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Abstract

The sudden change from formal interaction to online classroom @ivities amidst COVID-19 pandemic
is challenging for both teachers and students. In such situation, self-regulated learning (SRL) plays a
crucial role in contributing to the success of language learning, particularly in digital leaming
environment. To date, research examining language students’ SRL in the contextf language learning
in Southeast Asian countries (ASEAN) remains unexplored and needs more paucity of evidence.
Drawing in this issue, the present study explores and compares Indonesian and Malaysian university
students’ SRL toward digital language leaming activities. The participats are 107 English learners from
Islamic education program of UIN Raden Mas Said Surakarta Indonesia and 121 students of arts
program of Kuala Lumpur Metropolflh University College Malaysia. The data are collected using an
online questionnaire on students’ self-regulated lef§ing adapted from Motivated Strategies for
Leaming Questionnaire (MSLQ). The findings reveal that the students from both universities perform
high mean scores on the questionnaire. It means that they have a positive perception, high academic
motivation, and good self-learning control toward digital learning activities. The results contribute to
the enrichment of the current literature review about SRL in ASEAN contexts. Practically. the results
further provide insights for language educators in fostering academic performances of university
students related to strategies for self-directed language leaming, particularly amidst digital leaming in
the global pandemic.
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1. Introdugon
The change from face-to-face interaction to
online learning activities amidst the COVID-19

universities in Indonesia and Malaysia still
implement blended learning system where a
small number of students come to the formal

pandemic has re§ffed in a new habit of
education system. Teachers and §:lients have
to adapt to the current situation to ensure the
continuity of teaching and learning process. In
the context of Southesat Asian countries
(ASEAN). universities in Indonesian and
Malaysia, for instance, have to deal with a
number of changes and adaptation such as
administering online classes. having digital
learning projects, and fostering digital learning
environment (Lilian, 2021; Mahmud &
German, 2021; Wijaya et al., 2020). Even in the
era  of post-pandemic recovery, some

classroom while the others participate in an
online learning mode beyond the classroom
(Kamal et al., 2020; Omar et al., 2021). More
recently, many universities have begun to
acknowledge blended learning where face-to-
face leaming is combined with online leaming
mode through the assistance of information
communication and digital technology (Islam et
al., 2022: Prifti, 2022).

Shifting from formal classroom to informal
digital  learning beyond classroom s
challenging and becomes a new learning




experience for both teachers and students. As it
begins in a shocking way due to the global
pandemic. digital leaming beyond a formal
classroom may not be an easy task for them
because they must be quickly adapt to digital
learning environment that can affect their
motivation, anxiety. readiness and performance
toward teaching and leaming activities (Amin
& Sundari, 2020: Makki & Bali, 2021).
Previous studies have shown that teachers and
students encounter a number of challenges and
difficulties when having online learning
activities. In Indonesian university context, the
issues of teachers™ readiness, availability of
digital learning facilities, and limited intemet
resources became the frequently occurred
challenges of conducting online classes
(Octaberlina & Muslimin, 2020; Putra et al.,
2020; Setyaningsih. 2020: Triana & Nugroho,
2021). Likewise. universities in Mgg}sia are
also dealing with the problems of online
learning activities particularly during the
COVID-19 pandemic (Chung et al., 2020,
Kamil & Sani, 2021). Results of previous
studies further depict that some Indonesian and
Malaysian undergraduate students are not well-
prepared for online classes and identify a
number of problems such as lack of students’
engagement and the difficulty to understand
particular leaming materials (Amin & Sundari,
2020; Chung et al., 2020). Moreover, it was also
found that technical problems such as
unfamiliarity with digital learning platforms.
unstable internet connection, and availability of
digital devices have contribution to the difficult
situation of online learning activities in some
regions of Indonesia and Malaysia (Muniretal.,
2021; Setyaningsih. 2020). In such a learning
environment, students’ ability to manage their
learning strategies (self-regulated learning) is
crucial and has an important role to deal with
the problems and challenges that potentially
emerge in the process of digital learning
activities.

gelf—regulated learning (SRL) plays a
significant role in determining the success of
language [hrning. SRL is considered as
students” ability to take control and be
responsible toward their own learning (Rovers
et al., 2019:; Schunk & Zimmerman, 2012). In
online class, the extent of students” SRL helps
them to actively engage in the learning
activities when no face-to-face interaction is
administered (Wang et al., 2013). The empirical

connection between students” level of SRL and
leaming engagement has been tested by
previous studies. Azevedo and Gasevic (2019)
found that SRL performed by a group of college
students has a positive influence on active
engagement in a blended leaming activities and
subsequently improves their leaming outcome.
It was supported by the study of Carter Jr et al.
(2020) which revealed that students with high-
level of SRL were more motivated in joining
learning activities and successfully met the
learmning objectives. SRL is closely rel{g#) to
the concept of autonomous learning where
students are to take full control of their learning
strategies and process (Lai & Zheng, 2018).
Despite of some problems that may emerge in
online learff@. it provides an ample
opportunity for students to develop their
motivation and self-control toward learning
styles and strategies to achieve an excellent
academic performance.

Research on university students” SRL has
demonstrated that it significantly influences
leaming  motivation and  achievement.
Fernandez and Jamet (2017) examined the
connection between SRL and students’ learning
outcomes. Drawing on an experimental study,
the finding showed that students in
experimental group were more successful in
material recall and performed better on the
post-test. Moreover., SRL has also found to be a
positive predictor offfudents’ independency in
leaming (Sukowati et al., 2020). In a similar
direction, An et al. (2021) pointed out that SRL
had a positive connection with students’ self-
efficacy and English leaming enjoyment. Ergen
and Kanadli (2017) and Jansen et al. (2019)
further found that SRL played significant role
in enhancing students’ learning outcomes, and
suggested that teachers should design SRL-
integrated learning activities as an alternative to
assist the practice of online classes. In a similar
diredfn, Muharom et al. (2022) acknowledged
that self-directed use of digital devices could
successfully facilitate English students’ out-of-
class language learning beyond formal
classroom. Furthermore, Cho et al. (2017)
revealed that students” level of SRL was closely
associated with sense of Community of Inquiry
(Col) that could enhance the students’ cultural
and sociolinguistics awareness.

The previous studies indicate that self-regulated
learning becomes a crucial research issue in the




recent years and is acknowledged as having a
crucial role in determining the success for
students’ language learning. Leaming a foreign
language such as English requires an extensive
and regular practices (Makruf et al., 2021).
There is a proverb saying that “the more we
practice to use the language, the better our
acquisition of the language™ (Larsen-Freeman,
2015). Since English is acknowledged as a
compulsory subject for students in the majority
of Indonesian and Malaysian universities,
examining potential and promising strategies to
develop students’ English competence becomes
a worthy exploration (Maros & Halim, 2018;
Mutiaraningrum & Nugroho, 2020). Hence.
exploring students” SRL during digital learning
activities is important to depict to what extent
the students take control and develop self-
efficacy toward their own learning. Muhard§gt
al. (2022) studied university students’ self-
directed use of digital devices for language
learning by involving 267 respondents. The
result depicted that self-directed practices
helped the students” in strengthening their
understanding about the materials that had been
learned and expanded their intemational
experiences.

Malaysia and Indonesia are two populous
countries in ASEAN having similar cultural
characteristics, including in higher education
system. Botlfcountries encounter similar
challenges of online learn[fEJ activities due to
the COVID-19 pandemic. They are struggling
to ensure the continuity of teaching and
learning process by implementing online and
blended leaming modes. Lim et al. (2020)
reported that SRL strategies positively
influenced Malaysian students’ online learning
motivation. While in Indonesian context, a
study conducted by Haerazi and Kazemian
(2021) showed that self-regulated learning was
an effective model to enhance pre-service
teachers” writing  skills as seefd from
metacognitive awareness. From the previous
studies, it is concluded that self-regulated
learning is a promising strategy to assist
students’ digital learning activities where
teachers have limited direct control over the
students. Therefore. profiling university
students” level of SRL is highly necessary to
portray the students’ ability to cope with the
issues of digital leaming.

However. @hdies exploring Indonesian and
Malaysian university students’ self-regulated
leaming performance during digital leamning
activities still remain unexplored and require
more paucity of empirical evidence. A
comparative study on students’ levels of SRL
from both countries seems to be an interesting
and worthy inquiry. Thus. the present study
sheeds some light on the profile of Indonesian
and Malaysian college students® SRL during
online classes amidst the COVID-19 pandemic.
This study involves university students of
Islamic education program of UIN Raden Mas
Said Surakarta Indonesia and undergraduate
students of Kuala Lumpur Metropolitan
UniversitffiCollege Malaysia. The data are
collected using an online questionnaire adapted
from Motivated Strategies for Learning
Questionnaire (MSLQ) on students’ self-
regulated leaming (Duncan et al., 2015). This
study could provide literature enrichment on the
issue of SRL in ASEAN, as well as contributes
to providing understandings about students’
SRL performance for teachers and university
stakeholders to design the most appropriate
srtacgy in fostering students’ out-of-class
language learning.

Theoretical Framework

Self-regulated learning (SRL) is defined as
students’ systematic effort to manage and
regulate their own leaming to reach fZ¥ticular
leaming outcomes comprising cognitive,
metacognitive,  behavioral, and  self-
motivational aspects (Roll & Winne, 2015;
Williamson, 2015). Cognitive aspect refers to
students” knowledge and ability to proceed with
particular  information when  answering
questions or solving problems (Vigvolgyi et al.,
2016). Metacognitive skill is students” ability to
take control over the cognitive aspect, that
enables them to determine goal setting,
planning, monitoring, and evaluating the
leaming process (Avargil et al., 2018).
Moreover, behavioral aspect is the ability of
students to ERanage their leaming behaviors
which plays a key role in self-regulated learning
process (Lai et al., 2016). Furthermore,
motivational aspect is students’ thoughts and
intention to maintain their interests to keep
active enganement in the learning activities
(Chen et al., 2018).




SRL is one of the self-regulation domains. and
is aligned mostly with educational purposes.
Nowadays, language learning researchers have
begun to acknowledge the role of SRL in
fostering students’ language outcomes. SRL is
an active process performed by students to
achieve learning goals and objectives (Wong et
al.. 2019). In SRL concept, students are actively
doing planning. actualization, monitoring, and
evaluation toward every sigle detail of their
learning process (Panadero et al., 2017). SRL
plays a crucial role because it assists students to
develop autonomous learning habit including
determining learning schedule. setting targets.
and searching for approriate leaming materials
(Wang et al., 2013gFThe present-day students
are familiar with the use of technology to
facilitate self-learning outside classroom. In the
concept of technology-based SRL (An et al.,
2021).students are to fulfill their learning needs
using available digital resource. but when they
encounter difficulties . consulting to teachers or
learning facilitators is the best choice
(Zainuddin & Perera, 2019).

In short. self-regulated leaming (SRL) is a
process when students actively activate
cognitive, metacognitive, behavioral. and
motivational aspects to achive the success of
their leaming activities. SRL is further closely
associated with independency and autonomous
learning in which students take a full control of
their leaming style, process, goal, and outcome.
Self-efficacy and motivation to engage in
learning activities become the key success of
their learning since SRL requires outstanding
ability and personal awareness to achive the
outcomes. An et al. (2021) have shown the
Efpirical connection among students’ learning
enjoyment, self-efficacy, SRL strategies and
learning outcomes. This finding should be
followed by the exploration of students” levels
of SRL performance@§n the digital leamning
environments. Hence. the present study is at the
cutting edge of addressing the research gap by
profiling Indonesian and Malaysian
undergraduate students’ SRL when dealing
with the digital leaming activities amidst the
COVID-19 pandemic.

3. Methodology
A survey research is adopted in this study since

it aims to portray generalization about the levels
of SRL performed by Indonesian and

Malaysian undergraduate students. This study
was conducted in university context at
Indonesia and Malaysia. A total of 228
participants consisting of 107 Islamic education
program students of UIN Raden Mas Said
Surakarta Indonesia and 121 arts students of
Kuala Lumpur Metropolitan  University
Malaysia. The participants from  both
universities were taking English course as a
compulsory subject in their study program. All
participants were experiencing online learning
activities in the English classes due to COVID-
19 pandemic. They were purposively selected
based on two main criteria, (1) joining English
class as a compulsory subject in their study
program and (2) experiencing digital learning
activities. In terms of age, the participants were
between 17 and 20 years old. Initially, 238
responses were recorded. but only 228
responses were valid, while the others were
invalid because of incomplete responses. This
study was conducted around September-
December 2021 where online class policy still
became the best option of teaching and leamning
process in the universities. As neghboring
countries, Indonesia and Malaysia share a
number of  similarities  including in
administering higher education system.
14

An gjine questionnaire was employed to
gather the data. It was the most practical
method of data collection at the time due to the
EWPVID-19 pandemic. It was adopted from
Motivated Strategies for Leaming
Questionnaire (MSLQ) (Duncan etal..2015) on
self-regulated  language  leaming.  The
questionnaire consists of two part. e first part
was to seek the participants’ demographic
information such as education background. age,
gender, field of study. and length of study. The
second part is the main content examining the
participants’ responses on SRL in online
classefgIt consists of 9 items that are measured
using 7-point likert scale ranging from | (not at
all true of me) to 7 (very true of me). Before the
@rticipants filled out the questionnaire. they
were informed about the purpose of the study
and assured that their data would only be used
for the sake of research. Thus, ethical consent
was obtained from the participants before they




proceeded to provide responses for the
questionnaire.

As for the data afffysis. descriptive statistics
was administered using the Statistical Package
for Social Science (SPSS) software 24 version.
After the data were taljiated. the normality test
was conducted. The skewness and kurtois z-
values were analyzed by dividing the
skeweness measure with its §hndard error. To
be considered as normal. the z-values should be
between -1.96 and 1.96 (Doane & Seward,
2011). The skewness and kurtois z-values for
students SRL of UIN Raden Mas Said
Surakarta were 091 and -1.09 and Kuala
Lumpur Metropolitan College University
Malaysia were 1.02 and 0.83 respectively. It

indicates that the data were normal. It was also
confirmedgby the result of Kolmogorov-
Smirnov that all significant values were at
above 0.05. meaning that all data were normally
distributed (N. M. Razali & Wah, 2011). For the
questionnaire items. the reliability test was also
conducted. The result showed that the
Cronbach alpha value of all items resulting 0.78
for the SRL scale, meaning that the
questionfgjire items were reliable. Table |
presents the interpretation of mean analysis for
each questionnaire item, which would be the
basis of analyzing the participants’ responses
on each item. Meanwhile Table 2 depicts the
interpretation of ovearall mean socre to
generalize the participants” SRL levels.

(1]
Table |. Mean Range Interpretation for Each Item of SRL

Mean Range Interpretation i
1.00-2.99 Low |
3.00 -4.99 Moderate |
5.00-7.00 B High |

Table 2. Mean Range Interpretation for Overall SRLnLeve]

| Mean Range Interpretation ]
9.00 -26.99 Low

27.00 - 44.99 Moderate

45.00 - 63.00 High

4. ?esults

This section presents the results of data analysis
el as the answers of the research questions.
Table 3 demonstrates the mean score (M) and
standard deviation (SD) of each item in the
online questionnaire according to the
participants’ responses. Table 3 describes a
total of 6 items in SRL questionnaire that
reached high scores for students offjIN Raden
Mas Said Surakarta Indonesia, i.e. item I, item
3.item 4, item 5, item 8, anf{fem 9. Among the
6 mean values. item 9 (I work on practice
exercises and answer questions even when |
don’t have to) achiev§l] the highest scores
(M=5.95; SD=1.39). followed by item |
(M=5.76; SD=1.02), item 3 (M=5.67: SD:

0.84), item 5 (M=5.65: SD=0.95), item 8
(M=551: SD=127), and item 4 (M=547;
SD=1.43). Moreover. the oth@}3 items reached
moderate mean scores, i.e. item 2 (M=4.31:
SD=0.98), item 6 (M=4.1 |; SD=EFR). and item
7 (M=4.96: SD=0.95). Item 6 (When work is
hard, 1 never give up or study only the easy
parts) achieved the lowest mean score for
students” SRL of UIN Raden Mas Said
Surakarta Indonesia.

Table 3 further depicts the mean scores of
students’” SRL of Kuala Lumpur Metropolitan
College University Malaysia. Affal of 7 items
reached high mean scores, i.e. item 1, ifem 2,
item 4, item 5, item 6, item 8, and item 9. Item
1 (1 often have been reading for class materials




Jor long until 1 know what it is all abour)
ERhieved the highest score (M=591; SD=1.14).
followed by item 5 (M=5.61; SD=1.19), item 9
(M=5.52; SD=141), item 4 (M=546;
SD=0.95). item 8 (M=5.45: SD=1.12), item 6
(M=542; SD=132). and item 2 (M=5.23;
SD=0.98). e other 2 item reached moderate
scores. i.e. item 3 (M=4.38: SIEH} .15) and item
7 (M=4.67, SD=0.24). Item 3 (Even when study
materials are dull and uninteresting, 1 keep
working until 1 finish) is the lowest score of
SRL questionnaire performed by students of
Kuala  Lumpur  Metropolitan ~ College
University Malaysia.

When we look into the detailed data
presentation in Table 3, an interesting finding is
observable. The university students from both

countries [f§hieved similar high score on 5
items, ie. item 1, item 4, item 5. item 8, and
item 9. As for the moderate mean scores,
students of UIN Raden Mas Said Surakarta
Indonesia reached in 3 items while the students
of Kuala Lumpur Metropolitan University
College Malaysia only reached in 2 items.
Moreover. students of both universities scored
differently in 3 items (item 2. item 3. and item
6). In item 2, Malaysian students performed
better (high) than Indonesian students
(moderate). In the contrary, Indonesian students
performed better in item 3 (high score)
compared to Malaysian students who achieved
moderate score. The only similar score
achieved by students from both universities was
in item 7 (moderate mean score).

Table 3. Mean Score and Standar Deviation of Each Questionnaire Item

UIN Raden Mas Said

Kuala Lumpur
Metropolitan College

materials for long until I know what
Bis all about

No Items Surakarta Indonesia University Malaysia
M SD Interpret M SD Interpret
1 I often have been reading for class | 576 | 1.02 | High 591 | 1.14 | High

~

When I am reading, I stop once ina | 431 | 098
$hile and go over what [ have read

Moderate

523 | 098 |High

3 | Even when study materials are dull | 567 | 084 | High
and uninteresting, I keep working
| €53 | until I finish

438 | 1.15 | Moderate

4 | I ask myself questions to make sure I | 547 | 1.43 | High
know the material [ have been

Edying

546 | 095 | High

I work hard to get a good score even | 5.65 | 0.95 | High

561 | 1.19 | High

$38 things [ will need to do to learn

#8)en 1 don’t like a course
6 | When work is hard, [ never giveupor | 4.11 | 1.12 | Moderate | 542 | 1.32 | High
| B _| study only the easy parts
7 |1 find that when my teacher is | 496 |095 | Moderate |4.67 |0.24 | Moderate
explaining, I listen carefully and try
Bl understand what it is conveyed
8 | Before I begin studying, I think about | 5.51 | 1.27 | High 545 | 1.12 | High

9 |1 work on practice exercises and | 595 | 1.39 | High
answer questions even when [ don't
have to

552 | 141 |High

To generalize the finding about students® SRL,
w@ummarize the mean scores analysis. Table
4 presents the summary of mean scores and
standard deviation of SRL questionnaire
performed by students from both universities.

The overall SRL mean score for students of
UIN Raden Mas Said Surakarta Indonesia is
47.39. It indicates that the students are having
high level of SRL performance during online
classes. Similarly, the overall mean scores of




students from Kuala Lumpur Metropolitan
University College Malaysia is 47.65, meaning
that they are also having high levels of SRL
performance during the digital learninga
activities. The difference made by the students
from both universities is that only on the

Table 4. Summary of Mean Analysis of Overall SRL

distribution of the mean score, in which in
general Indonesian students achieved higher
mean score than Malaysian students, but both
mean scores are in the level of high SRL
performance.

SRL Mean SD Interpretation | n 1
UIN Raden Mas Said Surakarta Indonesia | 47.39 1652 |High 107 |
Kuala Lumpur Metropolitan University 47.65 581 High 121 !
College Malaysia |

5. Discussion

The result of data analysis show that Indonesian
and Malaysian students achieve high score of
self-regulated learning (SRL) performance
during the online classes amidst COVID-19
pandemic. Thus, what does the finding imply?
It provides an alluded picture that
undergraduate students from UIN Raden Mas
Said Surakarta Indonesia and Kuala Lumpur
Metropolitan University College Malaysia
possess  positive  attitude toward the
implementation of online learninga activities.
This finding further implies that the students are
able to cope with challenges and problems that
might happen during the process of online
learning. By achieving the high scores of SRL
questionnaire, the students are considered as
having a good self-control when joining the
learning activities in online mode. Moreover,
they are having a good learning management on
how to make planning. do the learning tasks.
evaluate the leamning performance, and monitor
the learning objectives and outcomes.

The finding suggests that Indonesian and
Malaysian students successfully keep their
motivation to consistently engage in online
learning activities. although there have been
some technical problems accompanying their
process of leaming. They are able to take
authority and responsibility of their own
learning  style,  strategies, and  time
management.@§t is in line with what have
pointed out by Lai and Zheng (2018) that
language leamers who have ability to manage
their own leaming would probably determine
their own learning style and habit. although
they have teachers or facilitators. Students with

high levels of SRL performance are being
mentally prepared to have learning activities in
various models inclusing in an online mode
(Lai et al., 2016). The potential reason for their
readiness to join online learning activities is
that they have already dealt with digital
leaming for more than a year since the
university closure due to COVID-19 pandemic
in March 2020.

From the results of data analysis, we identify
that the participff§s from Indonesia and
Malaysia achieve high mean scores of SRL
performance on the items such as the
willingness to read learning materials until they
understand, the quality planning and leaming
management, the perseverance in completing
tasks. and the resistance to keep motivated in
Eaming. This result supports the finding of
Littlejohn et al. (2016) saying that university
students consider online learning activities as a
formal learning just like the face-to-face
classroom interaction that should be taken
Biriously and with full of responsibility. The
finding is also in line with Pelikan et al. (2021)
that students who possess high levels of SRL
strategies are more intrinsically motivated to
engage in learning activities. They have good
ability to determine goal setting and planning.
time management, and metacognitive strategies
(Sert & Boynuegri, 2017). Moreover, students
with good performance of SRL seem to cope
better with online learning challenges, and have
less need for support (Lilian, 2021).

Although this study involves students of non-
English department (Islamic education and arts
programs), the result show that the participants
performed high mean scores in SRL




questionnairggf) This  finding is surprising
considering this study is conducted in the
context of teaching English as a compulsory
subject in the universities. This finding is in
contrast with the result of Subekti (2021)
stating that non-English department students do
not achieve good ability on SRL performance.
which in tumn does not affect their learning
achievement. The different result might be
caused by several factors. The main factor
might be this study was limited in profiling the
SRL performance of English learners during the
online learning activities: while the study of
Subekti (2021) was intended to measure the
empirical relationship between SRL and target
language achievement. Another factor is that
the study of Subekti (2021) was conducted with
the participants of Indonesian students who
learn English as a foreign language; while this
study involved participants from Malaysia who
consider English as their second language. It
might also explain that Malaysian students
achieved more high mean scores in SRL (7
items) compared to Indonesian students (6
items). The finding of this study is also different
with the result of Mahmoodi et al. (2014) in
Iranian EFL context.

Despite (B} different findings with previous
studies, this study is in line with the results of
other precedent studies (Kim, 2013; Li & Park,
2019; Majedi & Pishkar, 2016). The study of
Majedi and Pishkar (2016) revealed that self-
directed learning could enhance English
learners’  language  skills  through an
experimental study gghis is in a similar mode
with this study that students \Efl high levels of
self-regulated learning take responsibility for
their own leaming. fulfill their own learning
needs. and set goals and outcomes. Moreover,
the study of Li and Park (2019) showed that
self-regulated students tended to perform better
in English proficiency and motivation to join
the class. This is also similar with the finding of
this study that the participants are willing to
understand learning materials even prior to the
class which is indicated by the high mean scores
on the statement (item 1). This finding is further
agreed by the study of Kim (2013). particularly
in terms of developing students” language skills
by fostering the self-regulated learning
activitics.

Zainuddin and Perera (2019) emphasize that
language skill could be developed better when

the leamers are dffilg regular practices in their
spare time. This is in line with the concept of
self-regulated leaming in case the leamers
comprehensively analyze their ways of leaming
and strategies to achieve the learning goals.
Self-regulated learning also becomes an
alternative way to foster students’ leaming
autonomy which plays a crucial role in
developing language competence (Ghazali,
2020). While the formula of learning a foreign
language is “the more we practice a language,
the faster we acquire the language”, the
concept of self-regulated learning is a
promising strategy for language learners. In
other words, learning a foreign language will be
more effective when the leamers are able to
design planning, perform time management,
execute the learning programs, and evaluating
the leamming outcomes.

Indonesian and Malaysian students in this study
are aware and responsible for their leaming.
Such an attitude is crucial during the online
leaming activities since teachers could not
directly monitor the process of leaming like in
a formal classroom. It actually provides ample
opportunities for language students to have
more practices on the target language skills
using available digital and technological
resources.  Practicing  language  skills
(particularly speaking) requires bravery and
confidence: so online learning environment
offers chances for students to engage in the
leaming practices without barriers and feeling
ashamed of other students as if in the formal
classroom (Lyddon. 2016). Hence. we would
like to say that developing students’ self-
regulated learning is a promising way to
enhance language students’ skills and
com ces.

The results of this study have several
implications for English language teaching in
various contexts including in teaching English
for non-English department students. First,
students who have been learning English could
use the results of this study as a reference of
developing self-regulated learning to achieve
the targeted leaming outcomes. Second.
teachers, language trainers, curriculum
developer, and other related stakeholders may
use the results of this study as ‘a wake-up call’
to design learning activities enhancing the
students’ self-regulated leaming performance.
With the increase popularity of digital leaming




such as today, students are required to be more
independent in terms of learning and studying;
hence, self-regulated leaming should be a new
habit of a successful language learner.

6. Conclusion

In short, this study demonstrates that both
Indonesian and Malaysian language leamers
possess high levels of self-regulated learning
performance during online leaming activities. It
indicates that they could cope with the potential
challenges that might occur during the process
of online learning. The ability to set learning
goals and objectives, create planning, do time
management, control leaming process, and
evaluating learning outcomes are the main
instrument of a successful self-regulated
learner. The results of this study offer
enrichment for self-regulated leaming literature
in ASEAN context. Practically, the results
further provide valuable insights for teachers
and language educators to enhance students’
self-regulated leaming performance, especially
to develop foreign language skills.

This study has a few limitations. First, self-
reported answer by filling out an online
questionnaire might not adequately reflect the
participants” actual leaming behaviors and
situations. Hence, future studies are suggested
to conduct observation and interview to explore
the participants’ self-regulated leaming (SRL)
behaviors. Second. this study is only profiling
the SRL performance of Indonesian and
Malaysian university students. Further studies
are encourage to examine the relationship
between SRL and language development such
as linguistics and cultural competences.
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