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ABSTRACT 

 

Ayu Sekar Wulandari. 2017. An Analysis of Teacherôs Corrective Feedback in 

Writing Skills at Eighth Grade Studentsô of MTs N Sumberlawang in Academic 

Year 2016/2017. Thesis. English Education Department Program, Islamic 

Education and Teacher Training Faculty. 

Advisor  : Umi Pujiyanti, S.S.,M.Hum.,M.Si 

Keywords : Writing Skill, Corrective Feedback, Eighth Grade  

 This research was conducted based on the problems statement about the 

types of corrective feedback used by teacher in eighth grade studentsô writing. The 

objective of this research is to get deeper information about the types of teacherôs 

corrective feedback used in the studentsô writing and describe the most dominant 

type of teacherôs written corrective feedback at eighth students of MTs N Sumber-

lawang. 

 In answering the problem statement, the researcher used the descriptive 

qualitative method. The instruments used in this research to gather the data from 

the respondents are observation, interview and documentation. The main data was 

taken by collecting the students writing which contains teacherôs corrective 

feedback. The data was analyzed in four steps; (1) data collection, (2) data reduc-

tion, (3) data display, and (4) conclusion and drawing verification. In this study, 

the researcher used data triangulation to analyze and get credibility of the data. 

The finding shows that teacher used 4 out of 6 types of corrective feed-

back in eighth grade studentsô writing.The kinds of corrective feedback were di-

rect, indirect, metalinguistic, focused and unfocused corrective feedback. And the 

corrective feedback which not found were electronic and reformulation corrective 

feedback. Based on the research findings, the researcher found 256 types of teach-

erôs corrective feedback. The most dominant of teacherôs written corrective 

feedback used in studentsô writing was direct corrective feedback. It was 163 data 

or 64 %. Meanwhile, the fewest types of corrective feedback was metalinguistic 

corrective feedback. It was 7 data or 3% only. Teacher also provided the indirect 

corrective feedback lower than direct corrective feedback. It was 51 data or 

20%.Then, teacher used focused feedback in 9 data or 3% only, and unfocused 

feedback in 26 data or 10%. This research focused in all the types of corrective 

feedback used by teacher to eighth grade. This finding supports and adds the other 

researches that the dominant type is direct corrective feedback. 

 



 
 

ABSTRAK  

 

Ayu Sekar Wulandari. 2017. An Analysis of Teacherôs Corrective Feedback in 

Writing Skills at Eighth Grade Studentsô of MTs N Sumberlawang in Academic 

Year 2016/2017. Skripsi. Program Studi Pendidikan Bahasa Inggris, Fakultas Ilmu 

Tarbiyah dan Keguruan, IAIN Surakarta. 

 

Pembimbing : Umi Pujiyanti, S.S.,M.Hum.,M.Si 

Kata kunci : Writing Skill, Corrective Feedback, Eighth Grade  

Penelitian ini dilakukan berdasarkan permasalahan yang muncul mengenai 

tipe-tipe corrective feedback yang digunakan oleh guru pada tulisan sisswa. 

Penelitian ini bertujuan untuk mendpatkan informasi lebih dalam mengenai tipe 

corrective feedback dan tipe yang paling dominan yang digunakan guru pada tuli-

san siswa kelas 8 MTs N Sumberlawang. 

Untuk menjawab rumusan masalah, peneliti menggunakan deskriptif 

kualitatif. Insturmen yang digunakan pada penelitian ini adalah observasi, wa-

wancara dan dokumen. Data utama diperoleh dengan cara mengumpulkan hasil 

tulisan siswa yang berisi corrective feedback dari guru. Data dianalisis 

menggunakan 4 tahap, yaitu (1) pengumpulan data, (2) pengurangan data, (3) 

Menampilkan data dan (4) kesimpulan dan verifikasi. Pada penelitian ini, peneliti 

menggunakan triangulasi data untuk menganalisa dan meyakinkan data. 

Penemuan dari penelitian ini menunjukkan bahwa guru menggunakan  4 

tipe corrective feedback dari 6 tipe yang ada. tipe yang muncul adalah direct, in-

direct, metalinguistic, focused and unfocused feedback. Tipe yang tidak muncul 

adalah electronic dan reformulation. Berdasarkan hasil penelitian, peneliti 

menemukan sebanyak 256 corrective feedback dari guru. Tipe yang paling domi-

nan adalah direct corrective feedback sebanyak 163 atau 64%. Sementara tipe 

yang paling sedikit adalah metalinguistic corrective feedback yaitu 7 atau 3%. 

Guru juga menggunakan indirect corrective dalam jumlah yang lebih sedikit da-

ripada direct corrective feedback, yaitu sebanyak 51 atau 20%. Kemudian focused 

feedback sebanyak 9 atau 3%, dan unfocused feedback sebanyak 26 atau 10%. 

penelitian ini fokus pada semua tipe corrective feedback yang digunakan guru pa-

da kelas 8. Hasil penelitian ini mendukung dan menambahkan hasil penelitian 

sebelumnya bahwa tipe yang paling dominan adalah  direct corrective feedback. 
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CHAPTER I  

INTRODUCTION  

A. Background of Study 

In the teaching learning process of English Subject, it could be found 

an error made by the students in speaking or writing form. The role of teacher 

is giving feedback for the students about their errors in order to make them 

understand and learn it. The teacher can provide the feedback in many ways, 

the one is corrective feedback. It could be done by oral or written corrective 

feedback. 

Writing is one of the language skills which is essential for the students 

besides the ability of listening, speaking and reading, during their study in 

each level in any type of school and also in their real life in the community. 

Writing can be very useful for students because it help students to convey 

their message through their minds in written form. Harmer (2004: 31) states 

that writing is a way to produce language and express the idea, feeling, and 

opinion. Writing is a process that often influenced by constraints of genres, 

than these elements have to presented in learning activities. Therefore, 

teaching writing has strategic in their early stage of education.  

Furthermore, Heaton (1989: 135) states that writing is complex and 

difficult to teach and also to learn, requiring mastery not only of grammatical 

and rhetorical devices but also of conceptual and judgmental elements. 

Writing is about more than making our thoughts, ideas visible, concrete and 

involves more than making appropriate word choice, or using appropriate 



 
 

 
 

grammar, syntax and mechanics. Therefore, writing is not simple activity, so, 

it is be able if students make some mistake in their writing, and need the 

teacherôs corrective feedback to make them clear about their mistake in 

writing. 

The role of feedback in the behaviorist and cognitive theories of L2 

learning, feedback is seen as contributing to language learning. In both 

structural and communicative approaches to language teaching, feedback is as 

a means of fostering learner motivation and ensuring linguistic accuracy. 

Feedback could be positive or negative. Positive feedback affirms that a 

learner response to an activity is correct. In pedagogical theory positive 

feedback is important because it provides affective support to the learners and 

fosters motivation to continue learning. It is generally accepted that feedback 

is an important classroom activity. It works as a motivation tool by letting 

learners know how they are doing in class.  

Sheen (2006) argues that feedback should be provided regardless of 

whether the learnerôs response is correct or incorrect. Corrective feedback, on 

the other hand, is the teachersô cues to the learners to indicate that there is an 

error that should be corrected. He also stresses that the difference between 

feedback and corrective feedback is that corrective feedback entails the 

presence of an error, whereas feedback such a encouragement. Moreover, 

feedback is the general term, corrective feedback is feedback which focuses 

on correction. Corrective feedback is given implicitly, explicitly, or together, 

it is of interest to find out whether learners have different attitudes and 



 
 

 
 

perceptions about the types of corrective feedback. And the learners receive 

various responses.  

For example of written corrective feedback, it could be given by 

direct, indirect or metalinguistic. Sometimes, when teacher asks the students 

to make some short text then he walks around the class while the process 

writing made by students. The teacher gives corrective feedback directly at 

the one of students when s/he makes some errors and gives some explanation 

about their error and what it should be. Then, teacher explains it to whole 

students at class in order to make them understand and learn the error. 

Besides, teacher also making a written remark on a learnerôs grammar when 

s/he gets the students worksheet. 

There is another researcher who have conducted the similar research 

concern of teacherôs corrective feedback. The thesis entitled ñStudentsô 

Perception Towards Teacherôs Written Feedback among 11
th
 Grade Students 

at SMA N 1 Wedi Klaten ò written by Wahyu Dewi Pratiwi from the English 

Education Department, faculty of language and arts of Yogyakarta State 

University in academic year 2013. In her research, she focuses on the types 

and categories of teachersô written feedback, besides she would like to know 

about the studentôs perception of teacherôs written feedback in their writing. 

The result of her research shows the teacherôs mostly gave feedback in 

direct way. And based on the third research question, it was discovered that 

the studentsô prefer written feedback than oral feedback, teacherôs written 

feedback was objective and clear. The studentsô never had negative effect of 



 
 

 
 

the teacherôs written feedback. The teacherôs written feedback also did not 

disturb the process of writing. And the teacher often gives feedback to the 

students. 

Based on the pre-research the teacher has already known the studentsô 

error in English teaching learning process, especially in writing skills, but 

does not give feedback clearly. In additional, the teacher less know about the 

way to imply corrective feedback in the classroom in the different variety. 

The students have different attitudes toward teachersô corrective feedback.  

Based on the logical sense above, the researcher would like to know 

how is the corrective feedback used by teachers in the classroom and what its 

types in writing skills. Besides, the researcher also would like to know the 

studentsô attitudes toward teachersô corrective feedback in their writing. The 

researcher would conduct the research at the eighth grade students of Mts N 

Sumberlawang. Based on the real condition, this school is the one of 

advanced elementary school, and the teaching learning process of this school 

has already used Curriculum 2013.  

The other reason is based on the efficiency, the school is close enough 

with the researcherôs place and the distance is not spending much time. 

Besides, in the school, researcher found that the students still have a low 

ability in writing, they need some corrective feedback of the teacher to 

increase their writing, and they would learn their mistakes of the writing 

when teacher gives some written corrective feedback. So, the researcher 

would analyze and describe the implication of teachersô corrective feedback 



 
 

 
 

in writing skills, entitled ñAn Analysis of Teachersô Corrective Feedback in 

Writing Skills at the Eighth Grade Students of MTs N Sumberlawang in 

Academic Year 2016/2017.ò 

B. Limitation of Study  

The focus of this research is to know what are the types of corrective 

feedback based on theory of Ellis (2009) which provided by teachers in 

studentsô writing at eighth grade students when they make short text, 

especially in the recount text. This research conducted at Mts N 

Sumberlawang as one of advanced elementary school. This school has 

already applied the Curriculum 2013 as the new curriculum.. The researcher 

finds the students still have some difficulties in the writing skill and need the 

teacherôs corrective feedback to make the clear. After the teacher gives 

corrective feedback, the students know and learn their error.  

C. Research Problem 

Based on the background stated about, the research problems are 

arranged as follows: 

What are the types of teachersô corrective feedback in writing skills at eighth 

grade students of MTs N Sumberlawang in academic year 2016/2017? 

D. Objective of Study 

In general the objective of study is: 

To analyze the types of corrective feedback used by teacher in writing skills 

at eighth grade students of MTs N Sumberlawang in academic year 

2016/2017. 



 
 

 
 

E. Benefits of Study 

There are two kinds benefit in this research, theoretical and practical. 

It is as follow: 

1. Theoretical Benefits: 

The purposes of study are: 

a. To know the types of corrective feedback used by teacher in 

writing skills and determine the theory about corrective 

feedback. 

b. To know and describe the most frequent of corrective feedback 

types used by teacherôs corrective feedback in the studentsô 

writing.  

2. Practical Benefits: 

a. For teachers:  

The finding of the study hopefully contribute to improve 

teachersô insight about how they make the best use of the 

studentsô response and interpretations towards feedback. 

Teachers can design classroom activity which is based on the 

knowledge of the studentsô response and their needs towards 

corrective feedback in teaching English process in writing 

skills. 

b. Students:  

For students, this study can help the students to reveal what 

they need towards the feedback. The knowledge in revealing 



 
 

 
 

their response can be used as their reflections to learn. 

Regarding with this, they may develop an ideas how to learn 

effectively so that it can affect their achievement in writing and 

change their response to be more favorable.  

c. Researcher: 

This result will add the knowledge about the theory of 

feedback, especially written corrective feedback and its 

implication in the classroom. 

F. Definition of Keyterms 

In order to avoiding misunderstanding in define the meaning of some 

key theory dealing with this research; there are some keyterms such as: 

1. Writing Skill 

Writing is one of the language skills which is essential for the 

students besides the ability of listening, speaking and reading, 

during their study in each level in any type of school and also in 

their real life in the community. Therefore, teaching writing has 

strategic in their early stage of education. Writing can be very 

useful for students because it help students to convey their message 

through their minds in written form. Harmer (2004: 31) states that 

writing is a way to produce language and express the idea, feeling, 

and opinion. Writing is a process that often influenced by 

constraints of genres, than these elements have to presented in 

learning activities. 



 
 

 
 

2. Feedback 

Feedback is a key component of foreign language writing 

programs around the world, with product, process and genre 

approaches all employing it as a central part of their instructional 

repertoires (Hyland & Hyland, 2006: 15). It is a significant concern 

of students and teachers alike and both feel it is an important part 

of the writing process. It is therefore not surprising that much has 

been written about the issue both in teacher education and second 

language research literature. The teacherôs feedback could be 

provided by giving corrective feedback. 

Corrective feedback will help the students to know their errors. 

And the teacher can identify the studentôs difficulties by knowing 

the studentôs error.  Absolutely, when the students make an error 

and then the teacher will correct it. It can make the students 

understand their mistake and teacher corrective feedback will help 

the student increase the studentôs ability in writing. There are two 

types of corrective feedback, namely oral feedback and written 

feedback. 

 

 

 

 

 



 
 

 
 

CHAPTER II  

REVIEW OF LITERATURE  

This chapter contains of some literatures that are reviewed to help the 

researcher to analyze the data and to answer the research questions. This chapter 

is divided into three subchapters. They are writing, corrective feedback and the 

attitudes. 

A. The Nature of Writing  

1. Definition of Writing  

Writing is one of the skills in English teaching learning. It is a 

productive skill. Writing can be very useful for students because it help 

students to convey their message through their minds in written form. 

Harmer (2004: 31) states that writing is a way to produce language and 

express the idea, feeling, and opinion. Writing is a process that often 

influenced by constraints of genres, than these elements have to presented 

in learning activities.  

According to Brown (2001: 336), writing defines as the process of 

putting ideas down on paper to transform thought into words, to sharpen 

the main ideas, to give them structure and organization. Furthermore, 

Heaton (1989: 135) states that writing is complex and difficult to teach and 

also to learn, requiring mastery not only of grammatical and rhetorical 

devices but also of conceptual and judgmental elements. Writing is about 

more than making our thoughts, ideas visible, concrete and involves more 



 
 

 
 

than making appropriate word choice, or using appropriate grammar, 

syntax and mechanics. 

Based on theories of writing, it can be concluded that writing is 

communicative act, a way of producing language and sharing ideas that 

involves more than making appropriate word choice, or using appropriate 

grammar, syntax and mechanics. Moreover, in the writing is complex and 

difficult to teach and also to learn, requiring mastery not only of 

grammatical and rhetorical devices but also of conceptual and judgmental 

elements. Writing also can be tools as a communicative of sharing 

observation, information, thought or ideas with ourselves and others in 

written form though the writing process. 

2. The Purpose of Writing 

The most of writing has three purposes, they are inform, explain, or 

present an argument. Moreover, Grenville (2001: 1) states that any piece 

of writing will do at least one of the following things: entertain, inform, 

and persuade the readers. To entertain means that at least writing engages 

the readersô feeling in some ways. To inform means that writing tells the 

readers about something that contains of information. Moreover, to 

persuade means to convince something to the readers. 

Additionally, the purpose of writing is also explained by Fulwiller 

(2002: 4). He states that the writersô explicit or stated reason for writing is 

their writing is their writing purpose consisting of why they are writing in 

the first place and what they hope their word will accomplish. Moreover, 



 
 

 
 

the general purpose of writing is usually specified by the assignment: to 

explain, analyze report, interpret, reflect and so on. Most papers will 

include secondary purpose as well; for example, an effective argument 

paper may also need explaining, defining, describing, and narrating to help 

advance the argument. 

According to Birjandi, Alavi and Nodoushan (2004: 3), writing is 

done for one of the two purposes, these are: (1) to tll the readers about 

what they do or not know, or (2) to tell the readers that their knowledge is 

not right. Based on the three statements above, there are at least three 

purposes in writing: informative writing, expressive writing, and 

persuasive writing. Writers use informative writing to share knowledge 

and give information, directions, or ideas. Expressive or narrative writing 

is to produce stories or essays based on the observations of people, objects 

and places and may include creative speculations and interpretations. In 

persuasive writing, writers attempt to influence others and initiate action or 

change. 

Based on the theories above, it can be inferred that writing has so 

many purpose. The main purpose is to communicate a message that has a 

specific contains to the audience. Besides, writing also has a purpose to 

inform the audience. The writers try o explain and describe their 

knowledge and share it to the audience. The other purpose is writing can 

be as expression of narration of the writer. Sometimes, the writing also has 

a purpose to maintain the arguments of the writers. 



 
 

 
 

3. Microskills and Macroskills of Writing  

Brown (2003: 220) states that micro-skills are to imitative and 

intensive types of writing task whereas macro-skills are related to 

responsive and extensive writing. The descriptions of micro-skills are as 

follows: 

a. Produce graphemes and orthographic patterns of English; 

b. Produce writing at an efficient rate of speed to suit the purpose; 

c. Produce an acceptable core of words and use appropriate word order 

patterns. 

d. Use acceptable grammatical systems (e.g, tense, agreement, 

pluralization), patterns, and rules. 

e. Express a particular meaning in different grammatical forms. 

f. Use cohesive devices in written discourse. 

The descriptions of macro-skills are as follows: 

a. Use the rheteoritical forms and conventions of written discourse. 

b. Appropriately accomplish the communicative functions of written 

texts according to formand purpose. 

c. Convey links and connections between events and communicate such 

relations as main idea, supporting idea, new information, 

generalization, and exemplification. 

d. Distinguish between literal and implied meanings when writing. 

e. Correctly convey culturally specific references in the context of the 

written text. 



 
 

 
 

f. Develop and use a battery of writing strategies, such as accurately 

assessing the audienceôs information, using prewriting device, writing 

with fluency in the first drafts, using paraphrases and synonyms, 

soliciting peer and instructor feedback, and using feedback for revising 

and editing.  

4. English Writing Skills  

Heaton (1975: 135) states that the writing skills are complex and 

sometimes difficult to teach, requiring mastery not only of grammatical 

and rhetorical devices, but also conceptual and judgmental elements. The 

following analysis attempts to group the many and varied skills necessary 

for writing good phrase into five general components or main areas: 

a. Language use; the ability to write correct and appropriate sentences. 

b. Mechanical skills; the ability to use correctly those conventions 

peculiar to the written language ï e.g, punctuation, spelling. 

c. Treatment of content; the ability to think creatively and develop 

thoughts, excluding all irrelevant information. 

d. Stylistic skills; the ability to manipulate sentences and paragraphs, and 

use language effectively. 

e. Judgment skills; the ability to write in appropriate manner for a 

particular purpose with a particular audience in mind, together with an 

ability to select, organize and order relevant information. 

 

 



 
 

 
 

5. The Process of Writing 

Brown (1994) states that prewriting, drafting, revising, and editing 

take place the throughout the process of writing.. Moreover, Jack C. 

Richard & Willy A Renandya (2002: 315) state that each stage of writing 

can help the writer control the work of writing and improve their skills. 

They say that the process writing as a classroom activity incorporates the 

four basic writing stages. Those are, planning, drafting (writing), revising 

(redrafting) and editing. And the other stages externally imposed on 

students by the teacher, namely, responding (sharing), evaluating and post 

writing. While, Harmer (2004: 4) states that writing process is the stage 

that a writer goes through in order to produce something in its final written 

form. There are four steps in a writing process: 

a. Planning  

The writers have to think about three main issues when planning. 

Firstly, they have to think about purpose of their writing since this will 

influence not only the type of text they wish to produce, but also the 

language they use and the information they choose to include (Harmer, 

2004: 4). Secondly, they have to think about the audiences, they are 

writing for, since this will influence not only the shape of writing, but 

also the choice of language. Thirdly, the writers have to consider the 

content of the structure of the piece that is how best to sequence the 

fact, idea, or argument which they have decided. This stage called pre-

writing. 



 
 

 
 

b. Drafting 

The first version of writing called draft. The writer must use the idea 

that he generated in the planning as a guide. This stage needs an 

editing for checking the text. 

c. Editing 

The way to revise and improve the first draft is called editing. Editing 

is essential part of preparing a piece of writing for public reading or 

publication. 

d. Final version 

Once writer have edited their draft, making the changes they consider 

to be necessary, they produce their final version. This may look 

considerably different from both the original plan and the first draft, 

because things have changed in the editing process and the writer is 

ready to send the written text to its intended audience. 

Meanwhile, according to Oshima and Hogue ( 1999: 3), the writing 

process embraces essentially four main stages prewriting, planning, 

writing and revising draft. Each stages involves certain kinds of tasks that 

the writers have to fulfill in order to construct a good piece of work. 

Therefore, the process of writing comprises five stages prewriting, 

planning, drafting, revising and editing. 

 

 



 
 

 
 

B. The Nature of Feedback 

1. Definition of Feedback  

Feedback is a key component of foreign language writing 

programs around the world, with product, process and genre approaches all 

employing it as a central part of their instructional repertoires (Hyland & 

Hyland, 2006: 15). It is a significant concern of students and teachers alike 

and both feel it is an important part of the writing process. It is therefore 

not surprising that much has been written about the issue both in teacher 

education and second language research literature. 

In accordance to explanation mentioned on the earlier paragraph, 

Lightbown and Spada (1999: 172) define corrective feedback as an 

indication to the learners that his or her use of the target language is 

incorrect. Moreover, it can be stated that feedback is defined as the 

information ñgiven backò to individuals about the adequacy of their 

actions. Additionally, Chaudron (1988: 150) defines corrective feedback as 

ñthe trueò correction which succeeds in modifying the learners inter-

language rule so that the error is eliminated from further production. Cole 

and Chan (1994: 227) state that corrective feedback is an extended form of 

feedback. They include augmented feedback given to students as well as 

instructional procedures intended to rectify errors or inadequacies in 

learning. Considering those definition provided by the experts above, it 

can be understood that corrective feedback is an action given by the 

teacher to eliminate errors made by the learners in producing the target 



 
 

 
 

language. It includes prompts, hints, suggestion regarding strategy use, 

remainders about methods, further demonstrations and explanations. 

2. The Role of Feedback   

The roles of feedback are described variously by different 

researchers. In the sense of behaviorists, it is believed that the environment 

plays important roles to provide crucial input and impacts greatly to the 

childôs language development. In this notion, language is seen as a 

fundamental part of total human behavior in which observable responses 

and the relationship between those responses and events surrounding them 

are taken into account. In this case, effective language is considered 

effective language behavior to be the production of correct responses 

stimuli. In short, language learning is closely related with the concepts of 

stimulus-response and habit formation, and errors are to be avoided as they 

may become a permanent part of the students.  

From this view, it is clearly perceived that feedback plays crucial 

roles on the development of students. Based on the nativist theories, 

however, language acquisition is innately determined. It is claimed that the 

environment is of much less importance, and consequently ascribe less 

importance to the feedback. Some researchers advocate that languages are 

learned without resource to corrective feedback (Schwartz, 1993: 147). A 

similar view is noted by Krashen (1985: 13), who claims that classroom 

instruction only facilitates language acquisition when it is the primary 



 
 

 
 

source of comprehensible input not otherwise available outside the 

classroom.  

In addition, researchers advocating the cognitive/developmental 

position attribute greater importance to the environment than to an innate 

knowledge of language (Lightbown and Spada, 2006: 41). Cognitive or 

developmental researchers emphasize cognitive efforts on the part of the 

learners and their ability to learn. It is asserted that students might get 

subject-verb agreement correct, not because he knows the rule, but 

because it has been encountered so often that the subject pronoun activates 

the correct form. However, as the cognitive efforts of the students are 

emphasized, I take it that both teacher and student are responsible forthis 

input: the teacher for providing relevant and appropriate feedback, and the 

student for exposing himself to it and finally noticing and using it. 

3. Types of Corrective Feedback 

a. Oral Corrective Feedback 

The categories below are all from Lyster and Rantaôs model 

(Lyster and Ranta, 1997:46-48).  

1. Explicit correction refers to the explicit provision of the correct 

form. As the teacher provides the correct form, he or she clearly 

indicates that what the student had said was incorrect. 

Example: 

S: ñéthe bison, the coyote and the..cr..craneò. 

T: ñAnd the crane. We say craneò. 



 
 

 
 

2. Recasts involve the teacherôs reformulation of all or part of a 

studentôs utterance, minus the error. Without directly indicating 

that the studentsô utterance was incorrect, the teacher implicitly 

reformulates the studentsô error or provides the correction. 

Example: 

S: ñémaple sap?ò. 

T: ñMaple sap. Good.ò 

3. Clarification requests indicate to students either that their utterance 

has been misunderstood by the teacher or that the utterance is ill-

formed in some way and that a repetition or a reformulation is 

required. This is a feedback type that can refer to problems in 

either comprehensibility or accuracy, or both. Lyster and Ranta 

(1997) coded feedback as Clarification requests only when it 

followed a student error.  

  Example: 

S: ñI want to school with my friend a yesterdayò 

T: ñPardon me? What do you mean by ñwantò?.ò 

4. Metalinguistic feedback contains either comments, information, or 

questions related to the well-formedness of the studentôs utterance, 

without explicitly providing the correct form. Metalinguistic 

comments generally indicate that there is an error somewhere. 

Metalinguistic information generally provides either some 

grammatical metalanguage that refers to the nature of the error or a 



 
 

 
 

word definition in the case of lexical errors. Metalinguistic 

questions also point to the nature of the error but attempt to elicit 

the information from the student. 

Example: 

S : ñWe look at the people yesterday.ò 

T : ñWhatôs the ending we put on verbs when we talk about the 

past?ò 

5. Elicitation refers to at least three techniques that teachers use to 

directly elicit the correct form from the student.  

First, teachers elicit completion of their own utterance by 

strategically pausing to allow students to ñfill in the blankò (e.g., 

ñItôs a . . . ò). Such ñelicit completionò moves may be preceded by 

some metalinguistic comment such as ñNo, not that. Itôs a ... ò or 

by a repetition of the error as in the following example:  

S: ñThe big dog runs fastlyò  

T: ñThe big dog runsfastly? The big dog runséò. 

Second, teachers use questions to elicit correct forms (e.g., 

ñHow do we say X in English?ò). Such questions exclude yes/no 

answers: A question such as ñDo we say that in English?ò is 

metalinguistic feedback, not elicitation.    

Third, teachers occasionally ask students to reformulate 

their utterance.   

S :òMy father cleans the plate.ò 



 
 

 
 

T:òExcuse me, he cleans the??? Plates? 

6. Repetition refers to the teacherôs repetition, in isolation, of the 

studentôs erroneous utterance. In most cases, teachers adjust their 

intonation so as to highlight the error.   

S : ñWe iséò 

T : ñWe is? But itôs two people, right? You see your mistake? You 

see the error? When itôs plural itôs we are.ò 

b. Written Corrective Feedback 

Corrective feedback which is given at the end of the writing 

process or during the process writing itself can take many types or 

forms to be used. Regarding with the various findings of research, 

linguistic accuracy and error correction remain central aspects of 

corrective feedback. There are several strategies that the teachers can 

employ to correct their studentsô works. Ellis (2009) recently surveyed 

teacher handbooks and empirical studies on written feedback and 

produced a typology of options for correcting linguistic errors. 

According to Ellis (2009) teachers can provide direct, indirect or 

metalinguistic corrective feedback. The first involves the teacher 

identifying linguistic errors and providing students with the correct 

form.  

On the contrary, indirect feedback entails indicating that an error 

exists. Studentsô attention can be drawn to such errors by indicating 



 
 

 
 

and locating the errors in the text using techniques such as underlining 

or circling, or by indicating in the margin that an error has been made 

in that line of the text. Metalinguistic feedback, involves the teacher 

providing the learner with some form of explicit comment on the 

nature of the errors they have made. However, there is more than one 

way to do this. Teachers may opt to number the linguistic errors in the 

text and provide brief grammatical descriptions for each error at the 

end of the text. However, this strategy is time-consuming and teachers 

have generally favored the faster option; the use of an error correction 

code.  

In addition to that, Cole and Chan (1994: 247) classified 

correctives feedback into explicit or implicit feedback. Explicit 

feedback is unambiguous which is typically directive and most often 

gives information about right and wrong answer. On the other hands, 

implicit feedback is often ambiguous. The message given from this 

feedback is often hidden from the learner. However, much of feedback 

is of this implicit kind; learners must infer from other actions that 

things were not quite right and should not be corrected.   

There are certainly numerous ways to address studentsô linguistic 

errors and it is not being suggested that teachers have to select one 

strategy and use this and only this method to correct their writing. It is 

better for the teachers to mix and match error correction strategies. For 

example, teachers may choose to use indirect error correction methods 



 
 

 
 

for more local issues such as morphological errors. However, students 

may be less capable of self-correcting various lexical errors and more 

complex, global problems with sentence structure as there is no 

handbook or set of rules students can consult to avoid or fix those 

types of errors. These untreatable errors may require more direct 

corrective feedback (Ferris, 2002).     

While the correction of grammatical inaccuracies has received 

significant attention, teacher feedback is not only concerned with 

correcting linguistic errors. Teacher response can also include more 

lengthy commentary and this can address structure, organization, style, 

content and presentation, as well as grammatical or mechanical issues 

(Hyland, 2006). Ferris et al. (1997) investigate teacher commentary 

and find that teachers frequently asked for further information, make 

suggestions or requests and give information. The study also 

highlighted the fact that teacher commentary can also include elements 

of both praise and criticism.  

1. Direct Corrective Feedback. The teacher provides the student with 

the correct form. 

2. Indirect Corrective Feedback. The teacher indicates that an error 

exists but does not provide the correction.  



 
 

 
 

a) Indicating + locating the error. This takes the form of 

underlining and use of cursors to show omissions in the 

studentôs text. 

b) Indication only. This takes the form of an indication in the 

margin that an error or errors have taken place in a line of text. 

3. Metalinguistic Corrective Feedback. The teacher provides some 

kind of metalinguistic clue as to the nature of the error.  

a) Use of error code. Teacher writes codes in the margin (e.g. ww: 

wrong word; art: article).  

b) Brief grammatical descriptions 

Teacher numbers errors in text and writes a grammatical 

description for each numbered error at the bottom of the text. 

4. The focus of the feedback 

This concerns whether the teacher attempts to correct all (or most) 

of the studentsô errors or selects one or two speciýc types of errors 

to correct. This distinction can be applied to each of the above 

options.  

a) Unfocused Corrective Feedback. 

 Unfocused Corrective Feedback  is extensive. 

b) Focused Corrective Feedback. 

 Focused Corrective Feedback is intensive. 



 
 

 
 

5. Electronic feedback. The teacher indicates an error and provides a 

hyperlink to a concordance ýle that provides examples of correct 

usage. 

6. Reformulation. This consists of a native speakerôs reworking of the 

studentsô entire text to make the language seem as native-like as 

possible while keeping the content of the original intact.Sachs and 

Polio (2007) compared the effects of direct correction and 

reformulation on studentsô revisions of their text. 

C. Previous Studies 

There are other researchers who have conducted the similar research 

that concern of teacherôs corrective feedback. The first study is in the thesis 

entitled ñThe Characteristic of Teacherôs Feedback In The Speaking 

Activities of The Grade Nine Students of SMP N 2 Depokò written by Wahyu 

Anggraeni from the English Education Department, faculty of language and 

arts of Yogyakarta State University in academic year 2015. In her research, 

she focuses on the types, categories and purposes of teacherôs corrective 

feedback in the speaking class activities. The result of her research shows the 

preferences of teacherôs feedback in the speaking activities as well as the total 

distribution of each type of feedback.  

The single largest category is explicit correction, which accounts for 

over half (76.19%) of the total number of teacher turns containing feedback. 

The other feedback types are distributed in decreasing frequency as follows: 

elicitation (14.29%), both clarification request and metalinguistic feedback 



 
 

 
 

have the same proportion 49 (4.76%). It means that the teacherôs feedback in 

the speaking activities is mostly in the form of explicit correction. The teacher 

clearly indicates that the student's utterance is incorrect and provides the 

correct form to them directly. The for the categories of teacherôs corrective 

feedback, it shows teacherôs feedback to the students in speaking activities is 

mostly related to phonological errors which are all mispronunciations. 

The study above has the similarity and differences with the 

researcherôs study. The similarity between the previous study and the 

researcherôs study is about the method of collecting data. Both researchers 

used the descriptive qualitative method. And the differences are about the aim 

and the object of research, the aims of previous study are to investigate the 

teacherôs feedback in the speaking activities, while the aims of this study are 

to know the types of teacherôs corrective feedback toward studentôs writing 

skill. Besides, the other aim is to know the students attitudes toward teacherôs 

corrective feedback. 

Secondly, the study in thesis entitled ñStudentsô and Teachersô 

Attitudes Towards Teacherôs Corrective Feedback in Teaching Writing of 

English as A Foreign Language (A Case Study at Surabaya State University 

of the Fifth Semester Students in Academic Year 2014/2015). This study is 

written by Rizki Ramadhan from English Education Department, Graduate 

School Teacher Training and Education Faculty of Sebelas Maret University 

in academic year 2015.He focuses on the studentsô attitudes towards the 

teachersô corrective feedback, the teachersô attitudes towards the corrective 



 
 

 
 

feedback given, the type of feedback that the studentsô needs and the 

consequences of the studentsô attitudes towards their achievement in writing 

English. The result shows that most of the informants have positive attitudes 

towards the teachersô corrective feedback and the different levels of 

proficiency do not affect their attitudes. And all of the teachers also have 

positive attitudes towards the corrective feedback given. There is a mismatch 

occurred between the implementation of corrective feedback given by the 

teachers and the studentsô needs. Attitudes significantly affect the studentsô 

achievement in writing English. 

The second previous study above also has the similarity and 

differences with the researcherôs study. The similarity of the research is both 

the studies would like to know about the studentsô attitudes toward corrective 

feedback in their writing skill. Then the difference is about the informant of 

the research. The informants of the previous study are the lecture and the 

studentsô of fifth semester of Surabaya State University. The other researcher 

chooses the college at object of the research. Meanwhile, the informants of 

this research are the teacher and eighth grade studentsô of MTs N 

Sumberlawang. 

The third, the thesis entitled ñStudentsô Perception Towards 

Teacherôs Written Feedback among 11
th
 Grade Students at SMA N 1 

WediKlaten ò written by Wahyu Dewi Pratiwi from the English Education 

Department, faculty of language and arts of Yogyakarta State University in 

academic year 2013. In her research, she focuses on the types and categories 



 
 

 
 

of teachersô written feedback, besides she would like to know about the 

studentôs perception of teacherôs written feedback in their writing. 

The result of her research shows the teacherôs mostly gave feedback in 

direct way. And based on the third research question, it was discovered that 

the studentsô prefer written feedback than oral feedback, teacherôs written 

feedback was objective and clear. The studentsô never had negative effect of 

the teacherôs written feedback. The teacherôs written feedback also did not 

disturb the process of writing. And the teacher often gives feedback to the 

students. 

The third previous study above also has the similarity and difference 

with the researcherôs study. The similarity of the study is about the use of 

research design. Both researchers used the descriptive qualitative as the 

research design. Besides, the difference is about the main aim of the research. 

The previous study has the main aim to investigate the studentsô perception of 

teacherôs written feedback. The previous study also would like investigate the 

teacherôs written feedback but in direct and indirect form only. Meanwhile 

this study has aim to know the types of teacherôs corrective feedback applied 

in the studentsô writing and the studentsô attitude towards teacherôs corrective 

feedback. 

 

 

 

 



 
 

 
 

CHAPTER III  

RESEARCH METHODOLOGY  

 

In this chapter, the researcher would like to present the methodology 

employed in this study to answer the research question.  This chapter covers the 

research design, the subject of the study, the place and time of the research, the 

source of data, the technique of collecting data, the technique of analyzing the 

data and trustworthiness of the data.  

A. Research Design 

The qualitative research is used in this research. According to Bogdan 

and Taylor in Moeloeng (1989: 3) qualitative research is research which 

yields the descriptive data in the form of written or oral words from observing 

people and behavior. It is method in focus, involving an interpretive, 

naturalistic approach to its subject matter. In this case, the researcher uses 

descriptive qualitative design which mainly aims to analyze and describe the 

phenomenon in the using of teacherôs written corrective feedback in writing 

skills at eighth grade students of MTs N Sumberlawang in academic year 

2016/2017. The final result of this paper is to provide recommendation the 

using of teacherôs written corrective feedback in writing skills in English 

teaching learning process. In order to get a better result, the researcher needs 

data as many as possible. For that reason, data of teachersô written corrective 

feedback would be collected and then analyzed. 

 



 
 

 
 

B. Subject of the Study 

The researcher takes English teacher and the eighth grade students at 

MTs N Sumberlawang as the subject of the study. The sampling techniques 

applied is purposive sampling in which based on the specific purpose of the 

research, the researcher uses personal judgment to select the sample. The 

researcher chooses MTs N Sumberlawang to have an easy access, the school 

also has a good accreditation. And the school also has already used the 

scientific approach curriculum (K-13 Curriculum). The research was 

conducted in one class; it is VIII-H class that is taught by Mr. Handiyani, 

S.Pd. This class was chosenby using the purposive sampling. And this class 

could represent the other class.  

C. Research Setting 

1. Setting of Place 

This research was conducted at eighth grade students of MTs N 

Sumberlawang. This research was conducted at MTs N Sumberlawang. It 

is located in Mojopuro, Sumberlawang, Sragen 57272. The classes of this 

school are divided into two types, excellent and regular class. Excellent 

class is begun at seventh grade for A and B class. For the next classes are 

regular class. Each class consists of 35-38 students. MTs N Sumberlawang 

has some facilities to support teaching and learning process. They are a 

library, two laboratories (language and natural science laboratory), teacher 

and headmaster office, administration office, a mosque, canteen and 

parking area. 



 
 

 
 

2. Setting of Time 

The time of conducting the research is in the second semester in 

academic year2016/2017. Here the schedule of activities had been done as 

follow: 

Table 3.1. Time of Research 

1
st 

Pre-observation 11
th
, October 2016 07.00-08.20 

2
nd

 Pre-Observation 11
th
, October 2016 08.20-09.40 

3
rd

 Pre-Observation 13
th
 October 2016 07.00-08.20 

4
th
 Pre-Observation 13

th
 October 2016 08.20-09.40 

Observation VIII G 17
th
 April 2017 07.00-08.20 

Observation VIII G 22
nd

 April 2017 08.20-09.40 

Observation VIII G 24
th
 April 2017 07.00-08.20 

Observation VIII G 29
th
 April 2017 08.20-09.40 

 

D. The Source of the Data 

The data of this research were analyzed using descriptive qualitative 

research. The purpose of qualitative research was to get explanation from the 

subject itself. Researcher collected the data from phenomenon that suitable 

for analysis, interpretation, or processing. For the purpose of this study, the 

data were obtained directly from research respondents and were in the form 

of studentsô worksheet, interview transcripts, and checklist. There were three 

kinds of data resources that were used in this research:  

 



 
 

 
 

1. Events 

In this study, the researcher observes the English teaching 

learning process. The events are all activities related in English 

teaching learning English process at the eighth grade students of 

English in MTs N Sumberlawang includes the opening, core activity, 

and closing of the class. The researcher conducted the observation 4 

times in the class. In this case, researcher focuses on the teacherôs 

written corrective feedback given to the students in the studentsô 

worksheets of recount text.  

2. Informants  

The informant which is appropriate with the research is the 

English Teacher of eighth grade students of MTs N Sumberlawang in 

academic year of 2016/2017. The teacher selected based on his role 

in teaching the VIII H class. English teacher is the main component 

of the process of teaching and learning English. From the English 

teacher, the researcher can take some data about the types of 

corrective feedback provided by teacher in the teaching learning 

process.  

3. Documents 

According to Sutopo (2002: 54) documents is written material 

which related with certain event or activities. The documents in this 

research are studentsô worksheets. The researcher analyzed the data 



 
 

 
 

in the form of studentsô work result of making recount text in the 

classroom which contains of teacherôs corrective feedback.  

E. The Techniques of Collecting Data 

According to Cresswell (2008: 120) there are four basic types of data 

collections namely; observation, documents, and questionnaire. In this 

research, the researcher used four kinds of techniques of collecting the data; 

those are (1) observation, (2) documentation, and (3) interview. 

1. Observation 

According to Sugiyono (2010: 9), observation involves observing 

all relevant phenomena to get the data with the rationale, empiric, and 

systematic characteristic. Observational of collecting the data is used for 

the purpose of describing setting, activities, people, and meaning of what 

is observed from the perspective of the participants. The researcher 

observed directly to the teaching learning English activities at the eighth 

grade students of MTs N Sumberlawang in the academic year of 

2016/2017. The researcher took a checklist in the observation sheet while 

observing the classroom. By observation, researcher could get the clearer 

condition happened in the classroom, include the teacherôs written 

corrective feedback. 

The classroom observation was done in four times in one class. It 

was held in the English learning process in the ñRecount Textò Material 

in the 2 meeting and the ñMaking Noticeò Material. In the first 

observation, teacher gave the material about recount text and asked the 



 
 

 
 

students to make it as the example. In the second observation, the teacher 

gave and explained the result of their recount text which contains 

corrective feedback. And in the third and fourth meeting, the teacher also 

only explained about the material but did not ask the students to make a 

ñnoticeò. The teacher asked them to do task on their LKS book. 

2. Interview  

  According to Esterberg in Sugiyono (2013: 231) interviews are 

two people meeting to exchange information and ideas through question 

and answer, so that can be constructed meaning in a particular topic. 

There are are three kinds of interview, namely: 

1) Unstructured interview 

It is an interview which is a conversational type of interview which 

questions arise from the situations. The interview is not planned in 

detail a head 

2) Structured interview 

Interview that the schedule for the specific purpose of getting certain 

information from the subjects. The questions are structured. 

3) Semi Structured Interview 

Interview in which the area of interest is chosen and questions are 

formulated, but the interviewer may modify the formal question 

during the interview process. 

The researcher used semi structured interview. The application of 

this technique in interview was to create relaxed and flexible situation to 



 
 

 
 

gain the information about the using of teacherôs corrective feedback in 

the classroom. The interviewee in this research is done with Mr. 

Handiyani, S.Pd as the English teacher in the VIII H class. The list of 

interview question is attached in appendix p.110. 

3. Documentation 

According to Sutopo (2002: 54) document is a written material 

which related with the certain event or activities. The document in this 

research is the studentsô worksheet. The researcher collected the studentsô 

worksheet contains of teacherôs corrective feedback then analyzes it.  

F. The Technique of Analyzing Data 

According to Moelong (2001: 103), analyzing the data is called as 

process of organizing and arranging the data into pattern, category and a set 

of basic classification to find the theme and to formulate the research 

hypothesis as what the data adviced. In qualitative research, techniques of 

analyzing the data were used in order to synthesize the data collecting from 

various sources into a coherent description of what the researcher had been 

observed and discovered. Regarding with this research, the researcher used 

data analysis based on Miles and Huberman Model (1984:20). Moreover, the 

process of analyzing data was depicted by Miles and Huberman (1984:22) in 

the following picture. 



 
 

 
 

 

3.1 Illustration of Interactive Model by Miles &Huberman (1984:22) 

Miles and Huberman (1984:24) elaborated the four types of analysis 

activity and the activity of data collection form an interactive process which 

was analyzing qualitative data as follows:  

1.  Data Collection  

Data collection means collecting the data from observation, docu-

mentation and interview. The researcher did observation to know the situa-

tion and condition in the English teaching learning especially in the re-

count text material. Then researcher got the data by collected the studentôs 

worksheet of recount text. From that data, researcher knew the written cor-

rective feedback provided by the teacher in their worksheet. Then re-

searcher did interview with English teacher also as the informant.  

2. Data Reduction 

Data reduction means summarizing the data, choosing the main is-

sues, and finding the patterns and losing the unimportant issues.  The re-

searcher did reduction of the data which is gotten from interview and the 

result of written corrective feedback found in the studentsô worksheet. A 



 
 

 
 

reduction of the data were needed because not all of the data could be in-

put as the need of the research, just the important point and according to 

the requirement of the data were analyzed. 

3. Data Display  

Data Display used to display the qualitative data from data reduc-

tion in order to know the pattern of data so that it was easy to understand. 

The researcher organized the data and described the types of teachersô 

written corrective feedback provided in the studentsô worksheet. 

4.  Conclusion Drawing or Verification  

In this step, the researcher made an initial conclusion about the us-

ing of corrective feedback in the classroom. The initial conclusion was 

able to achieve the research question based on the qualitative data which is 

taken from observation, documentation and interview, so this research 

would be credible. 

G. Trustworthiness of the Data 

The validity of the data is known by doing the triangulation. 

Triangulation is qualitative cross-validation. It assesses the sufficiency to the 

data according to convergence of multiple data source or multiple data 

collection procedure (William Warsa in Sugiyono 2010: 372). It means that in 

doing triangulation for getting the credibility there are source triangulation, 

the technique of collecting data and time. 

To ensure the trustworthiness of this study, the researcher decided on 

using the data triangulation as a technique to ensure that and account was 



 
 

 
 

rich, robust, comprehensive and well-developed. The researcher collected the 

data from multiple sources with the purpose of enhancing the validity, the 

data were taken from observation, studentsô worksheets and interview.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

CHAPTER IV  

RESEARCH FINDING AND DISCUSSION 

 

This chapter presents and discusses the findings of the research. The 

research was conducted to answer the questions mentioned in the research 

problems. It is about the types of teacherôs written corrective feedback in writing 

skill.  

To get the data related the teacherôs written corrective feedback the 

researcher came to the classroom and conducted some activities such observation, 

collecting the studentsô worksheet as the documentation, and doing interview with 

the teacher. The researcher observed and took checklist on some important points 

during English teaching and learning process.  

A. Research Findings and Discussion 

1. The Types of Teacherôs Written Corrective Feedback in Writing Skill 

To find out the types of teacherôs written corrective feedback in 

writing skill. The researcher documented the studentsô writings tasks 

which have been already given corrective feedback by the teacher. Then 

the studentsô writing tasks were analyzed.  

To get the results, the total number of teacherôs written corrective 

feedback on each studentôs writing task was counted. The researcher 

counted how many types of teacherôs written corrective feedback were 

given to the students. The last step was counting the percentage of each 

types of teacherôs written corrective feedback.  



 
 

 
 

1) Student 1 

The first data was taken by the student 1. Student one is Andika 

Pratama who wrote the recount text about the Vacation to Bandung. 

The student 1 made some errors in his writing, the errors can be seen 

in the figure below: 

Figure 4.1 

The Student 1 Worksheet 

 

 

Based on the figure 4.1 above, the teacher gave some 

corrective feedbacks. It can be seen that the teacher provided the 

corrective feedback into two forms; they are direct and indirect 

corrective feedback. Student made some errors of his text. The first 

error occurred in the second sentence, the student wrote ñwontetò, the 

teacher gave direct corrective feedback to correct it. He indicated the 



 
 

 
 

error using circle sign then/ provided the correct word ñwalkedò. The 

student should make the word clear and used Verb-2 in his text. The 

second error is the word ñclear wrongò. The teacher provided the 

indirect corrective feedback. He indicated the error by using circle 

sign and the question mark also. The teacher did not provide the 

correct form. Then, for the word ñto climbò the teacher provided the 

direct corrective feedback by circle the error word and gave the 

correct word became ñback toò. The teacher changed the verb to make 

the sentence clearly. Then teacher provided the indirect corrective 

feedback in words ñin overò. He only indicated the error by circle it 

without gave the correct form.  

The other studentsô writing error also occurred in the last 

paragraph. The student wrote ñto passò. The teacher gave the indirect 

corrective feedback to the word using the circle sign without provided 

the correct form. Then, the other errors occurred in the word ñto buyò. 

The teacher gave direct corrective feedback using circle sign and 

provided the correct word became ñboughtò. The teacher changed the 

verb became verb 2. And for the word ñwater hotò, teacher also used 

direct corrective feedback because the student made error 

grammatically. The teacher indicated the error using circle sign and 

changed the word became ñhot waterò. Student also made errors when 

he wrote ñcookedò. Teacher only indicated the error by circle it. It 

means that teacher used indirect corrective feedback. Then the word 



 
 

 
 

ñto pastò was also corrected using indirect corrective feedback. The 

teacher only gave the circle sign to the word without provided the 

correct form. And the last error made by student 1 was in the word 

ñfoodò. The teacher gave direct corrective feedback to the word by 

circle the word and provided also the correct word became ñateò.  

In the student 1 worksheet, teacher corrected the text in the 

form of direct and indirect corrective feedback. But, in the deeper of 

analysis of the researcher, the teacher also corrected it in the form of 

unfocused feedback. Because the teacher did not only correct the 

vocabulary of the student, but grammatically also be corrected. In the 

word ñwater hotò teacher corrected the word became ñhot waterò. 

2) Student 2 

The second data was taken by the student 2, namely Ahmad 

Baldhowi. In the student 2 errors can be seen in the figure below: 

worksheet, the researcher only find one corrective feedback which 

provided by the teacher, the worksheet can be seen in the figure 

below: 

 

 

 

 

 

 



 
 

 
 

Figure 4.2 

The Student 2 Worksheet 

 

 

Based on the figure 4.2, it can be seen that the teacher corrected 

the studentsô writing error in the word ñonò. The teacher gave direct 

corrective feedback. The teacher indicated the error using line mark, 

then provided the correct word ñwithò. The student made error in the 

form of preposition. It can be seen that the teacher only correct a word 

in his writing. But in the bottom of the text, teacher gave the comment 

ñini nyonto pada lks/buku. Usahakan murni karangan sendiriò. It can 

be inferred that the teacher talked about the contents of the text and 

asked the students to make it by his self. It means that the teacher 

correct the text unfocusly. He did not only correct the vocabulary used 

by students, but also the contents of the text. So, in this text teacher 

used direct corrective feedback and unfocus corrective feedback. 


