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ABSTRACT

Yulia Dwi Kartika, 2022. “The Implementation of Emergency Remote Teaching
In English Grammar Learning During Covid-19 Pandemic (A Case Study Of The
Third Semester English Education Study Program Students At Raden Mas Said
State Islamic University Of Surakarta).” Thesis. English Language Education.
Cultures and Languages Faculty. Raden Mas Said State Islamic University of
Surakarta.

Advisor : Mrs. Nor Laili Fatmawati, M.Pd.

This research is to know the implementation of emergency remote teaching
in the class activities in English grammar classes and student perceptions in English
grammar learning during the pandemic. The objectives of this research are (1) to
know the class activities in the delivery of instruction and material, learning
activities, integration of technology, and assessments during the implementation of
emergency remote teaching (2) to find out the students’ perception toward the
implementation of emergency remote teaching and (3) to know the strengths and
weakness of implementing emergency remote teaching.

This research is qualitative research methodologies and a case study
methodology. The participants in this research were 75 students of English
grammar class in the third semester of the academic year 2021/2022 at Raden Mas
Said State Islamic University of Surakarta and 2 lecturers of English grammar. The
data were collected by using observation, questionnaire, and interview. Both of
them were conducted online and offline meeting. The techniques of analyzing data
were data reduction, data display, and drawing conclusion.

The findings showed that English grammar lecturers have implemented
emergency remote teaching well in learning English grammar in terms of various
aspects, such as delivery of instruction and materials, learning activities, integration
of technology through platform used, and assessments. The combination of
synchronous and asynchronous learning is applied in the delivery of material and
learning activities in online classes by using many applications and platforms. In
addition, from the perception of students, 80% more still feel comfortable to take
part in learning advanced English grammar during emergency remote teaching.
There are still many factors that arise that hinder learning activities, but there are
also advantages during the implementation of emergency remote teaching that can
be used for future learning.

Keywords: Emergency Remote Teaching, English Grammar Learning, Student’s
Perception.
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CHAPTER I
INTRODUCTION
A. Background of the Study

Since the end of 2019, the whole world has been shocked by disease
outbreaks that have attacked almost all countries from various parts of the
world, where this virus spreads very quickly through transmission from one
human to another which was declared as pandemic on March 12, 2020, by
the World Health Organization (Ferri, 2020). Many sectors were affected of
this pandemic. However, The United Nations (UN) in (Correia, 2020),
concluded that education is one of the sectors most affected in a fast and
large scale, thus requiring school closures in various countries (McCarthy,
2020). Indonesia is one of the country that was affected with the data from
the United Nations Educational, Scientific and Cultural Organization
(UNESCO, 2021), around 68,265,787 students in Indonesia at various
levels of education are forced to switch teaching and learning activities
carried out at home in distance as the Minister of Education and Culture of
the Republic of Indonesia issued a Circular Number 4 of 2020 concerning
the Implementation of Education Policies in Emergencies of the Spread of
COVID-19 (Pusdiklat, 2020).

The existence of this pandemic has caused an emergency
transformation from traditional learning to distance learning at all levels of
education, which is called emergency remote teaching (Misirli, 2021).
Emergency remote teaching is a teaching-learning system implemented due

to a sudden emergency with no time to plan or prepare in terms of strategies,



tools and platforms in the transition to an online/technology-enhanced
learning and teaching environment (Pickett, 2022). As the transition to
emergency remote teaching is imposed due to the pandemic, there are many
important things for its implementation, especially for teachers. Teachers
must learn new technologies, teaching approaches, and good
communication strategies with students (Hodges, 2020). This transition is
called hastily, driven by the urgent need to adapt to rapid changes in its
implementation that are poorly understood (Veletsianos, 2020). Teachers
certainly feel unprepared to change their practice at some point when
students need it the most.

In contrast to experiences that are pre-planned and designed to go
online, emergency remote teaching (ERT) is a temporary shift of
instructional delivery to an alternative mode of delivery due to a crisis
(Hodges, 2020). This involves using a fully distanced teaching solution for
teaching or education that is supposed to be delivered face-to-face or as a
mixed or hybrid course and which will return to that format once the crisis
or emergency subsides. Several things need to be analyzed in the
implementation of emergency remote teaching, especially in the class
activity, including the delivery of instruction and material, learning
activities, integration of technology through platform used, and assessments
and also students' perceptions when following it.

Perception is the process of using knowledge already possessed to

obtain a stimulus for interpretation by the sensory system (Desmita, 2009).



With perception, people can capture the interpretation of various
phenomena, information or data that always surrounds them. In addition,
Hong states that perception is a person's thoughts about something that has
learned to measure how behaves towards the use of about something,
whether agrees or not about that method or about something that has learned
(Jaelani, 2019). So, students have their own opinion about something they
get from the teaching and learning process and how they react to it. In this
case, students' perceptions were used to find out how the experience of
implementing emergency remote teaching was during the pandemic.

As in the research conducted by Maila D. H. Rahiem (2020), in her
research entitled "The Emergency Remote Learning Experience of
University Students in Indonesia amidst the COVID-19 Crisis" with the aim
of exploring and interpreting the life experiences of Indonesian students in
remote emergency learning (ERL) during COVID-19. The results reveal
that students' experiences fall into two overarching themes, blended learning
and paradox learning. Both lessons are under ongoing review and better
combine similar programs in the future if this happens again. Therefore,
online activities offer convenience for teachers and students to transform
into rapid modifications in education (Adedoyin, 2020). On the other hand,
the implementation of emergency remote teaching also has disadvantages
in its implementation to unexpected situations. Onyema et al. states that the

impact of the pandemic can make students have low achievements



(Onyema, 2020). The students could not fully participate in the activities
because they felt anxious and lost interest in learning.

The implementation of emergency remote teaching is carried out in
many universities with many study programs, one of which is the Raden
Mas Said State Islamic University Surakarta. Since the implementation of
emergency remote teaching as an alternative to continuing education, many
new experiences have been gained by lecturers and students. However, in
the statement of Marshall et al. (2020) stated that teachers are not properly
prepared to teach online under these conditions. Lecturers apply various
teaching strategies with various platforms in the main activity class, where
classrooms that are supposed to be face-to-face suddenly have to go online
in an emergency. This is in line with the lecturer who teaches English
grammar at the Raden Mas Said State Islamic University of Surakarta.

In English grammar classes, especially Advanced English Grammar,
the lecturers apply remote teaching by combining synchronous and
asynchronous in the implementation of remote teaching. As applied by Miss
Anisa, one of the English grammar lecturers who always tries various
platforms and applications when teaching in class to get the best solution in
English grammar learning during emergency remote teaching. Unlike the
case with Mister Furgon, an English grammar lecturer, who more often
applies synchronously in teaching in the classroom by using Gmeet to
explain the material. From the applied remote teaching, most of the students

still find it difficult to understand the material being taught.



In conducting this research, the researcher also carried out a
preliminary study process to determine the class to be studied based on skills
in learning English during emergency remote teaching. This previous
research was conducted by observation in many classes of English skill in
the third semester of English Education Study Program and asking questions
to third semester English Education students in five classes. The questions
posed by the researcher were related to English language skills that
experienced obstacles and difficulties during emergency remote teaching.
From the submission of questions on Google Form until October 30", 2021,
at 13.45 WIB, there were 50 respondents. This study indicates that 70% of
students find it difficult to learn English grammar during emergency remote
teaching because of many reasons. As said by Aliffia Rizka Rahmadhani,
one of the student representatives in the 3A English Education class who
said that English grammar material is complex and interconnected with each
other. If students don't understand one material because of signal constraints
during learning, then the next material will also have difficulty
understanding it.

Therefore, the researcher then determined the grammar class as the
class to be studied in order to find a picture related to the implementation of
emergency remote teaching in learning English grammar. Based on that
condition and the results of the preliminary research, the researcher will
conduct a research entitled "The Implementation of Emergency Remote

Teaching in Learning English Grammar During the Covid-19 Pandemic".



This study aims to know what is the teaching strategies that is applied by
teachers through emergency remote teaching in learning activities of
English, including delivery of instruction and material, learning activities,
integration of technology, and assessments. In addition, this study aims to
observe respondents' perceptions of the benefits, deficiencies, feelings, and
achievements of emergency remote teaching in English, especially those
used in English grammar classes in third semester students at Raden Mas

Said State Islamic University Surakarta through the experience.

. ldentification of the Problems

According to the background of study, the researcher identifies the
problems of this study that would be investigated in the study, as follows:
1. There is the different of class activities in the implementation of

emergency remote teaching in the COVID-19 pandemic.

2. Student’s perceptions of the implementation of emergency remote
teaching.
3. The strengths and weakness of the implementation of emergency

remote teaching through students’ perceptions.



C. Limitation of the Problems
This study focuses on the class activities in the implementation of
emergency remote teaching through delivery of instruction and material,
learning activities, integration of technology through platform used, and
assessments in English grammar classes and student perceptions in English
grammar learning during the pandemic, especially in English grammar class
of the third semester students (3A, 3C, 3D, 3E, 3l and 3J) of the academic
year 2021/2022 at Raden Mas Said State Islamic University of Surakarta.
D. Formulation of the Problems
Based on the background of study and the limitation of problem, the
researcher formulates the research questions below:

1. How does the class activities in the implementation of emergency
remote teaching in English Grammar learning of the third semester
English Language Education Study Program students at Raden Mas
Said State Islamic University of Surakarta of the academic year
2021/2022 during COVID-19 pandemic?

2. How about the students’ perception toward the implementation of
emergency remote teaching in the English Grammar learning of the
third semester English Language Education Study Program students at
Raden Mas Said State Islamic University of Surakarta of the academic
year 2021/2022 during COVID-19 pandemic?

3. What are strengths and weakness of the implementation of emergency

remote teaching through students’ perceptions.



E. Objectives of the Study

Based on the research questions, there are two objectives of this study

as follows:

1.

To know the class activities in the implementation of emergency remote
teaching in English Grammar learning in the third semester English
Language Education Study Program students at Raden Mas Said State
Islamic University of Surakarta of the academic year 2021/2022during
COVID-19 pandemic.

To find out the students’ perception toward the implementation of
emergency remote teaching in the English Grammar learning of the
third semester English Language Education Study Program students at
Raden Mas Said State Islamic University of Surakarta of the academic
year 2021/2022 during COVID-19 pandemic.

To know the strengths and weakness of the implementation of

emergency remote teaching through students’ perceptions.

F. Benefits of the Study

The result from this research is to expect to be use theoretical and

practically:

1. Theoretically

This research can support and complement the previous theories and
will be useful information and reference for further research with the
same case related to the implementation of emergency remote teaching

for learning English, both in grammar and other skills. For researchers,



it will provide many valuable new experiences on how teachers apply
material delivery strategies, choose learning platforms, and deliver
assignments through remote teaching. In addition, researchers can also
find out students’ perception in the application of emergency remote
teaching.
2. Practically
a. For Dean

The implementation of emergency remote teaching happened
suddenly inan emergency. Therefore, the entire academic community,
especially the dean, can prepare strategies that will be used if there is
a change in the learning process by inviting all levels of the faculty,
including the assistant deans and heads of each study program.
Starting from the facilities that will be used, the teaching strategies
that will be used by lecturers, and other things that affect the change
in the learning system in an emergency. That way, all academic layers

will not be surprised by the sudden changes in learning.

b. For Teachers

Teachers can identify and apply appropriate learning strategies
according to students' perceptions regarding the implementation of
emergency remote teaching which must be done suddenly. That way,
teachers can prepare and control teaching activities as much as
possible. Teachers can improve their training to strengthen their

ability to master remote emergency learning that relies on the use of



technology, especially in learning English. Therefore, this research is
expected to be used as a reference and improvement in the
implementation of emergency learning.
For Students

The implementation of emergency remote teaching strategies
makes students understand the conditions of the learning system that
must be implemented suddenly. In addition, students can prepare and
adapt quickly to take part in learning more optimally in the use of
technology in online learning. Thus, emergency remote teaching is
expected to encourage students to become active, creative, and self-
disciplined learners. The existence of increasingly sophisticated
technology is able to connect people around the world, so that students
can easily understand, especially in English knowledge and social
changes to adapt to new situations.
For The Other Researchers

This research can assist other researchers in knowing the
implementation of emergency remote teaching through several
aspects, such as the strategy for delivering materials, assignments, and
platforms used based on student perceptions from various
perspectives during a sudden transition period or pandemic period,
such us COVID-19 pandemic. It is hoped that this research can be
used as a reference for conducting the same research regarding the

implementation of emergency remote teaching.
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G. Definition of Key Terms
1. Teaching

Teaching is the process of paying attention to what people need,
experiencing and feeling, and intervening so that they learn certain
things, and go beyond what is given. Interventions can be in the form of
asking questions, listening, providing information, explaining some
phenomena, demonstrating skills or processes, testing understanding
and capacity, and facilitating learning activities (such as taking notes,
discussing, writing assignments, simulations and practice). In teaching
activities, of course there is a strategy, media/platform, assignments to
be used as an assessment and evaluation.

2. Emergency Remote Teaching

Emergency remote teaching (ERT) is a method of temporarily
switching instructional delivery to an alternative mode of delivery due
to a crisis. This involves teaching or education that should be delivered
face-to-face as a mixed or hybrid course. Teaching modalities are
conducted partially or completely online due to a crisis situation (such
as a natural disaster, war, or health emergency). This is a temporary
change in the form of instructions until the crisis or emergency is over.

3. English Grammar Learning

Grammar is the study of rules that explain how words are combined,

arranged or changed according to patterns to show several types of

meaning and form language so that it has meaning or can be understood

11



when used when communicating. The 'rules' of grammar tell us how.
So, English grammar learning is a learning process related to the
grammar rules that exist in English.
4. COVID-19 Pandemic
COVID-19 is the name of the respiratory disease caused by SARS-
CoV2, which is a form of the new coronavirus. This disease is a type of
infectious disease and transmission occurs very quickly in various
countries around the world. Therefore, the COVID-19 disease is
designated as a pandemic because of its wide spread and affects a large
number of people in various countries on several continents, one of
which is Indonesia.
5. Students’ Perceptions
Students’ perceptions are students' thoughts and beliefs or the
process of students' preferential treatment of the information they get
from an object. For example, in this study, the information is about the
implementation of emergency remote teaching in English grammar

classes.
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CHAPTER Il
LITERATURE REVIEW

A. Theoretical Review
1. Emergency Remote Teaching
a. The Definition of Emergency Remote Teaching

In the world of online learning, many terms are used to describe the
teaching and learning process, such as digital learning, e-learning,
distance learning, virtual learning, and online learning. Although the
terms used are different, Hodges, Moore, Lockee, Trust, and Bond
(2020) in (Shammari, 2021), state that in contrast to learning
experiences that are pre-planned and designed to go online, emergency
remote teaching (ERT) is a temporary shift of instructional delivery to
an alternative mode of delivery due to a crisis. This involves the full use
of distance teaching solutions for teaching or education that would
otherwise be delivered face-to-face (Shammari, 2021). According to
Steven Shisley, the phrase “emergency remote teaching” suggests what
educators are doing today is an alternative and unplanned method of
delivering instruction remotely because they cannot physically be in a
classroom with their students (Shisley, 2020). Emergency remote
teaching is used to continue the learning process in disaster situations
that can be done through online learning, blended, or hybrid courses
(Hodges, 2020). Of course, in its application, learning must take

advantage of online activities to connect teachers with their students.
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On the other hand, based on the views of Bozkurt and Sharma
(2020), emergency remote teaching is a temporary thing that is done
during a crisis or emergency to solve problems in the ongoing
educational process (Bozkurt, 2020). One of them is if there is a
pandemic in an area or region, of course it is impossible to do face-to-
face learning which must then be transferred to the distance learning
process from home. Therefore, online media is indispensable in the
implementation of remote learning. Emergency remote teaching brings
together learning activities through an online environment. In the
implementation, the use of online learning media is different from
ordinary online learning where the media is used to support the learning
process in distance activities. While alternative online media for
instruction have been deployed in response to national and regional
crises or disasters (Rush, 2016), COVID-19 is the first time that
emergency distance teaching has been implemented on a global scale
(Moorhouse, 2021).

In the application of emergency remote teaching, design and
implementation of the steps leads to dependence on various contextual,
human, and existing challenges. Emergency remote teaching is
implemented with the impact on teacher and student access to
technology resources, including the need for high-speed internet,
readiness for online learning, availability of instructional support, and

policies mandated by institutions or governments (Hodges, 2020).
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Therefore, in the implementation of ERT, teachers must be able to adapt
quickly to radical things different teaching and learning environments
(Xie, 2019), while addressing social and psychological problems
impact of the crisis that may occur on students later based on the
statement of American Psychological Society in (Moorhouse, 2021).

Based on this explanation, the researcher conclude that emergency
remote teaching is a learning system transition that must be carried out
in the teaching and learning process during an emergency or in the event
of a pandemic or other disaster on a large scale. Such an urgent situation
forces everyone to be far from each other in everything, especially in
the field of education, teachers and students in teaching and learning
activities. Thus, emergency remote teaching unites learning activities
through an online environment with the use of learning strategy and
media/platform that supports the learning process in distance activities.
The Characteristics of Emergency Remote Teaching

During the pandemic, the ERT strategy was considered a branch of
distance education (Bozkurt, 2020); (Hodges, 2020). A special feature
of emergency remote education is that it is not planned practice, with
no choice but to use any kind of online and/or online resources that may
be readily available (Ferri, 2020). The phrase “emergency remote
teaching” suggests what educators are doing today is an alternative and
unplanned method of delivering instruction remotely because they

cannot physically be in a classroom with their students. In other words,
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emergency remote teaching can be done online and share similar
components to online learning, but differs from online learning because
of its design. There are several characteristics of remote teaching in
terms of several things, including the following:

1) Delivery of instruction and material

In the event of an emergency due to a lack of time and
insufficient resources to fully prepare the required number of
faculties and courses, in the delivery of instruction, ERT is
different from face-to-face or online delivery. Based on campus
support, tools and recommendations, student circumstances, and
adaptability and personal skills, teachers and students are asked to
make choices and decisions about the design and delivery of future
course instructions (Pickett, 2022). As a substitute for face-to-face
learning due to circumstances, the delivery of material instructions
remotely is carried out in some learning models, such us
synchronous learning, asynchronous learning, and mixed learning
(Shisley, 2020).

Synchronous learning is learning where teachers and students
meet online through certain online platforms to teach and
communicate about a lesson that occurs in real time without time
delay (Pickett, 2022). Teachers can try to recreate the synchronous
learning experience via video conferencing on multiple platforms,

such as Zoom, Google Meeting, or others to give the instruction to
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2)

the students (Amitii, 2020). Asynchronous learning is learning that
is carried out by giving instructions or materials to students, the
available materials are audio/video lectures, handouts, articles and
power point presentations (Pickett, 2022). This material can be
accessed anytime anywhere and takes place under a time delay, i.e.
instructions are directly recorded/stored and accessed later. Mixed
learning is a mix of optional and required synchronous and
asynchronous course interaction and delivery. Direct instructions
combine Synchronous and Asynchronous types. For live video it is
mainly synchronous (with multiple asynchronous
activities/components happening online but not directly or at the
same time/place. Whereas, mainly asynchronous, online but not
live or at the same time/place (with multiple synchronous activities
or components which appear directly and simultaneously.)
Learning Activities

Learning activities are usually designed to facilitate students
achieving course objectives in face-to-face learning experiences
and as a result, learning activities may not adequately support
active online learning (Shisley, 2020). Students may feel less
interaction with their peers and teachers. In choosing learning
activities, it is good activity that is interesting and can be completed
asynchronously and synchronously. Based on the opinion of Dr.

Jennifer Baumgartner, as Associate Professor at Louisiana State
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University, there are several learning activities that can be applied
in distance learning, such as think-pair-share, small group
discussion, turn & talk, partial outlines/slides provided for lecture,
pausing in lecture, fishbowl, and other (Baumgartner, 2020).
Integration of Technology

Every emergency event creates many obstacles that must be
faced, including the use of technology in emergency remote
teaching. Introducing too many new tools and approaches can leave
less energy to learn, so choosing a low-tech solution to achieve
course outcomes is the best option (Montgomery, 2022). Choosing
the most appropriate technology to support learning and teaching
will depend on how the program or course will be delivered, how
the teaching process will be, learning outcomes, and the
assessments and activities chosen (Rouge, 2020). Content can be
delivered asynchronously or synchronously using various
technologies to communicate, collaborate, and provide feedback.

All involved in learning activities experience rapid adaptation
of technology to deliver online instruction with minimal
professional development. Limited technology can lead to less than
ideal situations of engagement and interaction (Shisley, 2020). This
rapid adaptation can result in an unfavourable situation for face-to-
face teachers. In the use of technology, there needs to be

conformity with the teaching situation, for example class size, type
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of activity, course objectives/learning outcomes (CITL, St. Croix,
Wicks, & & Beaton, 2020). Incorporating technologies can be done
to encourage communication and collaboration, such as LSM,
video assignment tools on platforms (YouTube), conferencing
tools, and other technologies.
Assessment

The transformation process and limitations in technology
training can result in iterative assessment strategies. Lack of time
to prepare for transformation can also result in unclear directions
and/or expectations for learners (Shisley, 2020). Some educators
may feel the need for more assessments to measure student
competence and understanding because learning takes place online
rather than face-to-face and technological capabilities and
resources are limited. In this case, the teacher provides many
opportunities to demonstrate learning and transfer some of the
assessments online (York, 2022). In addition, there is a need for
assessment reviews to help students achieve overall course learning
outcomes. Assessment can be done in various ways, such as using
a question bank to provide a different quiz experience for each
student. Alternative quizzes are used to conduct formative or
summative assessments. Scaffolding, multi-part projects allow
students to demonstrate not only their understanding of concepts

but also their critical thinking and digital fluency skills
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(Montgomery, 2022). Adapted to ON: York University, there are
several categories of assessment in terms of effort needed by course
instructors, namely low, medium, and high (York, 2022).

The low category assessment is a low effort both in terms of
initial preparation and class time whether it is carried out
synchronously or asynchronously. Usually, this form of assessment
does not require much time to evaluate and is not resource
intensive. For example, critique articles, concept maps, briefs, etc.
Medium category assessments, alternatives which may require
more preparation before class and/or during class time either
synchronously or asynchronously. These alternative forms of
assessment do not necessarily require a lot of time or resources. For
example, letters to the editor, application of articles, field expert
reviews, reflective journals, etc. And for the high category
assessment, it shows the most time on behalf of the teacher in terms
of preparation, inside or outside class time either done
simultaneously or asynchronously, such as oral exam. In addition,
according to (Sally Brown, 2004), there are several assessments
that can be used in implementing ERT, including Questions and
Quizzes, papers, class discussions, blogs, etc.

Faculty Support
The use of technological devices as media in the teaching and

learning process has expanded online educational learning; for
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example, virtual classrooms and social networks have a significant
activity role (Malhotra, 2013). Therefore, the school management
system must regulate the requirements of the online learning
process, especially to anticipate emergencies. The faculty equips
teachers and students to be ready to face any online learning
activities. In the online learning process, schools use various
learning management systems (LMS). Ippakayala and El-Ocla
(2017) suggest that LMS is an application or platform for learning
with advanced technology. The use of LMS in must be seen before
teachers and students use online learning. Faculty should have
instructional guidelines for teachers and students; it covers step-by-
step how to operate, manage assignments, and communicate with
teachers (Schoology, 2019).

Part of the training is required for teachers and students before
they undertake distance learning (Alberta, 2019). Faculty, teachers,
and students must work together and ensure the learning process
runs well. Students can be guided in operating the online learning
system, such as logging in, sending assignments, downloading
materials. In addition, Alberta (2019) mentions that students need
motivational support in online learning because they only learn

through screen displays, and are not likely to meet their peers often.
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c. The Challenges of Emergency Remote Teaching

In the provision of education, inclusive changes are needed, both
through education investment and reform at the government level
(Nations, 2020). Pandemic situations, such as the COVID-19 pandemic,
can be used as opportunities and training in remote emergency
processes teaching to identify challenges that arise during emergencies
and develop a coherent online education with strategies that can be used
in an emergency or other natural disaster that has the potential to occur
in the future (Ferri, 2020). This isalso in line with UNESCO's statement
(UNESCO, Distance Learning Strategies in Response to COVID-19
School Closures, 2020), which states that:

Education systems around the world are facing
unprecedented problems, where many challenges
following the massive school closures mandated as part of
public health efforts to address spread of COVID-109.
Government agencies should act in collaboration with
international organizations, private sector and civil society
partners to provide distance education through technology
integration to ensure the continuity of curriculum-based
learning for all.

In addition, in line with one of the goals of The Global Education
2030 Agenda of UNESCO, which states that quality education is
inclusive education that aims to promote lifelong learning opportunities
for all levels of learning (UNESCO, Education for Sustainable
Development Goals: Learning Objectives, 2020). Thus, more attention

needs to be paid to how technology and learning can be integrated

effective, including the role of the teacher and what is needed by
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students. Therefore, it is very important to analyze the challenges
associated with emergency remote teaching in order to make it a
reference and find solutions for the learning process going forward.

Experience during the COVID-19 crisis poses many different
challenges that need to be addressed in order to develop new
pedagogical methodologies and approaches, infrastructure and
platforms that specifically designed to be used for online teaching. The
state of emergency during COVID-19 has made it clear that what
constitutes learning is not only technology, but pedagogical and social
challenges as well (Ferri, 2020). During the COVID-19 pandemic, the
long-term gap of students in different situations in the education system
is often the main focus. Students and teachers are faced with different
obstacles in implementing remote teaching due to existing limitations
related to technology, pedagogical and social challenges.

In the technological challenges related to access to infrastructure
such as device technology and internet connections used during
emergency remote teaching (Montacute, 2020). This is a major
challenge in implementing emergency remote teaching which will
increase inequalities through unequal access to technology used or
needed by students and teachers (Jacob, 2021), because not all students
have access to the technology needed to take advantage of online
education such as fast internet connections and the need for strong and

adequate devices (Ferri, 2020). Although the Indonesian government
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has provided internet data to all students and teachers, it is unable to
produce maximum output because Indonesia has a different cellular
signal coverage (Sundarwati, 2021). According to Hashemi (2021),
which is in line with research from Mouchantaf (2020), the teacher
acknowledged that internet connection problems hit student-teacher
involvement in delivering material in crisis situations (Hashemi, 2021).

In the pedagogical challenge, there are several things related to
knowledge and feedback in distance learning activities. The lack of
teacher skills in using technology is one of the things that is a challenge
in delivering material to students (Mukhtar, 2020). There needs to be
training and also guidelines given to teachers and students. Teachers
must be trained to improve and enhance digital knowledge and skills in
the implementation of online education in order to implement
innovative and adequate pedagogical programs (Ferri, 2020). Likewise
with students, even though they are used to and very familiar with the
use of digital devices, but they may not be ready to accept remote
teaching and it is quite difficult to attract their attention. In addition, in
the use of teaching materials it is necessary to have interactive
multimedia media, both in the form of images, animations, and
educational games that can attract and maintain student motivation
(Thomas, 2020). This will reduce the lack of student feedback and can

be used as an evaluation system for the future (Mukhtar, 2020).
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In social terms, emergency teaching is said to be a good opportunity
to practice practical skills that increase students' independence and
responsibilit (Ferri, 2020). However, the existence of a learning
environment at home that is not suitable for learning can affect student
learning outcomes (Thomas, 2020). In addition, there are problems
related to the lack of physical space at home where lessons can be
received and also the lack of support from parents (Outhwaite, 2020).
Support from parents during the implementation of emergency remote
learning is also needed, both in terms of motivation and the availability
of the equipment used.

From the explanation, it can be concluded that emergency remote
teaching faces many drawbacks as well as challenges. The challenges
start from technological, pedagogical, to social challenges. The systems
used in the implementation of emergency remote teaching have
multiple tasks to provide a learning process that goes well in this crisis.
The unusual use of online media in the teaching and learning process
becomes complicated for both teachers and students. Scary situations
have an impact on student performance in learning, they cannot
participate properly. Teachers and students conduct learning from home
and interact through online communication, resulting in a lack of
student control in emergency remote teaching. In addition, the lack of
technological tools owned by both students and teachers also obstructs

online activities.
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d. The Differences between Emergency Remote Teaching and Online
Learning

A well-planned online learning experience is very different from
courses offered online in response to a crisis or disaster. Colleges
working to sustain learning during the COVID-19 pandemic must
understand the difference when distance learning is an emergency. The
threat of COVID-19 has forced colleges and universities to face
decisions regarding the continuation of the teaching and learning
process while keeping faculty, staff, and students safe from a fast-
moving and poorly understood public health emergency. Many
institutions have chosen to cancel all face-to-face classes and move
courses online to help prevent the spread of the virus that causes
COVID-19. In educational technology, especially in distance learning,
various terms have been defined, such as distance learning, distributed
learning, blended learning, online learning, mobile learning, and others.
Yet understanding of these important distinctions has largely not spread
beyond the world of educational technologists, researchers, and
instructional design professionals (Hodges, 2020).

Online education, be it teaching or online learning, has been widely
studied for some time, even before the COVID-19 pandemic. Effective
online learning results from careful and thorough instructional design
and planning using a systematic model for learning design and

development (Branch, 2015). The design process and careful
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consideration of different design decisions impact the quality of
instruction, which is a careful design process that will not be
encountered in many emergencies learning cases (Hodges, 2020). In
general, online learning goes through the stages of planning,
preparation, and development time of approximately six to nine months
before the course is delivered. Thus, there is an important difference
between normal and everyday types of online instruction which are
effective and those which are done in a hurry with minimum resources
and limited time.

In contrast to experiences that are pre-planned and designed to go
online, emergency remote teaching (ERT) is a temporary shift of
instructional delivery to an alternative mode of delivery due to a crisis
(Hodges, 2020). This involves using a full remote teaching solution for
teaching or education that should be delivered face-to-face or being a
mixed or hybrid course that will return to the way it was once a crisis
or emergency subsides. This is in line with the thinking from
Mohmmed, Khidhir, Nazeer, & Vijayan (2020), that emergency remote
teaching is defined as “suddenly” which is a temporary shift of
instructional delivery to online delivery modes as a result of a major
disaster, as opposed to online courses that were originally planned and
designed to be delivered virtually (Mohmmed, 2020). The main goal of
emergency remote teaching is not to re-create a strong educational

ecosystem, but rather to provide temporary access to instruction and
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instructional support in a way that is quickly prepared and reliably
available during an emergency or crisis. Everyone involved in this
sudden migration to online learning should be aware that these crises
and disasters are also creating disruptions to the lives of students, staff
and faculty, outside of their relationship with the university (Hodges,
2020).

So, all this work has to be done with the understanding that moving
to emergency remote teaching is unlikely to be a priority for all parties
involved. In the implementation of emergency remote teaching there
will be little or no course design for a few days to weeks, while online
learning is designed with a strong course for a few weeks or more.
Instructors and administrators are urged to consider that students may
not be able to attend courses immediately, so asynchronous activities
may make more sense than synchronous activities. Relying on a
synchronous attendance system is proving to be very challenging due
to technology, connectivity, accessibility, and time zone issues.
Whereas in online learning there are many standards to ensure optimal
learning that provides opportunities to build community among
students and with instructors, opportunities for student engagement
with material through realistic exercises, real-world context, and
feedback, as well as meeting the needs of all students, including

accessibility.
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2. English Grammar Learning
a. The Nature of English Grammar Learning

According to Debata (2013) in (Qibamawarnie, 2021), grammar is a
science that studies the relationship between words and terms that work
together to compose words into sentences with several language rules.
Grammar is used by everyone in terms of communication, both orally
and in writing. Grammar guides humans who have the awareness of
understanding and the ability to communicate in a unique and structured
way (Debata, 2013). Therefore, grammar is very important to learn in
speaking and grammar itself so that it becomes a good and correct
arrangement of words or sentences, not only in speaking skill, buat also
in writing skill (Redjeki, 2020). Grammar enables language to function
by enjoining the universality and predictability of structural rules.
According to Noam Chomsky (2000), grammatical rules are innate and
that all human mind