan

kesalahan ejaan.

: Menurut Anda apa yang dapat Anda lakukan untuk meningkatkan
kemampuan penulisan ejaan bahasa inggris Anda?

: Untuk meningkatkan kemampuan ejaan, siswa harus lebih banyak
belajar, mendengarkan ketika guru menjelaskan, dan mempelajari

bahasanya.

: Menurut Anda apa yang sebaiknya guru lakukan untuk
meningkatkan kemampuan penulisan ejaan bahasa inggris para
siswanya?

: Sebaiknya guru menjalin hubungan yang lebih dekat dengan murid,

supaya tahu bingungnya ini dimana, gitu.

: Bagaimana pola belajar bahasa inggris Anda dirumah? Apakah
Anda sering mengulang materi yang telah diajarkan?

: Saya tidak sering mengulang materi pembelajaran bahasa inggris.

: Apakah Anda sering mendengarkan lagu-lagu berbahasa inggris?

: Saya sering mendengarkan lagu-lagu yang menggunakan bahasa
inggris.

: Apakah Anda sering menonton film / series berbahasa inggris?

: Saya tidak sering melihat film yang menggunakan bahasa inggris.

: Apakah Anda sering membaca buku berbahasa inggris?

: Kalau untuk baca buku bahasa inggris hanya terkadang saja.

. Setelah pembelajaran bahasa inggris selesai, apakah guru
memberikan feedback? Lalu, apakah Anda menginginkan feedback
tersebut?

. Setelah pembelajaran selesai, guru jarang memberikan feedback

dan saya justru menginginkan feedback itu agar bisa lebih paham.
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Interviewee

Date / Day

Place

S.15E

S.15E

S.15E

S.15E

S.15E

S.15E

:S.15E
: March, 9t 2023

: SMPN 1 Ngawen Klaten

: Apakah Anda sering berbicara menggunakan bahasa daerah ketika

di dalam kelas?

: Keseharian memakai bahasa jawa dan bahasa Indonesia, kalo

bahasa inggris tidak pernah.

: Ketika guru mengajar atau menjelaskan materi menggunakan

bahasa Inggris, bahasa Indonesia, atau kombinasi keduanya?

: Guru mengajari dengan bahasa campuran, akan tetapi lebih banyak

menggunakan bahasa Indonesia.

: Bahasa apa yang Anda gunakan ketika bertanya maupun berbicara

dengan guru pada saat mata pelajaran bahasa inggris berlangsung?

: Jika belum paham, saya lebih banyak bertanya dan sering

Menggunakan bahasa Indonesia.

: Apakah Anda menyadari bahwa Anda telah melakukan kesalahan

ejaan dalam menulis sebuah teks deskripsi dalam bahasa inggris?

: Saya sadar jika dalam menulis teks descriptive saya melakukan

kesalahan ejaan.

: Jika Anda sadar, apakah guru Anda mengoreksi dan menjelaskan,

atau membiarkan kesalahan ejaan tersebut?

: Guru menegur akan tetapi tidak membenarkan tulisan saya.

. Apakah Anda kesulitan menerapkan ejaan bahasa inggris dalam

teks deskripsi?

: Saya tidak kesulitan ketika menulis teks bahasa inggris.
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S.15E

S.15E

S.15E

S.15E

10. R

S.15E

11.R

S.15E

: Apakah guru pernah menyinggung materi ejaan bahasa inggris?

: Guru tidak pernah menyinggung materi ejaan bahasa inggris. Justru
saya lebih suka dan senang ketika guru menyinggung materi ejaan
bahasa inggris karena mungkin biar lebih paham lagi dan biar

menulis bahasa inggrisnya lebih lancar lagi.

: Mengapa Anda sering melakukan kesalahan ejaan dalam menulis
bahasa inggris? Apa kendalanya?
: Menurut saya siswa kesulitan menulis dalam bahasa inggris karena

mungkin ada yang belum paham tentang ejaan bahasa inggris.

: Apakah guru Anda pernah memberikan motivasi atau
mendorong Anda untuk lebih menguasai materi ejaan bahasa
inggris?

: Guru pernah memberikan motivasi untuk menguasai ejaan bahasa

inggris namun hanya sekali.

: Apakah Anda sadar dan paham jika kekurangan atau mungkin
kelebihan satu huruf saja dalam penulisan bahasa inggris termasuk
kesalahan ejaan?

: Saya tahu dan paham jika kelebihan atau kekurang satu huruf dalam

bahasa inggris merupakan kesalahan ejaan karena sudah sering

belajar itu, soalnya emang dari dulu sudah les bahasa inggris.

: Apakah Anda sadar dan paham jika penggunaan apostrophe dalam
penulisan bahasa inggris dapat mengakibatkan kesalahan ejaan?
: Penggunaan apostrophe dalam penulisan bahasa inggris saya juga

paham.

: Apakah Anda sadar dan paham jika spasi / jeda dalam penulisan
bahasa inggris dapat mengakibatkan kesalahan ejaan?

: Spasi sama jeda dalam penulisan bahasa inggris juga paham karena

211



12.R

S.15E

13.R

S.15E

14.R

S.15E

15.R

S.15E

S.15E

S.15E

dulu diajarin kalau memang bahasa inggris itu mau memakai spasi

atau tidak, itu maknanya sudah berbeda.

: Apakah Anda sadar dan paham jika penggantian satu huruf dengan
huruf yang lain seperti huruf “f”” dan huruf “v”” dalam penulisan
bahasa inggris merupakan kesalahan ejaan?

: Ya, saya juga tahu jika penggantian huruf mengakibatkan

kesalahan juga.

: Menurut Anda apa yang dapat Anda lakukan untuk meningkatkan
kemampuan penulisan ejaan bahasa inggris Anda?

: Menurut saya, sebagai siswa dalam meningkatkan kemampuan

menulis bahasa inggris adalah dengan lebih sering membaca, lebih

sering dengerin yang semacam lagu-lagu inggris, lalu juga harus cari

tahu apa artinya. Jadi, bisa lebih paham lagi gitu dan juga ditambah

les bahasa inggris jika memiliki tambahan waktu luang.

: Menurut Anda apa yang sebaiknya guru lakukan untuk
meningkatkan kemampuan penulisan ejaan bahasa inggris para
siswanya?

: Menurut saya, guru sebaiknya menanyai siswanya satu-satu mana
yang udah paham dan mana yang belum paham, kemudian jika
siswa belum paham nanti bisa dijelaskan lagi, begitu.

: Bagaimana pola belajar bahasa inggris Anda dirumah? Apakah
Anda sering mengulang materi yang telah diajarkan?

. Setelah habis pelajaran bahasa inggris, saya membaca lagi materi
tersebut.

. Apakah Anda sering mendengarkan lagu-lagu berbahasa inggris?

: Saya sering mendengarkan lagu bahasa inggris.

: Apakah Anda sering menonton film / series berbahasa inggris?

: Benar, saya juga sering menoneon film dengan bahasa inggris.
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R : Apakah Anda sering membaca buku berbahasa inggris?
S.15E : Kalau untuk baca buku bahasa inggris seperti novel itu jarang,

kemudian wattpad belum pernah.

16. R : Setelah pembelajaran bahasa inggris selesai, apakah guru
memberikan feedback? Lalu, apakah Anda menginginkan feedback
tersebut?

S.15E : Guru tidak memberikan feedback setelah pembelajaran, padahal
saya menginginkan feedback tersebut. Jadi, nanti seperti diberi tahu
kekuranganmu disini, berarti kamu harus lebih memahami

kekuranganmu itu.
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Interviewee

Date / Day

Place

S.27E

S.27E

S.27E

S.27E

R

S.27E

S.27E

:S.27E
: March, 9t 2023

: SMPN 1 Ngawen Klaten

: Apakah Anda sering berbicara menggunakan bahasa daerah ketika
di dalam kelas?
: Ketika berbicara dengan teman, saya menggunakan bahasa

campuran, indonesia dan jawa.

: Ketika guru mengajar atau menjelaskan materi menggunakan
bahasa Inggris, bahasa Indonesia, atau kombinasi keduanya?
: Guru menjelaskan dengan bahasa campuran, Indonesia dan inggris.

Akan tetapi lebih sering menggunakan bahasa inggris.

: Bahasa apa yang Anda gunakan ketika bertanya maupun berbicara
dengan guru pada saat mata pelajaran bahasa inggris berlangsung?

: Jika bertanya dengan guru, saya menggunakan bahasa Indonesia.

: Apakah Anda menyadari bahwa Anda telah melakukan kesalahan
ejaan dalam menulis sebuah teks deskripsi dalam bahasa inggris?

: Saya tidak sadar ketika melakukan kesalahan ejaan dalam bahasa

inggris karena saya hanya asal menulis ketika ada tugas membuat

teks dalam bahasa inggris.

: Jika Anda sadar, apakah guru Anda mengoreksi dan menjelaskan,
atau membiarkan kesalahan ejaan tersebut?

: Guru menegur namun tidak membenarkan letak kesalahannya.

. Apakah Anda kesulitan menerapkan ejaan bahasa inggris dalam
teks deskripsi?
- lya, saya kesulitan ketika disuruh untuk menulis teks dalam bahasa
inggris.
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S.27E

S.27E

S.27E

S.27E

10. R

S.27E

11.R

S.27E

: Apakah guru pernah menyinggung materi ejaan bahasa inggris?
: Guru bahasa inggris saya tidak pernah memberikan materi ejaan

bahasa inggris.

: Mengapa Anda sering melakukan kesalahan ejaan dalam menulis
bahasa inggris? Apa kendalanya?
: Kendala saya dalam menulis teks bahasa inggris yaitu salah dalam

bacaan, dan kekurangan kosa kata bahasa inggris.

: Apakah guru Anda pernah memberikan motivasi atau
mendorong Anda untuk lebih menguasai materi ejaan bahasa
inggris?

: Guru tidak pernah memberikan motivasi dalam penulisan ejaan

bahasa inggris.

: Apakah Anda sadar dan paham jika kekurangan atau mungkin
kelebihan satu huruf saja dalam penulisan bahasa inggris termasuk
kesalahan ejaan?

. Saya tau jika kekurangan atau kelebihan satu huruf dalam
penulisan bahasa inggris merupakan kesalahan ejaan, akan tetapi

saya tidak sadar.

: Apakah Anda sadar dan paham jika penggunaan apostrophe dalam
penulisan bahasa inggris dapat mengakibatkan kesalahan ejaan?

: Saya tidak tahu penggunaan apostrophe dalam penulisan bahasa
inggris merupakan kesalahan ejaan.

: Apakah Anda sadar dan paham jika spasi / jeda dalam penulisan
bahasa inggris dapat mengakibatkan kesalahan ejaan?

: Saya tidak tahu jika spasi juga mengakibatkan kesalahan ejaan dan
mengakibatkan perbedaan makna.
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12. R

S.27E

13.R

S.27E

14.R

S.27E

15.R

S.27E

S.27E

S.27E

S.27E

: Apakah Anda sadar dan paham jika penggantian satu huruf dengan
huruf yang lain seperti huruf “f”” dan huruf “v”” dalam penulisan
bahasa inggris merupakan kesalahan ejaan?

. Saya juga tidak tahu jika penggantian satu huruf dalam bahasa

inggris termasuk kesalahan ejaan.

: Menurut Anda apa yang dapat Anda lakukan untuk meningkatkan
kemampuan penulisan ejaan bahasa inggris Anda?

: Sebagai siswa, yang harus dilakukan agar penulisan teks dalam
bahasa inggris bisa lancar adalah dengan belajar, seperti baca-baca
buku bahasa inggris biar vocab kita makin banyak dan tidak salah

lagi ketika menulis ejaan.

: Menurut Anda apa yang sebaiknya guru lakukan untuk
meningkatkan kemampuan penulisan ejaan bahasa inggris para
siswanya?

: Guru sebaiknya ngedrill vocab siswanya supaya ketika ada tugas
menulis teks dengan bahasa inggris bisa benar. Seperti, misalkan 1
pertemuan harus hafal 10 vocab beserta penulisan ejaannya yang

benar.

: Bagaimana pola belajar bahasa inggris Anda dirumah? Apakah
Anda sering mengulang materi yang telah diajarkan?

: Saya tidak sering dan bahkan tidak pernah mengulang materi
bahasa inggris. Saya hanya belajar bahasa inggris di sekolah saja.

: Apakah Anda sering mendengarkan lagu-lagu berbahasa inggris?

: Saya jarang mendengarkan lagu-lagu dengan bahasa inggris.

: Apakah Anda sering menonton film / series berbahasa inggris?

. Saya tidak suka menonron film bahasa inggris.

: Apakah Anda sering membaca buku berbahasa inggris?

: Saya tidak pernah membaca buku-buku bahasa inggris, seperti

novel dan lain-lain.
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16. R : Setelah pembelajaran bahasa inggris selesai, apakah guru
memberikan feedback? Lalu, apakah Anda menginginkan feedback
tersebut?

S.27E : Ketika pembelajaran selesai guru jarang memberikan feedback
kepada kami dan saya juga tidak menginginkan feedback tersebut,
jika pembelajaran selesai ya sudah selesai saja.
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APPENDIX 5

THE INSTRUMENT OF CP AND TP
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CAPAIAN PEMBELAJARAN DAN TUJUAN PEMBELAJARAN (CP - TP)

Satuan Pendidikan : SMP Negeri 1 Ngawen
Kelas / Semester : VI Gasal

Pelajaran : BAHASA INGGRIS
Alokasi Waktu : 4 JP / minggu

Penyusun : Siti Mukaromatun, S.Pd.
Fase :D

A. Capaian Pembelajaran

Menyimak — Pada akhir fase D, siswa menggunakan Bahasa Inggris untuk berinteraksi dan saling bertukar ide, pengalaman,

Berbicara minat, pendapat dan pandangan dengan guru, teman sebaya dan orang lain dalam berbagai macam konteks
familiar yang formal dan informal. Dengan pengulangan dan pergantian kosa kata, pelajar memahami ide utama
dan detil yang relevan dari diskusi atau presentasi mengenai berbagai macam topik yang telah familiar dan dalam
konteks kehidupan di sekolah dan di rumah. Mereka terlibat dalam diskusi, misalnya memberikan pendapat,
membuat perbandingan dan menyampaikan preferensi. Mereka menjelaskan dan memperjelas jawaban mereka

menggunakan struktur kalimat dan kata kerja sederhana.

Membaca - Pada akhir fase D, siswa membaca dan merespon teks familiar dan tidak familiar yang mengandung struktur yang telah

Memirsa dipelajari dan kosakata yang familiar secara mandiri. Mereka mencari dan mengevaluasi ide utama dan informasi
spesifik dalam berbagai jenis teks. Teks ini dapat berbentuk cetak atau digital, termasuk diantaranya teks visual,
multimodal atau interaktif. Mereka mengidentifikasi tujuan teks dan mulai melakukan inferensi untuk memahami

informasi tersirat dalam sebuah teks.
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Menulis — Pada akhir fase D, siswa mengomunikasikan ide dan pengalaman mereka melalui paragraf sederhana dan terstruktur,
Mempresentasikan | menunjukkan perkembangan dalam penggunaan kosa kata spesifik dan struktur kalimat sederhana. Menggunakan
contoh, mereka membuat perencanaan, menulis, dan menyajikan teks informasi, imajinasi dan persuasi dengan

menggunakan kalimat sederhana dan majemuk untuk menyusun argumen dan menjelaskan atau mempertahankan suatu

pendapat.
B. Tujuan Pembelajaran
Materi Unsur Kebahasaan il e () Prg;l};ili?;ar JP
CHAPTER 0 » Prepositions of place; on, | 7.0 Siswa mampu mendengarkan dan mengidentifikasi | - Bernalar kritis 4 JP
Students learn: in, at, under, beside, Alphabets, Numbers, Time, Family members, - kreatif
behind, opposite, etc. Colors, Simple instructions to use in context yang | - Mandiri
= Alphabets disajikan dalam bentuk multimoda.
= Numbers 7.0 Dengan mengulang ucapan guru, siswa mampu
= Time mengucapkan Alphabets, Numbers, Time, Family
= Family members members, Colors, Simple instructions to use in
= Colors context yang disajikan dalam bentuk multimoda.
= Simple instructions to 7.0 Siswa mampu membaca dan mengeja sendiri
use in context Alphabets, Numbers, Time, Family members,
Colors, Simple instructions to use in context yang
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disajikan dalam bentuk multimoda.

7.0 Siswa mampu menulis ulang Alphabets, Numbers,
Time, Family members, Colors, Simple
instructions to use in context yang disajikan dalam
bentuk multimoda.










Tujuan Pembelajaran (TP)

Profil Pelajar

Materi Unsur Kebahasaan ; JP
Pancasila
Verbs: have / has 7.13 Siswa mampu | - Beriman dan 12 JP
CHAPTER 2 Countable & menggunakan Bahasa Inggris untuk berinteraksi | bertakwa
_ Uncountable Noun dan saling bertukar pengalaman tentang jenis-jenis | - Bernalar kritis
Unit 1 - kreatif

Students learn to:

= Describe one’s favorite
meal; food, drinks,
snack, texture, taste

= Offer & order
something (food or
drink)

Demonstratives:
Singular (this, that)
Plural (these, those)
Would you like ...?

Could I have ..
Vocabulary: food, drinks,
snack, Texture (sticky,
crunchy, crispy, greasy,
salty, savory) Tastes
(sweet, salty, spicy, sour,
bitter)

makanan dengan guru dan teman sebaya sesuai
dengan apa yang sudah diketahuinya.

7.14 Siswa mampu
menyimak dan memahami unsur kebahasaan (kosa
kata) dari teks percakapan yang mendeskripsikan
tentang makanan favorite seseorang dalam
berbagai macam konteks familiar yang formal dan
informal.

7.15 Siswa mampu
mempraktikkan dan mendemontrasikan teks
percakapan tentang cara menawarkan atau

memesan makanan atau minuman dalam
berbagai macam konteks familiar yang formal dan
informal.

7.16 Siswa mampu

membaca dan merespon pertanyaan dari teks
percakapan yang mendeskripsikan tentang
makanan favorite seseorang yang mengandung
struktur yang telah dipelajari dan kosakata yang
familiar secara mandiri

- Gotong-
royong

- Mandiri

- Berkebhineka
an global
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Tujuan Pembelajaran (TP)

Profil Pelajar

Materi Unsur Kebahasaan p ; JP
ancasila
7.17 Siswa mampu
mengkomunikasikan ide dan pengalaman mereka
melalui paragraf sederhana dan terstruktur,
menunjukkan perkembangan dalam penggunaan
kosa kata spesifik dan struktur kalimat sederhana
tentang makanan favorite.
Unit 2 » Short Functional Text: | 7.18 Siswa mampu Beriman dan 12 JP
Students learn to: Shopping List menyimak dan memahami unsur kebahasaan (kosa | bertakwa
_ Use articles: a, an kata terkait makanan ringan) dari teks berupa | - Bernalar kritis
- Descrl_be grocery Vocabulary: grocery, gambar makanan ringan dalam berbagai macam kreatif
shopping foods, topping, konteks familiar yang formal dan informal. Gotong-
unit/weight / volume, | 7.19 Siswa mampu | foyong
size, colors, decorations, membaca dan memahami teks khusus berupa | - Mandiri
tastes, and textures shopping list dengan struktur yang telah dipelajari Sﬁ;ﬁiﬁg:neka

dan kosakata yang familiar secara mandiri

7.20 Siswa mampu
membaca dan merespon pertanyaan dari teks
monolog tulis yang mendeskripsikan tentang
makanan ringan favorite seseorang dengan unsur
kebahasaan telah dipelajari dan kosakata yang
familiar secara mandiri
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Materi

Unsur Kebahasaan

Tujuan Pembelajaran (TP)

Profil Pelajar
Pancasila

JP

Unit 3
Students learn to:

= Inform recipe

» Structures of procedure

text: Goal, Ingredients,
Steps, utensils/tools

Use of  Imperative
sentences

Vocabulary: heat, cut,
stir, mix, pour, peel, etc.
Tools (stove, pan, ladle,
spoon, fork, etc)

7.21 Siswa mampu
menyimak dan memahami unsur kebahasaan teks
procedure dalam berbagai macam konteks familiar
yang formal dan informal.

7.22 Siswa mampu
membaca dan memahami teks procedure tentang
resep makanan dengan struktur yang telah
dipelajari dan kosakata yang familiar secara
mandiri

7.23 Siswa mampu
membaca dan merespon pertanyaan dari teks
procedure tentang resep makanan dengan unsur
kebahasaan telah dipelajari dan kosakata yang
familiar secara mandiri

7.24 Siswa mampu
mengkomunikasikan ide dan pengalaman mereka
melalui paragraf sederhana dan terstruktur,
menunjukkan perkembangan dalam penggunaan
kosa kata spesifik dan struktur kalimat sederhana
dalam bentuk teks procedure.

- Beriman dan
bertakwa

- Bernalar kritis

- kreatif

- Gotong-
royong

- Mandiri

- Berkebhineka
an global

16 JP
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= Materi yang diasumsikan sudah diberikan di Fase C (sewaktu kelas 5 - 6 ) Sehingga di awal Fase D (kls 7 SMP) materi tersebut bisa
digunakan untuk materi asesmen diagnostik atau diajarkan kembali di awal Fase D dengan alokasi yang disesuaikan.

= Materi awal sampai setengah semester gasal untuk Fase D kelas 7.

.:IJ;. = Materi PTSGs
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APPENDIX 6
THE INSTRUMENT OF LEARNING MODULE

(TEACHER)
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MODUL AJAR
UNIT 5
THEY’VE GOT BROWN EYES
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MODUL AJAR

CHAPTER 5 — They’ve Got Brown

Eyes
Nama Siti Jenjang/ Kelas SMP/ 7
Mukaromatun,
S.Pd.
Asal Sekolah  SMP Negeri 1 Mata Pelajaran Bahasa Inggris
Ngawen
Alokasi 8JP Jumlah Peserta 32
Waktu Didik
Profil Pelajar  Bernalar Kiritis, Model Pembelajaran  Luring
Pancasila Kreatif
Fase D Elemen (Menyimak — Berbicara)
(Membaca — Memirsa)
(Menulis —
Mempresentasikan)
Kompetensi People and Place Sarana dan 1. Laptop/Komputer/HP
Awal Prasarana 2. Jaringan Internet
3. Power Point
4. Gambar
Tujuan 1. Peserta didik mampu mendeskripsikan orang dan bangunan
Pembelajaran 2. Peserta didik mempu menanya dan memberikan informasi
terkait karakteristik orang dan bangunan
Pemahaman Peserta didik dapat memahami dan menyampaikan informasi
Bermakna tentang deskripsi orang dan bangunan

Pertanyaan Pematik Do you have siblings? How do they look like?
Do you live in a house? How does it look like?

Kegiatan Pembelajaran :

1. Pembuka 1. Mengingatkan peserta didik melalui WAG untuk
bergabung ke zoom kelas dengan link yang telah
dibagikan sebelumnya

2. Mengucapkan salam dan meminta salah satu peserta
didik untuk memimpin berdoa

Menyapa dan berinteraksi dengan 2-3 peserta didik

Mengecek kehadiran dan mengondisikan kelas

Menyampaikan rencana pembelajaran pada hari ini
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2. Inti 1. Memberikan pertanyaan pemantik dan meminta
peserta didik menjawab sesuai pendapat mereka
2. Memberikan pertanyaan tambahan tentang teks

deskripsi
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3. Meminta peserta didik secara bergantian membaca
Teks 5.1 dan mengartikan kata-kata baru

4. Menganalisis struktur teks dengan penggunaan
Has/Have Got

5. Meminta peserta didik menanya dan menjawab
pertanyaan sesuai dengan deskripsi keluarga masing-
masing.

3. Penutup 1. Meminta peserta didik menyampaikan apa yang

mereka pahami dari kegiatan pembelajaran hari ini

2. Meminta peserta didik membaca materi tentang parts
of body

3. Salam Penutup

1. Pembuka 1. Mengingatkan peserta didik melalui WAG untuk
bergabung ke zoom kelas dengan link yang telah
dibagikan sebelumnya

2. Mengucapkan salam dan meminta salah satu peserta
didik untuk memimpin berdoa

3. Menyapa dan berinteraksi dengan 2-3 peserta didik

4. Mengecek kehadiran dan mengondisikan kelas

5. Menyampaikan rencana pembelajaran pada hari ini

1. Memberikan beberapa pertanyaan untuk me-view
materi sebelumnya dan pertanyaan pemantik untuk
materi hari ini

2. Guru menunjukkan bagian tubuh dan meminta peserta
didik menyebutkan Bahasa Inggrisnya

3. Menjelaskan cara menyebut karakteristik fisik
menggunakan susunan Adjective + Noun

4. Meminta peserta didik untuk menyebutkan ciri fisik dan
karakter dirinya masing-masing

5. Menunjukkan gambar rumah dengan bagian ruangan
dan isinya kemudian peserta didik menyebutkan
Bahasa Inggrisnya

3. Penutup 1. Meminta peserta didik menyampaikan apa yang mereka

pahami dari kegiatan pembelajaran hari ini

2. Meminta peserta didik untuk mempersiapkan gambar
idola/bangunan/ruangan kesukaan untuk materi
pertemuan berikutnya

3. Salam Penutup

2. Inti
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1.

Pembuka

H~w

Mengingatkan peserta didik melalui WAG untuk
bergabung ke zoom kelas dengan link yang telah
dibagikan sebelumnya

. Mengucapkan salam dan meminta salah satu peserta

didik untuk memimpin berdoa
Menyapa dan berinteraksi dengan 2-3 peserta didik
Mengecek kehadiran dan mengondisikan kelas
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2. Inti

i Penutup

o1

Menyampaikan rencana pembelajaran pada hari ini

. Meminta peserta didik mereview pembelajarn

sebelumnya dan mengklarifikasinya

Peserta didik menganalisis foto idola/bangunan (ruangan)
yang sudah disiapkan.

. Meminta peserta didik membuat teks deskriptif singkat

mengenai tokoh idola/bangunan (ruangan) masing-
masing

Menunjuk beberapa peserta didik untuk
mempresentasikan hasil tulisannya.

Bagi peserta didik yang belum berkesempatan tampil,
maka diminta membuat video singkat untuk
mendeskripsikan idola/bangunan (ruangan)

Video dikumpulkan melalul Google Classroom
Meminta peserta didik menyampaikan apa yang mereka
pahami dari kegiatan pembelajaran hari ini

. Salam Penutup

1. Pembuka

2. Inti

3. Penutup

Mengucapkan salam dan menginformasikan tentang
kuis yang akan dilaksanakan hari ini

Mengecek kehadiran dan mengondisikan kelas
Menyampaikan link kuis Google Form dan memantau

jalannya Kkuis
Mengecek hasil kuis dan memberi penilaian

Salam Penutup

Asesmen :

» Asesmen Individu
» Asesmen Kelompok

a. Penilaian Sikap

> Asesmen Formatif
» Asesmen Sumatif

Pertemuan dan Nilai Rat
No Nama Bernalar Kritis dan Kreatif Jumlah ata-
rata
1 2 3 4
Pendoman Penskoran : 4 = Sangat Baik 3 = Baik 2=Cukup 1=Kurang

*Peserta didik dinyatakan Tuntas apabila memiliki sikap minimal B (Baik)
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b. Penilaian Keterampilan

No

Nama

Kriteria Penilaian

\%

C

P

Jumlah

Rata-Rata

*Peserta Didik dinyatakan Tuntas apabila rata-rata nilainya minimal 78
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c. Penilaian Pengetahuan
Guru memberi skor pada setiap tugas dan keaktifan peserta didik dalam menjawab dan
berpartisipasi dalam kegiatan pembelajaran. Penilaian dilakukan secara kuantitatif dengan
rentang 0 — 100

Pengayaan :

a. Peserta didik membantu peserta didik lain yang belum tuntas dengan pembelajaran tutor
sebaya.

b. Guru memberikan tugas untuk mempelajari lebih lanjut tentang materi pokok dari
berbagai sumber dan mencatat hal-hal penting.

Remidial :

a. Mengulang materi pokok di luar jam tatap muka bagi peserta didik yang belum
tuntas.

b. Memberikan penugasan kepada peserta didik yang belum tuntas.

c. Memberikan kesempatan untuk tes perbaikan.

Refleksi :

Guru bertanya kepada peserta didik :

a. Apayang kalian suka dari pembelajaran ini?

b. Kesulitan apa yang kalian hadapi dalam pembelajaran ini?

c. Apakah pembelajaran ini dapat membantu kalian memahami topik yang sedang

dipelajari?
Mengetahui, Klaten, 02 Januari 2023
Kepala Sekolah SMP N 1 Ngawen Guru Mata Pelajaran
Sri Raharjo, S.Pd., M.M. Siti Mukaromatun, S.Pd.
NIP. 19650916 198803 1 012 NIP. 19750717 200312 2 005

236



LAMPIRAN :

A. Assesmen Diagnostik

ok~ ownE

Apakah kalian sudah siap belajar?

Apa yang kalian pelajari di bab sebelumnya?
Apakah kalian punya saudara? Berapa banyak?
Apa kalian memiliki persamaan atau perdedaan? Sebutkan!
Apa yang kalian sukai atau kurang sukai dari saudaramu?

B. Assesmen Formatif Terlampir

C. Asesmen Sumatif
1. INSTRUMEN PENILAIAN PENGETAHUAN

a) Bentuk Tes : Tertulis

Butir Soal : Pilihan ganda (20), Benar Salah (10) dan Menjodohkan (10)
Kisi-Kisi
No. Tujuan Materi Indikator Soal
Pembelajaran
1. Peserta didik Teks 1. Disajikan pertanyaan tentang
mampu Deskripsi fungsi sosial teks interaksi
mendeskripsikan transaksional lisan yang
orang dan melibatkan tindakan memberi dan
bangunan. meminta informasi terkait dengan
2. Peserta didik deskripsi orang dan bangunan.

mempu menanya
dan memberikan
informasi terkait
penampilan dan
karakteristik orang
dan bangunan.

b) Rubrik penilaian pengetahuan tertulis

Rubrik penilaian pengetahuan tulis

No

Deskripsi

Skor

Jawaban benar:
Pilihan ganda
Benar Salah
Menjodohkan

Jawaban salah/tidak menjawab

oI N W
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2. INSTRUMEN PENILAIAN KETRAMPILAN

a) Bentuk Tes : Tertulis, Lisan
Butir Soal 1
Kisi-Kisi 1

No. Tujuan Materi Indikator Soal
Pembelajaran

1. Peserta didik mampu | Teks 1. Disajikan pertanyaan meminta
mendeskripsikan orang| Deskripsi deskripsi orang atau
dan bangunan bangunan di sekitarnya

2. Peserta didik mempu
menanya dan
memberikan informasi
terkait penampilan dan
karakteristik orang dan
bangunan.

b) Rubik penilaian Tertulis
Nilai Uraian

93 | Jika kosa kata dan grammar benar dan isi tidak biasa.

86-92 | Jika kosa kata dan grammar benar dan isi biasa.

79-85 | Jika kosa kata benar dan grammar kurang benar dan isi biasa.

78 | Jika kosa kata dan grammar kurang benar dan isi biasa.

D. Bahan Bacaan Guru :
a. English in Mind Second Edition Student’s Book Starter
b. English in Mind Second Edition Teacher’s Book Starter
c. Modul Bahasa Inggris Kelas 7

E. Bahan Bacaan Peserta Didik
a. English in Mind Second Edition Student’s Book Starter
b. Modul Bahasa Inggris Kelas 7

F. Glosarium :
Description  : explanation about something

Characteristic : the quality that someone/something has
Physical appearance : how someone or something looks

238



G. Daftar Pustaka
Puchta, Herbert & Jeff Stranks. 2021. English in Mind: Second edition (Student’s

Book Satrter). Jakarta: Pusat Kurikulum dan Perbukuan Badan Penelitian dan
Pengembangan dan Perbukuan Kementerian Pendidikan dan Kebudayaan

239



LAMPIRAN MATERI

A. PEOPLE
1. Asking and Giving Information about People
Asking for Information Responses
e How does she/he look like? e She has a long curly hair and bright skin
e What is she/he like? e He’s got blue eyes and a pointed nose
e They are clever and kind.

2. Parts of Body
head

_ mouth stomach knee
hair tooth/teeth elbow heel
face cheek arm foot/leg
forehead jaw hand toe
eye neck finger toe nail
eye brow shoulder nail
nose chest waist

3. Adjectives
HAIR : long, short, straight, wavy, curly, bald, black, blond, red, grey, thick, thin
FACE : round, oval, small, big, beautiful, pretty, cute, ugly, handsome
EYE :small, big, slanted, black, blue, brown, green
NOSE : small, big, pointed, flat

HEIGHT - tall, short, average

WEIGHT - fat, slim, big, bulky, thin

CHARACTERISTICS - kind, nice, clever, smart, helpful, arrogant, fierce, lazy,
diligent, honest, easy-going, loyal, etc.

4. Noun Phrase
In order to describe someone or something, we usually use noun phrase where we
combine adjectives and noun to describe them. Look at the formula below:

Formula: ADJECTIVE + NOUN

Example: a

) smart student > seorang murid yang pintar
Article

Adjective Noun
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An honest actor > Seorang actor yang jujur
Article Adjective Noun
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5. Has/Have Got
She’s got long dark hair and brown eyes.
She hasn’t got a big family.
They’ve got different family.

Positive Negative Question Short Answer
I/You/We/They’ve | I/You/We/They Have Yes,
(have) got ... . haven’t (have not) | I/You/We/They I/Y ou/We/They
got ... . got ...? have.
No,
I/Y ou/We/They
haven’t (have not)
He/She/lt’s got ... . | He/She/lt  hasn’t | Has He/She/lt got | Yes, He/She/lt has.
(has not) got ... . .2
No, He/She/It
hasn’t (has not).

B. PLACES
1. Asking and Giving Information about Places around Us
Asking for Information Responses

e Do you live in a house? e Yes, I live in a house.

e Do you know some rooms in your e Yes, | know. There are living room,
house? What are they? bathroom, bedroom, etc.

e Do you know the things usually there e Yes, | know. There are knife,
in your rooms? What are they? pillow, stove, etc.

2. Places around Us
a) Housing Area

House Ranch house
Apartment Office building
Castle Skyscraper
Palace Farmhouse
Villa Town house
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b) Public Place
School
Hospital
Supermarket
Department store
Hotel
Bank
Post office

c) Building and Things
Bathroom
Bedroom
Bolster
Desk
Dining room
Frying pan

d) Preposition of place
In front of
Behind
Between

Museum

Library

Movie theater
Factory

Plant

Police department
Fire department

Garage
Garden
Kitchen
Knife
Pillow
Plate

Opposite / across from
Next to / beside
Near / close to
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City hall / Town hall
Prison / Jail

Church

Cathedral

Temple

Chapel

Mosque

Wardrobe
Toilet
Towel
Stove
Sink

Rug

On
Above / over
Under / below



EXERCISE (FORMATIVE ASSESSMENT)

(Menyimak — Berbicara)

A. Listen and repeat! ) :
P Look at the picture! Do you know who is he?

What is his profession?

Where did you see/find him the first time?
How does he look like?

What do you think about him?

a s wnh e

Rich Brian

Brian Immanuel Soewarno is an Indonesia rapper, singer, song writer and record
producer. He was born in Jakarta, September 3", 1999. He just turned 22 years old this
year. He used to use Rich Chigga as his stage name, but then he changed it into Rich
Brian.

Rich Brian comes from Chinese-Indonesia family and is the youngest of three siblings.
He has dark short hair with undercut style and black eyes. He’s got a small nose and a
captivating smile. Before starting his career as a rapper, Brian used to help his family
running their family’s café. He’s got another hobby than music which is playing rubric.
Rich Brian started his debut with single “Dat $tick” which became viral in March 2016.
The music video has been viewed over 180 million times. Since his first appearance,
Rich Brian has been getting more popularity and his songs have been widely listened by
many people around the world. He becomes one of Indonesian musicians who shows
real existence in international music industry.

B. List of parts of body — Repeat after me!

Head Cheek finger
Hair Jaw nail
Face neck waist
Forehead shoulder knee
Eye chest heel
eye brow stomach foot/leg
Nose elbow toe
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(Membaca — Memirsa)

A. Reading — Study the Text 5.1 page 38
Vocabulary — Find the meaning of these words!

abuan f. twins

o g. adopted
) g h. different
c. blond i. countr

d. intelligent . travely
e. identical d

Questions — Answer the questions based on the text!

Who is Anais and Ana?

How do Anais and Ana look like?

How are their characteristics?

Why Anais and Ana live in different countries?
10 Where does their biological mother live?

© o N

Grammar — Complete the sentence with the correct from of have (not) got!

1. My aunt a house in the country. | often go and see her at the weekend.
2. Let’swatch a DVD. | lots of them.

3. your brother a bike?

4. They a new drummer in their band. She’s great.

5. This computer is too expensive for me. | enough money to buy it.

6 they a cat?

7.1 your phone number. Can you tell me what it is?

B. Reading - Study the Text 5.8 page 42 Vocabulary — Find the meaning of these words!

Coffee table
Teapot
Refrigerator
Attic
Toothbrush
Curtain
Toothpaste
Pantry
Spacious
Quite

o Se@ e o0 oo
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Questions — Answer the questions based on the text!

How many bedrooms are there in the house?
How many floors are there?

Where is the living room?

Where is Sandi’s bedroom?

Does the house have an attic?

Why does Sandi like to be in the attic?
Where his father keep the car?

No ok owhRE

(Menulis — Mempresentasikan)

Writing — Write a short description about your idol / family / friend / place. Make the text by
yourself and use the texts on your book to help you!
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APPENDIX 7
THE INSTRUMENT OF LEARNING MODULE

(STUDENT)
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SEMESTER
DUA

My House Has Two

Bedrooms

A. Learning Goals

Setelah mempelajari materi ini, siswa diharapkan dapat:

* Menggunakan kosakata bagian-bagian rumah dan benda-benda yang ada di sebuah
rumah untuk berinteraksi dan bertukar pengalaman

* Mengidentifikasi penggunaan preposition in, on, under, next to, behind, in front of, above
untuk menyebutkan letak benda

¢ Membaca dan merespon pertanyaan dari teks deskripsi tentang rumah dengan unsur
kebahasaan yang telah dipelajari

* Menulis informasi dan deskripsi spesifik berdasarkan gambar, informasi personal, dan
percakapan tentang rumah -

Concept Map

My House Has Two Bedrooms

vocabulary: rooms in a - verb be o
house, things in the - there is, there are description of a house
rooms - preposition
Vocabulary Building
bathroom kamar mandi knife pisau
bedroom kamar tidur pillow bantal
bolster . guling plate piring
desk . meja . rug karpet
dining room ruang makan sink . wastafel -
frying pan penggorengan stove : kompor
garage . garasi towel handuk
éarden kebun toilet kloset
kitchen : dapur wardrobe lemari pakaian

B. Getting Started

Look at the picture of the house below. Answer the questions orally.

1. Do you live in a house?
2. Do you know some rooms in your house? What are they?
3. Do you know the things usually there in your rooms? What are they?

Modul Bahasa Inggris Kelas VII .
b ' Semester Dua
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C. Exposure
1. Preposition of place

Prepositions of Place are used to show the position or location of one thing with another. ’

It answers the question "Where?"
Below are some examples of Prepositions of Place:
+ The ball is behind the box.
The ball is in front of the box.
The ball is next to the box.
The ball is between the bexes.
The ball is near the box.

The ball is above the box.

The ball is below the box.

The ball is in the box.

The ball is on the box.

L I I T I 4

BEHIND IN FRONT OF NEXTTO

BEI'WEEN > ABOVE

"6

Here are more ~ BELOW
Modul Bahasa Inggris Kelas VII ¥ -t
Semester Dua % 1v
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In front of
+ A band plays their music in front of an audience.
The teacher stands in front of the students.
The man standing in the line in front of me smells bad.
Teenagers normally squeeze their zits in front of a mirror.

* o o

Behind

Behind is the opposite of In front of. It means at the back (part) of something:
" When the teacher writes on the whiteboard, the students are behind him (or her).
" Who is that person behind the ‘mask?
" | slowed down because there was a police car behind me.

Between

Between normally refers to something in the middle of two objects or things (or places).
¢ There are mountains between Chile and Argentina.
¢ The number 5 is between the number 4 and 6.
+ There is a sea (The English Channel) between England and France.

Across From / Opposite
Across from and Opposite mean the same thing. It usually refers to something being in
front of something else BUT there is normally something between them like a street or
table. It is similar to saying that someone (or a place) is on the other side of something.
* | live across from a supermarket (= it is on the other side of the road)
¢ The chess players sat opposite each other before thgy began their game.
(= They are in front of each other and there is a table between them)

Next to / Beside
Next to and Beside mean the same thing. It usually refers to a thing (or person) that is at
the side of another thing.

+ At a wedding, the bride stands next to the groom.

¢ Guards stand next to the entrance of the bank.

+ He walked beside me as we went down the street.

+ In this part of town there isn't a footpath beside the road so you have to be

careful. )

Near / Close to
Near and Close to mean the same thing. It is similar to next to / beside but there is more
of a distance between the two things.

+ The receptionist is near the front door.

+ This building is near a subway station.

+ We couldn't park the car close to the store.

+ Our house is close to a supermarket.

1

On
On means that something is in a position that is physically touching, covering or attached
to something.

+ The clock on the wall is slow.

+ He put the food on the table.

» | can see a spider on the ceiling.

+ We were told not to walk on the grass.

) Modul Bahasa Inggris Kelas VII
b K Semester Dua
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Above / Over '

Above and Over have a similar meaning. The both mean "at a higher position than X" but »
above normally refers to being directly (vertically) above you.

Planes normally fly above the clouds.

There is a ceiling above you.

There is a halo over my head.

We put a sun umbrella over the table so we wouldn't get so hot.

Our neighbors in the apartment above us are really noisy.

* o & o o

Over can also mean: physically, covering the surface of sométhing and is often used with
the word All as in All over.

+ There water all over the floor.

+ | accidentally spilled red wine all over the new carpet.
Over is often used as a Preposition of Movement too.

Under / Below

Under and Below have a similar méaning. They mean at a lower level. (Something is
above it).

Your legs are under the table.

A river flows under a bridge.

How long can you stay under the water?

Miners work below the surface of the Earth.

Sometimes we use the word underneath instead of under and beneath instead of below.
There is no difference in meaning those they are less common nowadays.

Under is often used as a Preposition of Movement too.

*
*
*
.

D. Collaboration Session

Task 1
Work in group of two or more people. Match the pictures to the correct name of the rooms.

laundry room

kitchen

living room

bedroom

Modul Bahasa Inggris Kelas VII 7
Semester Dua
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dining room

bathroom

garage -

attic

Task 2
Work in pairs and have questions-answers about the rooms of a house.

oo s o oo R -« 2 e
L w7 B L A SO (7§ N\
. o Ca | T

' 1 0

3 ey ! ' o —
o SR oo |8
L < o
.. W l
1. Where is Mom?,
Sheisinthe ............... 5
2. Where is brother?
Heisinthe ................. ;
3. Where is Dad?
Heisinthe ............... ;
4. Where is sister?
Sheisinthe ............... s
5. Where is grandma?
Sheisinthe .............. s
6. Where is grandpa?
Heis inthe .o S8 7

) B Modul Bahasa Inggris Kelas VII
_‘t‘ g Semester Dua
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Task 3

W

moao0 oo

ork in groups. Label the the pictures using the words in the box.

— e

By ot { 90 LRI AR NI S0
RN R

coffee table
chair
carpet

sofa

towel
blanket

il b=

. soap

pot
shampoo
curtain
television
teapot

A5~
m.. bookcase s. bed
n. wardrobe t. lamp
0. bed u. glass
p. stove v: pillow
q. toothpaste w. kettle
r. refrigerator X.

toothbrush

C

Modul Bahaso Inggris Kelas VII 7
Semester, Dua
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Task 4
Work with a partner. Complete the sentences using the correct prasosition: in,

above.

on, under, or

N

|
i
|
A
:

‘.
i
|
M

Where are the pillows? They are ......: N .
Where is the television? Itis .........ccooviiiiiiiiiiiiiiennnnnns .
Where is the ug? It s «..q..coviciiniiaenilinnmareccnsons .

Where are the books? They are .............ooooiiiiiiiiiii. .
Where 1s the plant? Itis ..o .

Where are the curtains? They are”............ccooieeiiininecennneennn .
Where is the table? It is ......cccoveeiiiiiiiiiniciiiiinin. .

Where are the pictures? They are ... .

DNOO AW

Task 5
Complete and practice the dialogs with a partner. Use the name of rooms in a house: bedroom,

bathroom, dining room, living room, and kitchen.

Example:
A . Where is the table?
B : The table is in the diningroom.

Questions Answers

<
o

Where is the bed?

Where is the sofa? . % S —— |
Where is the stove?
Where is the blanket?
Where is the toothpaste?
Where is the plate?
Where is the wardrobe?
Where is the soap?
Where is the teapot?
Where is the knife?

W\ Modul Bahasa Inggris Kelas VII
b g Semester Dua
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Independent Work
Task 6 !
Write the parts of the house. Use the wbrds in the clouds.

i Ve
TV room bofhro:ri'}

kitchen dining room

AL

living room
garage

garden
bedroom

e

Task 7
Wiite the appropriate rooms to complete the sentences.

kitchen bathroom . garage yard
bedroom dining room living room guest room
1. 1 61EEP IN NG .oeveereieinenrennneassonbabe o bbiars b s sis s bmnmns e esnsanians ;
2. |take a showerin the .........ccoviiviionioinnneiiaiii T — :
3 'We Wateh TV D the ..o i Gaasssvsimebanmsaemms i s s v :
4. 1 eat breakfast iN thE .......cccoieeeree et e et e .
5. My mother cooks dinner in the ...........cconiiiiiiiiiinn e .
6. We play games inthe .........ccccoooeviiiiinniiinn, A .
7.. My father park the car NHe w.lu i usnsssnaniisminninsissesais ;
8. My sister meets the guestin the .o i ;
Modul Bahasa Inggris Kelas VII —\ r/
L Semester Dua
.
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Task 8
\Write True or False based on the picture below.

There are two bedrooms.
There are four chairs in the dining room.
The sofa is next to the television.
There is a computer on the desk. e i
The sofa is between ihe amp and the computer.  ____
The study room is under the bathroom.
There is a cat in the garden.
There is not a garage.

. The mirror is under the sofa.
10. There are not any bed in the house.

Task 9
Read the text and answer the questions.
> My House :

Sandi. | live with my parents and two sisters. My house is quite big. It
d floor and a first floor. It has also an attic and a garage.
r the are a hall, a kitchen, a pantry, a living room, a big dining room,
floor there are three bedrooms, one bLathrocm, and a Lig corridor. My
parents' bedroom and the bathroom. My sisters' bedioom is in front
s mine. In the attic | keep some of my books and my old toys. | like to spend my time there
- acause it is very spacious and there is a big sofa where | sometimes take a nap. While my
falhei paiks and keeps the car in the garage. | like my house. It is comfortabie and cozy.

©@AD O A LN

Hello! My name is
has two floors: a groun
On the ground floo
and a toilet. On the first
hedroom is between my

1 1s Sandi's house big or $mall?

Answer
2. How many bedrooms are there in the house?

Answer i »
3. How many floors are there? ' =
Answer
4. Where is the living room?
Answer

|7y | Modul Bahasa Inggris Kelas VII
b < i Semester Dua
.
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5. Where is Sandi's bedroom? '

Answer

6. Does the house have an attic?
Answer

7. Why does Sandi like to be in the attic? '
Answer

8. Where his father keep the car?
Answer

Task 10

Look at the p.icture and write 10 sentences using there is or there are, and correct preposition
in, on, under, above, next to, behind, or beside '

Example: :
There is a lamp on the table.

CENOORWN

10.

Task 11

Describe about your house and the things in your house. You may follow the example.
I live in a house with may family. My house has bedroom,
bathrooms, a living room, a dining room, a kitchen, and a garage.

Semester Dua

[ Modul Bahasa Inggris Kelas VII
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F. Performance Assessment

Work in a group of four people. Each member of the group fill in the blank on the table below.
Things in the bedroom

Bed, ciciiiie; sonmupvieey svrsnsnses FrEESRNG EigszEasy dmees

Name of student

Describe the bedrooms of your group members in a paragraph. Tell the class about it.

Guided Reflection
Before you go on the next session, put a tick (), on the suitable item.
) ’ Very [Much | Little
much y ‘

1. | canidentify the vocabulary of rooms and things in a house
| can use the preposition to describe parts and things in a
house

3. | can describe a house and things around it.

Answer the question
1. What is the most interesting part in this unit?
Answer

2. What do )-Iou want to know or study more about the materials in this unit?
Answer :

3. Do you have any problem or difficulties in learning the material(s) in this unit? Mention it/
them. ‘ .
Answer .

4. Do you have any questions you need to ask to your teacher? Write it/them.

Answer

Elaboration Session

You and you teacher will discuss the questions or difficulties that you have related to the
materials in this unit. Do the following task:

1. Ask the question(s) you have already written previously. :

2 Listen to your teacher's explanation or feedback. ’

3. Write a summary of what the new thing(s) you learn.

4 Make a connection between the new materials you learn in this unit with all materials that

you have learned in previous units.

Project Assignment

Do the following task, together with your friends in class.
On a piece of paper, write a paragraph containing a description of your house.

1
Attach a picture or your own drawing of your house.
Put it on a big sheet of manila paper together with the whole class’ work.
Create a wall display from it on your class wall. v

2.
3.
- 4,

Modul Bahasa Inggris Kelas VII
b_’ Semester Dua
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APPENDIX 8

THE PICTURES OF DOCUMENTATION
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