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ABSTRACT 

SumitaRamadhanty.173221077. The Use of Materials and Communicative 

Exercises in the Textbook Pathway to English Based on CLT for Eleventh Grade 

of Senior High School Students. Thesis of English Language Education, Cultures 

and Languages Faculty. UIN Raden Mas Said Surakarta.2022. 

Advisor      : Habibi Nur Hidayanto, M.Pd 

Key Words : CLT, Content Analysis, Textbook 

English is an international language that must be mastered by every 

individual in this era. Therefore, the process of teaching English in schools should 

not only teach students to answer the questions given by the teacher. However, the 

goal in learning language is that students are able to apply the language that they 

learn in daily life. Then, books that are used as the main media in supporting the 

teaching and learning process must be considered. Communicative language 

teaching (CLT) is an approach to learning with the aim that students use English 

in their daily activities. In this method students are required to be active. CLT has 

four types of material according to Richards and Rodgers (2014:100-101) and 

seven communicative exercises according to Nunan (1989:119) and Richards 

(2006:18-20), the theory used by the researcher to analyze this research. 

The current study implemented one type of qualitative research that is 

content analysis. The data sources used in this study are five selected chapters in a 

textbook entitled Pathway to English for eleventh grade high school students, 

published by Erlangga. The researcher collected the data using documentation 

technique. To analyze the data, the researcher used the theory from Miles and 

Huberman & Saldaña (2014) which consisted of condensation data, display data 

and conclusion drawing. To validate the data, the researcher uses dependability, 

where the researcher needs a third party to validate the data. 

In this study, the author as a researcher found that the material in the 

Pathway to English book was the most dominant text-based materials, with a total 

of 39 exercises, followed by 27 task-based materials, 26 realia-based materials 

and the last technology-based material as many as 19 exercises. The researcher 

also found that the most dominant type of communicative exercises in this book is 

task-continuity. In the five chapters selected in this book, there are 53 types of 

communicative exercises that are classified as task-continuity, then there is also a 

combination of task continuity and opinion sharing as much as 1 exercise, task 

continuity with role play 2 exercises, and task continuity with jigsaw 3 exercises. 

This was followed by an information gap of 16 exercises, 11 exercises of role play, 

9 exercises of opinion sharing information, 7 exercises of jigsaw, 3 exercises of 

information transfer and finally 2 exercises of authenticity. The results of this 

study, it can be concluded that there are all kinds of materials and all types of 

communicative exercises in the textbook entitled Pathway to English.
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CHAPTER 1 

INTRODUCTION 

A. Background of The Study 

The dominance of English has encouraged many people to make it a 

mandatory foreign language to learn. In this century English has become the 

language of life in the international world. Therefore, in the current era of 

globalization, the world is becoming more connected by using English. Xue 

and Zuo (2013) argue that currently English has become the global lingua 

franca as it is globally used in many fields; politics, economy, trade, culture, 

diplomacy, tourism, communication, sciences, academic research and 

education. Having the ability in English, especially speaking should have 

become common thing in this century. In this era, by mastering English we 

will get many opportunities in various fields. 

English is a foreign language has been taught for many years at the 

high school level, it proves that English is very important to be studied, 

especially by students in Indonesia. Dardjowidjojo (2003) reveales that the 

position of English in Indonesia is not as an official language but as the first 

foreign language. Therefore, English is the first foreign language that must be 

learned and mastered, especially by students in Indonesia. The government 

hopes that the next generation of the Indonesian can compete internationally, 

so the first thing we have to do is mastering English as an international 

language. It can start from school as formal education. 
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Talking about learning especially in English, we need textbook as a 

media to support language teaching. Brown (2001) explains that the textbook 

is crucial to support the teaching and learning process. From this opinion we 

know that the textbook is one of the tools used to support the teaching and 

learning process. Miekley (2005) choosing an appropriate textbook is 

important because classroom teachers spend much time using textbooks in 

class. Textbook is important guide to support teaching and learning process. 

There are directions for teachers to teach material according to applicable 

rules, so the students especially in senior high school can develop English 

language skills. 

At the level of education, especially high school, English textbooks 

have a very important role. Rahimpour and Hashemi (2011) states that 

textbooks play a pivotal role in language classrooms in all types of 

educational institutions in the world. Students can understand a subject, 

especially English and learn to master the four skills in English through 

textbook. Lotfi et.al. (2012) explains that ELT textbook is one of the main 

factors that affect students' achievement in English. achievement in English 

language is the ELT textbooks. A good textbook coupled with a qualified 

teacher will produce great things in learning English. 

Content analysis especially in textbook is very necessary to do. 

Indonesia has an institution that function to analyse and evaluate the quality 

of textbooks, namely BSNP (Badan Standar Nasional Pendidikan). 

According to BSNP a good textbook must have content, presentation, 
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linguistic, and graphics appropriateness. Additionally, Alan Bryman (2011) 

states that content analysis is the study of documents and communication 

artifacts, which might be texts of various formats, pictures, audio or video. 

Social scientists use content analysis to examine patterns in communication in 

a replicable and systematic manner. Skopinskaja (2003) explains that 

textbook analysis can be carried out in two directions, that are predictive 

analysis and retrospective analysis. From the statements of these experts, it is 

clear that content analysis of textbooks can be carried out on books that are 

currently being used or those that have been used. In this research the 

researcher used predictive analysis. Ahour and Ahmadi (2012) textbooks are 

main sources that can convey the knowledge and information to the learners 

in easy and organized way.The material in the textbook must be in 

accordance with the applicable curriculum in order to achieve learning 

objectives, which one is can master the four skills in English. 

To support a better education system, the textbook as a teaching 

material must be adapted to the curriculum. Based on Regulation of Minister 

of Education and Culture Number 69 Year 2013, the goal of curriculum is to 

prepare Indonesian people to have ability in social life as an individual and 

citizen which is faithful, productive, creative, innovative, effective and also 

able to contribute in society life, country and world. The regulations in the  

curriculum, the learning pattern has changed become to student centered 

learning pattern, interactive learning pattern, explored learning pattern, active 

learning pattern. The current learning pattern is very compatible with CLT. 
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Larsen-Freeman (2000) defines that CLT is a method in language teaching 

that aims to make students more communicative, so that it is known that there 

is an interdependence between language and communication. Especially in 

English lesson, the students are expected not only understand the theory 

taught by the teacher, but students can also use it in real life. 

The previous researcher was also interested to analyzed a textbook 

based on CLT. For example Henindra Nurlaili Istiqomah from Sebelas Maret 

University, analyzed the textbook entitled “A Content Analysis Of 

Communicative Exercises In The English Textbook “Forward For Vocational 

School Grade XII” Based On Communicative Language Teaching”, focus on 

the communicative exercises in the textbook. That research used theories 

from Nunan (1989:119) and Johnson (1997:112). The result of the study 

shows that 14 out of 29 exercises in the textbook are developed features in 

CLT. The proportion of the communicativeness in the textbook is 48,27%. 

Then, novelty of the current study  compared to previous study is in this study 

the researcher uses different textbook as the object of this study, different 

grade, and some different theories to investigates the kinds of materials in 

CLT and the types of communicative exercises. To investigates the kinds of 

materials in this study the researcher uses theory from Richards’ (2014) and 

Rodgers to determines the types of communicative exercises the researcher 

uses the theories from Nunan (1989:119) coupled with Richards (2006:18-20). 

Based on explanation above, the researcher want to analyze the 

English textbook entitled Pathway to English for elevant grade of senior high 
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school, revised edition that was published by Erlangga. This textbook used in 

several high schools in Indonesia as teaching materials, including at SMA 

Santo Yakobus Jakarta Utara (Agnes Calista, 2021). The researcher chose this 

textbook to study because it is still being used and this textbook has the most 

communicative exercises among the three other books that the author 

examined during pre-research, then this book has also won the Top Brand 

Teen award in 2015. In conclusion, the tittle of the current study is “The Use 

of Materials and Communicative Exercises in the Textbook Pathway to 

English Based on CLT for Eleventh Grade of Senior High School 

Students”. 

B. Identification of The Problems 

The researcher can find many problems based on the background 

study above as follows: 

1. Some textbooks do not apply all kinds of materials in CLT. 

2. Some textbooks do not develop all types of communicative exercises in 

CLT. 

3. Some textbooks cannot help the teacher to  teach English communicatively. 

4. The exercises of some textbooks do not meet the students' needs to master 

the four language skills. 

5. Some textbook do not fulfill students’ need of CLT in learning process. 

C. Limitation of The Problems 

The researcher limits the problems in investigating the application of 

the kinds of materials and types of communicative exercises in CLT in the 
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English textbook Pathway to English for elevent grade of senior high school 

students, revised edition 2014, published by Erlangga. The researcher chose 

five chapters with the highest number of exercises in this textbook. The 

selected chapters are; chapter 2, chapter 4, chapter 6, chapter 7 and chapter 10.  

D. Formulation of The Problems 

Based on limitation of problem, the researcher formulates the research 

problems as follows: 

1. What are the kinds of CLT materials used in the exercises of the textbook 

Pathway to English for eleventh grade of senior high school students? 

2. What are the types of communicative exercises in CLT used in the 

textbook Pathway to English for eleventh grade of senior high school 

students? 

E. Objectives of The Study 

Based on the problem formulation above, the researcher has some 

research objectives, which are: 

1. To know and describe about the types of materials based on CLT in 

textbook Pathway to English for eleventh grade of senior high school 

students.   

2. To know and describe how the communicative exercises based on CLT in 

the textbook Pathway to English for eleventh grade of senior high school 

students.   
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F. Benefits of The Study 

The researcher hopes that this research can provide several benefits, as 

follows: 

1. Theoretical benefit 

This study is useful to find out how important materials and 

communicative exercises based on CLT in English textbook, to help the 

teaching and learning process of a language with the aim that students not 

only understand the language in theory, but also students can apply it in 

their real life. 

2. Practical benefit 

a. For teachers 

This study will provide an overview of how a good book with 

communicative exercises can be effectively used as teaching material 

and in accordance with the current curriculum. 

b. For students 

Students will easier to master the four language skills with books 

accompanied by communicative exercises. 

c. For the other researchers 

This study can provide information to other researchers as a reference 

in conducting research on book analysis, especially those related to the 

CLT method. 
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G. Definition of Key Terms 

1. Communicative Language Teaching (CLT) 

Larsen-Freeman (2000) defines that “CLT is a method in language teaching 

that aims to make students more communicative, so that it is known that 

there is an interdependence between language and communication”. 

2. Content Analysis 

Alan Bryman (2011) argues that “content analysis is the study of 

documents and communication artifacts, which might be texts of various 

formats, pictures, audio or video”. 

3. Textbook 

Lotfi et.al. (2012) explains that “ELT textbook is one of the main factors 

that affect students' achievement in English”. 

4. Material 

Arikunto (2007) defines that “material is a core element in learning 

activities that must be mastered by students”. 

5. Exercise 

Barla et.al (2012) argue that “exercise is an activity of repetition in the 

learning process that aims to motivate students to better understand the 

learning materials in order to obtain better result”. 

 

                                



9 

 

CHAPTER  II 

LITERATURE REVIEW 

A. Theoretical Review 

1. Natures of Textbook                                                                                                                                

a. Definition of  Textbook 

Textbook is the main learning resource used by a teacher as a 

teaching reference. According to Min (2016), textbooks are books 

designed for use in the classroom, carefully compiled by experts in their 

field and equipped with appropriate and compatible teaching materials. 

Textbooks are a major source that provide many instructions to the 

teachers and students. Therefore, textbooks are said to be the backbone 

of every educational system. In the textbook there are signs for 

discussing lessons that are in accordance with the current curriculum. 

Mahmood (2011) explains that textbooks help in designing the 

assessment and evaluation system for the students, shaping the process 

of classroom teaching and learning. Dialogues and worksheets are also 

provided in the textbooks. The teachers do not need to make or design 

some exercises for the students, if the exercises are available in the 

textbooks used are qualified and varied. 

The opinion of the experts above confirm that the existence of 

textbooks in teaching and learning process is very important. A textbook  

not  only contains some theories, but also contains some exercises that 

aim to test how much students understand the material that has been 
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learned in a textbook or the teaching that has been delivered by a teacher. 

In this study, the subject of discussion is the textbook delivered by the 

teacher certainly has goals more than the  students can answers 

questions, but the output of learning English is that students also 

expected to be able to use the language in daily life. We can say the 

English textbook is good if they are proven to be effective in training 

students' communication skills. 

b. Roles of  Textbook 

Richards (2011) summarizes the role of textbook in language teaching 

as:  

1) Textbooks serve as the basis for language input received by students 

and language practices that occur in the classroom. 

2) Textbooks provide lesson content, skills to be taught, and the kind of 

language practice. 

3) Textbooks are the main source of input for language exercises that 

have been provided by the teacher. 

4) Textbooks provide idea of how to teach in classroom and give a 

format of learning process. 

c. Advantages of Using Textbook 

The use of commercial textbooks in teaching have both 

advantages and disadvantages, depending on how they are used and the 

contexts for their use. Richards (2001:254-256) explains that many 

advantages of using textbooks are:  
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1) They provide structure and a syllabus for a program.  

Without textbooks a program may have no central core and learners 

may not receive a syllabus that has been systematically planned and 

developed.  

2) They help standardize instruction.  

The use of a textbook in a program can ensure that the students in 

different classes receive similar content and therefore can be tested 

in the same way.  

3) They maintain quality.  

If a well developed textbook is used students are exposed to 

materials that have been tried and tested, that are based on sound 

learning principles, and that are paced appropriately.  

4) They provide a variety of learning resources.  

Textbooks are often accompanied by workbooks, CDs and cassettes, 

videos, and comprehensive teaching guides, providing a rich and 

varied resource for teachers and learners.  

5) They are efficient.  

They save teacher’s time, enabling teachers to devote time to 

teaching rather than material’s production.  

6) They can provide effective language models and input.  

Textbooks can provide support for teachers whose first language is 

not English and who may not be able to generate accurate language 

input on their own.  
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7) They can train teachers.  

If teachers have limited teaching experience, a textbook together 

with the teacherís manual can serve as a medium of initial teacher 

training.  

8) They are visually appealing.  

Commercial textbooks usually have high standards of design and 

production and hence are appealing to learners and teachers. 

d. Disadvantages of Using Textbook 

However, Richards (2001:255-256) explains that many disadvantages of 

using textbooks, that are:  

1) They may contain inauthentic language. 

Textbooks sometimes present inauthentic language since texts, 

dialogs and other aspects of content tend to be specially written to 

incorporate teaching points and are often not representative of real 

language use.  

2) They may distort content.  

Textbooks often present an idealized view of the world or fail to 

represent real issues. In order to make textbooks acceptable in many 

different contexts controversial topics are avoided and instead an 

idealized white middle-class view of the world is portrayed as the 

norm. 
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3) They may not reflect students’ needs. 

Since textbooks are often written for global markets they often do not 

reflect the interests and needs of students and hence may require 

adaptation.  

4) They can deskill teachers. 

If teachers use textbooks as the primary source of their teaching 

leaving the textbook and teachers’ manual to make the major 

instructional decisions for them the teacherís role can become 

reduced to that of a technician whose primarily function is to present 

materials prepared by others. 

5) They are expensive. 

Commercial textbooks may represent a financial burden for students 

in many parts of the world. 

e. Exercises in The Textbook 

Exercise is one thing that cannot be separated from the teaching-

learning process. Task or exercise refers to a range of workplans which 

have the overall purpose of facilitating language learning from the 

simple and brief exercise type, to more complex and lengthy activities 

such as group problem solving or simulation and decision making. 

Exercises are the activity involved the students’ need to practice which 

give the students opportunities to extend their language skills. 

Good exercises especially in English lesson, will make students 

not only understand the theory in learning, but can help students 
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improve their language skills. Moreover, Richards (2006: 20) states that 

tasks and exercises refer to the activities which give students the 

opportunities to negotiate meaning, expand their language resources, 

notice how language is used, and take part in meaningful intrapersonal 

exchange. From the explanation above, it can be concluded that practice 

has a very important role in the teaching and learning process, because 

with practice students' abilities will be increasingly honed, so students 

will more easily master language skills. 

2. Communicative Language Teaching (CLT) 

a. Definition of CLT 

Communicative Language Teaching (CLT) is one of the teaching 

methods that is in line with student-centered approach. CLT sustains the 

students to be able to interact with the target language, by 

overwhelmingly promote communicative events to be learned in the 

classroom. According to Littlewood (2001:1), CLT is one of the most 

characteristic features of communicative language teaching is that it 

pays systemic attention to functional as well as structural aspects of 

language, combining these into a more fully communicative view. CLT 

is one of the most effective methods for learning foreign languages, 

because CLT not only teach students to understand the language in 

theory, but must be in line with its application in daily. A student not 

only learns to memorize grammar and can answer written questions, but 
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a student must also be able to communicate according to what they have 

learned. 

In reference to the principles, Berns (1990:104) as quoted by 

Savignon (2002) summarizes eight principles of CLT as follows: 

1) Language teaching is based on a view of language as communication. 

That is, language is seen as a social tool that speakers use to make 

meaning; speakers communicate about something to someone for 

some purpose, either orally or in writing. 

2) Diversity is recognized and accepted as part of language 

development and use in second language learners and users, as it is 

with first language users.  

3) A learners’competence is considered in relative, not in absolute, 

terms. 

4) More than one variety of language is recognized as a viable model 

for learning and teaching. 

5) Culture is recognized as instrumental in shaping speakers’ 

communicative competence, in both their first and subsequent 

languages.  

6) No single methodology or fixed set of techniques is prescribed.  

7) Language use is recognized as serving ideational, interpersonal, and 

textual functions and is related to the development of learners’ 

competence in each. 
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8) It is essential that learners be engaged in doing things with language 

– that is, that the use language for a variety of purposes in all phases 

of learning. 

Larsen-Freeman (2000) states that Communicative Language 

Teaching (CLT) makes communicative competence as the goal of 

language teaching and by acknowledging the interdependence of 

language and communication. Based on this point of view, it can be seen 

that language and communication are interdependent. Those two matters 

cannot be separated. It means that when students learn a new language, 

meaning that they must learn about how to communicate with that 

language or how to use the language properly. They are not just learning 

the theories, but should be emphasized more on practices. Moreover, 

Ohno (2006) sees the language learning in CLT is more than how to 

understand, speak, read, and write sentences, but how sentences are used 

to communicate. In language learning, it is not only concerned with 

compiling and understanding correct sentences, but also the main goal is 

the students can use sentences appropriately to achieve communicative 

goals.  

b. The Characteristics of CLT 

Brown (2007) states that four interconnected characteristics of CLT, as 

follows: 
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1) Classroom goals focus on all of the components of communicative 

competence and not restricted to grammatical or linguistic 

competence.  

2) Language techniques are designed to engage learners in the 

pragmatic, authentic, functional use of language for meaningful 

purposes. Organizational language forms are not the central focus, 

but rather aspects of language that enable the learner to accomplish 

those purposes. 

3) Fluency and accuracy are seen as complementary principles 

underlying communicative techniques. At times, fluency may have 

to take on more importance than accuracy in order to keep learners 

meaningfully engaged in language use. 

4) In the communicative classroom, students ultimately have to use the 

language, productively and receptively, in unrehearsed contexts. 

c. The Roles of Teacher and Student in CLT 

In CLT, teacher is the facilitator of holding the communication 

activity in the classroom. Moreover, he plays as an adviser to answer the 

students’ questions and monitor their performance. While the students 

play as communicators. In this method, they are more active than the 

teacher. Thus, CLT is a student-centered method. 

According to Breen and Candlin (in Richards and Rodgers, 

2001:167), teacher has three main roles as follows:  
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1) The first role is to facilitate the communication process between all 

participants in the classroom and between the participants and the 

various activities and texts. 

2) The second role is to act as an independent participant with the 

learning-teaching group. 

3) The third roles for teacher is that of researcher and learner, with 

much contribute in terms of appropriate knowledge and abilities, 

actual and observed experience of the nature of learning and 

organizational capacities.  

While, the role of learner as negotiator between them self, the 

learning process and the object of learning emerges from and interacts 

with the role of the joint negotiator within the group undertakes. Larsen-

Freeman (2003) explains that this activity provides the exchange of 

information for one person to another one. Doing with a communicative 

intent is one of the characteristics of CLT. Students use the target 

language through the communicative activity such as role play, game, 

and problem solving task. 

d. The Purposes of CLT 

Piepho, Richards and Rodgers (2001:162) mention that there are 

some purposes of communicative approach: 

1) An integrative and content level, language as a means of expression. 

2) A linguistic and instrumental level, language as a semiotic system 

and an object of learning. 



19 

  

3) An affective level of interpersonal relationships and conduct, 

language as a means of expressing values and judgments about 

oneself and others. 

4) A level of individual learning needs, remedial learning based on 

error analysis. 

5) General educational level of extra linguistic goals, language learning 

within the school curriculum. 

From the several purposes above, we can conclude that goals of 

learning foreign language not only to understand the material or theory 

but we also need output of what they understand, which is the 

application of the language in daily or real life. 

e. The Kinds of Materials in CLT 

In presenting the materials, a textbook has several kinds. There 

are some kinds of materials in CLT which can be useful to support 

teaching learning process. Based on Richards and Rodgers (2001:168-

170), “materials as primary role of developing communicative language 

in CLT”. There are three kinds of materials used in CLT, namely text-

based material, task-based materials, and realia-based materials.  

Next, Richards and Rodgers (2014:100-101) added the kinds of 

materials of CLT, namely technology-supported materials. Then, the 

explanations are as follows: 

1) Text-based materials, refer to organized texts used in the textbook to 

support the learning process. A typical lesson consists of a theme 
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such as relaying information, a task analysis for thematic 

development such as asking for information, understanding the 

messages, a practice situation description, a stimulus presentation, 

comprehension questions, and paraphrase exercises. 

2) Task-based materials which are prepared to supports CLT classes by 

suggesting a variety of communicative activities. The materials 

usually in the form of one of kind items such as exercise handbooks, 

cue cards, activity cards, pair communication practice materials, and 

students interaction practice booklet. The activities in this material 

such as games, role play, or simulations. 

3) Realia-based materials aiming to advocate the use of authentic or 

from real life materials in the communicative classroom activities.  

4) Technology-supported materials which aim to provide opportunities 

for accessing different forms of communication with the expanded 

communicative resources, images, audio, or video. 

In conclusion, the kinds of materials proposed by Richards and 

Rodgers (2014:100-101) will be used to analyze the textbook in this 

study. Then, examples of the analysis about kinds of materials in CLT 

will be explained as follows: 
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Table 2.1. The Examples and Kinds of Materials in CLT based on Richards 

and Rodgers (2014:100-101). 

Kind of 

Materials 

Examples 

Text-based 

material 

Picture 2.1 

Task-based 

material 

 
Picture 2.2 

Technology-

based material 

 
Picture 2.3 



22 

  

In the textbook English in Mind for senior high school grade X 

on chapter 2 page 4. There is a recount text that tells about the writer's 

experience while jogging in central park. Students are asked to read and 

understand the contents of the text, then answer the question provided to 

test their understanding. So, the sample material presented in the image 

is referred to as text-based material in CLT. 

Second picture is taken from the textbook English in Mind 

chapter 2 page 39. In the material there is a task that must be done 

together. Students are asked to choose a topic in the box. Then, they 

were asked to practice the dialogue according to the topic. This exercise 

is an example of task-based material. 

After that, in the picture is taken from the textbook English in 

Mind chapter 4 page 42. There is a command to listen an audio, after 

that the students are asked to check and repeat it. The listening exercise 

is intended to train students' pronunciation. This is an example of the use 

technology-supported material in CLT. 

f. The Types of Communicative Exercises in CLT 

In a material there is theory and exercise. On this occasion the 

researcher examined exercises based on CLT. The communicative 

exercises have important role in CLT. Littlewood (1981) states that in 

communicative exercises, the teacher creates a situation and sets an 

activity in motion, but it is the learners themselves who are responsible 

for conducting the interaction to its conclution. It can help teachers 
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achieve learning objectives with CLT to enable students to communicate 

in target language. There are several expert opinions about the types of 

communicative exercises. 

The first, communicative exercises based on Larsen-Freeman 

(2000:132-134) are in the form of language games, authentic materials, 

scramble sentences, and information gap. Furthermore, it can be 

explained as follows: 

1) Language game is language learning in the form of guesswork, such 

as when the teacher gives a picture of a rabbit and students mention 

the characteristics of the rabbit. 

2) Information gap is a technique in language teaching in which 

students miss the information needed to complete an assignment or 

solve a problem. 

3) Authentic material is something is in accordance with real life or fact 

as an exercise in learning. 

4) Role Play is a communicative exercise by conducting a dialogue 

between a student and another student. 

5) Scrambled sentence is an exercise for students by sorting random 

words or sentences, so they have meaning and can be understood. 

Other experts also contribute in giving the explanation of types 

of communicative exercises. Littlewood states one type communicative 

exercise which is problem solving. Littlewood (1981) states that 

problem solving activities need to be based on every day situation that 
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arise inside or outside the classroom. This principle is expected to make 

students talk together or communicate each other to solve the problem. 

The example of this exercise is students work to write about activities in 

the library, and then they list the prohibited activities in the library. After 

that, they work in groups to discuss which announcement or warning 

sign would be the best to put in the library.  

Nunan also adds task continuity as one of the communicative 

exercises. According to Nunan (1989:119), “task continuity refers to the 

chaining of activities together to form a sequence, in which the 

successful completion of prior activities is prerequisite for succeeding 

ones”. For example, students read a text and gain information such as 

theme, roles, place, etc. Then, from the information they got, students 

answer the comprehension questions. After that, students make a 

dialogue based on the information of the text. With the dialogue script 

the made, students play the roles as the speakers. These sequential 

activities are tied in same topic as the text they read before. 

The last, according to Richards (2006:18-20), “there are six 

communicative exercises in CLT”. Some of his opinions regarding the 

types of communicative exercises are the same as those of Larsen-

Freeman in the first theory. However, according to Richard (2006:18-

20), “the types of communicative exercises are information gap, jigsaw, 

information transfer, authenticity, role play and opinion sharing 

information”. 
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Finally, the types of communicative exercises that will be used in 

this research are from Nunan (1998:119) and Richards (2006:18-20). 

That are will be explained below: 

1) Task continuity is a series of activities that form a sequence, in 

which the successful completion of prior activities is prerequisite for 

succeeding ones. 

2) Information gap is a language teaching by bringing up gaps in an 

information in the text, then students are asked to complete it. 

3) In jigsaw, the students divided into two part or more. Each part has 

the information needed to complete an activity, then they will 

explain to each other. 

4) Information transfer is an activity of presenting one form of 

information in another form. 

5) Authenticity is Activities that mirror the real world and use real 

world or “authentic” sources as the basis for classroom learning. 

6) Role play is activities in which students are assigned roles in a scene 

based on given information or clues. 

7) Opinion sharing information is one type of communicative exercise 

where students compare their opinions or beliefs with other students. 
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Figure 2.4, an example of the type of communicative exercise, namely 

“information gap” in the textbook entitled English in Mind.  

 

The picture above is the application of the information gap that 

can be seen in the textbook English in Mind for senior high school grade 

X on chapter 2 page 32. In the picture above there is a dialogue between 

two people, namely Siti and Elvira. Where two people in the dialogue 

can be replaced with the role of two students. In the text there are 

several gaps that must be filled with the words in the box. So this type of 

practice question is called an information gap. These exercise can 

improve students' vocabulary and grammar. This is very important to 

help students more fluently in English. 

B. Previous Related Studies 

There are several previous studies related to this research. The results of 

these studies will be presented in the summary below: 
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The first is thesis entitled “A Content Analysis Of Communicative 

Exercises In The English Textbook “Forward For Vocational School Grade XII” 

Based On Communicative Language Teaching” by Hernindra Nurlaili 

Istiqomah  from Sebelas Maret University in 2018. This study aims to describe 

the extent of exercises in the English textbook “Forward for Vocational School 

Grade XII” published by Erlangga, lead to the communicative teaching of 

language. The result of this study, there are 48.27% of total communicative 

exercises in the textbook, with the highest proportion being the type  of task 

continuity. This thesis has similarities with the research that the writer is doing, 

which is about content analysis, especially in English textbook based on the 

CLT, also used descriptive qualitative method. To determine how far the 

exercises in the textbook lead to CLT context used theory from Nunan 

(1989:119) and Johnson (1997:112). 

The second is a national journal entitled “Communicative Language 

Teaching Through Speaking Activities Designed in A Textbook”. This national 

journal written by Maryska Firiady from Sanata Dharma University, published 

by Language and Language Teaching Journal 2018. The source of the data is in 

the textbook “Level 1” that used for teaching student in Center of English for 

International Communication (CEIC) at Language Institute. This study is a 

content analysis using descriptive qualitative same with study that the writer is 

doing. This paper used the theory from Littlewood (1981) to determine the 

types of communicative activities in CLT. 
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Next, is also national journal entitled “A Content Analysis of An 

English Textbook” written by Agustina Wulandari, A. Dahlan Rais, and 

Ngadiso from Sebelas Maret University published by English Education 

Journal in 2017. The source of data is English textbook entitled “English in 

Focus for Grade VIII Junior High School”. This research also uses descriptive 

qualitative method and has same goal to  know what types of materials are used 

in the textbook and how far the tasks or exercises in textbook develop the 

communicative task in CLT approach. The result of this study indicate that 

there are three kinds of materials based on CLT in the textbook and the most 

are text-based materials. In describing the types of materials, this study used 

the theory from  Richard and Rodgers (2001), then communicative tasks used 

theory from Littlewood (1981:18).  

The last is  international journal entitled “Evaluating an  English 

Textbook: A Study on English – 2 in The Light of Communicative English 

Language Prinnciples”. That journal written by Ph.D. Nureen Saba  Ph.D. 

Muhammad Ahmad, and M.Phil. Muhammad Kamran Abbas Ismail from 

University of Okara, published by ResearchGate in 2019. This study aims to 

evaluate the ESL content to check its suitability to develop learners’ 

communicative competence, use theory from Brown (2001). In this study the 

researcher used “English – 2” textbook taught to grade-2 primary school 

students in Punjab, Pakistan. 
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Table 2.2. The differences and similarities of the previous studies 

No. Author(s) Year Similarities Differences 

1. Hernindra 

Nurlaili 

Istiqomah 

2018 This research method 

is using descriptive 

qualitative method 

particularly content 

analysis based on CLT 

and to describe 

exercises of CLT used 

theory from Nunan 

(1989:119). 

To describe 

communicative 

exercises of the 

textbook based on 

CLT also used theory 

from Johnson 

(1997:112). The 

source of data is a 

textbook entitled 

“Forward For 

Vocational School 

Grade XII”, published 

by Erlangga. 

2. Maryska 

Firiady 

2018 This study also 

investigated the types 

of Communicative 

Language Teaching 

(CLT) activities 

presented in the 

textbook.  

This study adopted 

theory about 

Communicative 

Language Teaching 

(CLT) activities from 

Littlewood (1981). 

The source of the data 

is the textbook “Level 

1” that used for 

teaching student in 

Center of English for 

International 

Communication 

(CEIC) at Language 

Institute. 

3. Agustina 

Wulandari, 

A.Dahlan 

Rais, 

Ngadiso 

2017 The aim of this 

research is to know 

what types of 

materials are used in 

the textbook and how 

far the tasks in 

textbook develop the 

communicative tasks 

in CLT approach. 

It used the types of 

materials by Richard 

and Rodgers (2001). 

Then, communicative 

tasks from Littlewood 

(1981:18). The source 

of data is a textbook 

entitled  “English in 

Focus” for grade VIII 

published by CV 

Putra Nugraha. 
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4. 

 

Ph.D. Nureen 

Saba, Ph.D. 

Muhammad 

Ahmad, 

M.Phil. 

Muhammad 

Kamran 

Abbas Ismail 

2019 This study based on 

CLT and used 

qualitative descriptive 

method. 

 

To evaluate the ESL 

content to check its 

suitability to develop 

learners’ 

communicative 

competence. In 

describing about 

communicative 

competence this 

journal used theory 

from Brown (2001). 

The source of data is 

an English textbook 

entitled “English – 2” 

for the students of 

grade-2 at some 

primary schools 

education level in 

Punjab, Pakistan. 

 

In contrast to the previous study, in this study the researcher used the 

latest theory from Richards (2014: 100-101) to analyze the materials in the 

Pathway to English book. Then, to analyze the communicative exercises in this 

book, the researcher uses the theory from Nunan (1989:19) supplemented by 

the theory from Richards and Rodgers (2006:18-20). 
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CHAPTER III 

RESEARCH METHODOLOGY 

A. Research Design 

The research was conducted to analyze a textbook entitled Pathway to 

English for elevent grade of senior high school students. In this study the 

researcher uses qualitative research as a design of this research. According to 

Creswell (2009:3) research design is plan and the procedure for research to 

detailed method of data collection and analysis. The function of a research 

design is to ensure that the evidence obtain enables us to answer the initial 

question as unambiguously as possible. Ary (2010:424) states that the  

qualitative inquirer deals with the data that are in the form of word or pictures 

rather than numbers and statistics. In this research, the writer uses qualitative 

approach because this study focus on the analysis about how far the exercise of 

textbook Pathway to English for elevent grade of senior high school students 

can support the method of communicative language teaching (CLT) in teaching 

learning process. 

B. Data and Source of The Data 

The data needed in this study are in the materials and exercises of a 

textbook entitle Pathway to English for elevent grade of senior high school 

students, written by TH. M. Sudarwati and Eudia Grace publishe by Erlangga 

in 2014. This English textbook consist 12 chapters and the writer will analyzes 

5 chapters of this book.  
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C. Techniques of Collecting The Data 

On this research of the textbook entitled Pathway to English for elevent 

grade of senior high school students, the researcher used documentary analysis 

as the technique of collecting data. Ary et al (2010:442) explain that the 

researcher of a qualitative research can use written documents or other artifacts 

to understand the phenomenon within the study. In this study, the kind of 

document that was used by the researcher is an English textbook. This textbook 

contains twelve chapters and the researcher will take five chapters of the 

textbook. The chapters to be analized are: 

1. Chapter 2 – As Far As I’m Concerned 

2. Chapter 4 – We Cordially Invite You 

3. Chapter 6 – Do The Following Intructions 

4. Chapter 7 – It’s Found Near a Pound 

5. Chapter 10 – Why Is It a Good Habit to Have? 

Table 3.1 List of Chapters in The Textbook 

 

No. 

 

Chapters 

 

Tittle 

1. Chapter 1 You Should Keep Your Environment Clean 

2. Chapter 2 As Far As I’m Concerned 

3. Chapter 3 I Wish You All The Best 

4. Chapter 4 We Cordially Invite You 

5. Chapter 5 Dear My Beloved Mother 

6. Chapter 6 Do The Following Intructions 

7. Chapter 7 It’s Found Near a Pound 

8. Chapter 8 If I Have a Lot of Money 

9. Chapter 9 Is It a Mammal? 

10. Chapter 10 Why is it a Good Habit to Have? 

11. Chapter 11 He Was a Hard-Working Man 

12. Chapter 12 I Would Like to Teach The World Sing 
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The steps to collecting data of the textbook are:  

a) Read the whole textbook entitled Pathway to English for elevent grade of 

senior high school students . 

b) List all chapters in the textbook. 

c) Select the chapters to be analized. 

d) Finding out the materials and communicative exercises, then classifying it 

based on CLT. 

e) Code each exercises based on the kinds of materials and communicative 

exercises in CLT. 

D. Techniques of Analizing The Data 

Qualitative method is used by the researcher to analyze the data. On 

this occasion the researcher used the data analysis techniques according to 

Miles and Huberman  & Saldaña  (2014) qualitative analysis as analysis which 

was done by doing three steps, that are:  

1. Data Condensation 

According to Miles, Huberman & Saldaña (2014), data 

condensation refer to the process selecting, focusing, simplifying, 

abstracting, and transforming the data that appear in written-up field notes, 

transcriptions,documents, and other empirical materials. Data 

condensation aims to sharpen, sort, focus, discard, and organize data in 

such a way that “final” conclusions can be drawn and verified. As data 

collection processed, further episodes of data condensation occur (writing 

summaries, coding, writing memos). In these steps the researcher will 
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code each exercise. Miles and Huberman & Saldaña (2014) states that 

codes are tags or labels for assigning units of meaning to the descriptive or 

inferential information compiled during the study. The writer will use 

abbreviation on giving codes to the selected chapters. 

The first one is according to kinds of materials in CLT proposed by 

Richards and Rodgers (2014:100-101) which consists of the following 

materials: 

     Table 3.2 Codes The Kinds of Materials in CLT 

Kinds of Materials Codes 

  Text-Based Materials TeBM 

Task-Based Materials TaBM 

Realia-Based Materials ReBM 

Technology Supported Materials TeSM 

The second one is according to the types of communicative 

exercises in CLT proposed by Nunan (1989:119) and Richards (2006:18-

20). The scheme consists of the following communicative exercises: 

 

Table 3.3 Codes The Types of Communicative Exercises in CLT 

Types of Communicative Exercises Codes 

Task Continuity TC 

Information Gap IG 

Jigsaw Ji 

Authenticity Au 

Information Transfer IT 

Role Play RP 

Opinion Sharing Information OSI 

 

There are also the other codes including the abbreviation of the 

chapter and page where the data is found. The example of the use of 

coding scheme can be seen in the Table 3.4. 
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   Table 3.4 The Sample of Material and Communicative Exercise Data Coding 

Code Data 

32/Ch5/P81/TC/TeBM 

 

Notes: 

32        = Code Number 

Ch5     = Number of Chapter (chapter 5) 

P81     = Number of Page (page 81) 

TC      = Task Continuity (type of communicative exercise) 

TeBM = Text-Based Materials (kind of material) 

After that, the researcher will read the data from the textbook as the source 

of data in this study. Then the researcher will group the exercises based on 

the codes. Data condensation is part of the analysis, with data 

condensation the researcher can organize data to get the final conclusions. 

2. Data Display. 

Good and organized data display will make it easier to draw 

conclusions. According to Mile, Huberman & Saldaña (2014) a display is 

an organized, compressed assembly of information that permits conclusion 

drawing and action. The researcher organized the data in the form of 

exercises in the five selected chapters in the Pathway to English textbook 
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and described them according to the kinds of materials and types of 

communicative exercises based on CLT. 

3. Conclusion Drawing. 

To draw conclusions, of course, cannot be done haphazardly, it 

must go back to see the data to be verified. As stated by Miles, Huberman, 

& Saldaña (2014) “the meanings emerging from the data have to be tested 

for their plausibility, their sturdiness, their ‘confirmability’ - that is, their 

validity”. Then, in this study the researcher used dependability to validate 

the data. Due to The final conclusions do not only occur at the time of the 

data collection process, but need to be verified so that they are truly 

accountable.  

E. Trustworthiness of The Data 

This research used criteria of trustworthiness by Murdiyanto (2020:67) 

qualitative research has four criteria for trustworthiness, as follows: 

1. Credibility 

Credibility means internal validity that concern in causal or explanatory 

case studies. In qualitative data, testing the validity of data can be done in 

many ways, include triangulation and member checking that will be used 

to check the internal validity of research.  

 

 

 



37 

  

2. Transferability 

Transferability also known as external validity from qualitative data, that 

shows degree accuracy of what discovered by the researcher can be 

implemented in the place where the sample taken.  

3. Dependability  

The dependability can be tested by an auditor independently audits the 

whole activity of researcher in conducting the research. Then, the 

researcher must have the same result with the auditor and it also can be 

known if the researchers truly do research or not.  

4. Confirmability 

Confirmability is known for research objectivity test. The research said 

objective if when the findings of the research agreed by many people.  

In this research, the researcher uses one types criteria of trustworthiness 

in qualitative research, that is dependability. In this study, the researcher need 

an auditor who expert in CLT topics. So, they are able to understand the 

validity of the data in this study. 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSIONS 

In this chapter, the writer presents the findings that found in the analysis of 

five chapters from the textbook entitled Pathway to English. The analysis will 

also be presented here. 

A. Research Findings 

1. The Kinds of CLT Materials Used in the Exercises of the Textbook 

Pathway to English. 

The writer used four kinds of materials from Richards and Rodgers 

(2014:100-101) theory, as a parameter in analyzing the exercises. They are 

text-based material, task-based material, realia-based material and 

technology-supported material. The analysis results are described as 

follows: 

a. Text-Based Materials 

Text-based materials refer to organized texts used in the 

textbook to support the learning process. A typical lesson consists of a 

theme such as relaying information, a task analysis for thematic 

development such as asking for information, understanding the 

messages, a practice situation description, a stimulus presentation, 

comprehension questions, and paraphrase exercises.  

In this textbook, text-based materials can be found in all of the 

selected chapters.  In chapter 2 there are four exercises that are 

classified as text-based materials, namely the exercises number 19, 20, 
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21 and 22. In chapter 4 there are eleven exercises that are classified as 

text-based materials, namely the exercises number 28, 30, 31, 32, 34, 

41, 42, 45, 46, 47, and 48. In chapter 6 there is one exercise that is 

classified as text-based materials, namely the exercise with number 62. 

In chapter 7 there are eight exercises that are classified as text-based 

materials, namely the exercises code 73, 74, 75, 79, 80, 83, 87, and  88. 

In chapter 10 there are fifteen exercises that are classified as text-based 

materials, namely the exercises number 101, 104,  105, 106, 107, 108, 

109, 110, 111, 112, 113, 114, 117, 120, and 122. For example, the 

author displays data, a text in the form of a personal letter containing 

an opinion from an uncle named George, to his niece named Ellen, that 

can be seen in table 4.1, code number 22. There is also an example of 

an invitation text to attend a school drama performance, in table 4.1, 

with code number 28. Another example there is a text entitled The 

Number of Joe Restaurant's Customer is Declining the text talks about 

the number of visitors to the restaurant for six months. It can be seen in 

table 4.1, code number 106. 
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Table 4.1. The samples of contents that represent text-based materials in 

Pathway to English textbook. 

Code Data 

 

 

 

22/Ch2/P33/TeBM/IG 

 
 

 

 

 

28/Ch4/P59/TeBM/TC 
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106/Ch10/189/TeBM/TC 

 

 
 

In some chapters there is also a combination of two kinds of 

materials at once in chapter 7, there is a combination of text-based 

material and task-based material. The combination can be seen is in the 

exercise with code number 86. In the same chapter there is also a 

combination of text-based material and realia-based material. This is 

found in the exercise with code number 93. In chapter 10, there is also 

a combination of two materials, namely text-based material and task-

based material contained in the exercise with code number 116. 
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Table 4.2. The samples of contents that represent a combination of text-based 

material and task-based material, materials in Pathway to English textbook. 

Code Data 

86/Ch7/133/TeBM,TaBM/IT,

RP 

 
93/Ch7/136/TeBM,ReBM/TC,

IG 

 
116/Ch10/202/TeBM,TaBM/ 

TC,Ji 
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b. Task-Based Materials 

Task-based materials which are prepared to supports CLT 

classes by suggesting a variety of communicative activities. The 

materials usually are in the form of one of kind items such as pair 

communication practice materials and students’ interaction practice 

booklet. The activities in this material such as games, role play, or 

simulations. Task-based materials can be found in all of the selected 

chapters. In chapter 2 there are nine exercises that are classified as 

task-based materials, namely the exercises number 9, 11, 12, 13, 14, 15, 

16, 17 and 18. In chapter 4 there are eight exercises that are classified 

as task-based materials, namely the exercises number 23, 25, 29, 33, 

37, 38, 39 and 40. In chapter 6 there are four exercises that are 

classified as task-based materials, namely the exercises number 56, 60, 

61, and 67. In chapter 7 there are four exercises that are classified as 
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task-based materials, namely the exercises number 78, 81, 82 and 85. 

In chapter 10 there are two exercises that are classified as task-based 

materials, namely the exercises number 102 and 121. The examples of 

task based materials in this book can be seen in table 4.3. There is a 

short dialogue between two people. The students are asked to practice 

the dialogue with their friends, it is found in the exercise with code 

number 37. Then students are asked to discuss with their friends to 

answer questions, this also includes task-based material which can be 

seen in exercise with code number 56. In the next exercise with code 

number 85, there is a dialogue between the reporter and the professor. 

Students are asked to role play. Therefore, this exercise is classified as 

task-based material. 

 

Table 4.3. The samples of contents that represent task-based materials in 

Pathway to English textbook. 

Code Data 

 

37/Ch4/P68/TaBM/RP 
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56/Ch6/P109/TaBM/OSI 

 

 

 
 

85/Ch7/132/TaBM/RP 
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In some chapters there is also a combination of two kinds of 

materials, namely task-based materials and realia-based materials. 

Then, in chapter 6 there are three combinations of task-based material 

and realia-based material in exercises with code number 69, 70 and 71. 

In chapter 7, there is also a combination of two materials, namely task-

based material and realia-based material contained in the exercise with 

code number 91 and 95. Lastly, in chapter 10 there is only one material 

that contain task-based material and realia-based material, namely 

exercise with code number 119. 

Table 4.4. The samples of contents that represent a combination of task-based 

material and realia-based material, materials in Pathway to English textbook 

Code Data 

69/Ch6/P120/TaBM, 

ReBM/Ji 
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91/Ch7/136/TaBM, 

ReBM/Ji 

 
119/Ch10/205/TaBM, 

ReBM/Ji 
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c. Realia-Based Materials 

Realia-based materials aim to advocate the use of authentic or 

from real life materials in the communicative classroom activities. 

Realia helps students to apply what they learn to the outside world and 

to expose them to natural language in different kinds of situations. The 

materials such are magazines, advertisements, and newspaper articles 

which can build communicatives activities. In the textbook studied by 

the researcher, there are types of exercises that are classified as realia-

based materials in all selected chapters. In chapter 2 there are three 

exercises that are classified as realia-based materials, namely the 

exercises number 5, 7 and 8. In chapter 4 there are four exercises that 

are classified as realia-based materials, namely the exercises number 

35, 36, 43 and 44. In chapter 6 there eleven exercises that are classified 

as realia-based materials, namely the exercises number 53, 54, 55, 57, 

58, 59, 63, 64, 65, 66 and 68. In chapter 7 there are five exercises that 

are classified as realia-based materials, namely the exercises number 

84, 89, 90, 92 and 94. In chapter 10 there are three exercises that are 

classified as realia-based materials, namely the exercises number 100, 

103 and 115. The data can be seen in table 4.5. For example, in the 

exercise with code number 55 there is a tutorial for creating bookmarks, 

this material is taken from the real world, so it is called realia-based 

material. The second example is taken from an exercise with code 

number 57, in this exercise there are symbols on the shirt label and 
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students are asked to learn these symbols. Then at code number 92, 

there is an exercise in the form of a diagram that talks about how 

porcelain is made. This exercise is a kind of exercise which material is 

taken from the real world. 

Table 4.5. The samples of contents that represent realia-based materials in 

Pathway to English textbook. 

Code Data 

 

55/Ch6/P108/ReBM/- 
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57/Ch6/P110/ReBM/Ji 

 
 

92/Ch7/136/ReBM/IG 
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In one chapter there is a combination two kinds of materials, 

namely realia-based materials and technology-based materials. Those 

exercises are in the chapter 10 with code number 97 and 98. 

Table 4.6. The samples of contents that represent a combination of realia-based 

material and technology-supported material in Pathway to English textbook 

Code Data 

97/Ch10/181/ReBM 

TeSM/TC 

 
98/Ch10/181/ReBM, 

TeSM/TC 

 

 
 

d. Technology-Supported Materials 

Technology-supported materials aim to provide opportunities 

for accessing different forms of communication with the expanded 

communicative resources, images, audio, or video. In the textbook 
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studied by the researcher, in the five selected chapters there are 

examples of technology-supported materials. In chapter 2 there are six 

exercises that are classified as technology-supported materials, namely 

the exercises number 1, 2, 3, 4, 6 and 10. In chapter 4 there are three 

exercises that are classified as technology-supported materials, namely 

the exercises number 24, 26 and 27. In chapter 6 there are four 

exercises which are classified as technology-supported materials, 

namely the exercises with code number 49, 50, 51 and 52. In chapter 7, 

there are three exercises that are classified as technology-supported 

materials, namely the exercises number 72, 76 and 77. In chapter 10 

there are three exercises that are classified as technology-supported 

materials, namely the exercises number 96, 99 and 118. The examples 

of data can be seen in table 4.7. In the exercise with code number 2, 

students are asked to listen to an audio about a conversation between a 

father and a son. The use of audio shows that the material in the 

exercise includes technology-supported material. In the next exercise 

with code number 26, students are asked to listen to the dialogue again, 

so that they can answer multiple choice questions correctly. In the 

exercise with code number 77, students are asked to listen to the audio 

in order to know the correct intonation and pronunciation. When the 

material of an exercise uses audio, it is included in the technology-

supported material category. 
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Table 4.7. The samples of contents that represent technology-supported 

materials in Pathway to English textbook. 

Code Data 

 

2/Ch2/P21/TeSM/TC 

 
 

26/Ch4/P58/TeSM/TC 

 

 

 
 

77/Ch7/128/TeSM/TC 
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2. The Types of Communicative Exercises Based on CLT Used in the 

Exercises of the Textbook Pathway to English. 

The second research formulation is concerning the use of 

communicative exercises is in the Pathway to English textbook. After the 

researcher classified the kinds of materials from the textbook, then the 

researcher classified the types of communicative exercises using the 

theory from Nunan (1989:119) and Richards (2006:18-20). There are 

seven types of communicative exercises which consist of task continuity, 

information gap, jigsaw, information transfer, authenticity, role play, and 

opinion sharing information. The uses of the types of communicative 

exercises in the Pathway to English textbook are discussed as follows: 

a. Task Continuity 

Task continuity refers to the chaining of activities together to 

form a sequence, in which the successful completion of prior activities 

is prerequisite for succeeding ones. For example, students read a text 

and gain information. Then, from the information they already got, 

students answer the comprehension questions. After that, students 

make a dialogue based on the information of the text. These sequential 

activities are tied in same topic as the text they read before. In chapter 

2 there are seven communicative exercises that are classified as task 

continuity, namely the communicative exercises number 1, 2, 6, 8, 10, 

14 and 19. In chapter 4 there are ten communicative exercises that are 
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classified as task continuity, namely the communicative exercises with 

number 24, 26, 27, 28, 32, 36, 38, 40, 45 and 47. In chapter 6 there 

nine communicative exercises that are classified as task continuity, 

namely the communicative exercises with code number 49, 50, 51, 52, 

53, 54, 58, 65 and 68. In chapter 7 there are nine communicative 

exercises that are classified as task continuity, namely the 

communicative exercises with code number 73, 74, 76, 77, 79, 80, 84, 

88 and 90. In chapter 10 there are eight teen communicative exercises 

that are classified as task continuity, namely the communicative 

exercises with code number 96, 97, 98, 99, 100, 101, 103, 104, 105, 

106, 109, 110, 111, 112, 113, 114, 117 and 122. The example of task 

continuity in the Pathway to English textbook can be seen in table 4.8, 

exercises with code number 28, 54 and 88. In this exercise there is a 

text, students are asked to read and understand the text. After that, 

students are asked to sort out the active and passive sentences to be 

filled in the columns provided. This exercise shows that there are two 

activities students should do. The first is to read and understand the 

text, and than they have to fill in the provided fields based on the 

understanding they get. That is the definition of task continuity, where 

success in the previous task determines the success of the next task. 
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Table 4.8. The samples of contents that represent task continuity in Pathway to 

English textbook. 

Code Data 

28/Ch4/P59/TeBM/TC 

 
54/Ch6/P107/ReBM/TC 
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88/Ch7/134/TeBM/TC 

 
 

In several chapters, the researcher found that combinations the 

types of exercises between task continuity and others. The first is in 

chapter 2, there are two exercises that are included in the combination 

of task continuity and opinion sharing information types, they are in 

the exercises number 3 and 4. Then, in chapter 7 there are two 

combinations the types of exercise between task continuity and role 

play, this is found in the exercise with code number 95. In the same 

chapter, a combination of exercise types between task continuity and 

information gap is also found, shown in the exercise with code number 

93. The last, in chapter 10 there are two combinations the type of 

exercises, that are task continuity and role play. This combination can 
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be found in the exercise with code number 121. In the same chapter 

there are three exercises which are a combination between task 

continuity and jigsaw as shown in the exercises number 107, 116, and 

118. 

b. Information Gap 

Information gap is a technique in language teaching in which 

students miss the information needed to complete an assignment or 

solve a problem. A language teaching by bringing up gaps in an 

information in the text, then students are asked to complete it. This is 

useful to enrich students' vocabulary and then support fluency in 

English. In chapter 2 there are three communicative exercises that are 

classified as information gap, namely the communicative exercises 

number 20, 21 and 22. In chapter 4 there are four communicative 

exercises that are classified as information gap, namely the 

communicative exercises number 30, 41, 46 and 48. In chapter 6 there 

four communicative exercises that is classified as information gap, 

namely the communicative exercises numbers 59, 63, 64 and 66. In 

chapter 7 there are three communicative exercises that are classified as 

information gap, namely the communicative exercises number 72, 83 

and 92. In chapter 10 there are two communicative exercises that are 

classified as information gap, namely the communicative exercises 

number 108 and 115.  In the table below, there is an example of 

exercise that is classified as information gaps. In the exercise with 
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code number 20, there is a dialogue among Ahmed, Beta and Cyrus 

who talked about the international education expo. In the dialogue 

there are gaps and students are asked to fill in the gaps with the 

appropriate sentences. 

Table 4.9. The sample of content that represent information gap in Pathway to 

English textbook. 

Code Data 

 

20/Ch2/P32/TeBM/IG 

 

 
 

c. Jigsaw 

In jigsaw the students are divided into two groups or more. 

Each group has the information needed to complete an activity, then 

they will explain to each other. In the Pathway to English book there 

is a type of communicative exercise called jigsaw. In chapter 2 there is 
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no communicative exercises that are classified as a jigsaw. In chapter 4 

there is only one communicative exercise that is classified as a jigsaw, 

namely the communicative exercise with code number 44. In chapter 6 

there are three communicative exercises classified as jigsaw, namely 

the communicative exercises number 57, 61 and 69. In chapter 7 there 

are two communicative exercises that are classified as jigsaw, namely 

the communicative exercises number 82 and 91. In chapter 10 there is 

only one communicative exercises that are classified as jigsaw, namely 

the communicative exercise with code number 119. One example is 

shown in table 4.10, with code number 44. In this exercise students 

form group of four, students are asked to make clippings about letters, 

cards, posters and pamphlets. They can take material from newspapers, 

magazines or the internet. Each student gets one part of the material, 

after which each student analyzes it, then explains to each other. 

Table 4.10. The example of content that represent jigsaw in Pathway to English 

textbook. 

Code Data 

 

44/Ch4/P72/TaBM/Ji 
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d. Information Transfer 

Information transfer is an activity of presenting one form of 

information in another form. In chapter 2, 6, and 10 there is no 

communicative exercise classified as information transfer. While, in 

chapter 4 there are two communicative exercises classified as 

information transfer, namely the communicative exercises number 31 

and 42. In chapter 7 there is only one communicative exercise that is 

classified as information transfer, namely the communicative exercise 

with code number 94. For example, the exercise in the Pathway to 

English textbook is shown in table 4.11 with code number 94. The 

exercise provides a diagram about the process of recycling glass 

bottles, then students are asked to describe the process in paragraphs. 

In this exercise students are asked to take information and present it in 

another form. 

Table 4.11. The samples of contents that represent information transfer in 

Pathway to English textbook. 

Code Data 

 

94/Ch7/137/ReBM/IT 
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There is a combination of communicative exercises, namely 

between information transfer and rolepaly. This type of combination of 

communicative exercises is found in chapter 7, namely communicative 

exercise with code number 86. 

Table 4.12. The sample of content that represent a combination between 

information transfer and role play in Pathway to English textbook 

Code Data 

86/Ch7/133/TeBM,TaBM/ 

IT,RP 

 
 

e. Authenticity 

Authenticity is a communicative exercise that asks students to 

carry out activities like in the real world. From the five chapters 

studied by the writer, this type of communicative exercise is only 

found in chapter 2 with code numbers 5 and 7.  In table 4.13 with code 

number 5, students are asked to make greeting cards for their father 

and mother. This is an activity that reflects activities in the real world. 
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Table 4.13. The sample of content that represent authenticity in Pathway to 

English textbook. 

Code Data 

 

5/Ch2/P22/ReBM/Au 

 
 

f. Role Play 

Role Play is a communicative exercise by conducting a 

dialogue between a student and another student. In role play, students 

are required to actively communicate orally. In the Pathway to English 

textbook there is a type of communicative exercise, namely role play. 

In chapter 2 there are five communicative exercises that are classified 

as role play, namely the communicative exercises number 13, 15, 16, 

17 and 18. Then, in chapter 4 there are three communicative exercises 

that are classified as role play, namely the communicative exercises 

number 29, 37 and 39. As a sample the author shows in table 4.14, 

with code number 39. In chapter 6 there are two communicative 

exercises that are classified as role play, namely the communicative 
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exercises number 70 and 71. Next, in chapter 7 there is only one 

communicative exercise that is classified as role play, namely the 

communicative exercise with code number 85. Laastly, in chapter 10 

there is no communicative exercise which is classified as role play. In 

this exercise, students are asked to have a dialogue with their friends, 

they act as Ketut and Putu. 

Table 4.14. The sample of content that represent role play in Pathway to 

English textbook. 

Code Data 

 

39/Ch4/P68/TaBM/RP 
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g. Opinion Sharing Information 

Opinion sharing information is a learning activity in which 

students compare their opinions or beliefs with other students. This 

exercise asks students to practice expressing their opinion. In chapter 

2 there are three communicative exercises that are classified as opinion 

sharing information, namely the communicative exercises number 9, 

11 and 12. Next, in chapter 4 there are two communicative exercises 

that are classified as opinion sharing information, namely the 

communicative exercises code number 33 and 35. In chapter 6 there is 

only one communicative exercise classified as opinion sharing 

information, namely the communicative exercise with code number 56. 

In chapter 7 there are two communicative exercises that are classified 

as opinion sharing information, namely the communicative exercises 

number 78 and 81. The last, in chapter 10 there is only one 

communicative exercises that is classified as opinion sharing 

information, namely the communicative exercise with code number 

102. As a sample, the researcher presents the opinion sharing 

information exercise in table 4.15, with code number 33, from chapter 

4 and 102, from chapter 10. In this exercise, students are asked to give 

their opinion about the invitation letter and express an opinion about 

something to someone. 
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Table 4.15. The samples of contents that represent opinion sharing information 

in Pathway to English textbook. 

Code Data 

 

33/Ch4/P64/TaBM/OSI 

 
102/Ch10/187/TaBM/ OSI 

 
 

In the Pathway to English textbook that the researcher studied, 

there are several exercises that are not included in the type of 

communicative exercises based on CLT. The details are as follows, in 

chapter 4 there are four exercises that are not classified as 

communicative exercise types based on CLT, namely exercises 
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number 23, 25, 34, 43. Then, in chapter 6 there are also four exercises 

that are not classified as type of communicative exercises based on 

CLT, namely exercises number 55, 60, 62, 67. Next, in chapter 7 there 

are three exercises that are not classified as type of communicative 

exercises based on CLT, namely exercises number 75, 87, 89. The last, 

in chapter 10 there is only one exercise in that chapter, that is not 

classified as communicative exercise based on CLT, namely exercise 

with code number 120. 

Table 4.16. The samples of exercises that are not classified as type of 

communicative exercises based on CLT. 

Code Data 

34/Ch4/P65/TeBM/- 
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25/Ch4/P58/TaBM/- 

 
  

B. Discussions 

This section consists further discussions about the study especially 

about findings of the research shown above. The discussion is carried out by 

employing the perspective from several theoritical frameworks related to the 

study. It is done in order to support the answers of the first and second research 

formulation. Like the findings above, this section is also divided into two parts 

based on the research formulation as follows: 

1. Kinds of Materials Used in the Exercises of the Textbook Pathway to 

English for Elevent Grade of Senior High School Students 

Material in learning that includes knowledge (cognitive), attitudes 

(affective), and skills (psychomotor). In CLT, the material is divided into 

four kinds. Based on the data analysis written in the research findings, the 

researcher found all the materials based on CLT in the Pathway to English 

textbook. They are text-based material, task-based material, realia-based 

material, and technology-supported material. The four types of material are 

contained in the chapters selected for analysis. 
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In all the chapters selected for analysis, there are 39 exercises that 

are classified as text-based materials. This indicates that text-based 

material is the most dominant material in the Pathway to English textbook. 

In the five selected chapters, there are also 2 exercises which are a 

combination of text-based material and task-based material. As well as 1 

exercise which is a combination of text-based material and realia-based 

material. According to Richards and Rodgers (2014:100), “text-based 

material is a material in learning that contains organized text, then students 

are asked to understand the message in the text then answer questions and 

do the exercises afterwards”. So, text-based material is the most common 

type of material in this book. It aims to familiarize students to be able to 

understand the message conveyed in a reading text and answer the 

questions afterwards. That way, students will be trained to think critically 

and of course will gain more vocabulary during the process. 

The research findings are comparable with the research conducted 

by Wulandari et.al. (2017) who found that text-based material is the type 

of material most commonly found in the book under study, namely 

English in Focus written by Artono Wardiman. In a book published by CV 

Nugraha, it was found that text-based material was the most dominant 

material in English in the focus textbook. Therefore, the author, citing the 

opinion of Martin (2010) a text-based approach in language learning is an 

approach that is in line with the curriculum that emphasizes the scientific 

approach. So, with text-based material based on CLT, students practice to 
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understand and process the information they get in order to do the next 

assignment. Thus, text-based material based on CLT is also the most 

common material in exercises in the Pathway to English textbook. 

Furthermore, in the five selected chapters, there are 27 exercises 

that are classified as task-based materials. There are also 6 exercises which 

are a combination of two types of materials, namely task-based materials 

and realia-based materials. Richards and Rodgers (2014:100), “task-based 

material is material that contains communicative activities carried out by 

students such as partner communication practices, playing clue cards, 

roleplay, games and pair work tasks”. In the five chapters selected in this 

book, there are 26 exercises that are classified as realia based materials. 

There are also 2 exercises which are a combination of realia-based 

materials and technology-based materials. Richards and Rodgers 

(2014:101), “realia-based materials aiming to advocate the use of authentic 

or from real life materials in the communicative classroom activities”. 

Which includes realia-based materials in CLT such as signs, magazines, 

advertisements, and newspapers, internet, or graphic and visual sources 

around which communicative activities can he built, such as maps, 

pictures, symbols, graphs, and charts. In this book there are also 19 

exercises that are classified as technology-based materials. Richards and 

Rodgers (2014:101), “technology based material is a material that is 

supported by communication technology in the form of images, audio and 

video to train students' abilities to be more communicative in accordance 
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with the objectives of CLT”. From this description, it shows that the four 

types of material in CLT are contained in the five chapters studied in the 

Pathway to English book. However, more than a quarter of the exercises 

studied included text-based materials. Task-based materials are in the 

second most common, while realia-based materials are in the third most. 

The last technology-based material is the fewest kinds of material in this 

book. 

The Pathway to English textbook covers all the material proposed 

by Richards and Rodgers. According to Richard and Rodgers (2014: 100), 

“materials in CLT have a major role in influencing the quality of student 

interaction in class and the use of communicative language”. This 

textbook can be used to increase students' ability in English. Text-based 

materials can train students' abilities, especially in terms of reading, with a 

lot of reading, students will automatically find it easier to write. Task-

based materials can train students' skills in speaking, communicating with 

friends. Realia-based materials will hone students to be more confident 

and fluent when speaking in English because the materials used are based 

on the real world or daily life. Then, technology-based materials are very 

useful to hone students' listening skills. 

2. Types of Communicative Exercises Used in the Textbook Pathway to 

English for Elevent Grade of Senior High School Students 

In learning materials there are theories and exercises. In CLT there 

are seven types of exercises which are classified as communicative 
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exercises. The seven types of communicative exercise can also be found in 

the analyzed chapters of the Pathway to English textbook. They are task 

continuity, information gap, authenticity, role play, jigsaw, information 

transfer, and information sharing opinion. To determine the type of 

communicative exercises, we must understand the instructions of an 

exercise or task. 

The findings in the five chapters selected for research indicate that 

task continuity is the dominant type of communicative exercise in the 

Pathway to English textbook. In this textbook there are 53 communicative 

exercises which are included in the type of task continuity. In this book 

there is also 1 communicative exercise which is a combination of task 

continuity and information gap, then there are 3 exercises which are a 

combination of task continuity and jigsaw, after that there are 2 exercises 

which are a combination of task continuity and role play. According to 

Nunan (1989:119), “task continuity is a series of activities that form a 

sequence, in which the successful completion of prior activities is 

prerequisite for succeeding ones”. For example, students read a text and 

gain information such as theme, roles, place, etc. Then, from the 

information they got, students answer the comprehension questions. 

This is in line with research conducted by Istiqomah (2018) which 

found that task continuity is the most dominant type of communicative 

exercise in the textbook Forward For Vocational School Grade XII 

published by Erlangga. Until now, task continuity proposed by Nunan is a 
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type of communicative exercise that is still relevant and most widely used 

in learning, including language lessons. 

Furthermore, in the five chapters selected for research, there are 16 

communicative exercises which belong to the type of information gap. 

According to  Richards (2006:18), “information gap is a language teaching 

by bringing up gaps in an information in the text, then students are asked 

to complete it”. This is useful to enrich students' vocabulary and then 

support fluency in English. Then, there are also 7 communicative exercises 

that belong to the type of jigsaw. Richard (2006:19), “in jigsaw, the 

students divided into two part or more”. Each part has the information 

needed to complete an activity, then they will explain to each other.  

Then, in the five studied in the Pathway to English textbook, there 

are only 3 communicative exercises that are classified as the type of 

information transfer. There is also 1 communicative exercise in this book 

which is a combination of information transfer and role play. Richard 

(2006:19), “information transfer is an activity of presenting one form of 

information in another form”. After that, in this textbook there are 2 

communicative exercises which belong to the type of authenticity and 11 

communicative exercises which belong to the type of role play. The last, 

there are 9 communicative exercises which are classified as types of 

opinion sharing information. According to Richard (2006:19), “opinion 

sharing information is one type of communicative exercise where students 

compare their opinions or beliefs with other students”. In the five chapters 
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selected for research, there are 12 exercises that are not classified as 

communicative exercises based on CLT according to Richard. 

From the explanation above, the researcher concludes that seven 

types of communicative exercises based on CLT are found in five chapters 

that have been studied. The highest type of communicative exercises in 

this book is task continuity, followed by information gap, role play, 

opinion sharing information, jigsaw and information transfer as well as 

authenticity which is the least type of communicative exercises in this 

textbook. Richard (2006:14), “communicative exercise on CLT has a 

function, namely to develop fluency in language use”. In this book there 

are all types of communicative exercise based on CLT. It means, this 

textbook is good to be used as teaching material to support learning 

English, one of which is for students to be able to speak English fluently, 

not only in theory, but also able to use it in daily life.  
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

A. Conclusion 

Based on the analysis of the textbook Pathway to English, for eleventh 

grade of senior high school, written by Th.M.Sudarwati and Eudia Grace, 

published by Erlangga, the writer draw conclusions as follows: 

The researcher implemented the kinds of materials proposed by 

Richards and Rodgers (2014:100-101) to analyze the contents of the book 

entitled Pathway to English. There are four kinds of materials based on CLT, 

namely text-based material, task-based material, realia-based material, and 

technology-based material. These findings indicate that the most dominant 

kind of material in the five selected chapters in this book is text-based material, 

there are 39 exercises. Text-based materials have the highest number of 

exercises in this book, followed by task-based materials, then realia-based 

materials, and the least are exercises which are a type of technology-based 

material. Although there are few exercises that are classified as kind of 

technology-based materials compared to other materials, the results of the 

study show that there are four kinds of materials developed in the textbook, 

which are text-based material, task-based material, realia-based material, and 

technology-supported material. These materials can train and improve 

students' abilities in English. 
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This study also implemented the types of communicative exercises 

according to Nunan (1989:119) and Richards (2006:18-20) to analyze the 

Pathway to English textbook. There are seven types of communicative 

exercises in this book, namely task continuity, information gap, jigsaw, 

information transfer, authenticity, role play, opinion sharing information. The 

findings reveal that the most dominant type of communicative exercises 

represented in this book is task continuity. There are 53 communicative 

exercises in this book that belong to the type of task continuity. Then followed 

by information gap, role play, opinion sharing information, jigsaw, and the 

types of communicative exercises that are at least in the five chapters chosen 

to be studied in this book, namely information transfer, and the last is 

authenticity. From this research, it can be seen that the textbook develops all 

types of communicative exercises based on CLT proposed by Nunan and 

Richards. So, can be concluded that in the textbook Pathway to English there 

are all kinds of materials and types of communicative exercises based on CLT. 

B. Suggestions 

Based on the results of research on books that the author has done, the 

author would like to give some suggestions as follows: 

1. The autors of the textbook 

Textbook writers should add several kinds of materials such as 

technology-supported materials and add several types of communicative 

exercises such as information transfer and authenticity in textbooks written 

to be used as materials for learning and teaching languages, especially 
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English. Thus, the types of materials and communicative exercises in 

English textbooks will be balanced. With the balance of materials and 

communicative exercises, it is hoped that students' English skills will also 

be maximized.  

2. The teachers 

Teachers must be active in looking for other sources that can be used as 

teaching materials to complement the material or communicative exercises 

that are lacking in textbooks. Teachers can take material from the internet or 

other textbooks. So that the output of the learning process is maximized. 

3. Other Researchers 

For other researchers who are interested in analyzing a textbook with the 

same method with different theories or even using the same theory but with 

different objects, they can use this research as a reference. 
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APPENDIX 1 

The Summary of the Materials and Communicative Exercises Based on CLT 

1. The Kinds of Materials Based on CLT (Richards and Rodgers, 2014) 

The Kinds of Materials Definitions 

Text-based materials organized texts used in the textbook to 

support the learning process. 

Task-based materials prepared to supports CLT classes by 

suggesting a variety of communicative 

activities 

Realia-based materials advocate the use of authentic or from real 

life materials in the communicative 

classroom activities 

Technology-supported materials provide opportunities for accessing different 

forms of communication with the expanded 

communicative resources, images, audio, or 

video. 

2. The Types of Exercises Based on CLT (Nunan,119) and (Richards,18-20) 

Types of Communicative Exercises Explanations 

 

Task continuity 

In task continuity, the success of the 

previous task will determine the success 

of the next task. 

 

 

Information gap 

A language teaching by bringing up 

gaps in an information in the text, then 

students are asked to complete it. This 

is useful to enrich students' vocabulary 

and then support fluency in English.  

 

Jigsaw 

The students divided into two part or 

more. Then they will explain to each 

other. 

Information transfer An activity of presenting one form of 

information in another form. 

 

Authenticity 

Activities that mirror the real world and 

use real world or “authentic” sources as 

the basis for classroom learning. 

 

Role play 

Activities in which students are 

assigned roles in a scene based on given 

information or clues. 

 

Opinion sharing information 

Learning activities in which students 

compare their opinions or beliefs with 

other students. 
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APPENDIX 2 

Analysis of the Textbook Based on CLT 

Textbook’s title : Pathway to English 

Analyst 1/the researcher : Sumita Ramadhanty 

Analyst 2/auditor : Noviana Puspitasari, S.Pd. 

 
Notes: 

KoM = Kind of Material, TeBM = text-based material, TaBM = task-based material, ReBM = realia-based material, TeSM = technology supported material. 

ToCE = Kind of Communicative Exercise, TC = task continuity, IG = information gap, Ji = jigsaw, IT = information transfer, Au = authenticy, RP = role play, OSI = opinion 

sharing information. 

Coding format : code number/number of chapter/number of page/kind of material/type of communicative exercise. 

 

 

Data 

Analyst 1 Analyst 2  

Code 
KoM ToCE Explanation ToM KoCE Expln 

 

TeSM TC The material of the exercise 

beside is technology 

supported material because 

students are asked to listen 

the conversation. Then, they 

must fill in the task fields 

based on the audio they had 

listened to. 

   1/Ch2/P21/TeSM/TC 

83 
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TeSM TC The students were still asked 

to listen an audio about 

conversation between father 

and son. Then, the students 

were asked to fill in the 

information table based on 

the audio they had listened. 

   2/Ch2/P21/TeSM/TC 

 

TeSM TC 

OSI 

Students are asked to express 

their personal opinion about 

the two parent figures from 

the topic that has been 

explained. 

   3/Ch2/P22/TeSM/TC, 

OSI 

 

TeSM TC 

OSI 

Students are asked to 

compare their respective 

parents with the parents of the 

figures according to their 

opinions. 

   4/Ch2/P22/TeSM/TC, 

OSI 
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ReBM Au This exercise asks students to 

write a letter of appreciation 

to their parents and this 

activity is usually done in the 

real world. 

   5/Ch2/P22/ReBM/Au 

 

TeSM TC There are two instructions in 

the exercise. After listening to 

the audio. Then the students 

were asked to repeat it. 

   6/Ch2/P22/TeSM/TC 
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ReBM Au The data in the text discusses 

about corruption, which was 

adopted from the newspaper. 

It means using authentic 

material as a source of 

learning. 

   7/Ch2/P23/ReBM/Au 

 

ReBM TC 

 

In this exercise, students must 

answer the questions based 

on the text has been taken 

from the newspaper. Success 

in doing this task depends on 

understanding the previous 

task. 

   8/Ch2/P23/ReBM/TC 



87 

  

 

TaBM 

 

OSI An exercise in which students 

are asked to discuss with 

friends and the teacher about 

the pictures that have been 

provided (suggestion box). 

   9/Ch2/P24/TaBM/OSI 

 

TeSM TC There are some customer 

conversations that must be 

listened, then students are 

asked to fill the table based 

on the audio that has been 

heard. 

   10/Ch2/P25/TeSM/TC 

 

TaBM ISO In pair students must give 

some suggestions for a 

product based on their 

opinions. 

   11/Ch2/P25/TaBM/ISO 

 

TaBM ISO In pair students must be able 

to give reasons for some 

suggestions they have given. 

   12/Ch2/P25/TaBM/ISO 
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TaBM RP There is dialogue about TV 

program. Five characters are 

needed to act out this 

dialogue. 

   13/Ch2/P25/TaBM/RP 

 

TaBM TC To check understanding, 

students are asked to answer 

questions after understanding 

the text that has been 

provided. 

   14/Ch2/P26/TaBM/TC 
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TaBM RP Practice a dialog with friends 

about asking and giving 

opinion. 

   15/Ch2/P27/TaBM/RP 

 

TaBM RP Students are asked to practice 

asking and giving agreeing 

opinions with their friends. 

   16/Ch2/P28/TaBM/RP 
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TaBM RP Next exercise, students are 

asked to practice asking and 

giving negative opinions with 

their friends. 

   17/Ch2/P29/TaBM/RP 

 

TaBM RP The command of this exercise 

is the  students must practice 

asking for and giving 

disagreeing opinions. 

   18/Ch2/P30/TaBM/RP 
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TeBM TC Students must understand and 

remember how to ask and 

give opinions. Next, students 

are asked to identify the 

sentences below. 

   19/Ch2/P31/TeBM/TC 
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TeBM IG This exercise is to train 

students' ability, especially in 

communication by filling the 

gaps using the sentences in 

the box. 

   20/Ch2/P32/TeBM/IG 

 

TeBM IG Students are asked to fill the 

conversations by making 

responses regarding agree and 

disagree opinions. 

   21/Ch2/P33/TeBM/IG 
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TeBM IG Students must read and 

understand the available 

letters in order to fill in the 

gaps with the right sentences. 

   22/Ch2/P33/TeBM/IG 

 

TaBM - Students are asked to match a 

sentence with its function. 

Matching something in CLT 

is classified as task-based 

material. 

 -  23/Ch4/P57/TaBM/- 
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TeSM TC There are two commands in 

exercise beside. Before 

answering questions, students 

must hear and understand the 

audio that has been provided. 

   24/Ch4/P57/TeSM/TC 

 

TaBM - The instruction from the 

exercise beside is to put a tick 
on several sentences that 

indicate invitation. 

 -  25/Ch4/P58/TaBM/- 

 

TeSM TC The basis of the material 

beside is technology because 

the students are asked listen 

to the audio and then answer 

the questions below. 

   26/Ch4/P58/TeSM/TC 
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TeSM TC Listen to the audio carefully 

and understand its contents, 

then choose the most 

appropriate answer. 

   27/Ch4/P58/TeSM/TC 

 

TeBM TC The material from the 

exercise beside is a text, so it 

is classified as text-based 

material. Students must be 

able to understand the text 

provided first in order to be 

able to answer questions. 

   28/Ch4/P59/TeBM/TC 
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TaBM RP Read the excerpt from the 

invitation aloud, then ask 

your friends about the content 

of the invitation you read. 

This exercise trains students 

to interact each other. 

   29/Ch4/P60/TaBM/RP 
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TeBM IG Students must read and 

understand the sample of 

invitation that has been 

provided and students are 

asked to fill in the gaps 

regarding informal invitation 

based on the above invitation. 

   30/Ch4/P61/TeBM/IG 

 

TeBM IT There are several sentences 

that students have to change 

in the form of an invitation 

like the example above. 

   31/Ch4/P62/TeBM/IT 
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TeBM TC There are four invitations that 

must be understood by 

students, then students are 

asked to answer questions 

about these invitations. 

   32/Ch4/P63/TeBM/TC 

 

TaBM OSI Students are asked to discuss 

with thir friends and teacher 

about the invitations they 

have received. 

   33/Ch4/P64/TaBM/OSI 
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TeBM - Students are asked to pay 

attention and understand the 

structure of a text in the form 

of invitation. Understanding 

the structure of the text with 

the aim that later students can 

create a text as well, in CLT 

this is called text-based 

material. 

 -  34/Ch4/P65/TeBM/- 
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ReBM OSI The material in the exercise 

beside is discussing about 

RSPV, then students are 

asked to exchange ideas with 

their friends and teacher. 

   35/Ch4/P66/ReBM/OSI 

 

ReBM TC The text beside explains the 

meaning of RSPV and how 

important it is. Then, students 

are asked to answer the 

questions below based on the 

text and it indicates the type 

of communicative exercise, 

namely task continuity. 

   36/Ch4/P66/ReBM/TC 
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TaBM RP Students are instructed to 

practice dialogue with their 

friends. In CLT this exercise 

is called role play. 

   37/Ch4/P68/TaBM/RP 

 

TaBM TC Students are asked to answer 

questions based on their 

understanding about the 

dialogue. 

   38/Ch4/P68/TaBM/TC 
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TaBM RP Students are given the task of 

practicing dialogue about 

movie. 

   39/Ch4/P68/TaBM/RP 

 

TaBM TC Students must answer 

questions based on their 

understanding the dialogue 

about movie. 

   40/Ch4/P69/TaBM/TC 
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TeBM IG Complete the dialogue with 

the appropriate sentences. It 

indicates the type of 

communicative exercise, 

namely the information gap. 

   41/Ch4/P70/TeBM/IG 

 

TeBM IT The task of the exercise is the 

students are asked to change 

the exposure of several 

situations in the text into 

dialogue. In CLT material, it 

is called text-based material 

and the type of 

communicative exercise is 

information transfer. 

   42/Ch4/P70/TeBM/IT 
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ReBM - In this exercise, students are 

asked to match between the 

examples of invitations and 

the pictures of the persons 

who deserves to receive it. 

But the material of the 

exercises is taken from the 

real world. 

 -  43/Ch4/P70/ReBM/- 
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ReBM Ji In groups of four, students 

must make clippings about 

letters, cards, posters and 

pamphlets. Each student does 

their part. After that, they 

will explain to each other 

about what they have done. 

The type of communicative 

exercise is jigsaw. 

   44/Ch4/P72/TaBM/Ji 

 

 

TeBM TC Students must read and 

understand the example of 

invitation first in order to be 

able to answer the next task, 

namely writing a checklist 

about the structure of the 

invitation above. It indicates 

task continuity. 

   45/Ch4/P73/TeBM/TC 
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TeBM IG Complete the invitation gaps 

contained in the informal 

invitation. It indicates the 

type of communicative 

exercise, namely information 

gap. 

   46/Ch4/P75/TeBM/IG 

 

 

TeBM TC Next, students are asked to 

correct the structure of the 

informal invitation that has 

been done by putting a check 

mark in the editing list 

column. 

   47/Ch4/P75/TeBM/TC 
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TeBM IG Students are asked to write a 

reply to the invitation by 

filling in the blanks with the 

appropriate sentences. 

   48/Ch4/P76/TeBM/IG 

 

TeSM TC Must listen to the recording 

then students have to repeat 

the words according to the 

audio that has been heard. 

   49/Ch6/P103/TeSM/TC 

 

TeSM TC The students must understand 

the instructions from the 

audio first, in order to be able 

to answer the task below. 

   50/Ch6/P103/TeSM/TC 
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TeSM TC There are two tasks in this 

exercise. However, students 

must be able to understand 

the instructions in the audio 

first in order to do these tasks 

well. 

   51/Ch6/P103/TeSM/TC 

 

TeSM TC Listen to the audio to answer 

the task correctly. Students' 

understanding of the audio 

provided will determine the 

success of students in doing 

assignments. 

   52/Ch6/P104/TeSM/TC 
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ReBM TC There is a tutorial using 

chopsticks and students are 

asked to answer questions 

about chopsticks according to 

the realia material beside. 

   53/Ch6/P105/ReBM/TC 
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ReBM TC In the exercises besides tips 

for buying shoes. This 

material is taken from real 

life. After reading and 

understanding the tips, 

students must answer true or 

false questions. 

   54/Ch6/P107/ReBM/TC 

 

ReBM - Understanding how to make 

bookmark is material taken 

from the real world. 

 -  55/Ch6/P108/ReBM/- 

 

TaBM OSI In this exercise, students must 

discuss, share their opinions 

with their friends to answer 

these questions. 

   56/Ch6/P109/TaBM/OSI 
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ReBM Ji In pairs, students must learn 

about symbols of clothes. 

They can divide the task to 

learn the symbols. Then, 

explain to each other what 

they understand. 

   57/Ch6/P110/ReBM/Ji 

 

ReBM TC After understanding the 

symbols in the clothes, the 

students were asked to do 

assignments to test their 

understanding. 

   58/Ch6/P111/ReBM/TC 
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ReBM IG Students are asked to fill in 

the gaps with imperative 

verbs in the text about how to 

serve instant boiled noodle. 

   59/Ch6/P112/ReBM/IG 

 

TaBM - Based on their opinions, 

students must put some tips in 

different coloumn. 

   60/Ch6/P113TaBM/- 
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TaBM 

 

Ji Work in pairs, fill in the gaps 

with the words must or 

mustn't to do before boarding, 

take off and after landing.  

   61/Ch6/P114/TaBM/Ji 

 

TeBM 

 

- Pay attention of the text about 

how to make omelet and 
understand the use of the 

sentence connectors. 

 -  62/Ch6/P114/TeBM/- 

 

ReBM IG 

 

There is a text about how to 

operate Microsoft Window 

XP computer. In this 

exercise, students are asked to 

fill in the gaps with sentence 

connectors. 

   63/Ch6/P115/ReBM/IG 
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ReBM IG 

 

The text beside is about how 

to make orange juice. 

Students are asked to fill in 

the gaps with sentence 

connectors also. 

   64/Ch6/P115/ReBM/IG,

TC 

 

 

ReBM TC Students are asked to 

understand various kinds of 

adverbs in order to be able to 

do the next assignment. 

   65/Ch6/P116/ReBM/TC 
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ReBM IG In addition, the assignment 

contains tips on answering 

phone calls politely at the 

office. Students are asked to 

fill in the blanks with the 

sentences in the box. 

   66/Ch6/P117/ReBM/IG 

 

TaBM - In this task, students are 

asked to match the pictures 

with the right instructions. 

 -  67/Ch6/P118/TaBM/- 
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ReBM 

 

TC There are two texts. First 

about manual instruction of 

washing procedure and 

program selection of washing 

machine. Second, Tips of 

treating washing machine 

well. The student must read 

and understand about it. Next, 

students must do the exercise 

below in pairs. 

   68/Ch6/P119/ReBM/TC 
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TaBM, 

ReBM 

Ji There is a picture about a 

situation and students are 

asked to provide descriptions 

of the pictures. They can 

divide the task to describe 

the pictures with their friend. 

   69/Ch6/P120/TaBM, 

ReBM/Ji 

 

TaBM 

ReBM 

RP In the picture beside there is a 

tutorial for taking a picture 

with a cell phone. Students 

are asked to practice and 

present this in front of the 

class with their friends. 

   70/Ch6/P121/TaBM, 

ReBM/RP 
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TaBM 

ReBM 

RP In this exercise, the students 

are asked to present in front 

of the class about tips on 

doing something. Present it 

using multimedia and other 

friends will be the audiences 

who listen to the presentation. 

   71/Ch6/P122/TaBM, 

ReBM/RP 

 

TeSM 

 

IG 

 

In this material, students are 

asked to listen to audio taken 

from the real world. After 

understanding the audio they 

have listened, the next task 

students are asked to fill in 

the gaps with the right words. 

   72/Ch7/126/TeSM/IG 

 

TeBM 

 

TC From the complete text that 

students have understood. 

Then, students are asked to 

answer the next questions. 

   73/Ch7/127/TeSM/TC 
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TeBM 

 

TC Students are asked to choose 

sentences in the text that 

match with the examples, 

then put each word in the 

provided columns. 

   74/Ch7/127/TeBM/TC 

 

TeBM - Students are asked to make 

sentences with the reference 

words that have been 

provided. 

 -  75/Ch7/127/TeBM/- 

 

TeSM TC In the next assignment, 

students are asked to listen to 

the audio to match the 

exercise they have done 

previously. 

   76/Ch7/127/TeSM/TC 

 

TeSM TC The first exercise, students 

are asked to listen to the 

audio. Then, students are 

asked to repeat what they 

have heard with the correct 

pronunciation. 

   77/Ch7/128/TeSM/TC 
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TaBM OSI The students must discuss 

with their friends and teacher 

to do this exercise. 

   78/Ch7/128/TaBM/OSI 

 

TeBM 

 

TC The text in the exercise 

beside talking about ants. 

Students are asked to 

understand the text first in 

order to be able to answer the 

questions that have been 

provided. 

   79/Ch7/130/TeB/TC 
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TeBM 

 

TC The next exercise is still 

classified as task continuity 

because students are asked to 

make a summary of the text 

they have read and 

understood earlier. 

   80/Ch7/130/TeBM/TC 

 

TaBM OSI In this task, students have to 

discuss with their friends, to 

share their opinions about 

their difficulties in doing the 

previous assignments. 

   81/Ch7/131/TaBM/OSI 

 

TaBM 

 

Ji Students can divide the task 

with their partner to underline 

the passive sentences in the 

text entitled A Tsunami Hit. 

   82/Ch7/131/TaBM/Ji 
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TeBM 

 

IG Rewrite the following 

paragraph using passive form. 

The paragraph still talks 

about tsunami like the 

previous paragraph.  

   83/Ch7/132/TeBM/IG 

 

ReBM TC Rewrite the text about “glass 

making” into formal language 

using passive sentences. 

   84/Ch7/132/ReBM/TC 

 

TaBM RP Students are asked to practice 

the dialogue with their 

friends. Thats why this 

exercise is classified as role 

play. 

   85/Ch7/132/TaBM/RP 
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TeBM 

TaBM 

 

IT 

RP 

Based on the text that has 

been provided, students are 

asked to change it into a 

dialogue form. Then, they are 

asked to practice the dialogue 

with their partner. 

   86/Ch7/133/TeBM, 

TaBM/IT,RP 

 

TeBM - There are some sentences 

about active and passive. 

Students are asked to group 

according to the available 

columns. 

 -  87/Ch7/133/TeBM/- 
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TeBM TC In this exercise, students are 

asked to read the text first. 

Then, students analyze the 

text and group it in the 

provided columns. 

   88/Ch7/134/TeBM/TC 

 

ReBM - In this task, students are 

asked to check their 

knowledge about broccoli by 

checking the columns (true or 

false). 

 -  89/Ch7/135/ReBM/- 
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ReBM TC After doing the task, students 

were asked to read the text 

entitled "The Advantage of 

Broccoli" to check their 

answers. This text is taken 

from "Exploring English 1" 

written by Longman. 

   90/Ch7/135/TeBM, 

ReBM/TC 

 

TaBM

ReBM 

 

Ji Find a text from newspapers 

or internet. It means, the 

material taken from this 

exercise is material from the 

real world. Students can share 

assignments with their friends 

in doing this. 

   91/Ch7/136/TaBM, 

ReBM/Ji 
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ReBM IG The exercise beside shows 

how to make porcelain. 

Students are asked to fill in 

the gaps with the appropriate 

sentence. 

   92/Ch7/136/ReBM/IG 

 

TeBM 

ReBM 

TC 

IG 

 

There is a conversation 

between two people, namely 

Taher and Tora. Next, 

students are asked to 

complete the dialogue with 

suitable information. 

   93/Ch7/136/TeBM, 

ReBM/TC,IG 
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ReBM IT There is a diagram about the 

process of recycling glass 

bottles. Students are asked to 

transfer the diagram in the 

form of a short paragraph. 

   94/Ch7/137/ReBM/IT 

 

TaBM 

ReBM 

TC 

RP 

 

Students are asked to present 

about the process of recycling 

glass bottles. In this task, 

students act as employees of a 

company and other students 

as audiences. 

   95/Ch7/137/TaBM, 

ReBM/TC,RP 
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TeSM 

 

TC The first task student is asked 

to listen to the recording 

about the purpose of reading, 

then put a tick () to the 

correct items. 

   96/Ch10/181/TeSM/TC 

 

TeSM 

ReBM 

TC The first task students are 

asked to listen to audio about 

advertising some products on 

the markets, then students are 

asked to mark with the 

number, the products that 

have been advertised in the 

audio. 

   97/Ch10/181/TeSM, 

ReBM/TC 

 

TeSM 

ReBM 

TC Listen to the audio again and 

answer the reasons why the 

customer should buy the 

products. Write down the 

advantages of some products 

(Canon Camcorder HF S10, 

Dr. Laurance LeWinn’s, St. 

Ives Shampoos and 

Conditioners, The Kimberly 

Hotel). 

   98/Ch10/181/TeSM, 

ReBM/TC 
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TeSM TC There is a dialogue between 

father and son. They talk 

about buying a car. Students 

are asked to listen in order to 

answer multiple choice 

questions correctly. 

   99/Ch10/182/TeSM/TC 
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ReBM TC There is a text entitled Save 

Your Money Now! taken from 

http://moneyfor20s.about.com

. After reading and 

understanding the exposition 

text, students are asked to 

answer the exercises below. 

   100/Ch10/184/ReBM/TC 

http://moneyfor20s.about.com/
http://moneyfor20s.about.com/
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TeBM 

 

TC The text beside is talking 

about a healthy breakfast. 

After reading the text, 

students are asked to do on 

the “true or false” exercise 

below. 

   101/Ch10/186/TeBM/TC 
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TaBM OSI In this exercise, students are 

asked to discuss with their 

friends and teacher about  

expressing opinions to 

someone. 

   102/Ch10/187/TaBM/ 

OSI 

 

 

ReBM TC In this exercise, students are 

asked to read and understand 

a poem written by M. 

Hernandez entitled My Hero 

Best Friend, My Daddy. After 

that, students must answer the 

questions below, to test their 

understanding. 

   103/Ch10/188/ReBM/TC 
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TeBM TC Students are asked to read a 

short text, namely the 

campaign poster. Next task, 

students have to answer five 

questions to test their 

understanding. 

   104/Ch10/188/TeBM/TC 

 

TeBM TC There is text about the 

customers of “Joe” restaurant. 

So, students are asked to read 

the text carefully. And then, 

they are required to answer 

six questions related to the 

text. 

   105/Ch10/189/TeBM/TC 
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TeBM TC There is a short paragraph 

about shopping. Students are 

asked to read and understand 

the text. Then, students are 

asked to underline the 

sentences that show the 

simple present. 

   106/Ch10/192/TeBM/TC 
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TeBM TC 

Ji 

This exercise is still related to 

the previous exercise. 

However, in this exercise 

students have to work with 

their friends. To do the 

exercise, students can divide 

it into two parts. Each student 

does their part. Then, at the 

end they will explain to each 

other. 

   107/Ch10/192/TeBM/TC

,Ji 

 

TeBM 

 

IG In the exercise beside there is 

an analytical exposition text 

about the important to keep 

our environment. Students are 

asked to fill in the gaps with 

words in brackets, but the 

words in brackets must be 

changed to the simple present 

form. 

   108/Ch10/193/TeBM/IG 
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TeBM TC There are two short 

paragraphs that students must 

read and understand. Then, 

students are asked to answer 

questions related to the 

content of the paragraphs. 

   109/Ch10/194/TeBM/TC 

 

TeBM TC In this exercise there are five 

short paragraphs. After 

understanding the content of 

the paragraphs, students are 

asked to write their answers 

related to the topic of each 

paragraph that they have 

understood. 

   110/Ch10/195/TeBM/TC 
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TeBM TC The next exercise, students 

are still presented with five 

short paragraphs with various 

topics. After reading and 

understanding the short 

paragraphs, students are 

asked to identify sentences 

that do not match with the 

controlling idea in each 

paragraph. 

   111/Ch10/196/TeBM/TC 
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TeBM TC In this task, five topic 

sentences are provided. Then 

students are asked to continue 

the paragraph with the 

appropriate sentences, so it 

will become coherent 

paragraph. 

   112/Ch10/197/TeBM/TC 
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TeBM 

 

TC The text beside contains 

information about the dangers 

of nuclear energy. Students 

are asked to understand the 

text, so that they can answer 

the questions below. 

   113/Ch10/198/TeBM/TC 

 

TeBM 

 

TC Students are asked to 

continue on conditional 

sentences with several themes 

such as pollution is harmful 

to all living things, honey is 

good for our health, and 

Jakarta need a mass rapid 

transportation. 

   114/Ch10/199/TeBM/TC 
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ReBM IG There is a text entitled 

Apartment Offer Friendly 

Living taken from Indonesia 

Property. In this text, there 

are several gaps or empty 

parts. Then, students are 

asked to fill in the gaps with 

the appropriate sentences and 

conjunctions. 

   115/Ch10/201/ReBM/IG 

 

TeBM 

TaBM 

TC 

Ji 

In this assignment there are 

two parts of the text from 

Councilor Harper and 

Councilor Stewad. The first, 

students are asked to read and 

understand the texts. Second, 

students are asked to answer 

the questions in the exercises 

related to the texts, in pairs. 

So, students can divide the 

task into two parts. Then they 

can explain to each other. 

   116/Ch10/202/TeBM, 

TaBM/TC,Ji 
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TeBM TC Students are asked to read a 

text that contains the negative 

effects of cheating. After 

understanding the essay, 

students are asked to answer 

the questions about the topic, 

purpose, arguments and 

conclusion of the essay 

beside. 

   117/Ch10/204/TeBM/TC 
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TeSM TC 

Ji 

All of students must listen to 

the audio first. After that, 

they must answer the 

questions by writing in the 

provided columns. In 

answering this exercise they 

can share the task with their 

friends. 

   118/Ch10/205/TeSM/TC,

Ji 

 

 

TaBM 

ReBM 

Ji Students are asked to make 

groups. Each group consists 

of four students. Each group 

is required to find an 

analytical exposition text 

from the internet or 

newspapers. Then, students 

have to exchange the text 

with another group for 

analysis. 

   119/Ch10/205/TaBM, 

ReBM/Ji 
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TeBM - Students must choose one of 

the topics from the exercise 

beside, to be used as an 

exposition text with the 

correct structure, completed 

with thesis, arguments and 

conclusion. 

 -  120/Ch10/206/TeBM/- 

 

 

TaBM TC 

RP 

After writing an analytical 

exposition text with the 

chosen topic, students are 

asked to present the text they 

have made with the outline 

provided. 

   121/Ch10/206/TaBM/TC

,RP 
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TeBM TC After writing an analytical 

exposition text, the students 

were asked to tick the 

"editing checklist" . This 

advanced task serves to 

ensure that the text that has 

been written by students is 

good. 

   122/Ch10/208/TeBM/TC 
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APPENDIX 4 

Textbook Page Samples 

 

1. Cover                                                       2. Table of Contents                                    3. Material 
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